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1.3 Global context: SNW use around the world 

Social networking websites have been in use since the 1990s, and early examples 

include Six Degrees and MoveOn (Edosomwan et al., 2011). In the early 2000s, 

broadband connections became available to the public, increasing internet use (Warf, 

2020). Furthermore, internet users became interested in participating and 

communicating online by uploading, creating and sharing content (Dewing, 2010). 

New SNWs emerged and developed. SNW use continued to grow in popularity. 

Facebook opened in 2004, and by October 2014, the SNW Facebook had 1 billion 

worldwide users (Wall Street Journal, 2014). This growth has continued exponentially 

over the last several years. In Q2 2021, there were 4.55 billion active social media 

users, 57.6% of the earth's population (Datareportal.com, 2021). Globally, Facebook 

continues to be the most used social network website, with 2,895 million Facebook 

users in October 2021(Datareportal.com, 2021).  

Furthermore, people spend a large part of their time online using social networks. 

Global online consumers spent an average of 2 hours 26 minutes a day on social 

media, out of 6 hours 54 minutes spent daily on the internet (GWI.com, 2022). This 

data illustrates how social networks have become a significant part of daily life for 

billions of people. With this much time and importance to these networks, they will 

likely continue developing and evolving. Currently, quarter 2 of 2020 boasts the 

highest figures on record for global social media use. This record came as consumers 

were forced into widespread lockdowns due to the SARS-COV-2 (COVID-19) 

pandemic (GWI.com 2022). Research into online interactions during the pandemic has 

shown that SNWs reduce social isolation (Rodrigues et al., 2022). It is unclear 

currently whether the extremely high importance of online relationships and social 

networking will remain following a move into a post-pandemic world. However, even if 
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EPs are not using SNWs directly, their work is likely impacted by others around them 

using SNWs more. The families, school staff and professionals they work with, are 

likely to be using or be affected by others using SNWs.  

While social networking websites appear to have many positive impacts, such as the 

ability to combat loneliness, other research is contesting whether SNWs can lead to 

social displacement; a phenomenon where engagement in these new technologies 

and forms of communication replaces in-person communication (Hall, 2020, p. 202; 

Hall et al., 2019). The full range of impacts of humanity's use of SNWs is still being 

assessed. Some examples of recent research into SNWs' effect on individuals include 

the following; both positive and negative impacts on individuals' psychological self-

esteem (Marengo et al., 2021), individuals having lower subjective well-being scores 

(Masur, 2021; Wirtz et al., 2021) and individuals becoming addicted to SNWs (Cheng 

et al., 2021). As well as addiction, high SNW use can lead to structural changes in 

functional brain connectivity, especially in areas skilled in selective attention (Hu et al., 

2021), which negatively impacts executive function skills and the ability to be 

productive (Ma et al., 2022). If EPs use SNWs frequently, they could be aware of some 

of these impacts on their lives and work.  

SNWs not only impact on an individual level. They also appear to be affecting how 

society functions. Research suggests that SNWs may be altering how people interact 

with information and how they acquire and disseminate knowledge (Khan et al., 2021). 

SNWs have become a place to share political information and influence opinion 

(Brändle et al., 2022; Kubin & von Sikorski, 2021). Also the content shared on SNWs 

is often polarised or can even contain misinformation, where information is deliberately 

intended to deceive (Baumann et al., 2020). Cinelli et al. (2021) highlighted that 

information online can often become subject to an "echo chamber" effect. This occurs 
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the same Twitter hashtag. #hcsmca (Health Care Social Media Canada). Interviews 

found that those participating felt they were learning from other health care 

professionals, accessing novel information, and sharing expertise. These were all 

influential motivators for participating in this interaction.  

Furthermore, Wright et al. (2020) also found that healthcare professionals on Twitter 

outreach to non-professionals. This study involved nurses using Twitter to draw 

attention to a clinical issue with global relevance. The nurses discussed antibiotic 

resistance using a specific hashtag for 24 hours. The posts from this hashtag reached 

10 million accounts globally, including non-professionals. The authors concluded that 

the nurses effectively used Twitter to harness attention and focus on their posted 

content.  

Such changes highlight how SNWs may significantly impact professional practice by 

supporting social interactions and providing professionals with knowledge and 

learning opportunities. They also offer spaces to outreach to others. 

Over the last decade, internet use has generally increased in the U.K.. In 2011 45% 

of adults used SNWs; this increased to 66% in 2017 (Office for National Statistics, 

2017). In a more recent survey, this number rose again to 68% in 2019 and 70% in 

2020 (Office for National Statistics, 2020). Therefore, as there is a general movement 

for increased SNWs use, there will likely also be an increase in Educational 

Psychologists' use of SNWs.   

1.5 Local context: SNW use by the Psychological Profession Globally. 

There is a range of non-empirical research and opinion articles which explore how 

Psychologists globally are using SNWs. These papers provide information that may 

also give some insight into how EPs could be using SNWs. Two examples include 
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marketing their services to gain referrals and engaging in public consultation and 

outreach (Kolmes, 2012). 

Several papers explore how SNWs can alter Psychologist's relationships with service 

users. SNWs have offered opportunities for Psychologists to develop new forms of 

potential therapeutic or extra therapeutic interactions and provide remote health 

services (Kolmes, 2012). Delivery of online services remotely is known as Telehealth 

or Telepsychology (APA.org, 2013; Kaslow et al., 2011). Examples include a new, 

more informal way to build relationships or track and provide support to interventions. 

Kolmes (2012) explained how some Psychologists have begun to use apps with a 

social networking element, such as 'Fitbit' or 'PTSD Coach'. Fitbit is an app that 

measures activity, exercise, and health-related outcomes and allows for social 

interaction. This example in the article demonstrates how Psychologists can use 

SNWs or social networking Apps to collect data and communicate remotely with 

clients; supporting activity, in this case, could relate to behavioural activation aspects 

of Cognitive Behavioural Therapy. Thus, SNWs provide a way for psychologists to 

communicate with clients between in-person sessions and can aid the implementation 

of therapy or intervention.  

Another way psychologists' relationships with service users can be altered is by 

service users obtaining information about psychologists online. Or if a psychologist 

posts information to an SNW group that a service user also belongs to and can acquire 

information about that psychologist's personal life or read their opinions on sensitive 

issues and be offended (Chamberlin, 2007). Behnke (2007), an American 

Psychological Association Ethics Director, wrote his reflections on how before 2000, it 

was typical for intern psychologists (US trainees) to have discussions in graduate 

schools about the relationship between the public and private, the personal and 
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professional lives, and how these can intersect. When he was writing in 2007, Behnke 

was surprised by how many intern psychologists posted information online. The 

manner of personal information shared was a part of the social fabric of their lives. 

Behnke (2007) was concerned about the ethical impact that information shared by 

psychologists could have on relationships and outcomes for service users.   

The reverse can also be true. Kaslow et al. (2011) presented case examples that 

explore issues of SNW use, such as how relationships with service users can be 

altered when psychologists use SNWs to find information on clients. This specific 

example arose as the psychologist felt like they were gaps in a service user's history. 

This psychologist then discovered that his client had been convicted of a range of 

crimes, consequently significantly altering the therapeutic relationship.   

There is only limited information on Psychologists' use of SNWs globally, but a crucial 

recurrent focus of these articles is the ethical issues that arise from such use. A moral 

and ethical issue of client relationships, privacy, and boundary violations are discussed 

in a range of non-empirical papers (Bressler et al., 2021; Kaslow et al., 2011; Lannin 

& Scott, 2013; Wester et al., 2013). British EPs have a range of ethical guidelines to 

uphold, discussed later in this introduction. However, without research, it is unclear 

whether British EPs have had similar ethical issues arising from their use of SNWs.  

1.6 Local context: SNW use by Educational Psychologists in the U.K.. 

There is evidence of several EPs who appear to be using SNWs to inform their practice 

and professional development. Data accessed from a Twitter analysis website 

(Trackmyhashtag, 2020) shows that several prominent practising U.K. EPs have a 

following of more than 3,000 users. "Tweets" from these EPs can be delivered to the 

newsfeeds of 26.59k users. Further data from this website showed that within 42 hours 
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containing supplementary ethical guidance on psychologists' social media use (British 

Psychological Society, 2012b). All British psychologists must adhere to the BPS Code 

of Ethics and Conduct (British Psychological Society, 2018). This supplementary 

guidance provides information on how the ethical code can be applied and transferred 

to a social networking context. Psychologists are provided with practical advice for 

using websites and platforms responsibly. This BPS guidance included protecting 

personal privacy, declining client friend requests, and keeping personal and 

professional lives separate. The guidelines also suggest that psychologists report 

misconduct on such social networking sites to relevant parties like the Health and Care 

Professions Council (HCPC) and the BPS themselves. The BPS also has published 

further guidance, specifically for qualified clinical psychologists (British Psychological 

Society, 2012a).  This guidance includes detailing appropriate ways of interacting with 

service users and transmitting information to service users via social media and 

SNWs. While this is not for Educational Psychologists, it could be extended to them 

as the content is still applicable where the EP and Clinical Psychologist roles overlap.  

The HCPC is another professional body with its own set of published guidelines 

regarding the use of social media (Health & Care Professions Council, 2017). British 

Educational Psychologists registered with the HCPC also adhere to this policy. Advice 

includes asking professionals to avoid posting both offensive material or information 

that could identify a service user. 

Many EPs work for services within local authorities. Most London boroughs and county 

councils have social media policies that all employees must adhere to. Often when 

EPs are inducted into their service, they will be asked to read and sign to acknowledge 

their understanding of such documents. New employees agree to comply with such 

policies. Many of these policies are kept on private intranets, but some are available 
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regarding their own SNW use. It is unclear whether these policies impact their 

decisions to be active and post online.  

The HCPC guidance also offers some information regarding social media (Health & 

Care Professions Council, 2017). These benefits include giving professionals the 

ability to develop and share their skills and knowledge, helping the public understand 

what they do, networking nationally and internationally, and raising their professional 

profile. 

1.8 Personal background to the research interest 

This study has arisen from personal interest. As someone whose trainee Educational 

Psychology journey was suddenly made virtual by a global pandemic, this research 

concept came from having to depend solely on online communication for training, 

development and learning. This shift to a hyper-digitalised lifestyle was a challenging 

experience that took time for this researcher to adapt to. At first, I found lectures and 

placements feeling distant and unreal, similar to a first-generation scenario computer 

game! I used this time to reflect on my own and my peers' adaptation to this new way 

of working. Part of this was the use of social networking websites in a professional 

capacity.  

I found that peers used social networks to ask questions and find answers to problems. 

Sometimes peers would log into our tutorials or seminars with new innovative ways of 

working or resources that had inspired them. They had gleaned these ideas from 

SNWs. I, too, began searching SNWs for creative practices, feeling renewed, restored, 

and inspired by others' creativity and passion. Social networking websites provided 

me with a window into the profession. It was still real, alive, and doing its best to make 

a difference! I found I could be revitalised by reading EP Twitter.  I was not alone in 
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this sentiment; peers who were more isolated than me, or had less supportive 

placement experiences, informally told me that EP social networks helped them 

continue to feel motivated.  I also noted that some peers would post about being a 

TEP online, and I began to wonder about the feedback and response they were getting 

and whether this gave them a sense of belonging to the profession, despite the virtual 

ways of working. 

In a pandemic world, it seemed like social networks became the primary way people 

could have "water cooler" moments to ask questions to more knowledgeable EPs 

informally. As the physical experiences we once would have had as trainees had now 

been erased, social networks offered a potential substitute. Thus, I became interested 

in EPs' use of social networks and its possible effects on the profession because it 

had now become part of the journey to train as EPs.  

However, despite all the excellent and creative content and friendly online discussions, 

I could not openly post myself. It felt too 'big' or 'scary' to upload or post something so 

publicly. Therefore, there was a second reason for my interest in SNWs. I was aware 

of my reactions to posting as a trainee EP; more of my anxieties about posting online 

are documented in a later reflexive statement in chapter 3. Therefore, another reason 

for this project is that I was interested in how other TEPs and EPs viewed SNWs, and 

I wanted to understand others' perspectives on this issue.  

My final reason for this project was a growing curiosity regarding the potentiality of 

SNWs. I saw that SNWs were being utilised by some EPs. SNWs were connecting 

EPs from different parts of the country to enable them to discuss their practice. 

However, I was also aware all EP professionals were not using SNWs. I felt that 

research into perspectives and uses of SNWs could provide an opportunity to 
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Table 2.1: 

 

Databases included in the search 

 

2.2.2 Method for review: Identifying Key Terms 

A scoping exploration of subject heading thesauruses enabled the establishment of 

key terms. The thesauruses from all the separate databases were checked. This check 

ensured that the words selected had appropriately related synonyms and similar 

themes. This search helped establish whether the terms specified were appropriate in 

meaning and scope.   

The terms are shown in Table 2.2. The table also explores the search terms set and 

the rationale for their use.  
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Table 2.2: 

Search terms used for the first literature search 

 

2.2.3 Method of review: Search Strategy 1 

Once key terms were isolated, a systemic literature search for search one was 

undertaken on the 20th of October 2021. The search was broad in scope and included 

the seven databases hosted via the EBSCO research platform. The search terms and 

processes are displayed in Table 2.3. Abstracts and Titles were searched for 
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Educational Psychologists and School Psychologists as the aim was to find studies 

that were explicitly about these professional groups.  

The initial sample search yielded 22 results. All abstracts from this search were hand-

searched so that only articles about School Psychologists/ Educational Psychologists' 

use of social networks were included. The inclusion and exclusion criteria for this 

search are shown in Table 2.4. Figure 2.1 depicts the flow chart of this literature 

search. Examples of excluded papers, and the reasons given, are in Appendix A. Only 

two articles met all requirements for this first search. Therefore, a second search was 

also needed, which is described below.  
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Table 2.3: 

 
Search terms and processes for the first literature search. 
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Table 2.4: 

 
 

Inclusion and exclusion criteria for the first literature search 
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Figure 1.2: 

 
Flow chart of the first search 
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The search was broad in scope and included the four databases documented in Table 

2.1. All databases were hosted via the EBSCO research platform. The search terms 

and processes are displayed in Table 2.6. The initial sample search yielded 168 

results. All abstracts from this search were hand searched, and only articles about 

professional use of social networks were included. Other inclusions and exclusion 

parameters are described in Table 2.7. These parameters left 24 papers in total for 

the second search. Figure 2.2 illustrates this second search process. Examples of 

excluded papers are in Appendix A. 

