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Abstract

The Power Threat Meaning Framework (PTMF) was developé&dihical
Psychologistdohnstone and Boyle (2018a; 2018b, 2G2)an alternative to the psychiatric
diagnostic model. A small, emerging research Isaggestshat the PTMFhas hadutility for
practitioners in a range of disciplinddowever, little is known about the use of the PTMF by
EducationaPsychologists (EPs). The current research took a critical realist and contextualist
60big Q6 qualitative approach to explore EPs©®
Semistructured interviews were conducted with seven EPs and the data was anafyged usi

Reflexive Thematic Analysis (Braun & Clarke, 2023gven themes were generated:

ocontext as an underacknowl edgefdrpofessicn@ 6, 0n
identityd, oOthe power and i nf |l ureyntceel loif n gd,s
oempowered individuals can be agents of <cha

t han s yhede themse®were organised under two overarching thémes  wvillagiee s a
to raise a chil do .ahe@&TMs ivdnoensidered to enhathae thé mat t e
empowerment and agency of clients and, for practitioners, to promote reflection about the
nature and purpose of the EP role and the dilemmas present within it. While the PTMF
facilitated reflection about the systemic causedofce nt s 6 pr o dohsistenly, it di

lead to a focus on systemic solutiolmplications for these findings have been discussed.
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Chapter One: Introduction
1.1 Chapter Overview

Educational Psychologists (EPs) work with children and young people (CYP) with a
range of special educational needs disadbilities (SEND), including those experiencing
social, emotional and mental health difficulties (SEMH). This chapter introduces the Power
Threat Meaning Framework (PTMF), a recently devised framework which reconceptualises
6ment al heal tadylé 2008h;,2018bs 20200 Ehe @oteriial relevance of the

PTMF for EPs is then discussed, and the aims of the current research described.
1.2 The Power Threat Meaning Framework

The Power Threat Meaning Framework (PTMF) was devised by a group of clinical
psychol ogists to provide an alternative to m
(Johnstone & Boyle, 2018a; 2018b). The authors of the framework aimed to provide a
di fferent perspective on O0distress and troub
much of their writing and within this thesis

peopl edbs expBohnsome&dayle, @G18bt pB)e m

To fully describe and explain the PTMF, the authors have produced a range of
publications outliningts development, theoretical basis, evidence base and implications, and
giving in-depth descriptions of each of the core concepts of the framework (in addition to
Johnstone & Boyle, 2018a, 2018b and 2020, see, for example: Cromby, 2020; Harper, 2020;
Pilgrim, 2020; Boyle, 2020). This summary gives a brief overview of: the core questions of
the framework; how power, threat, meaning an
patternsd sugg@achnsert &Boyle, 20igh, pdand theantaded

purpose of these; and how the PTMF has been received.
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The PTMF brings together evidence about t
kinds of threat that the negative operation of power can pose, and the ways that humans
respond to thredtheseth eat r esponses are someti mes Knowr
traditional mentahealthpracticg (Johnstone & Boyle, 2018&mphasis is also placed on
the meanings that people make of each of these things. The framework replaces the question

6what i sh wrooun?gb witt h the following key quest

T 6What has happened to you? (How has Power

T 6How did it affect you?d (What kind of Th

T 0What sense did you make of i1t?06 (What s
experences to you?)

T 6oWhat did you have to do to survive? ( Wha

T 6What are your strengths?06 (What access t

T 6What iis your story?6 (to integrate al/|l 0

(Johnstone & Boyle, 2020, p. A7
A brief explanation of each of the core components of the framework will now follow.
1.2.1Power

Throughout the PTMF, the link between power and distress is emphasised. In a
separate publication further explaining power in the PTMF, Boyle (2688)ighted that
power played a role in all of the adversities considered in research on Adverse Childhood
Experiences (ACEs). These were linked to a range of negative outcomes involving distress
and/or troubled or troubling behaviour. Boyle (2020) aldledattention to a number of
postchildhood experiences with reportedly causal links to distress, including poverty, war

and domestic violence, again all of which involve some form or forms or power.
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Johnston and Boyle (2018b) outlined and integrateddex theory relating to power
in an attempt tghowcase the omnipresence of power in society, and particularly in adverse
experiences | inked with distress. Foucaultods
power has heavily influenced the conceppower within the PTMF (Johnstone & Boyle,
2018b). Foucault highlighted the influenceofseltr vei | | ance on peopl eod s
saw society as a r e(Fdumuttld7@,p200)he panbpticordwassan o pt i C
surveillance system whicworked to enforce certain behaviours by ensuring that prisoners
could not be sure when they were being watched, and so would begin to police themselves
(Foucault, 1977). Johnstone and Boyle (2018b) argued that people engage in-this self
surveillance by eamparing themselves to social norms, which are often created and dispersed
by powerful groups such as the media and research establishments. Deviating from these

social norms can lead people to feel shame, and as though they are deficient or pathological.

Ideological power, the power to create such norms and to shape knowledge itself, can
end up masking other forms of power in society (Johnstone and Boyle, 2018b). The operation
and impact of certain forms of power is therefore not always immediately abWeople are
also more likely to develop an awareness of power that is operating close to them (such as
when they are living with an abusive partner) as compared to power that is operating at a
distance (such as the economic power of billionaires) (S&@i5). Power may also be more
visible to marginalised groups, not only because it does not operate in their favour, but also
because they are more likely to have to concern themselves with the lives of privileged

people than vice versa (Fiske, 1993).

Jomstone and Boyle (2018b) emphasised that power is not always an intentional act,
but explained that it acts to reinforce and perpetuate advantage and disadvantage. They
described different O6typesd of powha includi

power to imprison or hospitalise), interpersonal power (e.g. the power to look after, abandon,
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protect or withhold love) and embodied power (e.g. strength, fertility, talents, health). The
meanings that people subsequently make of these operations@fipmpen to individuals
to an extent, but meanifrgaking is also influenced by the power of society to shape private

thoughts and feelings through language and discourse (see meaning section below).