Table 2.6 

 
Search term and processes for the second literature search. 
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Table 2.7: 

 
 

Inclusion and exclusion criteria for the second literature search. 
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Figure 2.2: 

 
Flow chart of the second search 
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2.3 Synthesis of Literature  

The literature review below explores how Educational Psychologists, other 

psychologists, and education professionals use online social networking websites 

professionally. Twenty-six papers are included in this review in total. Appendix B 

contains a table with summarised information about the 26 articles. This table 

synthesises information following the critical appraisal process described below. 

Appendix C synthesises the findings of the literature review search.  

2.3.1 Critical Appraisal  

The 26 articles were sorted into groups to be critically appraised by appropriate tools. 

The three groups included surveys, and qualitative and mixed methods. Sometimes 

the articles included content analysis and no specific appraisal tool was found. These 

articles were reviewed using the mixed-methods tool as this rubric was comprehensive 

in scope and could suitably ask broad enough questions to be helpful when critically 

exploring content analysis. The critical appraisal for each of the 26th articles can be 

found in Appendix D (survey), Appendix E (mixed methods) and Appendix F 

(qualitative).  

26 articles were still included in the literature review following the critical appraisal 

process as all met enough basic requirements to be assessed as worthy of inclusion. 

The basic requirements for all papers included were that there was a clear statement 

of the research aims and that the methodology selected was appropriate and clearly 

explained. Once these both were established, if the research design appeared to be 

appropriate to address the research aims, these articles were considered valid for 

inclusion. However, Interestingly, there are some overall weaknesses of the papers. 

Many articles do not justify or highlight why the chosen methodology was used, and 
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they only describe the process that occurred. Also, the studies' authors rarely explore 

the relationship between themselves and the participants. Only a few authors were 

reflexive or reflective on their role and their relationship to the research. There was 

limited consideration of their potential bias or how they may influence the data 

collection, analysis, or how the results are presented.  

2.3.2 Organisation of Information 

Articles were sorted initially into groups based on the data type collected and the 

professionals in the report. Table 2.8 depicts this and depicts which social networks 

were the focus of each of the studies.  

Table 2.8: 

 

Organisation of papers 

Following an initial exploration into the SNW and platform, the articles were considered 

regarding the revised literature review question: How are those in psychology and 

education professions using online social networking websites professionally?  
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represented 47 countries. They taught a range of ages, subjects and had teaching 

experience ranging from 1-43 years.  Of the educators surveyed, 53% used Twitter, 

26% Edmodo, 17% used Facebook, and 12% used Pinterest as part of their learning 

networks. The study gives examples of how these networks support teachers in 

making changes. One example is participants using 30-day challenges to set aims 

and take these aims from ideas to fruition. Other teachers learned about specific 

educational approaches and implemented these strategies. A more wide-reaching 

practice change came from the teachers who shared that SNWs helped them redefine 

their aims and role as teachers.  

One study looked into why teachers chose to use SNWs for professional development.  

Nochumson, (2020) found that professional development occurs on SNWs due to 

continuous interaction and active participation. This study found that U.S. teachers 

reported changing their teaching practice based on their Twitter use. Interviews with 

teachers revealed that Twitter use enabled them to learn from others in the profession. 

The teachers participating expressed their disillusionment with traditional CPD, as 

stand-alone CPD courses do not frequently rehearse or revisit new knowledge. The 

study found that teachers appreciated the flexibility in the accessibility of SNWs. The 

accessibility made it easier for teachers to reflect on and apply new knowledge to their 

classroom practice, as they could choose when to participate. One strength of this 

study was its large population with participants from several cultures, allowing for 

perspectives from different physical and cultural locations. This strength allows for a 

study that appears to be generalizable with clear implications for practice, such as how 

moderated chats on Twitter can be used to hold international conversations and 

debates about education.  
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and maintain relationships and maintain the profession's social norms, customs, 

ideologies, and dispositions.  

2.4.3. Communication with others  

Engaging service users.  

Another way in which SNWs are used is to engage service users. Rutherford, (2010a) 

found that HE teachers used SNWs to improve relationships and communication with 

students. Another study used SNWs to engage parents and pupils (Henthorn & 

Cammack, 2017). This study interviewed teachers about their Twitter and blog use in 

three different primary schools in England.  A key finding from this study is that SNWs 

are a tool for engaging parents, pupils, and even former pupils. The analysis shows 

that schools and parents were sharing feedback and homework. Parents also engaged 

by commenting on photos of school trips and classroom activities. The teachers 

interviewed felt that this specific use of SNWs developed relationships with parents 

and motivation for the pupils. One school specifically used it as a tool to engage 

parents that could not attend events such as class assemblies, as a way for them to 

still be involved. The results of this study are developed through a thorough and 

detailed case study approach where a variety of methods were combined. The 

researchers used content analysis of the SNWs and used semi-structured interviews 

with teachers and observations of teachers to triangulate the information they found. 

Whilst there can be issues due to it being a case-study approach, the insights detailed 

can be used to inform practice in a wider context, demonstrating that CYP and parents 

will engage with education-related SNW content.  
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Impression management 

A further purpose of using SNWs to communicate online is impression management 

and self-promotion. Veletsianos (2012) found that academics and HE lecturers 

participate in SNWs for various reasons, such as finding resources or debating social 

issues. However, one main reason is to create an online presence that gives out a 

good professional impression. This finding came through analysing 45 scholars' 

Tweets. This impression management is used for potential employers, collaborators, 

or students supervised by academics. Jordan also found a similar finding; academics 

and HE lecturers used SNWs to share an academic identity and build an online C.V. 

to promote themselves and their research. HE lecturers and academics were not the 

only professions to use SNWs in this way. Van Allen & Roberts (2011) found that 

psychologists also use Twitter and Facebook to present a public, professional identity. 

Consequently, it can be concluded that some professionals view SNWs as a platform 

for self-advertisement and self-promotion to improve their career prospects or attract 

new forms of work.  

2.5 Conclusion and Summary  

This literature review has provided information on a range of ways that professionals 

are using SNWs to support their work. From the 26 papers explored in this literature 

review, there is not one sole purpose or use of SNWs.  They are used for learning and 

communicating within and without the profession. These communications include 

collaboration, emotional and social support, debates, and discussion. Figure 2.3 

presents an illustrative summary of the ways professionals use SNWs in this review. 

These examples may provide insight into how EPs might also be using SNWs. 
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impacts how the research is undertaken and reported. The researcher's critical realist 

position informs this research. This position has informed methodological choices and 

research questions. Braun & Clarke (2021b) state that the critical realist position can 

best be understood by combining ontological realism with epistemological relativism. 

Both ontology and epistemology are explained in more detail below. 

One aspect of philosophical orientation is Ontology, the researcher's beliefs about 

reality (Creswell, 2012), being (Crotty, 1998), and existence (Burr, 2003). Braun & 

Clarke (2021b) describe critical realist ontology as singular; critical realists do not 

endorse the idea of multiple realities. Also, the critical realist perspective suggests that 

reality exists and is independent of human experience, but this reality can never fully 

be understood or known (Guba & Lincoln, 1994). Thus, to assume a knowable world 

is an "ontic fallacy" (Pilgrim, 2014). Therefore, any data or research can provide 

information about what is occurring in a material, physical or social world, but only in 

a manner that directly mirrors reality (Willig, 2008). In other words, a reality exists but 

is too complex or challenging to capture, observe and fully represent. 

Some critical realists, such as Bhaskar (1978) and Delorme (1999), believe that a 

single concept of reality is made up of three ontological domains (Heeks et al., 2019):  

1. 'The real/ the deep structures' (Mechanisms that generate phenomena which 

cannot be captured fully as we cannot observe them).  

2. 'The actual' (aspects of reality that occur but may not be experienced. These 

are influenced by what is generated by the mechanisms). 

3.  'The empirical' (the most surface-level aspects of reality we experience directly 

or indirectly or an attempt to observe).  
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Taking this understanding of reality into consideration, critical realist research aims to 

infer the causal mechanisms and structures that have enduring properties. Therefore, 

any data collected in this study can only create a mediated reflection of reality. It will 

attempt to infer mechanisms and structures surrounding EPs' use and perspectives of 

SNWs.  

Another aspect of underlying philosophical orientation is Epistemology, which is the 

researcher's beliefs about the nature and forms of knowledge (Cohen et al., 2017) and 

the methods of obtaining knowledge (Burr, 2003). Thus, the researcher must consider 

whether knowledge can be found through research or the research process. Positivist 

understandings of epistemology suggest knowledge can be obtained through 

objective analysis. Whereas constructionists posit that there is no singular truth; 

knowledge is created through the multiple realities of individuals interacting with the 

social world (Braun & Clarke, 2021b). Braun & Clarke (2021b) state that critical realists 

hold a position of epistemological relativism:  a belief that it is impossible to access 

truth directly. This relativism is different from pure ontological relativism, which 

believes that a single reality does not exist. Braun & Clarke (2021b) posits that 

epistemological relativism combined with ontological realism to provide a positionality 

where a concept of special knowledge and truth is retained but also contains an 

understanding that human practices and the social world shape this truth.  

Therefore, for critical realists, the epistemological belief is that knowledge or truth 

exists, but different perspectives, interpretations and representations conceptualise 

this. Also, the consequence is that all knowledge is positioned: it has a standpoint. 

Thus, a critical realist views that social power relationships and structures between 

outlooks organise the production of knowledge and truth. Also, because of the human 
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practices and structure at play, understanding knowledge and truth is mediated by 

language and culture and is socially located (Braun & Clarke, 2021b; Maxwell, 2012; 

Pilgrim, 2014). There may be single truth or knowledge, but individuals interpret this 

reality differently (Braun & Clarke, 2021b), and consequently, subjectivity can obscure 

this truth.  

Due to this positionality, the data collected in this study creates a truth or knowledge 

which is interpreted and located through the participants' culture and language. 

Furthermore, the researchers' cultural memberships will also impact how analysis and 

interpretation occur, situating and interpreting the reality further (Braun & Clarke, 

2021b). Critical realists view the qualitative researcher as part of the world they want 

to understand, so they cannot stand outside the social reality they observe (Pilgram, 

2014). 

3.3.2 Critical realist design and analysis 

The critical realist positionality has influenced the research design and choice of 

analysis method.  

Critical realists' perspectives can align with mixed methods research, as critical realist 

theorists argue that design should be dictated by the research problem (McEvoy & 

Richards, 2006). Critical realism focuses on methods used and analysed, not the 

selected method (Pratschke, 2003).  Using a critical realist perspective appropriately 

provides this study access to a situated and interpreted reality. It allows for the 

contextualisation of the data. Critical realist research aims not to identify generalisable 

laws or to identify the lived experiences of social actors but to develop deeper levels 

of explanation and understanding (McEvoy & Richards, 2006). This positionality allows 
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this research to focus on the core aim of bringing greater explanation and 

understanding of EPs use and perspectives of SNWs.  

The critical realist positionality also supports the exploratory nature of Research 

Question 2, where perspectives and views of SNWs are uncovered. This approach 

allows for variation in views and experiences. The EP participants exist in a social 

world that is a mixture of different practices and beliefs. This world is both 

heterogeneous and unique. This is particularly useful when researching SNWs as the 

social conditions and structures around this new technology are evolving. A critical 

realist stance allows the researcher to acknowledge their assumed reality regarding 

how EPs currently use SNWs. Furthermore, it allows the researcher to approach 

findings knowing that reality and truth are not static and will be shifting and evolving 

and only understood in a time-bound, culture-bound, and language-bound situation.     

Critical realism is also appropriate for research question one's descriptive approach, 

as critical realism allows the patterns and commonalities participants use to be 

captured. Although it may appear more appropriate to address a descriptive question 

'How' from a positivist perspective, this would possibly create a too narrow 

construction of reality to be helpful. A way to positively address this research question 

would be to collect objective information using software programmes that track EP's 

SNW use. However, due to this researcher's positionality, such an approach would be 

insufficient. It would only give insight into the mechanics of use (e.g., the participant 

visited X SNW and posted X number of times). It would not provide information about 

the situated context of this use. When taking a critical realist perspective, the 'How' 

becomes embedded in the participants' perceptions of the reality of their "use". ( E.g. 

I use SNWs to help others). The participant's understanding of the reality and the 

language they use gives this research question on "How" its meaning. 
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3.4 Summary of Research Design.  

3.4.1 Overview of Design  

This study uses a mixed methods design, collecting both qualitative and quantitative 

data. This data is collected concurrently via methods of a survey and semi-structured 

interviews. Both strands of data have equal priority and are mixed during the final 

interpretation of the data. The decisions and rationale for this design are discussed in 

more detail below. 

It has been noted that nearly 40 different types of mixed methods designs are currently 

used in different research (Tashakkori & Teddlie, 2010). Mixed method designs can 

be fixed or emergent (Creswell & Plano Clark, 2011). The methods in this study were 

carefully considered to create a fixed mixed-method design. A fixed design means that 

the design has been predetermined and planned from the beginning of the research. 

However, as Gerber et al. (2017) suggest, it can be difficult for researchers exploring 

online spaces to devise their complete study at the start as they may discover new 

ideas, artefacts or ways of sharing meaning as they collect data. As projects involving 

online spaces evolve, methods may be inadequate (Morse, 2009). Therefore, whilst 

the design for this study was predetermined, there was an openness and flexibility in 

the researcher to explore any alternative methods that may have arisen due to 

collecting data using online methods. This meant that there was a possibility that the 

project could have developed an emergent design if circumstances changed during 

the data collection and analysis of the research project. For example, new ethical 

approval would have been sought if the proposed methodology was inadequate. 

Using a mixed methodology adds complications, as different kinds of data cannot be 

combined uncritically. It can be deemed 'irresponsible' to draw from different traditions 
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without careful consideration (Gerber, 2021). To support the design of this project, the 

researcher explored several authors' frameworks to ensure full consideration of the 

design. Creswell & Plano Clark, (2006) stated that four key design decisions are 

involved in mixed methods design. Section 3.4.2 below discusses each of Creswell & 

Plano Clark's, (2006) design decisions and how they relate to this study.  

3.4.2: Interaction, priority, timing, and mixing. 

1. Level of the interaction of the quantitative and qualitative strands: 

The level of interaction can be defined as the extent to which the quantitative and 

qualitative strands of the study are kept separate. It also includes the extent to which 

these strands interact. This study has what Creswell & Plano Clark, (2006) terms an 

'interactive' level of interaction. This is because there are several direct interactions 

between the qualitative and quantitative strands. The qualitative and quantitative data 

are both collected using a survey. Another point of interaction for the qualitative and 

quantitative data is the research questions, as both types of data are used to answer 

both questions. If this study took an independent design, the two strands would not 

interact during data collection or research questions. 

1. Priority of the quantitative and qualitative strands: 

The priority of the strands refers to the relative importance or the weighting of the 

qualitative and quantitative strands. This study emphasises both sets of qualitative 

and quantitative data equally and then converge these during interpretation. Both 

aspects are important for addressing the research questions.  