1.2.2Threat

Threats to safety, survival and wellbgioome about as a result of the negative
operation of power (Johnstone & Boyle, 2018a). Even in circumstances like unexpected
bereavement or accidents, which can randomly pose a threat to anyone, power remains
implicated in the subsequent distress expeadnthrough access to support and resources

which would enable someone to cope.

Core threats, as described by Johnstone and Boyle (2018a), include relational threats
(such as rejection, entrapment, invalidatdthreats to boundaries), material theeat
(inability to meet basic physical needs or access necessary services), environmental threats
(such as a lack of safety or a loss of homeland), and value base threats (such as a loss of

community rituals or belief systems).

1.2.3Meaning (and Narrative)

Johnstone and Boyle (2018a) acknowledge that it is not possible to understand the
threats posed by the negative operation of power without considering the meanings made by
individuals and/or groups. In this way, meaning could be considered the linchpa of

framework.

To further explain the concept of Omeanin
di fferentiated between capital M 6Meaning6 a
Things with exceptional significance or relating to higher value;tssicendence,

exi stenti al guestions or expressing the core
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the purposes of the framework, O&édmeaningo i
drawing links between thingswhatmoeamahek i ng t
they said thato, fAwhen X happens it means

The PTMF concept of meaning is based on critical realism, process philosophy,
phenomenology and social constructionignomby, 2020) Phenomenology is about
subjective meaning, while social constructionism is the creation of reality through dialogue
which is usually, but not exclusively, mediated by language (Johnstone and Boyle, 2018Db).
Together, both have influenced narrative approaches. Narratives weicdecetidy the
authors of the PTMF to offer an important alternative to systems of categorisation and

classification, like the diagnostic approach to distress.

Both critical realism (which posits that there is a world independent of human
interpretation, bt that it can only be known imperfectly) and process philosophy (that
psychological phenomena only emerge once biological processes reach a certain intensity)
were drawn on to temper the excesses associated with radical relativism and discourage
Omagvalabnt ari smdé ( Jo hp&3tThisietheddeaBiatyadverse 2 018 b
circumstances can be transformed by telling oneself a different story and thinking differently
about adversity. While the PTMF provides a framework for exploring narratives and
meanings, the aim is not to encourage people to narrate away their distress, but to validate

and normalise threat responses.

1.2.4Threat Reponses

Johnstone and Boyle (2018a) described a range of threat responses that individuals
may employ. Many of thoseutined within the PTMF document could be considered
harmful or maladaptive, although threat responses are not exclusively so. Threat responses

include, for example, hypervigilance, flashbacks, perfectionism, rituals arstaeiation.

ot
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These are groupathder examples of the type of function that they may s&meexample,
aggression may serve to protect someone from physical danger, and compulsive sexuality

may serve to meet s.omeoned0s emotional needs

1.2.5General Patterns

Johnstone & Boyle (2018bpp183) stated that one of the main purposes of the
PTMF was to o6all ow provisional identificatio
expression and experience of distress and troubled or troubling behaviour, as opposed to
specific biological or pgchological causal mechanisms linked to discrete disorder
categoriesd. The authors acknowledged that r
experiencing distress, but argued that these regularities are not indicative of distinct

biological disorders.

Seven provisional General Patterns were identified by the authors as an attempt to
highlight the links between meaniibgised threats and meanibgsed threat responses
(Johnstone & Boyle, 2018b). The patterns emphasise that threat responses are survival
strategies rather than symptoms of pathology. The patterns make no differentiation between

onormal 6 and oO6pathol ogical 6 and were not int

1.2.6ServiceUser Feedback

The authors of the PTMF consulted with eight serusers people who had been
given diagnoses for psychological, emotional and/or behavioural difficulties) for feedback on
the framework (Johnstone & Boyle, 2018b). The consultants were provided with a summary
of the framework as it had been developed to that paimth included information about
each of the core elements of Power, Threat, Meaning and Threat Response. Consultants were
then interviewed by three members of the PTMF development project and a clinical

psychologist who did not have any other connediiothe PTMF project. Afterwards



21

consultants were provided with a draft of the chapter on sengeefeedback for comment,

and were also given an opportunity to feedback on the final draft of the PTMF.

Much of the feedback from servicsers was posite; They considered the
framework relevant to their experiences and valued the focus on power. Some described
discrepancies between their own experiences of distress and how those experiences were
understood and reflected back to them by professionalswirtditional diagnostic
approaches. The consultants viewed the PTMF as offeringsendce r s O per mi ssi on
speakdé about things that had happened to the

that it could have bolstered their seffteem.

A numbe of limitations were also raised. Some of the language of the framework,
such as the term o6threatdé, was considered to
serviceusers did not themselves seem to experience it in this way. Accessibility vesasasis
an issue, although the authors anticipated this and recognised the need for the PTMF to be
adapted for different audiences. Some of the consultants highlighted the risk that the PTMF
would simply impose a different professional model, alluding tgtveer dynamics within
the system which may not allow for a more radical change. The consultants made several
suggestions for improvement, including highlighting the need to emphasise collaborative use

of the PTMF.

On the whole, the serviagsers appeadeto have a positive reaction to the framework
and seemed hopef ul about the difference that
limited information was provided about the recruitment process and it is not clear on what
grounds the servieases were selected to be invited to take part. Faced with criticism about
the number of servieasers consulted with, the authors have since reiterated that the PTMF

was not intended to be a formal policy, and clarified that a plan for overhauling services
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would require greater serviaeser involvement to be in keeping with the principles of the

framework (Johnstone et al., 2019).