2. Timing of the quantitative and qualitative strands:  
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Timing is sometimes referred to as 'sequence' or 'implementation'. This design 

decision concerns the temporal relationships between the quantitative and qualitative 

data. This study uses concurrent timing: the qualitative and quantitative data were 

collected during one single data collection phase. Both types of data were collected 

through a survey. Also, while the survey was still open for responses, qualitative data 

from the interview was collected concurrently.   

3. The mixing of the quantitative and qualitative strands: 

Mixing is the extent to which the quantitative and qualitative strands are combined and 

integrated. In this study, mixing the quantitative and qualitative data sets occurs during 

interpretation. The quantitative and qualitative data were analysed separately and then 

mixed and integrated during the research's final stages after the findings' analysis. 

During this interpretation stage, the researcher incorporates both types of data through 

a written discussion which compares and combines the data, drawing conclusions and 

inferring what has been found from the two strands. This discussion allows for both 

data strands to be synthesised to form a final interpretation.  

Design Summary: An illustration of the mixed methods design study can be 

seen in figure 3.1: 
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Figure 3.1   An overview of the research process and phase 

Figure 3.1: 
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quantitative data had been collected, the researcher's design of such questions 

and methods might have missed different stances and perceptions of such use. 

Using both methods allows for the strengths of both data types to be drawn upon. 

Qualitative data is rich but often only uses a select few participants. It is not possible 

to collate information from many participants through qualitative data. An 

understanding of many EPs SNW use, and their views is needed for the descriptive 

aim of this study, and using both methods allows for this.  

3. Explanation:  

One very clear reason for using a combination of mixed methods in this study was 

for explanation. As one set of findings can be used to help explain the results 

generated by another. The quantitative data is being used to collect overall 

descriptive statistics about use, but the data viewed in isolation does not fully 

explain EP use. The descriptive data can provide numbers and percentages of how 

many EPs are using SNWs and in what ways, but it does not provide any reasons 

or explanations for the participants' choices or actions. The qualitative data's 

purpose is to provide an explanation during the final interpretation stages. For 

example, providing an understanding of why certain platforms are preferred or why 

certain types of use are popular.   

3.4.3 Data collection: Online survey/questionnaire 

An online survey was selected for the first phase of the research and answered RQ1. 

An online survey was chosen as this data collection method is accessible to groups, 

and individuals, who may be challenging to reach through other means (Garton et al., 

1997). Educational psychologists are geographically spread across the country, but 

an online survey was deemed appropriate as they are praised for gathering data 
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has not anticipated (Clarke & Braun, 2013). This allows for rich data to be collected 

(Percy et al., 2015). The open-ended nature of semi-structured interviews permitted 

this research both clarity and detail. For example, it explored both how SNWs are used 

and gathered detailed explanations for why they are perceived as helpful. This 

approach allowed for the direction of such exploration to be led by the participants' 

answers to allow for reliable data collection and analysis. 

The semi-structured interviews were held online, as when researching an online 

phenomenon, it felt appropriate for data collection to be online. Research into the 

strengths and weaknesses of online methods is still in development. Historically, online 

interviews were conducted through typed methods such as email, as video quality was 

too poor  (Gerber et al., 2017). This led to an issue of synchronicity, and consequently, 

a preferred method was instant messaging (Hewson et al., 2016). However, instant 

messaging and email interviews would have been too limiting for this project. One key 

issue would have been the limited information about biosocial attributes and body 

language; if the social interaction of the interview is rendered 'faceless', it transforms 

the construction of the data. Textual interview methods impact the ability to build 

rapport with participants and be responsive to emotions (Possamai-Inesedy & 

Gwyther, 2013). Also, as the questionnaire was written, this allowed participant 

language to be gathered and expressed separately. Furthermore, there is no way to 

check whether the respondent is the person they say they are in text-based interviews 

(Hewson et al., 2016; Seymour, 2001). Consequently, as image quality has improved, 

the decision was made to utilise a video-based software application (Zoom).  

Further reasons for online video interviews being the selected research included 

practical considerations, such as an online interview being appropriate for social 

distancing or lockdown safety scenarios. At the time of designing this research, both 
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were currently common in the U.K. due to the SARS-CoV-2 pandemic. Furthermore, 

online methods were selected as they also mitigate any need for travel time or travel 

costs (O'Connor et al., 2008) which may mean it was more accessible for busy 

practising Educational Psychologists to find the time to participate. Furthermore, the 

pandemic has required more people to become literate and comfortable using 

videoconferencing platforms, and online interviews may now be more accessible 

(Atchison et al., 2020; Nguyen et al., 2020). Previously participants may have been 

excluded due to not having the technological skills and competence to obtain the 

software or internet connection to allow participation (Deakin & Wakefield, 2014). 

However, this methodology was chosen as the researcher felt that technological 

developments and cultural changes should have made teleconferencing more 

accessible to a broader range of participants.  

There are some limitations to using an online video-based interview, and these were 

considered. Negative consequences include that the virtual nature can impact rapport 

and non-verbal cues (Lo Iacono et al., 2016). Adams (2010) provides advice on 

professionally conducting semi-structured interviews, highlighting the importance of 

managing silences, allowing the participant to guide, and ensuring emotional control. 

Many of these factors, such as poor internet connection, are complicated by being 

online. To try and limit such consequences in this study, participants were briefed at 

the start of the interview on how the researcher will attempt to mitigate these factors 

where possible. For example, the researcher explained that they would sometimes 

repeat back the information the participant had given to make sure they had 

understood fully and not missed any key information, this can be seen in final interview 

script in Appendix J. As well as impacting on data collection, missing out on non-verbal 

cues could also potentially lead to ethical issues such as risk, as interviewers may not 
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have picked up on participant distress. The procedures that were conducted to 

attenuate such risks are outlined in the ethics section, which is later in this chapter.   

3.4.6 Design for semi-structured interviews 

The interview questions were designed to collate data concerning RQ1 and RQ2. A 

broad approach and range of questions were needed to access a vast range of 

information about participants' perspectives. The researcher initially drew inspiration 

by considering aspects of a Strengths-Weaknesses-Opportunities-Threats (SWOT) 

analysis (Helms & Nixon, 2010). The initial SWOT analysis is contained in Figure 3.2.  

 
 
Figure 3.2: 

 
SWOT analysis inspired initial questions 
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Table 3.1 

 
Inclusion, Eligibility and Exclusion criteria for participation. 
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Figure 3.3: 

 

A representation of the participant recruitment process. 

Recriutment message 
with consent link and 

survey.
Phase 1 recruitment.

Twitter recruitment

EPNET email forums

Complete survey   (Phase 
1 data collection)                            

Option to volunteer for 
interview  (Phase 2 

recruitment)

Invited to attend online 
interview for Phase 2  

(Phase 2 data collection)

EP Service emails

EP Doctorate university 
emails Phase 2 repeated until 

enough participants are 
recruited.
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Once participants had completed the survey, they could volunteer to participate in the 

second part of data collection: the interviews. The interviews were conducted with a 

subgroup of participants. These were selected randomly after the questionnaire had 

been online and circulated for six weeks. Each participant was given a numerical code, 

and 10 codes were selected using a random number generator. 10 participants were 

initially contacted and invited to participate in an online interview. These participants 

had a two-week window to respond to a request to book an interview. 7 of these 10 

participants responded to the request to book an interview.    

3.5.3 Sample size 

As the first part of the analysis conducted for RQ1 used descriptive statistics, the aim 

was to recruit as large of a sample size as possible for the questionnaire. This was 

because having more participants allowed for more confidence in any patterns seen 

in the data. Minimum and subsequent target sample sizes were calculated to provide 

a lower limit to the number of participants recruited. An online sample size calculator 

was used to calculate the sample size equations: Sample Size = [z2 * p(1-p)] / e2 / 1 + [z2 * 

p(1-p)] / e2 * N] N=population size, z= z-score, e=margin of error, and p=standard deviation. 

Table 3.2 below shows the potential minimum and target populations based on 

different confidence intervals and error margins.  

An estimate of the total number of current practising U.K. EPs was needed to calculate 

this population. Around 4442 practising Educational Psychologists registered in 2018 

(hcpc-U.K..org, 2018), and in 2021 around 609 funded TEPs in the country 

(Department for Education, 2020). These figures estimate a rough figure of a total EP 
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and TEP population at least 5051. This estimated total population size of 5051 was 

used to calculate the sample sizes.  

Table 3:2 

 
Calculating possible sample sizes 

 

From completing the sample size calculations seen above, it was clear that the 

minimum sample size for the survey would be 67. Once this was achieved, a range of 

further targets were created. These higher targets ensure a higher percentage 

confidence interval or reduce the margin of error.  

The aim was for between 6-10 people to be interviewed. The analysis method used 

for this study was reflexive thematic analysis, which contains no specific formula or 

guide to calculate the sample size (Braun & Clarke, 2019). Some of Braun & Clarke's 

publications have suggested potential sample sizes, such as a minimum of 4-5 dense 

interviews for beginners (Braun & Clarke, 2013) or 6-10 Braun & Clarke's (2013) 

guidance for data collection for doctoral-level thematic analysis.  

3.5.4 Sample Details 

112 participants fully participated in the first phase of the study. A total of 126 people 

completed the consent for the survey and started to participate, but 14 participants, 

unfortunately, did not complete it. The survey dropout rate was 11%. When the data 

was filtered, a further 2 people had to be excluded as they were from the Republic of 

Ireland. Consequently, they did not meet the inclusion criteria of being an Educational 

Psychologist in the U.K. Therefore, the total number of survey responses was 110. 
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This meant that the minimal sample of 62 people was met along with the first target of 

95, shown in Table 3.2 

7 participants were involved in the second phase and participated in the online 

interview process. 15 participants initially volunteered for this, and 7 confirmed their 

availability within the selected time frame. The other 8 people were contacted to 

arrange interviews, but they did not respond with their availability. Each participant 

was given a gender-neutral pseudonym to protect their anonymity; their pseudonyms 

and roles can be found In Table 3.3.  

Table 3.3: 

 

Table 3.3: Names and information about phase 2 participants. 

3.6 Quantitative Data Analysis Approach 

The numerical data from the online survey were analysed using descriptive statistics. 

Tables were created (see chapter 4) to enable the researcher to make comparisons 

of the amounts, frequency and variations presented in the data. These comparisons 

are presented within the findings alongside various graphical and visual 

representations. These representations are in the form of bar charts and pie graphs 

alongside statistical tables and have been created to illustrate and support written 

descriptions of the data.    
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Figure 3.5: 

 

A typed version of a reflexive statement from research journal, pre data collection. 
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These approaches were taken because RQ1 concerns "how" EPs use SNWs, and 

only descriptive surface levels codes are needed. Also, due to the research findings 

from the literature review, the researcher had some theoretical understanding of how 

professionals use such websites. Consequently, this previous theoretical 

understanding meant that the researchers' codes were slightly more deductive. Figure 

3.6 below shows the initial round of data analysis. The black codes in the figure are 

deductive codes for RQ1, which were influenced by the prior theory. The orange codes 

in the figure were developed inductively for RQ1 by engaging with the meaning of the 

text.  

Figure 3.6: 

 

Initial codes for RQ1 following the first coding round of all data.  

 

As RQ2 is concerned with exploring participants' perspectives, this data was coded 

inductively. Coding for RQ2 used the data as the starting point to try and capture only 

the meaning in this dataset and focuses only on representing the participants' 

articulated experiences. Coding for RQ2 involved mainly semantic codes for the first 
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This is an exercise suggested by (Terry et al., 2017). At this stage, the researcher felt 

that consistency and thoroughness had been met, as the codes summarised the 

diversity of the meaning within the dataset.  

Figure 3.8: 

 
Example of the MAXQDA software used to compare codes. 

 

3.7.6 Generating Initial Themes 

Once questionnaire data were coded at least three times, the codes were organised 

into themes by clustering codes based on common meanings.  Braun & Clarke (2021b) 

emphasise the importance of themes capturing shared meanings around central 

organising concepts. To develop the initial theme, the researcher grouped similar 

themes and colour coded them together on MAXQDA. This allowed for initial patterns 

of meaning across the dataset to occur. During this process, not all codes were used 
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as they lacked relevance or did not align with themes. The different coloured groups 

were moved to a document, and the researcher began to see whether there were any 

broad ideas that codes could be clustered around. Some of the initial themes created 

are included in figure 3.9 below. This mapping was an initial provisional exploration of 

how codes might relate and form themes. This process was then repeated for the 

interview data.  

 
Figure 3.9: 

 
An example of initial themes and subthemes.  

 

3.7.7 Reviewing & developing Themes 

Themes were revisited to ensure that they were developing in the right direction. Some 

these initial themes had weaknesses and they needed to be redeveloped. At this point, 
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question. Several factors can threaten construct validity, such as bias and 

researcher effects, as participants may not respond truthfully. In this study, the 

survey is anonymous, reducing some threats to gaining an accurate measure 

of SNW use.  

Reliability 

Reliability is the extent to which a study is consistent and stable in its measurement 

(Langdridge & Hagger-Johnson, 2013). Several ways to ensure or check for reliability 

do not apply to this research study. For example, interrater reliability, where 

judgements in measurement made by different researchers are compared to see 

whether they are similar.  

Surveys are seen to have reliability as they are presented in a consistent format for all 

participants (Cohen, Manion & Morrison, 2007). To ensure a consistent format was 

possible, the survey was checked to ensure there were no usability problems. An initial 

pilot survey was completed via google forms. Then a second pilot survey was designed 

to check that the Qualtrics interface worked appropriately (for example, delivering the 

right questions in the same order).  

As reliability is concerned with consistency over time, some of the questions used 

within the survey were constructed through questions used in previous studies by other 

authors.  For example, the matrix question has been inspired by other studies 

(Appendix I). One advantage of adapting or using pre-existing questions is that they 

will have been extensively tested at the time of first use and, therefore, should have 

some reliability. However, Neuman (2006) explained that there are three main types 

of reliability to consider when using previous questions. Considering these reliability 

principles led to the researcher mainly designing their own questions, apart from the 
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matrix question in Appendix I.  This is because many questions used in previous 

research would not have a representative or equivalent reliability when given to EPs 

and TEPs. The summarised exploration of Neuman's (2006) three forms of reliability 

is presented below:  

The first aspect considered was stability reliability, a concern regarding whether a 

measure or question can yield the same response at different occasions. 

Consequently, the researcher avoided topical questions that would have focused on 

specific 'hot topics' when looking at previously used question items. E.g., Question 

items that specifically discussed a function of social networking platforms that no 

longer exists or is no longer popular.  