1.2.7Reponses to the PTMF

The PTMF has received a mixed reception, particularly on social media. Criticisms
have been directed particular towards the General Patterns, with some claiming that they
are diagnoses by another name (Salkovskis & Edge, 2018) based onrpitiezd/research
with an emphasis on causality unwarranted by the evidease (Salkovskis, 2019), and
otherssygesting that they read |ike a 6édhoroscop

themselves in all of them (Brown, 2018).

Johnstone et al. (2019) addressed such criticisms by suggesting that some
commentators had misunderstood the-d@mgnostic paradignby critiquing the patterns as
though they were intended as diagnostic categories. Diagnoses have set criteria, and a
professional must determine whether an individual meets enough of the criteria to warrant a
diagnosis. The General Patterns, on the dihad, describe a collection of behaviours,
feelings and experiences linked with common contributory factors, from which people can
choose whether they identify with some or all of the elements of one or more patterns, either
alone or in collaboration with professional. There is a requirement for diagnostic categories
to be sufficiently discrete and for each to have a distinct aetiology so that they can be
considered suitably valid and reliable as diagnoses. There need be no such requirement for

the pattens where they are being used to develop personalised individual formulations.

However, as the authors noted, probldescriptions and formulations pdated the
PTMF as alternatives to diagnosis on an individual level. A key aim of the PTMF, therefore,
was to provide a more systemic alternative to diagnosis. The extent to which the patterns can

fulfil some of the other functions that diagnostic categories currently serve, without the need
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for validity or reliability as mentioned previously, could be reatiy questioned. For
example, Johnson and Boyle et al. (2018b) appeared to claim that the General Patterns could
replace diagnostic categories for the purposes of planning services and making administrative

decisions, guiding decisions about interventemd for research purposes.

Salkovskis and Edge (2018) also raised the valid argument that some individuals find
diagnoses helpful. However, Johnstone and Boyle (2018a; 2018b; Johnstone et al., 2019)

have consistently maintained that serwisers shoultbe given a choice.

Several reviews of the PTMF were also published in journals relating to professional
practice in a variety of different fields. Strong (2019) described the PTMF as a welcome
resource for counselling psychologists, which could prompt bsefiversations with both
clients and colleagues, but does suggest that some work may need to be done to translate the
framework into clinical practice. Another reviewer from the counselling psychology
discipline cautioned that the PTMF could become amdttieg that is done to, rather than
with or for, patients (Dawson, 2018). At the same time, Dawson also described the PTMF as
empathic,wele vi denced and a valuabl e nDawsoyr ce f or

2018, p.58)

Both Strong (2019) anDawson (2018) suggested that the nature and role of
counselling psychologists could make them particularly well placed to make use of the
PTMF. However, mental health nurses (Grant & Gadsby, 2018), a forensic psychologist
(Ramsden, 2019) and a third seatoganisation with a focus on youth mental health (Aherne
et el., 2019) have also shown interest and enthusiasm about the framework and the ways that

it could be applied within their work.

For Aherne et al. (2019) and the JIGSAW charity, the PTMF wasdemesi to offer

alternative options to therapy for young people. One group of young people that they
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suggested might benefit particularly from this alternative approach was those from migrant
communities, a group that previously had been less likely tagengdh their offer of

individual therapy. However, they questioned the ease with which the framework could be
translated for CYP and suggested that it may take a few sessions to get to know a young
person before it could be introduced. Aherne €R8l19, p.5)also noted that the PTMF does

not offdr x&d,6cpwiggkesting that this could i mpeze

Ramsden (2019) stated that the relevance of the PTMF to forensic psychology was
clear. Ramsden claimed that forensic psychistegare aware of and angry about the
injustices faced by their serviessers. They also stated that much of the framework was not
new, but that its emphasis on power could add something valuable to their practice.
Conversely, they felt that the framewdrad the potential to stoke divisions between
professionals from different disciplines. Ramsden also suggested that the framework may
offer a more compassionate way to work with individuals, but queried whether it could be
successful in moving the focus ayfaom individualised to more structural remedies to
distress. Even in work with individuals, Ramsden highlighted that not everybody wishes to or

is able to talk about their trauma.

Grant and Gadsby (2018) described the PTMF as a framework with the @dt@nti
instil hope, and argued that the PTMF seems to align with many rights that individuals should
have, including the right to dignity and respect with regards to their own meaaikigg.
They added that the PTMF could provide nurses with a foundatonwhich to support
patients to challenge epistemic and testimonial injustice, where people are not believed by

professionals about their own experiences.

In a blog post on the PTMF, Butler (2018) shared personal experiences of repeatedly

facing testimoral injustice. They were not believed about the harm that was inflicted on
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them by the state as a lookaffer child, and by individuals entrusted with their care. Butler
celebrated the emphasis within the framework on helpers being allies to the oppressed

abused, and acknowledged the simple truth that injustice cannot be addressed if nobody
reacts to it. From Butlerds perspective, a f
injustice could therefore shifyd tkeacémphasi s

towards creating a fairer society.

Overall, there has been a great deal of interest in the PTMF, and many-gserge
and professionals from a range of disciplines appear to agree with its core aims. Many of the
reviewers highlighted mnitations of the framework which reflect the current systems within
which they are operating. While Johnstone and Boyle (2018b) emphasised the public policy
implications of the framework, including the need to reduce economic and social inequality,

it is unclear whether and how the PTMF has been received by poh&grs.

1.3 Relevance of the PTMF for Educational PsychologistsNational Context

1.3.1Mental Health in CYP

Recent figures suggest that one in six children in England agédcéve a
diagnosable mental health disorder (NHS Digital, 2021). This figure is even higher in certain
populations, with diagnosable mental health issues affecting nearly half of all laibéed
children (Department of Health & Department for Education (DfE), 2017) and 70% of

autistic children (Department of Health & Social Care (DHSC), 2021).

Research into the effects of COVI® and related social distancing measures on the
mental healttand wellbeing of children and young people (CYP) likewise identified
disparities between groups. For example, NewlDetgado et al. (2021) highlighted that
CYP with probable mental health problems as a result of the pandemic were more than twice

as likely to live in families who had begun to struggle to pay bills, rent or mortgage
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payments. Additionally, some groups were reported to be expericiegiegemotional
difficulties as a result of the pandemic, particularly those with Special Educational Needs and

Disabilities (Waite et al., 2020).

The government of the United Kingdom (UK) have recently published a white paper
on Reforming the Mental Health Aavhich includes plans to improve support for CYP
(DHSC, 2021). This paper outlines plans to introduce a 24/7 crisis care service and to
increase the number of CYP who are able to access mental health services. Although there is
an ostensible focus on earhtervention and prevention within the paper, little reference is

made to the potential causes of mental health problems or how these might be resolved.

The Special Educational Needs and Disabilities (SEND) Code of Practice (CoP) (DfE,
2015) provides stutory guidance for professionals who work with children and young
people (CYP) with SEND, including EPs. Altho
professionals, one of the broad areas of nee
mentalheal t h di f f (R 2015, p85. BPs (h&diokéHhave a statutory duty to

provide advice around this area of need.

Researchers have highlighted the preventative benefits of EPs working indirectly to
support pupils with mental health needs tlgio consultation and policy development work,
for example (e.g. Dunsmuir & Cobbald, 2016; Zafeiriou & Gulliford, 2020). As the PTMF
has a specific focus on the social factors which influence the development of symptoms of

mental health problems, it couldport EPs to carry out this preventative work.

1.3.2Adversity and Educational Outcomes

Adverse Childhood Experiences (ACES) is a term used to describe potentially
traumatic experiences which occur in childhood and are considered to contributeteiong

effects on health and wellbeing (Felitti et al., 1998). For example, experiencing or witnessing
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violence, having a parent in prison or being neglected are all considered to be ACEs. There is
considerable overlap between the ACEs and some of the way®ther can operate

negatively as described in the PTMF.

Houtepen et al. (2020) sampled nearly ten thousand individuals born in the southwest
of England between 1991 and 1992, and found that 85% had experienced at least one ACE
and almost a quarter had ex@nced four or more. A smaller sample (N=3885) but from
across England found that almost half of respondents had experienced at least one ACE
(Bellis et al., 2014). A strong link between ACEs and socioeconomic disadvantage has been
found, although childm who live in higher income houses are not completely protected from
ACEs (Halfon et al., 2017). Altogether, these studies suggest that ACEs are commonly

experienced in England.

Experiencing ACEs in childhood is a risk factor for a range of mental haaltthems
(Sheffler et al., 2020). Experiencing just one ACE is also associated with lower educational
attainment compared to those who experience none, with additional ACEs compounding the
association. Although the PTMF was developed with mental heattimieh, the connection
between traumatic experiences and experiencing difficulties in learning also suggests that the
PTMF may have relevance for EP work even where SEMH is not considered to be the main

area of need.

1.3.3Diversity and Cultural Competence

EPs are working in increasingly diverse school populations. Around one third of all
pupils now come from ethnic minority backgrounds (GOV.UK, 2021). Since 2017, the
number of unaccompanied minors seeking asylum in the UK has risen by 20% (Refugee

Council, 219).
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Several networks have been created with a view to encourage reflection on cultural
diversity in EP practice, including the Black and Ethnic Minority Educational Psychology
(BEEP) Network, the Trainee Educl&angenal Psyc
(TEPICC) group, and the Educational Psychology Race and Culture Forum (EPRCF).

Cultural competence is also emphasised within the British Psychological Society (BPS)
Competencies and the Health and Care Professions Council (HCPC) proficienages and
therefore considered an essential skill for EPs to be considered fit to practice. However,
research exploring what it means to be culturally responsive appears to be in its infancy

(Sakata, 2021).

The authors of the PTMF hoped that it could supporttjicueers to take a culturally
sensitive approach, as it highlights the role of social adversities such as racism and
discrimination. It also encourages a focus on narratives and meanings as they are understood
by individuals, and discourages professioffias imposing their own meanings on people.

The PTMF could potentially be a useful tool when working with individuals or families who,
for cultural or other reasons, do not wish to engage with diagnostic language or traditional

mental health (or other piessional) support.

1.3.4EPs and Power

Research is one of the core functions of an EP (Farrell et al., 2006). As previously
stated, ideological power is the power to create or influence societal norms, which can
happen through research (Johnstone & Ba®04,8b). EPs are also often consulted by the
media as Oexpertsodéd on child devel opment. Bot
influence the way that society understands CYP and the types of behaviour and learning that
are consi der as hoidthe powss to produck Ehaewledge about individual

people by carrying out assessment work and being able to direct consultation as the person
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who asks the questions. As such, the PTMF may support this aspect of the EP role by serving

as a reflectie tool, as suggested by Aherne et al. (2019).

1.4 Current Research

While the PTMF has been subject to some criticism, there has also been considerable
interest in the framework since its publication. Responses to the framework suggest that
professionals from a variety of disciplines consider that it may have some utility within their
practice (e.g. Strong, 2019; Grant & Gadsby, 2018; Ramsden, 2019). The PTMF also seems
to have relevance to many aspects of EP work in the current conteag bsdn outlined in
this chapter. The next chapter outlines a literature review conducted to establish what is
already known about how the PTMF has been used by professionals since its publication.