Secondly, representative reliability was also considered. Representative reliability 

concerns whether a question would yield the same response when asked to different 

subgroups of a population. The questions from previous research had low 

representative validity, as they were from other parts of the world and from other 

professions. Consequently, not all aspects of their questions were appropriate, as they 

were not representative of the profession. The questions could not be "recycled"; 

consequently, the phrasing of the questions needed to be adapted. Without 

adaptation, there would have been effects of potential low reliability on the data 

ultimately obtained from them. Furthermore, it was more appropriate to create new 

questions for most of the survey design, as the population differs from other studies 

where other professions have been used.  

Finally, the Equivalence reliability of the question items was also considered. 

Equivalence reliability concerns whether a measure or question yields consistent 

responses across indicators of the same concept. The survey items had to measure 
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researcher to see whether there were similarities and consistency and to establish 

patterns within the data.  

Another way in which credibility was achieved in this study is through 'member checks', 

another principle proposed by Guba & Lincoln (1985; 1994). Member checks were 

achieved in this study by allowing the researcher's interpretations of the participant's 

comments to be checked during the semi-structured interviews. In this study, when the 

meaning was ambiguous or if the researcher was aware that they were making 

connections and inferences or sensed a tone to the data, the researcher paused to 

ask whether these ideas and reactions were appropriate and correct. This allowed the 

participant to clarify intentions and correct errors or elaborate to ensure sufficient detail 

was present for an accurate interpretation.  

Transferability  

Transferability is the extent to which a study's findings have usefulness, relevance, 

and applicability to other people and contexts. Transferability is often synonymous with 

generalisability (the idea that a research study's findings could be applied to the 

population at large). Transferability is a specific type of qualitative generalisability that 

Braun & Clarke (2021b) state can potentially apply to all Reflexive TA forms. Braun & 

Clarke (2021b) describe how transferability can be found within a study when all details 

about the study's setting, participants, and circumstances are described fully within the 

methodology. When such detail is provided, it allows the reader to understand the 

study's context. Within this study, the participant's demographic data provides some 

detail into the circumstances. The experience levels (in years), ages, job roles and 

sectors of the participant cohorts for both data sets are provided for readers to consider 

whether the results potentially apply to their known contexts and settings. For the 
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Confirmability 

Confirmability is the extent to which any research findings are based on the 

participant's narrative and words, and not on researcher interpretations that could 

cause bias. According to Guba & Lincoln (1994), confirmability is established when a 

study has transferability, dependability, and credibility. As described above, the 

researcher has endeavoured to achieve all three aspects. Below are some specific 

examples of how aspects that have already conferred trustworthiness, such as the 

research diary, also helped ensure confirmability.  

One step that was taken in this study to ensure confirmability is neutrality. This is where 

the researcher has taken steps to remain neutral. For example, when analysing the 

data, the researcher recognised that they were projecting their feelings of excitement 

for innovation into the data they were reading. This means that specific passages were 

being read and coded with a tone of possibility, excitement, and positivity. However, 

on the second reading it became clear that there was not necessarily a positive or 

enthusiastic undertone to such passages. In fact, they could also be read as more 

cautious or ambiguous. Having a research diary and recoding the data allowed the 

researcher to re-check and recode without instilling their own emotions into the coding 

process.  By documenting such processes and keeping a reflexive diary, the 

researcher kept notes to ensure the data analysis decision and coding process was 

clearly derived from the data.  

Another way this research has endeavoured to achieve confirmability is by 

documenting the analysis process and providing images and examples of this process. 

Through these images, it is hoped that it will be clear how the researcher's 

interpretations were derived from the data.  
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Ethics Guidelines for Internet-mediated research (British Psychological Society, 

2021b). How this research upheld ethical values is outlined below.  

3.9.1 Risk 

There is unlikely to be any associated risk from this research. The only added risk was 

that if participants were distressed it may have been more challenging to see this when 

interviewing virtually. However, this was mitigated by giving participants the ability to 

refuse to answer questions or stop the interview. Also, time was allocated after each 

interview to debrief participants and provide support if necessary. The participants had 

an opportunity to reflect on their experiences at the end of the interview. They were 

also reminded that they could take further reflections to their psychological supervision 

sessions. 

3.9.2 Informed Consent and the Right to Withdraw 

Participants received an information sheet about the research aims and process. An 

example is provided in Appendix Q. This information sheet enabled participants to 

freely give informed consent. This information sheet also explained participants' ability 

to withdraw their consent and have all data destroyed until a stated date before 

analysis (31st October 2021). The consent form for the survey is in Appendix R, and 

the consent form for the interview is in Appendix S.  

3.9.3 Anonymity and Confidentiality 

The survey responses were kept anonymous from the researcher, with participants 

generating their own identification codes. The form to volunteer for the interview with 

a name and email address was separate from the questionnaire. Pseudonyms were 

used throughout notes, transcriptions, analysis and reporting to protect anonymity and 
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confidentiality. Any other identifying information such as the participant's gender or 

ethnicity was removed. The study will not include the detail of the content of 

participants' online posts that could be searched (such as the exact phrasing of online 

posts or account names). This study does not collect or use information from a 'public' 

domain. The information sheet informed participants that despite all the above steps 

to ensure anonymity, they may be able to recognise their own responses in the final 

report due to the limited number of participants.  

Valid consent was obtained from all participants via a designated consent page with a 

check box. This was located at the start of the online survey. This is recommended 

good practice from the BPS regarding internet-mediated research. The information 

sheet also made participants aware responses were confidential. This confidentiality 

would only be breached if there was a concern that the participant was in danger or 

could pose a danger to others, as in line with the BPS (2014) Code of Human Research 

Ethics. All interviews took place in a secure and private setting using headphones to 

ensure only the researcher could hear the participant's voice. Transcription was also 

completed using headphones. 

3.9.4 Power Balance 

The researcher ensured that no pressure was exerted on any participant regarding the 

research. Participants understood that their participation was entirely voluntary. 

Participants were given the power to stop the interview or refuse to answer any 

question. Participants had the option to skip questions on the survey or exit the survey. 

There were no incentives for participants. 
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Table 4.1:  

 

Job roles of participants 

Figure 4.1: 

Job roles of participants 
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Secondly, the survey asked about the age of the participants. As shown in Table 4.2 

and Figure 4.2. The findings were that over half of the participants (57.27%) were aged 

34 and under. Only one participant was under 24 years old, and only one was over 65.  

Table 4.2: 

 

Age of the participants 

Figure 4.2: 

 

Age of the participants 
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Figure 4.3 illustrates what job roles are found in each age category of participants. EPs 

and Trainee EPs were found amongst all age categories apart from 1. Senior EPs 

were all above the age of 35, and principal EPs were above 45.  

Figure 4.3: 

 
Job roles of EPs by age category. 

Participants were asked about their geographical location to see whether the survey 

had reached all areas of the U.K. A significantly large proportion of participants came 
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Figure 4.4: 

 

The number of years of experience, calculated by date of qualification as an EP. 

 

The survey asked whether the participants had BPS or HCPC registration; this was 

used to exclude any participants who had said they were a qualified EP but were not 

HCPC registered. No participants had to be excluded. Some participants had both 

HCPC and BPS registration, as shown in Table 4.5.  
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Figure 4.5:  

Bar chart of EPs and TEPs professional use of SNWs. 

 

Breakout analysis was performed to see whether SNW use differed across different 

demographic groups. Figure 4.6 depicts use across age ranges, and Figure 4.7 shows 

use across experience levels. Figure 4.8 illustrates job role. These bar charts were 

created to consider whether age or experience was a factor impacting use. However, 

when separating the data out in this way, users of SNWs can be seen across all age 

groups and levels of experience and job roles. Also, the number of participants not 

using social networks can be seen across the age range and experience levels.  
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  Figure 4.6: 

Bar chart of participants' ages and their professional use of SNWs. 
  

At first glance at Figure 4.6, more participants aged 25-34 are using SNWs. However, 

the chart needs to be considered proportionally to the data, as most participants 

(57.27%) are under 34.  
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Figure 4.7:  

Bar chart of participants' years of experience as an EP and their professional use of 
SNWs 







117 
 

 

Figure 4.10:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pie Chart of participant's (Group B) personal use of SNWs. 
 

 

The next set of questions was given only to the 91 participants (group A) who used 

SNWs and the 4 participants who were unsure whether they used SNWs.  

4.3.2 Social networking websites/platforms used by participants    

The online survey also asked which social network platforms are used for professional 

use. Participants could select as many options as possible. Table 4.6 and Figure 4.11 

displays the findings. The SNW most used is Twitter (83.16% of participants), followed 

by online Email forums (74.74% of participants). The results suggest that participants 

are mainly utilising a few popular SNWs. Instagram, LinkedIn, and Facebook have 

between 34-52% of participants using them. A small group of participants (less than 

5%) use online social networks that do not appear very popular for professional use; 

these networks are Reddit, Pinterest & TikTok.  
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Table 4.6: 

 
The number and percentage of participants using each SNWs / platform 

 

Figure 4.11  

Social Network Websites/ Platforms used by participants (group A). 
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Breakout analysis was performed on the data to explore SNW platforms used by 

different job roles. The results from the study can be seen in Table 4.7. These findings 

demonstrate that the SNWs that are the most popular (e.g., Twitter) are prevalent 

across all 4 job roles. However, the most popular SNWs platform for Principal EPS, 

Senior EPs, and EPs are online email forums, such as EPNET. Trainee EPs use 

Twitter the most.  

 
 Table 4.7: 

 
Use of different SNWs / platforms by job role (Group A). 

 

4.3.3 Frequency of use 

The online questionnaire asked participants two questions about the frequency of 

SNW use for professional reasons. Firstly, they were asked how frequently they were 

using SNWs. Results are shown in Table 4.8. Half of the participants used SNWs 

professionally daily or multiple times a day (49.47%); most participants used SNWs 

daily (36.84%) other participants used them weekly (31.58%). 12.63% of participants 

used them less than once a month.    
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Table 4.8: 

 

Frequency of SNW use for professional reasons (Group A) 

 

Breakout analysis was performed on the data to explore the frequency of use by 

different job roles. Table 4.9 illustrates the findings.  

 
Table 4.9: 
 

 
Frequency of use for professional reasons by job roles (Group A) 

 

This analysis found that EPs have the heaviest professional use of SNWs; 62.16% of 

EP participants use SNWs daily or multiple times a day. This is illustrated in Figure 

4.12.  58.32% of the Senior EPs who use SNWs use them daily or multiple times a 

day, whereas TEPs only 37.21% use them daily or multiple times a day. There were 

only 3 Principal EPs who participated in the study, and their use was either daily or 

weekly. 
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Figure: 4:12 

 

Bar chart of the frequency of SNW use for professional reasons by job role 

 

Participants were also asked whether they thought their use of SNWs for professional 

reasons would change over 5 years. 58.95 of group A participants thought their use 

0%

33
.3

3%

66
.6

6%

0% 0% 0%

16
.6

6%

41
.6

6%

33
.3

3%

0%

8.
33

%

0%

21
.6

2%

40
.5

4%

21
.6

2%

13
.5

1%

2.
70

%

0%

4.
65

%

32
.5

6%

37
.2

1%

13
.9

6%

9.
31

%

2.
32

%

0%

10%

20%

30%

40%

50%

60%

70%

Multiple times a
day

Daily Weekly Monthly Less than once a
month

Other

Principal Educational Psychologist

Senior Educational Psychologist

Educational Psychologist

Trainee Educational Psychologist



122 
 

 

would increase, 5.36% thought it would decrease, and 33.68% thought it would stay 

the same. 2.11% answered "other" and gave the following reasons: "I am not sure" 

and "I really don't know". Figure 4.13 illustrates these findings. 

 

 Figure 4.13 

Bar chart of participants' (group As) predictions on how their SNW use will change 
over the next 5 years. 

 

4.3.4 Ways in which participants use SNWs 

The online questionnaire also presented EPs with potential statements about their use. 

Participants were asked to read a statement and judge whether they used SNWs in 

this way 'Regularly', 'Occasionally' or 'Never'. Table 4.10 contains the full results, and 

Figure 4.14 provides visualisation for comparison. One participant did not select an 

option for all these statements and did not respond to three of the statements. The use 

performed most "regularly" by 66 participants (70.21%) was "To read other educational 

psychologists' posts". Everyone in the study selected that they used SNWs to read 

other EPs' posts. The subsequent highest regular use was to "find out about new ways 

of working" by 55 participants (56.84%). Only 8.24% of participants said that they 

never used SNWs to find new ways of working. A similar widespread use of SNWs is 
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"To find out about new publications/ literature of interest", with only 8.42% of 

participants never using SNWs in this way. 42 participants (44.21%) selected they find 

new publications and literature 'regularly', and 45 (47.37%), do this 'occasionally'. 

The least popular use was "To document as a reflective space to refer back to", with 

only 7 participants (7.37%) doing this 'regularly' and 19 participants (20%) doing it 

'occasionally'. Another unpopular use was "To enhance my reputation as a 

psychologist, only 12 participants (12.63%) did 'regularly', and 29% of participants did 

'occasionally'.   

8 participants stated that they used SNWs "for another use" not included in the given 

statements. Data regarding these other uses of SNWs was captured via the qualitative 

open questions.  
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Table 4.10  

 
Table showing participants (Group As) use of SNWs. 
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Figure 4.14 

Table showing participants (Group As) use of SNWs. 
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After participants were asked about their use, they were asked whether they felt this 

use benefited their professional practice. Most group A (77.89%) participants selected 

"agree". 16.84% selected neutral. 2.11% did not agree, and 3.16% held no opinion. 

Figure 4.15 illustrates these results. 

 

Figure 4.15 

 

Group A's responses to the statement: Do online social networks benefit your 
professional practice?  

 

Participants were also asked whether they engage with professional educational 

psychologists/ TEPs online other than through SNWs. Table 4.11 shows how all 

participants in the study engaged with EPs online. The most common way to do so 

was by listening to Podcasts followed by accessing online blogs. Participants who 

answered "other" shared that they access webinars (online seminars with lectures and 

discussion), WhatsApp (an encrypted messaging website), and direct email. 
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Figure 4.16 

 

Bar chart showing who participants (Group A) engage with online on SNWs 

 

4.4 Survey Data: Qualitative findings 

This section of the findings focuses on the Survey Data. Participants' written responses 

were collected from the survey data and then coded and themed through the 

processes described in chapter 3. This Reflexive Thematic Analysis process 

generated five main themes, as shown in Table 4.13:  
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Table 4.13 
Theme Subtheme Central organising concept 
EPs as 
Adventurers 
exploring new 
frontiers. 

- Providing 
practical tools 

- Providing 
changes to 
mindset 

- Providing 
additional 
context 

SNWs transform EPs and TEPs into 
explorers and discovers of new ways of 
working, different experiences and 
seeking new insights.  
 
Boundary: must be perspectives about 
EPs discovering new ways of working 
or gaining new insights for their 
practice. 

EP as 
Messengers 
and 
Campaigners  

- Giving 
psychology 
away 

- Creating 
narratives about 
the profession 

- Promotion and 
advertisement 

- Wider social 
implications  

SNWs are perceived as a place where 
EPs can take on the role of 
communicating and messaging to 
disseminate information to others.  
 
Boundary: There must be perspectives 
about SNWs being used to post 
messages for others to access.  

 
A place for 
exchanging 
discourse 

- Creating 
togetherness 

- Discussion 
leading to 
disputes 

- Problematic 
communication 

This theme contains perspectives on 
how SNWs are a space for the EP 
profession to dialogue.  
 

Boundary: This must contain 
perspective around EPs and TEPs 
using SNWS to communicate with one 
another online. 

Manageable 
Vs 
Unmanageable 
resource 

- Manageable 
resource 

- Unmanageable 
resource 

- Capacity to use 

This theme contains contradictory 
perspectives around SNWs as a 
resource and whether it is useful, 
accessible or controllable. 
 

Boundary: must be perspectives about 
the process of using SNWs 

A Dangerous, 
Risky Territory 

- Ethics and 
professional 
standards 

- On show 
- Emotional risk 

 

Definition: SNWs are perceived as risky 
space, which can negatively impact on 
professional standards and appropriate 
practice.  
 
 
Boundary: There must be perspectives 
about SNWs causing risk or harm to 
professional standards, practice, or the 
EP.   

Themes, subthemes and central organising concepts for the survey data 
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Table 4.14 

Theme: adventurers exploring new frontiers, and related subthemes 

 

Subtheme: Providing new practical tools: 

This subtheme incorporates the new knowledge and learning EPs, and TEPs 

described that they get from SNWs, and the act of them using this in practice. Most 

participants appeared to use online platforms to develop their resources and 

knowledge. Some responses explicitly mentioned using what they learned for 

Theme Subtheme  Code 

EPs as Adventurers 
exploring new frontiers.   

Providing practical tools stay up to date 
finding resources 
follow EPs 
innovation in practice 
inspiration 
finding practical resources 
accessing psychological 
research/ theory 
professional development 
developing specialisms 
accessing other online 
resources 

Providing changes to 
mindset 

Enhances identity as an 
EP 
Reflection on practice 
Experience of change 
Different perspectives 
exposure to different 
views 
broadening geography / 
location 
new experience 
 

Providing additional 
context 

Following other 
professional organisations 
Following schools 
Following charities 
Following SEND parents 
Find information about EP 
Services 
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opportunities to change their mindset and gain a shift in perspective. Participants held 

the perception that by interacting with professional SNW accounts, their processes 

and beliefs could be altered. Some participants appear to explore other EPs' SNWs 

posts to purposefully challenge themselves to be reflective and open practitioners:   

I am keen to be aware of the thoughts and views of other EPs to help me reflect 
on my own practice in a proactive way. (Survey-response) 

I really enjoy reading others opinions and thoughts on EP practice and reflecting 
on my practice. For example, consultation and diversity principles. (Survey-
response) 

It helps me keep my mind and my eyes open: see what is out there and 
disconfirm possible prejudices or stereotypes. (Survey-response) 

I am sometimes curious to explore what other professionals are researching or 
sharing that might help me to reflect on my practice (Survey-response). 
 

Many responses included examples of participants actively seeking broader 

perspectives to challenge their current thinking or provide new insights. This appears 

to help participants to evaluate their own thinking and decisions: 

To listen (more often) and participate (less often) in conversations about 
professional practice of EP's in order to gain a broader perspective on key 
issues and concerns. (Survey-response) 

 
I also like to follow people I don't necessarily identify with much (e.g. [name] 
because i find it helpful to have my thinking challenged and to be able to try to 
understand different points of view (even when I don't like the content much)  
(Survey-response). 

 
To connect with psychologists and others who share my interests and can build 
on my knowledge and offer different and complementary views and ideas. 
(Survey-response) 

 

Many responses explicitly mentioned the importance of SNWs providing access to 

other colleagues, as they appeared to want to explore the ideas of EPs from different 

parts of the country. EPs wanted to seek the thoughts of others in other geographical 

locations:  
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Table 4.15: 

Theme Subtheme Code 
A platform for messaging 
and campaigning  

Giving psychology away  Share events and 
resources 
educating others 
Connect with other 
professionals 
Connect with children and 
families 
Communicate with 
charities 
Advice giving 
Share knowledge 
Share research 
Early intervention 

Creating narratives about 
the profession 

Recruitment to the 
profession/ Aspiring EPs 
Defend and inform about 
the role 
Fake representative/ false 
narrative about the 
profession 

Promotion and 
Advertisement 

Self-congratulatory 
Self-promotion 
Growing followers 
Twitter famous 
Performative  
Virtue signalling 
Boost egos 
Advertisement 
Validation 

Wider societal  
implications 

Work with the local 
community 
Systemic change 
Activism 
Holding others to account 
Community psychology 

Theme: a platform for messaging and campaigning and related subthemes 
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Table 4.16: 

Theme Subtheme Code 
A place for exchanging 
discourse   

Creating togetherness peer support 
asking for advice 
asking questions 
compatible/like-minded 
Relating to others/ finding 
similarities 
developing offline 
relationships 
Collaboration 
prevents reinventing the 
wheel 
project work 
participate in research 
specialism groups 
networking for jobs 

Discussion leading to 
disputes 
 

Discussion forums 
Debates 
Opinion 
Disagreement 
Honesty and congruence 
toxic environment 
punitive 
confrontation 
unfiltered/ heated debates 
Judgmental 

Problematic 
communication 

Limited perspectives  
Not enough people 
Dominant voices  
Limited nuance  
Tone 

Theme: a space for exchanging discourse, and related subthemes 
 

Subtheme: Creating Togetherness 

This subtheme is focused on how some responses illustrate that SNWs are a space 

for EPs to come together. There is a perception that they offer an opportunity to build 

community. This community opens doors for collaboration and positive support from 

one another. This subtheme focuses mainly on the positive aspects and benefits of 

within-profession online interaction: 









146 
 

 

Twitter can cause 'tunnel vision' where you only follow like minded people, I 
have to remember to actively seek out alternative points of view at times. 
(Survey response).  

 

Due to limited or restrictive communication, some participants feel that there is a lost 

opportunity for SNWs to become an online space for EPs to dialogue effectively: 

It is hard to engage with in any productive or meaningful way, which therefore 
stunts the growth of our profession. When used in the right way, a regulated 
and universal forum has the potential to be so incredible but we are not 
embracing that opportunity as a profession. (Survey response). 

 

4.4.4 Theme 4: Manageable Vs Unmanageable resource 

This theme captures the dichotomisation of perspectives of two distinct groups of 

participants: those who perceived SNWs as manageable and those who did not. EPs 

and TEPs who felt they were manageable discussed the easy success of navigating 

and accessing resources. A second group found them too challenging to use 

productively. A further related perception in the data was EPs' feelings of capacity. 

This was their capacity to fully utilise SNWs and their job role's associated capacity. 

This themes three subthemes are illustrated in Table 4.17 
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to select when and how much to involve themselves and had established ways of 

making SNWs fit in with their lives:  

Can take or leave advice/ information - skip over those that are not so 
relevant(Survey-response) 

I can pick it up and put it down as/when time and energy allow, and engage as 
much or as little as I like.(Survey-response) 

It provides a broad range of new information and professional opportunities that 
enables me to engage in 'light-bite' CPD on the go (which is much appreciated 
as a busy working Mum). (Survey-response) 

 

The participants who found SNWs manageable appeared to relate this manageability 

to attaining information immediately. Having 'new' or 'current' information was 

important to the participants. This group of participants felt that SNWs were a way for 

them to stay up to date:   

I find it useful to keep a "hand on the pulse" of EP profession as well as read 
threads that catch my attention (Survey-response) 

To stay up to date on any news or debates going on currently in the profession 
(Survey-response) 

It's such an easy and constantly up to date way of finding information and 
thinking more creatively about our practice. Academic research takes so long 
to be published, but I guess Twitter, albeit not as esteemed, is always new. 
(Survey-response) 

 

A separate narrative of manageability in the data spoke of the equality of access SNWs 

have. For example, no financial payment is required for use, allowing resources and 

knowledge to be shared with open access. EPs and TEPs shared how they were able 

to access free resources. Participants in the study also noted that the free and open 

platform also allowed non-psychologists to gain free access to information shared : 

Social media provides a cost-free platform for psychologists and non-
psychologists alike to access, read, learn and share evidence-based practice. 
(Survey response).  
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Table 4.18: 

Theme Subtheme Code 
A Dangerous, 
Risky territory 

Ethics and professional 
standards  

Competence 
Confidentiality 
Responsibility  
Safety 
Client information 
Lack of guidance 
Professionalism  
HCPC 
Wider-organisational policy 
Evidence-based practice 
Loss of critical thought 
Confirmation bias 
Misinformation 
 

On show Personal Vs Service account  
Non-professional content 
Ownership 
Public 
Permanent Record  
Negative Feedback 
Complaints or Attacks 
 

Emotional risk  Comparison 
Intimidating 
Danger 
Vulnerability 
Frustrating 
Fear 
Stress  
Anxiety 
 

Theme: a risky and dangerous territory, and related subthemes 
 

Subtheme: Ethical and professional standards.  

This subtheme is firstly concerned with perspectives on the ethical use of SNWs. Many 

participants are concerned that the ethical guidelines that apply to offline work may not 

always transfer across to the online sphere. Many EPs and TEPs discussed a need 

for more explicit and precise ethical guidelines regarding posting on SNWs. Key 

concerns include confidentiality: 
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discussing work online concern me. I have seen EPs and TEPs talking about 
"anonymous" cases they have worked on yet shared pictures of their work or 
aspects of their identity (gender, race, key stage) that could mean they could 
identify themselves if they searched the psychologist and I wonder what the cyp 
or their families would think about this. I wonder about the purpose that sharing 
this information serves to the psychologist and whether they have considered 
the ethics or position of sharing such information online (e.g. the psychologist 
feels proud of themselves so shares their work or how it made them feel - the 
impact on the child/yp is that they are then being "used" to serve the 
psychologist's needs for validation or other emotional needs). (Survey 
response). 

I am not sure how I would like them to be used except that I have a strong 
position that posts linking directly to our clients (however much they are 
"anonymised") should not happen unless contracted and consented for (if that 
can happen, given the power dilemma). I think it is important that the profession 
considers this and reflects on the power differences in EPs and the clients of 
educational psychology whom may be spoken of/ written about and their views 
on how they would like EPs to utilise social media. (Survey response). 

 

Another key concern related to the responsibility that EPs have to be competent and 

share appropriate information: 

I think EPs must be careful that anything shared adheres to our ethical 
frameworks, i.e., is the resource being shared evidence-based and can it be 
picked up by anyone that reads it and used appropriately? But I think EPs are 
generally very good at ensuring they share helpful and appropriate things. 
(Survey response). 

I think TEPs, in particular, have to be really careful to delineate the boundary 
between personal and professional use of social networking sites- for example, 
handing out 'professional' advice (unsolicited or otherwise) to parents, carers, 
teachers or, god forbid, young people would be really problematic.(Survey-
response). 

 

Some of the responses mention specific professional guidelines and a concern that 

EPs on SNWs need to be more careful and consider online to manage danger and 

risk. Some EPs specifically expressed that they would like more guidance on how to 

ensure that they are acting with professional guidance frameworks online : 

an extra level of 'barrier' needs to be used (by the EP) to account for the HCPC 
guidelines, risks of gossip/breaking confidentiality. (Survey-response). 
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Table 4.19 
 Theme Subtheme Central organizing concept 
Personal 
development 
in the role 

- Changing 
mental 
perspectives 

- Getting 
unfulfilled needs 
met 

- Discovering 
new resources 
and knowledge 

Including and going beyond the CPD 
nature of finding resources, this theme 
explores perspectives on how SNWs 
may support EPs and TEPs to develop 
and change the person in role. 
 

Boundary: must be perspectives about 
the EP changing their practice or 
changing as a practitioner. 

Amplifying 
public voice 

- Outreach work 
- Gaining status 
- An exposing 

platform 
 

SNWs are perceived as a vehicle for 
publicly sharing the EPs collective and 
individual professional voice. 
 

Boundary: must be a perspective about 
the impact of SN WS being public, open 
or communal. 

An 
unregulated 
space 

- Quality of work 
- An unregulated 

narrative 
- Professional 

guidance 

SNWs are perceived as an unregulated 
territory, lacking clear boundaries. 
 

Boundary: must be perspectives about 
social networks lacking clear rules or 
professional consensus. 

 
Themes, subthemes and central organising concepts for the interview data 

 

4.5.1 Theme 1: Personal development in role. 

The theme of personal development was evident throughout participants' responses. 

There was a sense that participants felt that SNWs were not only a platform to develop 

their understanding and access to resources and knowledge. It also allowed them to 

develop themselves in their role and change their mindset. The self-aware nature of 

EPs also meant that they were conscious of their own unmet needs. Part of their self-

development was to use SNWs to ensure their needs were met. This theme highlights 

how the development experienced by participants was more than a surface-level 
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Table 4.21 
Theme Subtheme Code 
Amplifying 
Public Voice 

Outreach work Systemic change 
Social justice/ activism 
Educating others 
Early Intervention 
Holding others to account 
Potential candidates for the doctorate 

Gaining status Growing followers 
Self-Promotion 
Impression management 
Validation 
Comparison 
Getting attention 

An exposing platform 
 

Language used 
Lacking confidence 
Punitive/ Intimidating environment 
Permanent record 

Theme: Amplifying Public Voice and related subthemes 
 

Subtheme: Outreach work 

There was a clear pattern in the dataset of participants who view the public nature of 

SNWs as something that can be harnessed for good. SNWs provide access to a 

broader audience who can benefit from psychological understanding.  This perspective 

shows that SNWs can give a platform for access and outreach to service users. The 

outreach discussed by participants includes providing inclusion/quality first teaching 

advice to educators. Others share information about emotions, behaviour and positive 

relationships to help parents. Some also report using SNWs to support school staff 

and young people in understanding the EP role:  

it's it's helping everyone understand what we're all about, what kind of work we 
do, how we can help them. Which mean in a way it could, it would save it could 
save, you know, a lot of time but also a lot of confusion and misunderstandings 
and things like that. (Interview-Flynn)  
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establishing appropriate boundaries and rules for use is challenging.  No EPs in the 

study discussed their workplaces' policy on SNWs or had a clear and comprehensive 

understanding of the boundaries of their use, despite most local authorities and 

workplaces having guidance documents which may provide some reassurance 

(Gloucestershire County Council, 2019; Salford City Council, 2013). 