This thesis then explores the views and experiences olvE®$fave used the PTMF.
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Chapter Two: Literature Review
2.1 Chapter Overview

This chapter provides a review of the literature pertaining to the following question:
AWhat is already known about how the PTMF is
pr of e s sA systematicsearch was carried out to identify relevant literature. Details of
this search are provided herein, followed by an account of the identified literature grouped
thematically. The tools used for critical appraisal of the papers are descrédflettiBns on
the implications for EPs are then discussed. From this review it is clear that there is a need for

research which further explores how EPs specifically are using the framework.
2.2 Search Strategy

A systematic literature search was conductedhe 28 January 2022 using an
EBSCO search of the following databases: Psycinfo, PsycArticles, Psychology and
Behavioural Sciences Collection, Education Source, ERIC, the British Library ETHOS,
Academic Search Index, CINAHL, MEDLINE and SocINDEX. A gerof databases
covering various disciplines was used as scoping searches identified that the PTMF was
familiar to researchers and practitioners with a variety of professional backgrounds, both
within and outside of psychology. A search of titlesandabstt s f or t he term i
Meaning Frameworko yielded 40 papers after t
remained after limiting the search to include only papers published in the English language
and since the publication of the framework018. Titles and abstracts of each of the papers
were screened against the inclusion and exclusion criteria (see Table 1). The full texts of 14

papers were then reviewed, ten of which met the inclusion criteria.

Key journals in Educational Psycholodyducational Psychology in Practice, British

Journal of Educational Psychology and Educational and Child Psychology) were also



searched

No additional papers were identified frahese journals. An additional search using Google

separately f

or
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rel evant papers

Scholar was carried out to identify any papers that had not been picked up through the

us

database searches. Nine additional papers were identified by title, although only two met the

inclusion criteria afteabstract and fultext screening. The Power Threat Meaning

Framework section of the British Psychological Society (2022) website was also checked for

signposting to any additional papers. Twelve additional papers were screened, three of which

met the inalision criteria. Lastly, a snowballing technique was employed, whereby the

reference sections of the identified papers were searched for further relevant articles. No

further articles were identified. A total of 15 papers were included for review.

Table 1

Literature Review Inclusion and Exclusion Criteria

Inclusion Criteria

Exclusion Criteria

Rationale

1. Study Design

Research studies with
either qualitative or
guantitative design were
included. 0O
|l iteratured
practice) were also

included.

Initial response papers
were excludedPapers by
the authors of the
framework which were
written to provide
additional clarification

were excluded.

The aim of the literature review
was to find out about how the
framework is being used, rather
than to gather information about i
reception o potential. As a
relatively new framework, there ig
a paucity of research that has be
published so far. Practice literatu

was therefore also included for th

n



32

relevance of this type of literature

to the review question.

2. Study focus

Studies werencluded if
they focused on current,
historical or planned use
of the Power Threat
Meaning Framework OR
if the Power Threat
Meaning Framework wa
applied to the research
paper (regardless of the

topic of the research

paper).

Studies were excluded if
they did not involve the

use of the PTMF.

The aim of the review is to explor
how the framework has been use
Applying the framework to
research data or to inform resear
design is considered by the authg
to be use of the framework. Pape
were considred to be examples o
the framework being applied (as
opposed to just referenced) if the
framework shaped the research
approach or interpretation of the

findings.

3. Study quality

Studies were included if
they were published in
peerreviewed journalsio
if they were unpublished
thesis manuscripts

(assumed to have

Blog posts and other
unpublished materials
were extuded.Where
appraisal tools
highlighted multiple

quality issues papers

As the research area is relatively
new, a wide range of papers werg¢
sought including those which are
as yet unpublished. One paper
(Barnwel et al., 2020) was
excluded on the grounds of qualit

as it precluded understanding of
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undergone a degree of | were excluded (see the way that the framework had

quality assurance during Appendix A for details). | been used and applicability of an

the assessment process of the reported findings for
Appraisal checklists wer different contexts. Details can be
also applied to the pape found in Appendix A.

(Appendix A).

One of the pagrs identified by the search was a thesis manuscript which has since
been rewritten for publication (Schnackenberg, 2019; Schnackenberg, 2021). The published
article was not included in the literature review as explicit references to the PTMF were

removedby the author, although its influence renen

2.3 Critical Appraisal

Due to the variety of types of paper included in the literature review, several different
tools were used for critical appraig@lppendix A) The Critical Appraisal Skills Programme
(CASP (201&) Qualitative Checklist was used for the qualitative studies (Barnwell et al.,
2020; Brown, 2019; Cogan, 2020; Paradiso & Quinlan, 2021; Schnackenburg, 2019; Siverns;
2019) one of which was excluded on the grounds of quality (Barnwell &0#Q).The
CASP (2018) Systenatic Review Checklistvas used for the papers by Enlander et al.

(2021) and Cantrell (2021 he @ractice literatur@(Collins, 2019; Fysowet al., 2019;
Griffiths, 2019; Reis et al., 2019) wappraised usinthe Joanna Briggs Institute (JBI)
Checklist for Text and Opinion (JBI, 204)7 The JBI Checklist for Case Reports (JBI,

2017b)was applied to the paper by Sapsford (2021). Lastly, timg IGodfrey Evaluation
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Tool for Quantitative Research Studies (Long et al., 2002) was applied to the paper by Seery

et al. (2021).

2.4 Review

Papers have been discussed thematically. The themesieetiied by closely
reading all of the papers to discern commonalitresloing this, | recognised more than one
way that the data could be grouped (such as by professionsef tising the PTMF in each
cas@ but ultimately selected themes whidiflectedthe way that the PTMF had been used in
each of the paperas this was the focus of the revielhe following themes wereentified

intervention, assessment, training, formulation and research.

2.4.1Intervention

Several papers focused on tlse wf the PTMF as, or as part of, a therapeutic
intervention (Collins, 2019; Griffiths, 2019; Reis et al., 2019; Sapsford, 2021; SHIFT
Recovery Community, 2020). Of these, only one used an empirical design to develop,
implement and evaluate said intervent{Sapsford, 2019). Collins (2019) reflected on the
development of a PTMF informed course to support victims of abuse, although it had not
been delivered by the time of publication. Two papers were written by members of separate
peersupport groups who daled to include the approach as part of their group discussions
(Griffiths, 2019; SHIFT Recovery Community, 2020). Lastly Reis et al. (2019) described the
therapeutic use of the framework with prisoners. While no formal evaluations were
conducted by Grifths, SHIFT Recovery Community or Reis et al., all three provided
informal reflections on how the process had been and the possible impact of using the

framework.