The hesitancy to post online is also related to concerns about the ethical use of SNWs, 

a core subtheme of the survey analysis; 'a dangerous, risky territory'. The EPs who 

participated did not appear to be aware of the ethical Guidance on SNW use from both 

the HCPC and BPS (British Psychological Society, 2012b; Health & Care Professions 

Council, 2017). However, some EPs did mention the general BPS ethical code (British 

Psychological Society, 2018). The EPs in this study appeared to know the importance 

of applying ethical boundaries to their work, such as not searching for service users 

online. However, EPs were worried that their colleagues may not be acting as 

responsibly. Some EPs said they felt uncomfortable seeing EPs post "anonymous" 

case notes. EPs expressed fear that these may not remain anonymous and could 

cause harm to the families involved. Other issues raised included concerns regarding 

self-protection as a professional. These ethical concerns are included in the literature 

exploring American School Psychologists' use of SNWs (Bressler et al., 2021; Kaslow 

et al., 2011; Lannin & Scott, 2013; Wester et al., 2013).  Several of these articles claim 

that US psychologists need more explicit training on SNW use, and this claim is also 

relevant to UK psychologists.  

5.2.4 Type of use: Professional development 

EPs are using SNWs to learn and adapt their practice. This study has found that a key 

reason for using SNWs is to learn from other EPs' experiences and practices. 91.6% 
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of participants use SNWs to learn about new ways of working, and to learn about 

recent publications of interest. In both the interviews and survey, the participants 

described a variety of new knowledge found from SNW's EPs posts, including practical 

resources, tools, new models, new perspectives, and new research. A key theme from 

the survey was 'adventurers exploring new frontiers'. This theme positioned EPs as 

explorers surfing the SNWs to reveal new discoveries. Examples included EPs 

explaining how they have worked together to collaboratively find tools to support 

practice during the COVID-19 pandemic or find free resources to use with children. 

These findings relate to the research explored in the literature review showing that 

professionals use SNWs to find relevant information to support their learning 

(Nochumson, 2019; Pham et al., 2014; Tucker, 2019). EPs are creating their own 

"portable repositories" of resources (Jordan, 2019) and using SNWs to access a 

constant flow of new information (Davis, 2015b). Many EPs who had accessed and 

saved such online resources reflected upon them and incorporated them into their 

practice, as demonstrated in the interview subtheme 'discovering new resources and 

knowledge'. 

Furthermore, interacting online and sharing knowledge enabled EPs to appear to work 

in a way described in other literature as a 'Hive mind': (Elkordy & Zumpano, 2018), a 

collective, shared and collaborative space.  The 'Hive mind' metaphor views people as 

bees and society as a beehive sharing knowledge (Sloman & Fernbach, 2018). SNWs 

provide a space for EPs to form a collective resource, which means they are no longer 

working in isolation but can store their knowledge externally to themselves.  They work 

together to create a combined and shared mind resource and utilise each other's 

expertise and resources. 
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EPs actively share resources and knowledge to support the 'hive mind'. 75.8% of 

participants using SNWs contributed to SNWs by sharing their resources or re-sharing 

helpful information they found. 55.79% shared that they use SNWs to promote their 

research and practice. The qualitative findings from the survey theme 'A place for 

exchanging discourse' also suggest that many EPs share their own resources to be 

helpful to other EPs or gain feedback. Sharing resources and research online allows 

for more open access to papers and does not keep them behind paywalls. Many EPs 

explained how this collaboration allowed them to network to create specialist interest 

groups. There has been a movement worldwide to allow for open science, which 

includes efforts to make science more transparent, rigorous, accessible and 

reproducible (Standen, 2019). By sharing research online openly with one another, 

EPs are beginning to contribute to this movement of distributing psychological 

knowledge and theory informally rather than through traditional publishing systems.  

However, while EPs are sharing research by others, or sharing links to their 

publications, only 24.2% of participants stated that they actively or regularly post their 

own posts. This could be concerning that there might not be enough EPs currently 

contributing to the "Hive mind".  

As discussed above, a 'Hive mind' is created for collaboration and problem-solving. 

However, many EPs also detailed how their SNW use exposed them to different 

perspectives and opinions and helped them reflect on, and evolve, their practice.  This 

finding stems from subthemes in the survey data: 'changes to mindset in role', and the 

interview data: 'changing mental perspectives'. Thus, SNWs appear to simultaneously 

create spaces for shared ideas and problem-solving whilst also allowing for criticality 

in the profession by exposing EPs to different ideas. This finding implies that SNWs 



181 
 

 

can be a valid reflective space for EPs, and more EPs may wish to begin to share their 

voice. 

The qualitative responses from these subthemes suggest that EPs found that SNWs 

were a place where they could change their mindsets. One way they could do this was 

by being exposed to different perspectives. SNWs allow for access to global 

perspectives. This provides opportunities to reflect on the status quo of the British 

education system. Also, exposure to different theoretical ideas encourages the EPs to 

reflect on approaches used in UK EP practice. EPs shared that they gained 

perspectives about other ways of working.   

Differing perspectives are important for professional groups as they help stop the 

profession's thought processes from becoming too restrictive and lead to Groupthink 

issues (Janis, 2008; Turner & Pratkanis, 1997): where group members adopt a similar 

opinion to the rest of a group. This can lead to unquestioned beliefs and self-

censorship. Other similar cognitive thought errors can appear when groups restrict 

themselves to one specific mindset or perspective. An example is confirmation bias 

(Klayman, 1995): people will cling to their favoured hypothesis and only value new 

information that confirms this belief. Fox (2011) explores how these cognitive 

frameworks do not prevent EPs from using new perspectives. Still, listening and 

accommodating other views can be hard when EPs are emotionally attached to certain 

perspectives. However, it appears the EPs are using SNWs to enable them to have 

enough emotional detachment to reflect on their established beliefs. Therefore, taking 

the EPs ideas that SNW use is useful for practice development, this research implies 

that it is crucial to have a range of active EPs contributing and involved in SNW 

discussions. Thus, having more EPs contributing to online narratives is important to 





183 
 

 

was difficult and expensive due to the limitations of getting professionals together 

physically in one room. This study suggests that SNWs have allowed EPs to achieve 

multi-professional networks much more efficiently. 

As well as communicating with other professionals. EPs use SNWs to gather 

information about SEND parents and their school systems.  In the interview subtheme 

of 'changing mental perspectives' and the survey subtheme 'changing mindsets', 

participants often spoke of how SNWs provided them access to information regarding 

the experiences of being a parent or a teacher. Consequently, EPs may need a space 

to reflect on the impact of reading and interacting with posts.  

Most respondents (56.84%) do not interact with service users online. Only 14.7% of 

participants indicated that they interact with parents, and a few responded that they 

work with families via SNWs. The qualitative data suggest that this interaction with 

parents and families generally entails EPs posting generic psychological information 

and resources as a form of outreach. This was a key finding of the survey subtheme 

'providing additional context'. When EPs and TEPs discussed following or interacting 

with parents and families, they often spoke of following specific parent accounts. 

These are SNW accounts that blog or tweet publicly and specifically about their 

experiences of having a child with SEND in the British School System. Many of these 

parents remain anonymous and post under an alias.  

In this study, EPs did not provide details regarding their interactions with service users 

on SNWs. There were no disclosures of EPs following specific parents or young people 

who were their direct service users. This finding is different from the research in the 

literature review, which explored how many American Psychologists were searching 

for private accounts to learn about their clients (Pham et al., 2014; Segool et al., 2016; 
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Tunick et al., 2011; Van Allen & Roberts, 2011). This may suggest that U.K. EPs are 

thinking ethically regarding their online practice. Alternatively, this may be due to 

differences in the nature of work, with the American Psychologists having longer 

therapeutic relationships with their clients. Whereas U.K. EPs may only be involved 

with service users for more short-term or individual pieces of work.  

However, the EPs in this study disclosed following SNW accounts of schools they 

worked with. They often chose to follow public-facing accounts to learn more about 

their schools. They also followed public accounts with posts from anonymous 

teachers. This was another key finding of the survey subtheme 'providing additional 

context'. Following these accounts appeared to help EPs understand the perspectives 

of school staff and allow for empathy for the difficulties they face and the demands 

placed upon them.  Both strands of qualitative data included EPs explaining how they 

used SNWs to gather contextual information about school systems, which helped them 

reflect on their relationships and approaches when working with staff. SNWs were a 

way they could access school staff's up-to-date reactions to news articles or policies. 

Access to public anonymous parent accounts and specific school SNW accounts 

provides EPs with a window into these individuals' emotional experiences and 

thoughts. The survey's RTA subtheme, 'changes to mindset in role', overlapped with 

findings around context, as it appears that such knowledge leads to changes in 

"mindset". EPs described how mindset changes occur due to the additional contextual 

information from such online posts. Suppose these posts truly lead EPs to reflect and 

potentially alter their relationships with schools and families. In that case, an 

implication is that EPs should responsibly monitor such mindset changes and possibly 

bring this to supervision.  





186 
 

 

explained how they felt they only had a little understanding of the EP role from their 

limited training experience. EPs in this study explored how they use SNWs to see how 

other psychologists around the UK and the globe are working. This appeared to be 

helping EPs with the "finding" and "making" aspects of understanding their role, in 

relation to the above theory. The EPs in this study explain how SNWs offer them a 

window into how the EP role can differ. This allows for uncovering different ways of 

working, giving them a greater understanding of the system. SNWs enabled many of 

the EPs involved to explore the role and then progress onto the final stage of ORA; 

helping them to uncover the type of EP they wanted to be.  

The 'personal development in role' survey theme was supported by two subthemes 

explaining how SNWs appear to support EP development. The first subthemes are 

'changing mental perspectives', discussed in detail above. The second subtheme from 

this section is 'getting unfulfilled needs met'. EP's qualitative explorations also describe 

how several needs from Maslow's Hierarchy of Needs (Maslow & Lewis, 1987) are 

met using SNWs. As already described above, EPs have identified that SNWs provide 

them with a place where they can feel professional belonging and have found they can 

find a supportive and positive community online. This need is the third level of need 

(Figure 5.3). Several EPs explored how SNWs provided them with a social connection 

to fight their feelings of isolation. This social connection appeared especially needed 

due to contextual factors such as the COVID-19 pandemic, with many EPs not working 

in person alongside colleagues in offices. 

Some participants explored how they liked receiving supportive feedback from others 

on their SNW posts, which helped them feel good about their work. This may relate to 

EPs needing to fulfil Maslow's 4th stage of needs: esteem. Esteem can be both for 
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oneself or for the respect that comes from others. A range of EPs discussed how they 

appreciated getting positive feedback and support from others on their work, 

contrasting this with what they experienced as a "thankless" role in person.   

Figure 5.3: 

 
Maslow's hierarchy of needs 

 

The need for esteem can also be seen in EPs' descriptions of their own awareness 

and lack of confidence in their abilities to "know enough" about the vast role of being 

an educational psychologist and all it can entail. This awareness of the vastness of 

knowledge and not feeling confident has been described in the learning stages model 

(Burch,1970; mmm.edu.com, 2021) as "conscious incompetence", having an 

awareness of all of the skills required but not yet being proficient enough to use all of 

the skills without effort. Being in the "conscious incompetence" stage can feel 

uncomfortable for people. As  both Fox, (2011) and Kruger & Dunning (1999) explore 

in their theoretical position, it is possible to feel less confident the more that is known 

about a topic. Awareness of one's limitations in knowledge is a sign of competence 

but it can feel uncomfortable. Many EPs in this study appear to be using SNWs to 
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ensure they know what is happening in the psychology profession and stay "up-to-

date". This way, seeking knowledge about the profession appears to support EPs in 

understanding the limits of their competency, which may support their esteem.  

Several prerequisites are needed to reach the top of Maslow's hierarchy (self-

actualisation). This need is based on individuals' realistic acceptance of themselves 

based upon a realistic and accurate perception of the world around them, knowing who 

they are in that world. Again, EPs in this study described how SNWs provide a window 

to a broader perspective of the EP role, enabling EPs to have a realistic and clearer 

understanding of the EP profession.  Making sense of themselves and their 

professional development 'in role' (Reed & Bazalgette, 2006) may enable them to work 

towards meeting their self-actualisation needs.  

The needs that EPs are meeting online appear to offer contextual cues into how the 

workforce is experiencing the profession. EPs seem to feel isolated, suggesting that 

they need support or appreciation. EPs also seek more information, perspectives, and 

experience to make them feel confident and secure in themselves. The RTA findings 

suggest that SNWs support EPs' well-being and personal development in their role.  

5.2.7 Preferred Platform of SNW use   

Of the 91 participants who use SNWs, the most used SNW was Twitter (83.16%). This 

is an interesting finding as data suggests Twitter is not the preferred platform of choice 

amongst the general public; only 4%-8% of 2166 respondents across all age groups 

in the UK selected Twitter as the platform they used the most (Statista.com, 2020).   

EPs also had other preferred platforms, such as EPNET (74.74%). Whereas other 

sites such as Instagram, LinkedIn, and Facebook had 34-35% of participants using 

them. This finding illustrates that EPs are congregated on specific platforms, which 









192 
 

 

perspective, EPs perceive SNWs as a place where professional voices can be shared, 

often to spread certain messages. The voices shared can create a collective narrative 

about the profession. Different subthemes highlight how different aspects of having a 

public voice are viewed positively by EPs, and some are viewed negatively.  

Many EPs explored how SNWs are a public way to share information about the 

psychology profession and psychological knowledge with others. The EPs in the study 

perceive SNWs as a platform which allows access to service users, or teachers and 

families, that could benefit from the knowledge that the EP profession holds. 

Interestingly, all participants who perceive SNWs as having this potential were not yet 

using the platforms in this way. This may relate to the issues of ethics, security and 

confidence mentioned above. EPs have not yet discovered a way to utilise these 

platforms whereby they feel safe doing so.  

Several participants had creative ideas about how SNWs could become a way for them 

to support quality first teaching or to support teacher well-being. There is some 

evidence in this study's literature review that suggests that SNWs can be successfully 

used to provide outreach support to others (Henthorn & Cammack, 2017; Rutherford, 

2010a). It could be that this is a potential development in SNW use that EPs should 

focus on in the future.  

Other EPs explored how SNWs could be a vehicle for sharing psychology with families 

that could support early intervention work. Early intervention work, such as helping 

families with skills to support play (Lifter et al., 2011) or supporting parenting and socio-

economic function (Ayoub et al., 2014), is crucial for child developmental outcomes. 

Many early intervention pathways have been closed since a lack of government 

funding. Some EPs in this study reminisced about their ability to hold or provide early 
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intervention, which declined since the closure of Sure Start centres (Butler & Editor, 

2018). EPs in this study expressed that the internet and SNW platforms may be a 

place to provide such services remotely. However, only a few participants mentioned 

their services were beginning to share advice for parents and families on SNWs. Also, 

often, the advice that was being shared was only generic and can be found elsewhere, 

such as information on the local offer.  

A further issue with professionals offering early intervention online is that research has 

found that there need to be quality relationships between the practitioner and parent 

(Brotherson et al., 2010). Consequently, it may not be possible to support all aspects 

of early intervention work online. On SNWs, relational connections are changed by a 

lack of body language or communication, as messaging is often only provided by 

images and text (Cooper & Neal, 2015).  Therefore, if EPs want to use SNWs to 

outreach and communicate with parents and families, more research into how to do 

this safely and effectively is needed. Alternatively, a hybrid model with additional SNW 

support for in-person intervention could be a valuable way to efficiently provide 

services.  

EPs' SNW outreach did not only involve early intervention. Some EPs shared how they 

commented on government policy and lobbying for political change via SNWs. As EPs 

are aware of the systemic issues impacting children and young people and their 

outcomes, they are often passionate about enacting change in social and 

psychological welfare areas. Thus, some EPs are keenly interested in community 

psychology (MacKay, 2006).  However, it is unknown whether these EPs knew that 

many local authorities' social media and social network policies can ask staff to be 

apolitical online (Gloucestershire County Council, 2019). This finding implies that EP 
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training courses and employers may need to consider offering additional training on 

understanding and compliance with such policies.  

SNW outreach is not only for individual EPs; some participants in this study discussed 

their role in managing their EP service's SNW. Currently, there is a general 

encouragement from the government for EP services to shift towards EPs providing 

services and information via digital channels. Research has shown that many families 

are unaware of their 'Local Offer' and how to access SEND service support (Brown, 

2016). EP services' clear website communication is vital to support this information 

access (O'Hare & West, 2022).  Many EPs in the study recognised that service SNW 

accounts could also be another potential way to clearly communicate information 

about SEND and the EP service.  

A further subtheme within the survey theme 'EPs as Messengers and Campaigners' is 

'Promotion and advertisement'. This subtheme relates to how SNWs can be seen as 

a practical tool for impression management and self-promotion, especially useful for 

psychologists in private settings or independent practitioners. Previous research has 

found that other professions use SNWs to self-promote (Jordan, 2019; Van Allen & 

Roberts, 2011; Veletsianos, 2012). SNWs can be used as an advertising tool. 

However, several participants raised concerns about psychologists' ethical and moral 

ramifications of promoting their practice online. The United States and Canada have 

guidance on how psychologists should maintain professional integrity when 

advertising their services. They avoid claiming they have unique abilities and are 

instructed to not appeal to a client's fear or anxiety (Shead & Dobson, 2014). It is 

currently unclear whether British EPs are thinking carefully about the messages they 

send when promoting their own practice. This finding suggests that EPs may want to 





196 
 

 

Dangerous narratives  

A risk that participants discussed in the qualitative data was that material posted on 

SNWs may impact the impressions and narratives voiced about the profession. The 

impact of only 24.2% of participants in this study actively posting or only part of the 

profession contributing online has already been discussed concerning the 'Hive mind'. 

A restricted number of participating professionals could also be linked to another 

subtheme in the data. The interview RTA data suggests that several EPs were 

concerned that an 'unregulated narrative' is being created on SNWs. These EPs were 

concerned that as only part of the profession posts online, the messages displayed 

about the profession may be limited. This relates to the same theoretical effect of 

SNWs having an echo chamber effect (Cinelli et al., 2021). Also, debates on platforms 

such as EPNET are often viewed as hostile, with certain narratives taking up a 

dominant voice. EPs in this study wanted to avoid this conflict, and consequently, when 

negative situations arise, they do not feel confident or want to share their opinions. But 

without their voice, this appears to reinforce a creation of a biased perspective. 

Research has shown that when a two-sided neutral argument can take place online, it 

can lead to weaker reinforcement of beliefs and allow mindsets to be less entrenched 

(Karlsen et al., 2017).  

The survey data subtheme "on show" highlighted further risks around SNW platforms 

being public and accessible for anyone to read.  

Dangerous resources and materials 

The survey data shows that 74% of participants agree with the statement, "Online 

social networks benefit my professional practice". However, many participants 

expressed concerns about the risks and dangers of accessing resources on SNWs, 
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especially regarding EPs using SNWs to adapt their practice based on what they have 

found online. It is unclear from this research how EPs assess the information they find 

online and how critical they are before adding it to their practice.  

The interview theme 'unregulated space' also refers to EPs' perceptions of SNWs 

impacting the quality of the EP knowledge base. When applying psychological theory, 

models, and interventions, Psychologists must ensure competent and ethical practice. 

One way to ensure competency is to use evidence-based practice (EBP) (British 

Psychological Society, 2012a).  EPs must use the evidence base of what works (Fox, 

2003).  When trainee psychologists are working to show they have the required skills 

to become qualified, they must demonstrate that they can use EBP via the 

competencies (British Psychological Society, 2019) and proficiencies (Health & Care 

Professions Council, 2015) outlined in table 5.1. EBP is central to EP work.  

However, in this study, EPs raised concerns that knowledge shared by EPs online 

might not be appropriately assessed before it is shared, resulting in a dilution of the 

evidence base. These perspectives were found in the survey subtheme 'quality of 

work'. Other EPs were concerned that data could become biased, leading to skewed 

or limited EBP being promoted online. This issue was not present in this study's 

literature review, with no similar reported concerns about their biased professional 

knowledge base. However, this concern might exist elsewhere in the wider literature.  
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Table 5.1: 

 
BPS competencies (British Psychological Society, 2019) and HCPC standards of 

proficiency (Health & Care Professions Council, 2015).  
 

The finding that EPs are concerned about the evidence base is at odds with research 

by Burnham (2013). This study involved interviewing seven EPs. All were ambivalent 

about using peer-reviewed research in their practice. In Burnham's (2013) research, 

the EPs viewed their practice's utility or social value as more important than congruity 

with the evidence base. Some EPs in the study expressed that they are concerned 

that EPs on SNWs are more focused on trying new resources they find rather than the 

evidence base surrounding them.  
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Existing psychology theory supports some of the concerns outlined; It is possible that 

EBP online could become one-sided due to an echo chamber effect (Cinelli et al.,2021) 

or one-sided due to "my side" biases (Fox,2011). This would ultimately mean that only 

certain psychological theories are being privileged online. Thus, cognitive biases can 

still exist despite EPs highlighting how SNWs expose them to different perspectives 

online. EPs may hold onto their "hot" theoretical beliefs (Evans, Barstonn & Pollard, 

1983), and consequently, the research and knowledge promoted on Twitter and 

EPNET may be centred on certain perspectives.  

Also, there is an ongoing debate around the validity of tools and how EPs should 

measure the impact of different resources (Burnham, 2013; Fox, 2003, 2011). Even if 

research has assessed a tool's effectiveness, it does not mean it is not successful and 

useful in practice. Consequently, there is no agreement about what evidence-based 

or informed practice is. Fox (2011) suggests that EPs should strengthen their own 

evidence base through practice-based evidence and be aware of their psychological 

reactions when confronted with evidence that does not fit their chosen theoretical 

frameworks. However, whether EPs monitor themselves and reflect in this way when 

sharing and using online resources is unclear. 

As SNWs allow collaboration and reflection, they could become a tool to help support 

the development of this additional evidence base shared through practitioner-based 

research. However, it is unclear from this research whether EPs are ensuring they are 

using material they find online critically. 
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5.4. Implications  

From the above discussion, there are seven key implications for EPs, their employers 

and the professional bodies that provide them with guidance. These are discussed 

below: 

1. Professional bodies and employers to provide and promote additional 

guidance. 

This study's findings imply that EPs need additional support and guidance to feel 

capable of confidently and safely using SNWs. This extra support may include training 

or opportunities to discuss existing professional and ethical Guidance on SNW use 

(discussed in section 5.4.2). This implication has stemmed from the above discussion 

regarding how "unregulated" the online world felt to EPs. This feeling of insecurity is 

despite the EPs in this study using SNWs frequently. 

EPs also appear to need additional support and guidance to feel capable of confidently 

addressing any problematic narratives about the profession. EPs appear to want to 

ensure the profession is presented accurately and adequately online. However, they 

are not confident due to some of the ethical issues and the public nature of the SNW 

platforms. Additional guidance on appropriate and inappropriate online communication 

may help EPs achieve a responsible, assertive, and ethical voice. Also, such 

communication may encourage more EPs to be involved and post online, encriching 

the perceived current limited narrative by adding more perspectives and richness to 

the dialogue.  

2. Professional bodies to consider whether SNWs can be a legitimate form 

of CPD. 
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The second implication of this data is that the professional bodies supporting EPs may 

want to recognise SNWs as a legitimate form of CPD. Despite multi-professional 

collaboration and the "Hive-mind" described above, no EPs described a formal 

recording of their SNW use as professional development. Only those who had used 

SNWs to access special interest groups were beginning to recognise that SNWs could 

be recorded as such. EPs must participate in and keep a record of regular Continuous 

Professional Development to remain registered with the Health and Care 

Professionals Council (HCPC) (HCPC-U.K..org, 2020). Members can be called upon 

to produce an audit of their CPD. However, EPs are using SNWs frequently. The 

HCPC's Guidance notes that "Updating your knowledge through the internet or TV" is 

classified as a relevant CPD activity. Therefore, EPs could maybe find ways to record 

how they are using SNWs in ways that fulfil CPD requirements, such as reflective 

practice. The BPS recommends a "structured and self-managed approach to further 

learning through actively engaging in CPD" (BPS, 2021). EPs use SNWs in ways they 

could evidence as structured professional development but appear to have not yet 

developed a system to record it as such. EPs may wish to develop this to legitimately 

record their time spent developing in this way.  

3. Employers should consider whether it is appropriate to recognise SNWs 

as a valid work-time activity.  

This implication is based upon the EPs in this study explaining how SNWs have 

supported them to develop their practice, and gain support for their well-being and 

personal development, However, several EPs disclosed that they have to use personal 

devices to access SNWs. Participants spoke of accessing SNWs during work breaks, 

and personal time, despite being for profession-related activities. Consequently, EPs' 
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also highlighted the importance of a range of active EPs contributing and being 

involved in SNW discussions. EPs need to find ways to increase their confidence so 

that they can safely and ethically contribute to online narratives. This is important to 

ensure various perspectives are heard. This ensures that those online are not exposed 

to one limited way of approaching psychology.  

5. EPs should consider bringing their SNW experiences to supervision. 

A further implication is that EPs should consider bringing their SNW experiences to 

supervision. EPs may need specific reflection space to support them in exploring how 

they are responding and aligning themselves to the perspectives they interact with 

online. As SNWs can lead to mindset change, EPs should responsibly monitor such 

alterations. EPs may need to be able to bring this to psychological supervision to reflect 

on how the content they have interacted with may influence their practice. The 

implication is that EPs may need SNWs officially recognised as having a place and 

importance in personal development by employers and EP services. Or for SNWs to 

become an acceptable item to discuss in supervision.  EPs need to create a space to 

responsibly reflect on how SNWs may be interacting with their personal development 

as a psychologist.   

6. EPs and EP services should carefully consider developing their online 

use of SNWs, especially to enable outreach to others.  

This study highlighted that SNWs offer outreach work opportunities for services and 

individual EPs. EPs and their services may want to explore how SNWs can provide an 

appropriate online platform for giving information regarding local services. 

However, it appears that some families and teachers might be accessing EP support, 

advice, and services online inequitably. This research highlights that there are clear 
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pros and cons to outreach work. Outreach might make psychological services more 

accessible to some, but EPs need to be mindful that not all service users have access 

to or the desire to use online support. Therefore, EPs need to consider offering 

outreach in different forms to ensure that all can participate in a way that meets their 

needs. This suggests that SNWs could be one of several outreach opportunities 

available, that EPs should consider when thinking about how to work at a community 

or systemic level.  

Also, it is unclear from this research whether the EPs already involved in outreach 

online have considered the potentially ethically risky ramifications of sharing 

psychological knowledge online, such as whether generic psychological advice is 

suitable for every situation. As mentioned previously, EPs may need additional 

guidance from professional bodies or more explicit boundaries about providing 

outreach to service users.  

7. There is a training need to help support EPs to develop appropriate SNW 
use.  

Several EPs in this study have discussed how they view SNWs as a valid space and 

wish they felt more confident to begin sharing their voice. This study has found that 

EPs lack the confidence or skills to fully use SNWS. Therefore, this study implies that 

training should exist to support EPs in developing these skills. There are two potential 

training needs for Educational Psychologists using SNWs.  

The first training need is that some EPs may need general training on the IT skills 

needed to successfully use SNWs. This is due to participants in the study having 

differing perspectives on the accessibility and manageability of SNWs. Some EPs may 

need general training on the IT skills required to successfully use SNWs, such as how 

sites work. This training will mainly be focused on building confidence in finding EP-
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Figure 5.4: 

 

The aims of the second proposed training package.  

Initially this training will review the core findings of this study to provide context 

regarding how EPs are currently using SNWs.  

Then, this training will need to look at current professional body guidance and explore 

its meaning. This is needed as many EPs in this study were unaware of the guidance 

or worried that their peers were acting unethically online. This training will ensure EPs 

are aware of the ethical codes and guidelines for using SNWs. Participatory training 

elements should ask EPs to reflect on their current use of SNWs, and how this relates 

to current BPS and HCPC guidance. Depending on the audience, this training aspect 

may also need to include explorations of employer policies into SNWs.  This part of 

the training will hope to achieve an improvement in EP's confidence levels in how to 

behave ethically and safely on SNWs as the EPs will now know more about the 

guidance. Also EPs may now have a clear, tangible way they can adjust their 

behaviour online when needed.  

THE AIMS OF TRAINING PACKAGE 2
To build EPs's understanding and confidence in: 

Ethical, and 
professional 
guidance on 

SNWs.

Responsible 
posting, 

Outreach, and 
sharing about 
the profession.