The paper by Collins (2019) was unique in that it was written before the intervention

had bea put in place, and therefore could not include any evaluations or reflections on the



process or its impact. Collins set out to de
depathologise the distress experienced by victims of abuse and nornafi®etiaviour

choices. Collins provided a clear, logical rationale for development of the course and the gaps

that it intended to fill as compared to some of the support already on offer. Collins claimed

that some professionals can harmfully categoriserpiatly adaptive behaviour as abnormal,

for example, by questioning Awhy dondt they

understanding may lead to increased distress for the survivors of abuse.

As such, the PTMF was included as an underlyingggple of the course as a whole,
although Collins (2019) was also keen to explicitly teach delegates to understand the
framework for themselves. The course was due to be piloted in 2019, but no further research
has been published since. It is possible @@VID-19 restrictions in 2020 may have delayed

plans to roll out and formally evaluate the course, but for now its impact remains to be seen.

Sapsford (2021) attempted to measure the impact of using an intervention based on
the PTMF with individuals witiMultiple Complex Needs (MCN). Sapsford defined MCN as
any two (or more) of the following: substance misuse, offending behaviour, homelessness
and/or mental health difficulties. Sapsford intended to recruit multiple participants with
whom the PTMF interverdn could be trialled, but had to adopt a single participant case
study approach due to complications arising from COW¥frestrictions, which limited the
generalisability of their findings. For a single case report, minimal contextual information
waspr¢ i ded about the participantés demographic
He was reported to be a-yéarold man with a history of homelessness, offending behaviour
and depression. The participant opted to take part in the intervention afgpirbmlved in a
serviceuser feedback group that were consulted about the design of the intervention. This
meant that he was better informed about what the intervention would entail than most future

serviceusers would likely be.
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A six-session intervention and accompanying workbook was designed by the lead
researcher and delivered by a qualified Clinical Psychologist (Sapsford, 2021). The first
session introduced concepts from the PTMF then asked the participant to reflect agghe w
that power had operated in their life. Subsequent sessions focused on each of the other
aspects of the framework in turn, before bringing together the whole narrative in the final
session. The workbook was included as an appendix to the researclingrawigod
indication about how the framework had been applied and the exact nature of the intervention

being evaluated.

Both qualitative and quantitative data were collected to check the impact of the
intervention (Sapsford, 2021). Pand postests oma variety of quantitative measures
showed few significant changes for better or worse. The participant showed small but
significant positive changes regarding his sense of agency and feelings of power, optimism
and anger, but experienced a reduction ihregteem as measured by the Empowerment
Scale (Rogers et al., 1997). Sapsford suggested that this scale may not have been sufficiently
sensitive to change, but also reflected that discussing adverse life events, and in particular the

par ti ci p eenithi theny way haveddd to the deterioration.

The qualitative data also presented a mixed picture of the impact of the-Bad3éd
intervention (Sapsford, 2021). Some quotes from the participant suggested that he had been
empowered by the interventiomad developed an enhanced sense of agency, and had
experienced helpful changes in how he thought about certain life events. On the other hand,
the participant described himself as being 0
suggesting tht telling his story through the use of the PTMF may have had a negative impact
on his wellbeingSapsford, 2022, p.41However, this was not reflected in quantitative

measures of his wellbeing which showed no change before and after the intervention. An

important extraneous variable to note was that the intervention took place during the first
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COVID-19 lockdown and the participant reflected many times that he was finding the
situation challenging and distressing and had been consuming more alcohopega co
mechanismHis scores on the wellbeing measures may have been impacted by these other

factors.

Sapsford (2021) noted that it was not possible to ascertain whether the reported
benefits could be attributed to use of the PTMF specifically, or if thédycbme about as a
result of the supportive therapeutic relationship cultivated by the clinician. The clinician also
identified attributes in the participant that may have made him particularly receptive to this
way of working, in that he may have been gaifarly open to considering the operation of
power in his life. Interesting to note was that during the setsee feedback phase of the
intervention design process, one individual reflected that the title of the framework was
extremely offputting. Thee may be important individual differences, then, in how accessible

people find both the language and the underlying principles of the framework.

This debate about the accessibility of the language of the framework was also present
in the reflections fronboth of the peesupport groups (Griffiths, 2019; SHIFT Recovery
Community, 2020). Both groups made use of the Guided Discussion document with its
accompanying template, with both groups in agreement that this seemed fairly-straight
forwards for most peoplto work through. However, the PTMF Overview document was
deemed fAhard to understando and ai med at aca
p8 , and difficult to read andpfhd ooGeifihitchs$o
(2019) concernseemed to go a step further than those raised by the SHIFT Recovery Group,
in that Griffiths also suggested that the PTMF questions could be overwhelming if someone
had not previously considered the impact of adverse experiences, and noted the potential for
use of the framework to be retraumatising without appropriate support. A potential reason for

this additional note of caut i osanformadppeet o me fr o



38

support and background in psychology, which the SHIFT Recovery Grduptiappear to
have. However, neither group reported any negative consequences for any of the group
members who applied the framework to their own experiences, with all in agreement that it

had helped to normalise their feelings and reactions.