Appraising the 
evidence base 
content found 

online.
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A further aim of this training is to support EPs in considering how EPs can share 

confidently about the profession. As discussed above, there are potential outreach 

possibilities available for EPs on SNWs. This part of the training will intend to bring 

together the EPs interested in positing online to enable them to share how they 

effectively and efficiently use SNWs. The hope would be that EPs will have a space 

within this part of the training to reflect on their SNW use and consider how they can 

effectively develop it, also allowing them to inspire the other attendees. The hope will 

be that such a space will enable more EPs to feel confident about contributing to the 

discussion to ensure that 'Groupthink' does not  

A final aspect of this training aims to support EPs' need to feel confident in their ability 

to appraise and judge the resources they find on SNWs. This specific aspect is needed 

as the EPs in this study expressed concerns about the impact of unregulated EBP on 

SNWs. It is unclear in this research how EPs assess the information they find online 

and how critical they are before they add it to their practice.  Therefore, A further 

implication of this research is that EPs need to feel confident in their ability to appraise 

and judge the resources they find on SNWs. Mainly, the participants expressed 

concerns about sharing resources on SNWs.  If EPs use SNWs to learn from and 

adapt their practice based on what they read online. It is unclear from this research 

how EPs assess the information they find online and how critical they are before 

adding it to their practice.  This part of the training would encourage EPs to discuss 

how they make these decisions and then revisit some core theories around how they 

should appraise the material and key critical questions they could ask themselves.  
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5.5 Strengths and limitations of this study 

This study's strengths include that it was the first of its kind to explore this area, and 

this research's methodological approach allowed for both a descriptive understanding 

of EP use alongside more detailed perspectives.  

There are some strengths to the study's methodological design. The data collection 

methods are detailed, and decisions are justified and appropriate. How the data was 

elicited and collected is also described in detail.   

Furthermore, aspects of the questionnaire were designed based on previous research. 

Also, the questionnaire was anonymous to remove any researcher bias, where 

participants may not be open with their responses to comply with the social 

expectations or views of the researcher. Additionally, the mixed methods nature of the 

research allowed for a combination of data, which provided both breadth and depth, 

rich, thoughtful, and reflective responses to be gathered from participants.  

Also, the research has been conducted reflexively, with the researcher critically 

examining their own role throughout the process. 

There are several limitations to this study. Firstly, due to the sampling and participant 

recruitment system, only mainly English EPs were recruited, so any results need to be 

taken with consideration that the perspectives included may not be representative of 

Welsh or Scottish or Northern Irish EPs. Also, many of the participants were TEPs or 

newly qualified EPs. The research had not set out to explore a homogenous group, 

and having more EPs from different geographical locations or with more experience 

may have altered the findings and perspectives. However, this research did not claim 

or set out to be generalisable or represent all EP's voices and perspectives on this 

topic.  
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A further weakness could occur as the sample could be potentially subjected to self-

selection bias. Most research participants who engaged with this study were likely to 

have significant interest or passion or strong views in this area, despite recruitment 

messages to encourage the inclusion of participants who do not use SNWs. 

The data collection for this study took place during the ongoing COVID-19 pandemic, 

which led to several different workforce changes and pressures, possibly impacting or 

influencing the participant's responses. Therefore, some of the answers may be 

skewed, for example, the emphasis on social belonging.  

5.6 Potential prospects for future research 

Many EPs are using SNWs and have said they want to continue to use SNWs in the 

future. As highlighted throughout this discussion, it is important to try to define what 

safe and effective SNW use looks like to provide EPs with confidence that they are 

using SNWs appropriately. Research is one way of providing more understanding that 

can drive such guidance. Five future research projects that may help with this aim are: 

1. Research into EP anxiety and hesitancy online. A study would explore the 

issues of lacking confidence and hesitancy online in more detail. Possibly 

exploring some case study examples of how EPs who post ensure they do so 

safely and responsibly. The aim would be to support the production of guidance 

for safe and ethical posts online.  

2. Research into how EPs are making decisions about the evidence base 

and practice. A study into how EPs generally make decisions about evidence-

based practice, practised-based evidence, and navigating such decisions 

concerning online resources. Their decisions around online resources shared 

on SNWs will be included in this discussion. The study could explore whether 
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strategies for discerning whether content found on SNWs is worthy of use. The 

aim would be to produce guidance to support EPs when they find material 

online.  

3. Research into SEND Parents on SNWs. Several EPs mentioned that the 

SEND parent community exists on SNWs such as Twitter. This group is often 

presenting a narrative about U.K. SEND services and EPs. To be able to 

outreach successfully to such groups and work collaboratively with them, more 

needs to be understood about the content of their post and what they are likely 

to seek support about online. This research will aim to establish whether EPs 

can provide effective support for this group online.  

4. Research into school staff on SNWs. The purpose of this study is like the 

above, but instead exploring the content of British teachers' and school staff 

posts on SNWs in relation to SEND. To be able to outreach successfully to such 

groups and work collaboratively with them, more needs to be understood about 

the content of their post, and what they are likely to seek support about online. 

Knowing more about this could guide EPs on what types of outreach online 

would be most effective. 

5. How EPs can use the guidance provided to them. Once the above studies 

have established further Guidance for EPs, research into the effectiveness or 

utility of this guidance would also be needed.  

5.7 Dissemination of findings 

It will be beneficial for the EP profession to have access to the key messages and 

implications of this research, which are discussed above.  
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This research will first be shared through this written thesis and VIVA process. It will 

be shared with participants once the final approved version of the thesis is available. 

The thesis will also be accessible via the Tavistock and Portman NHS Trust's Thesis 

Repository website.  

This research will also be shared locally with EP population groups where this 

researcher is currently working and studying. A presentation will be delivered to the 

researcher's placement local authority EP team. This presentation will be on a service 

CPD day and potentially include an additional workshop to explore feedback, answer 

questions, discuss the creation of training guidance, and explore the EP service Twitter 

account. A second presentation will be delivered to share the results with other TEPs, 

including peers and other cohorts, and staff at the Tavistock and Portman NHS 

Foundation Trust. The research will be shared with university repository websites and 

holdings.  

Once feedback has been sought on the initial sharing of information, the researcher 

will consider ways to disseminate it to the wider EP profession. This may include 

writing this research up as a journal article and submitting it to relevant journals such 

as 'Educational Psychology in Practice' a U.K. peer-reviewed journal for the 

profession. Also, the researcher will endeavour to publish a small summary on a blog 

to enable other EPs to utilise the information. Finally, a webinar may be produced in 

collaboration with an EPS service that hosts CPD webinars online. This webinar will 

be stored on the platform YouTube and can be circulated to the profession at a national 

level via Twitter, EPNET and NAPEP.  
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The hope is with feedback from this dissemination process, the researcher can design 

training to introduce SNWs to EPs who are interested in using them, and to include in 

this training all of the ethical, moral, and local authority policies.  

5.8 Conclusion  

This thesis set out to define and explore EPs' use of social networking websites for 

professional purposes. The research findings revealed that educational psychologists 

use social networking websites to support their work and practice. One positive is that 

EPs are using SNWs to develop within their roles and develop their mindsets. Also, 

another use is to create a "Hive-mind" with the collective sharing of knowledge and 

resources.  This sharing of knowledge is impacting the ways in which EPs interact with 

the knowledge base.  A benefit of having more EPs actively involved in SNWs is that 

it allows the hive mind to grow and ensures that new, fresh perspectives are being 

added to the online conversation.   

EP's perspectives of SNWs include their further potential for use, such as a platform 

to share psychological knowledge with other groups, such as school staff or service 

users. The research also outlined a range of concerns regarding SNWs, including the 

narratives being created about the profession and whether EPs can use SNWs 

responsibly and ethically.  

In conclusion, many EPs perceive SNWs to be useful tools for development and 

outreach opportunities. Still, there is a lack of confidence within the profession to fully 

engage due to many valid concerns. The hope is that with more information and 

guidance, EPs can make more of an informed choice about how to safely navigate 

SNWs.  
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Appendix A: Papers excluded from the literature review 

7. Appendices  

Appendix A: Papers excluded from literature review 

The table below includes examples of papers excluded during the hand search portion 

of the systematic literature search, and reasons why they were excluded.  

Author Title Search Reason for exclusion 
Pham (2014) Navigating social 

networking and 
social media in 
school psychology: 
ethical and 
professional 
considerations in 
training programs  

1 An opinion article, not an 
empirical paper.  

Diamond & 
Whalen (2018) 

Ethics and Social 
Media: Professional 
Considerations for 
the School 
Psychologist 

1 An opinion article, not an 
empirical paper. 

Kolmes (2012) Social Media in the 
Future of 
Professional 
Psychology 

2 An opinion article, not an 
empirical paper.  

Geia, Pearson & 
Sweet (2017) 
 

 

 

 

 

 

 

Narratives of Twitter 
as a Platform for 
Professional 
Development, 
Innovation and 
Advocacy 

2 None of the narrative 
account examples included 
are from psychologists, 
despite psychologists being 
included.  
One is a PHD student and 
non-indigenous journalist, 
one is a nurse, and one is a 
education consultant and 
digital strategist.  Therefore, 
the professionals do not fit 
the parameters.  
Also the methodology is not 
described, and 
consequently it does not fit 
with a traditional notion of a 
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Appendix B: Summary of included research papers 
 
 

Ranieri et al. 
(2012) 

Why (and how) do teachers 
engage in social networks? 
An exploratory study of 
professional use of 
Facebook and its 
implications for lifelong 
learning.  

Teachers Online survey Quantitative: Descriptive 
statistics, chi-square, 
Mann Whitney  

Facebook 
(Open and 
closed groups) 

Rutherford 
(2010a) 

Using Online social media 
to Support Preservice 
Student Engagement.  

HE Lecturers/ 

Academics  

 

N=269 

 

Online survey Quantitative: Descriptive 
statistics, Pearson 
correlation 

Multiple SNWs 

(Facebook, 
Twitter) 

Rutherford 
(2010b) 

Facebook as a source of 
Informal Professional 
Teacher Professional 
Development 

Teachers 
 
1,867 
discussion 
posts. 
 

Excerpts from a 
Facebook group. 

Quantitative: Content 
Analysis.  

Facebook 

Segool et al. 
(2016) 

Social Networking Practices 
in School Psychology: Have 
Moral Panic Concerns Been 
Overstated?  

School 
Psychologists 
(Trainees 
and HE staff) 
 
N=920 

Online survey Quantitative: Descriptive 
statistics, Chi-Square, 
One-way analysis of 
variance  

Multiple SNWs 

(Facebook, 
Twitter, 
Instagram) 

Torphey & 
Drake (2019) 

Educators Meet the Fifth 
Estate: The Role of social 
media in Teacher Training 

Teachers 
 
N=73 

Interviews Thematic analysis Facebook 

Torphey (et 
al. 2020) 

Teachers turning into 
Teachers: teacherpreneurial 
Behaviours in social media/ 

Teachers 
 
N=197 

Excerpts from 
Pinterest 

Content Analysis Pinterest  
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Appendix C: Summary of findings from literature review 
 
 

Appendix C: Summary of findings from the literature review 

Authors Profession Social 

network 

Purpose of use Areas/ Themes 

Torphey & 
Drake (2019) 

Teachers Facebook - find resources,  
- connect with other 

teachers (socially) and 
collaborate with others.  

- Relevant professional information  
- Professional collaboration 
- Social wellbeing and belonging 

Rutherford 
(2010b) 

Teachers Facebook - Teachers learn from one 
another. (Professional 
development) 

- changing practice/ continued 
professional development 

Ranieri et al. 
(2012) 

Teachers Facebook 
(Open and 
closed groups) 

- positive social 
relationships. 

- Collaborative practice. 

- changing practice/ continued 
professional development (through 
social capital). 

- professional collaboration 
- debates and discussion 
- social wellbeing and belonging 

Lundin et al 
(2020) 

Teachers Facebook, 
(Open 
Facebook 
group) 

- Share teaching materials 
and resources.  

- relevant professional information 
- professional collaboration (questions 

and answers) 
-  

Lu & Curwood 
(2015) 

Teachers Facebook, 
Closed 
Facebook 
group 

- Social: to use humour, 
advice, empathy, remain 
silent, lurking. 

- professional collaboration 
- social wellbeing and belonging 



246 
 

Appendix C: Summary of findings from literature review 
 
 

Kelly & Antonio 
(2016) 

Teachers Facebook, 
Facebook 
groups 

- Pragmatic, practical 
advice and relationships 

- Relevant professional information  
- professional collaboration (pragmatic 

advice) 
- social wellbeing and belonging 

Rutherford 
(2010a) 

HE Lecturers/ 
Academics  
 

Multiple SNWs 
(Facebook, 
Twitter) 

- communicate with 
students and others. 
Support social wellbeing 
of workforce. 

- engaging service users 
- social wellbeing and belonging 

 

Harris & 
Kurpius (2014) 

School 
Psychologists 

Multiple SNWs - Ethical implications 
- Search for client 

information 

- Information about service users 

Goodyear et al 
(2014) 

Teachers Multiple SNWs 
(Facebook and 
Twitter) 

- Ongoing mentoring  - Changing practice/ professional 
development 

- Professional collaboration 
Segool et al. 
(2016) 

School 
Psychologists 
(Trainees and 
HE staff) 

Multiple SNWs 
(Facebook, 
Twitter, 
Instagram) 

- search for client 
information.  

- information about service users 
 

Evans (2014) Psychologists Multiple SNWs 
(Facebook 
Online forums) 

- Formal CPD support 
- Finding information 
- Sharing practice/ 

advertising practice 

- Relevant professional information 
- Changing practice/ professional 

development 
- Impression management/advertising 

Jordan (2020) HE Lecturers/ 
Academics 

Multiple SNWs 
(Facebook, 
Twitter, 
Instagram) 
 

- Different platforms have 
different uses 

- Relevant professional information 
- debates and discussion 
- Social wellbeing and belonging 





























260 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 

 



261 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 



262 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 

 



263 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 





265 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 



266 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 



267 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 
 
 



268 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 

 
 
 
 
 
 





270 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 
 
 
 
 
 
 



271 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 



272 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 
 
 
 
 



273 
 

Appendix F: Critical Appraisal Examples, Qualitative 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 



274 
 

Appendix G: Initial Pilot Questionnaire  
 

Appendix G: Initial Pilot Questionnaire 

 















































































































https://tavistockandportman.nhs.uk/about-us/governance/policies-and-procedures/
mailto:academicquality@Tavi-Port.nhs.uk






https://protect-eu.mimecast.com/s/nlzlCQ0YPSkDXPmUxUb3M?domain=essex.ac.uk








mailto:esmalley@tavi-port.nhs.uk
mailto:rgreen@tavi-port.nhs.uk
mailto:rgreen@tavi-port.nhs.uk






mailto:esmalley@tavi-port.nhs.uk
mailto:academicquality@Tavi-Port.nhs.uk


https://researchepsocialnetworks.blogspot.com/