Linkedtohe refl ections of Sapsfordoés (2021) ¢
been particularly open to the approach presented by the PTMF, the group described by
Griffiths (2019) had a sefflescribed ethos of offering alternatives to the medical model.
Groy members reported negative experiences of traditional mental health support,
describing professionals as fAreluctant to wo
being branded id@rifithd, 20£9upl1)L Sirilarly, ®me gnangber of the
SHIFT Recovery Group (2020) shared reflections on her distressing experiences of seeking
professional support as a transgender woman. Perhaps for members of these groups, the
PTMF fit with beliefs that they already held which may have led to some biasvithiey
experienced and reported on its impact. However, another interpretation could be that the
PTMF may offer a viable alternative approach for those who have not been helped or are put

off by mental health support based on current medical and diagfrastieworks.

The papers by Griffiths (2019) and SHIFT Recovery Group (2020) were both written
from the perspective of individuals who were in the-kelp groups and had personally
experienced the intervention. Both of these groups were entered vdjyuiyathe members,
and members discussed and agreed upon the use of the framework. In contrast, Reis et al.
(2019) reported on an intervention carried out by forensic psychologists with prisoners, a
group who by definition are being forcibly detained. Altigh the prisoners participated in
the intervention group voluntarily, their motivations for joining were not explored. All of the
prisoners were serving indeterminate sentences, meaning that their release was dependent on

their behaviour in prison. Someigponers may therefore have felt that refusing the group
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would have reflected badly on them, potentially impacting on future opportunities for parole.
This introduced a power dynamic between the participants and facilitators, which was not

present in thewto groups previously described.

Reis et al. (2019) did not carry out any formal evaluation of the Ribd&ed group
intervention, which further compounded this power dynamic, as the voice of the prisoner was
very minimal in the report. However, they didleet on the potential impact of power
dynamics in future groups run in prisons. Reis et al. noted that participants were able to freely
share information about their own behaviour safe in the knowledge that the facilitators would
not be writing posgroupreports. The authors suggested that reports typically would be
produced after prisehased interventions, meaning that future groups may be reluctant to
fully engage with the process since information that they revealed could potentially be used

as evidene against them for parole purposes.

The framework seemed to allow rich dat a
generated and reframed. The prisoners reflected on a variety of ways that power had
negatively impacted on their lives. For example, someelkpdrienced power by force in
terms of violence, intimidation and hostility. Others reflected on the negative operation of
ideological power through racial or religious attacks and attacks on their sense of right and
wrong, or of relational power througixperiencing a loss of relationships, isolation and being
unable to assert boundaries. They also shared a range of behaviours which they employed in
response, such as withdrawing, using humour or becoming a bully to protect themselves from
physical dangemr using drugs, oveexercising or breaking things to manage difficult

feelings (Reis et al., 2019).

It is not clear how much explanation the prisoners required to be able to reflect on

their experiences using the language of the framework, althouglutiners described the

a
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framework as easy to translate into practice (Reis et al., 2019). They also explained that
facilitators mapped out the groupds response
promoted meaningnaking. This perhaps indicates that PHlsed interventions require
facilitators to take an active role in trans
the framework. As very limited feedback was sought from the prisoners, it is not clear

whether this process was meaningfulitem or if it changed how they thought or felt about

what was being discussed, although one prisoner shared that the group gave him an

opportunity to talk about things that he had not previously.

The range of different needs for which the PTMF was usea astervention in these
papers adds a layer of complexity to the task of converging the findings to draw overall
conclusions. Moreover, only one study involved a formal evaluation of the intervention
(Sapsford, 2019). Nevertheless, all of the papersnaatisome positive reflections from
either facilitators or those in receipt of the intervention. The papers also provide evidence that
there is an interest in and desire for intervergimsed on the PTMF, both from

professionals and from some people whodexperienced distress.

2.4.2 Formulation

Using the PTMF as a tool for formulation has also been considered within the
literature (Seergt al., 2021). In contrast with the majority of the other papers reviewed
herein, Seery et al. employed a Al aboratoryo
realworld phenomenon. This arguably raises questions about the ecological valttigyr of

results.

Seery et al. (2021) aimed to compare the impact of a RBasEd formulation with a
DSM-based diagnostic category on public perceptions of an individual experiencing

psychosi s. The authors created a@enecrateadgwender ed
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descriptions that they shared with the public, one in which Charlie was described as
schizophrenic, and another involving a narrative formulation based on the PTMF. People who
were told that Charlie was schizophrenic showed an increased ttessocial distance from
Charlie than those who were exposed to the Pslsed formulation. The authors concluded

that using PTMF formulations may help to reduce stigma.

Perhaps |l ess encouraging for proponents
condusion. Seery et al. (2021) also sought to determine the impact of &bl
formulations on attitudes towards treatment options. The authors concluded that the PTMF
based formulation diminished the perceived helpfulness of medical treatment based on
comparisons of the results of the Attitudes Towards Treatment Options Scale (ATTOS)
( Nol an & O6Connor, 2019). From this, Seery
than a diagnosis could lead to poor medication adherence. However, the medicaieatimp
of the ATTOS contained just three questions and reportedly had low internal consistency
meaning that the items were not well correlated with one another. No information is given

about any question on medication and whether attitudes were speciiiwailr in this

regard. The evidence to support Seery et al

(0]
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0

Anot her i mportant consideration regarding

is that the authors did not compare the PHd#Sed formulation with any othkind of
formulation. The author responsible for writing the formulation was also not a qualified CP,
psychiatrist or other professional who would have received training or be experienced in
writing appropriate clinical formulations. Lastly, as the pgpaait population were recruited
from around the world, it is difficult to know whether their attitudes reflect cultural attitudes
to mental health within the UK, and so the generalisability of the findings to a UK context is

not clear.
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From this, it seem$at generating formulations based on the PTMF may provide a
less stigmatising approach to describing the needs of those experiencing distress and
distressing behaviour. Additional research could be beneficial to determine whether this
applies within a UK ontext, and to further investigate the relationship between formulations,

diagnoses, hetpeeking behaviour and treatment adherence.

2.4.3Assessment

Two studies used the PTMF in a way that they did not explicitly name as formulation,
but where the PTMFrpvided information which allowed predictions to be made about how
people might behave (Cogen, 2020) or conclusions to be drawn about the type of support that
might best suit them (Paradiso & Quinlan, 2021). Cogen used the PTMF as a theoretical
framework o guide their predictions, while Paradiso & Quinlan worked through the core
guestions of the PTMF to generate ideas of the kind of support that mental health caregivers
may require. This could be seen as similar to using the framework to support an @ssessm

of need.

Many of the mental health caregivers interviewed by Paradiso and Quinlan (2021)
were experiencing symptoms of mental illnesses themselves. Symptoms of depression and
anxiety have even been reported to, at times, be higher in mental health caregivers than i
their care receiver (Paradiso and Quinlan, 2021). Compared to an assessment approach with a
focus on identifying these symptoms of mental health difficulties, the PTMF provided
context to the distress experienced by the participants and highlightegtisérand resources
that could be built upon. For example, participants reported experiencing empowerment
through advocating for their loved ones. Paradiso and Quinlan (2021) concluded that the
mental health caregivers needed improved access to peer syt where they could

use their experiences to support others in similar positions, and increased opportunities for
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advocacy. The PTMibased interviews also drew attention to the need for community

education to reduce stigma.

A potential drawback of ursg the PTMF for assessment purposes showed up when
participants were asked fAwhat have you had
talked about adaptive coping strategies, such as creating boundaries, using assertive
communication and finding soneentrol through research and applying knowledge (Paradiso
& Quinlan, 2021). It could be considered counterintuitive to answer a question about survival
by talking about low mood or suicidality, for example, as it is not immediately clear how
these things sy have helped someone to survive. As such, some key behaviours or feelings

could be left out of the narrative depending on how an individual interpieiseconceps.

Similarly, the question abodineaningseemed to elicit responses about how the
paricipants found meaning in their lives, rather than the meanings that they attributed to the
situations that they found themselves in, the ways that power operated within their lives and
the threats that these things posed to them (Paradiso & Quinlan, RG21) of the
participants reflected that the connection with their care receiver gave their life meaning or
that they felt they were giving back to the community. The authors did not discuss whether

they gave additional explanation about concepts sudh@at responsésr 6 eaning

In practice then, people may require more explanation about the PTMF than was
provided in the interview context by Paradiso and Quinlan (2021). However, this may depend
on the aim for using the framework. In some of the studies where the framework wésrused
intervention purposes, the participants spent much longer with the facilitators and/or
researchers, meaning that they would have had increased opportunities to explore and
understand the different concepts of the PTMF (Reis et al., 2019; Sapsfatyl,\BB2re the

PTMF was used to gather information by Paradiso and Quinlan, this aim could be met
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regardless of whether the participants had achieved-@epth understanding of the

framework.

24.4Training

Two papers discussed the use of the PTMF wiedimeting training (Collins, 2019;
Fyson et al.; 2019). Fyson et al. asserted that social work training has always centred social
components of distress, but that they have historically drawn on eclectic theoretical bases to
justify this approach. They angd that the PTMF provides a unifying framework which fits

with the ethos of the social work profession.

Another advantage of the PTMF discussed by Fyson et al. (2019) is the potential for
the framework to enable and enhance rdikciplinary work. The athors reflected on their
experiences of psychiatrists contrasting the length of their professional training with that of
social workers to justify the privileging of their own decisions. They suggested that having a
theory and evidenekased framework tdefend the need to take a social perspective on

distress may empower ngusychiatrists within multdisciplinary discussions.

Fyson et al. (2019) described their plan to introduce the PTMF as a theoretical model
for trainees, but also to employ the PTMid-aateaching tool by encouraging trainees to
reflect on their own personal narratives. The piece was written before the course had been
delivered and evaluated by trainees, so the impact of the PTMF as a teaching tool had not
been measured. Interestingllye article discussed a number of social work training providers
who had already introduced the PTMF into their programme or were planning to do so,
suggesting that uptake of the model as a theoretical framework at least has been high within

the social wak profession.

Collins (2019) also drew upon the PTMF when developing training materials. They

argued that, for many, a label or diagnosis is necessary for their pain to be validated as real,
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and for them to be able to access any support. Calilmed tosharethe PTMF as widely as

possible as an alternative to tinay of understanding and responding to distress.

Collins (2019) developed a video comparing the PTMF with medicalised frameworks
for understanding distress. The video then explained the PTM§ sisame as an example.
The video was shown during a course aimed at youth practitioners and others who work with
CYP who have experienced domestic abuse or exploitation. Some practitioners described
havi ngoudlbi giotment s & a f t ramediatedyrecognisimggthetrelevance i d e o

of the framework to the people that they work wi@lollins, 2019, p.40)

These papers suggest that the PTMF can be used as a theoretical basis to underpin
training about mental health where the aim is to highlightntipertance of the social
components of distress. Additionally, the PTMF could be used within training as a tool to
encourage delegates to reflect about their own experiences and positions in relation to

distress.

24.5Research

Eight of the papersvolved the application adhe PTMF for research purposes
(Brown, 2019; Cantrell, 2021; Cogen, 2020; Enlander et al., 2021; Paradiso & Quinlan, 2021;
Schnackenberg, 2019; Siverns & Morgan, 2020; Smith, 2018). The process used in each of
these papers is more relevant to the current literature review question than the findings, and
because most of them were focused on unrelated topics the results are largely not
comparable. However, the context and findings may have important implications for

understanding the use of the framework and, as such, will be reported.

Enlander et al. (2021) and Cantrell (2021) both used the PTMF as a tool to reframe
existing research within a literature review. Cantrell (2@214) reviewed literature

pertainingta he f ol |l owi ng questi on: Awhat are the j
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of claiming (or attempting to claim) benefit
findings associated with this question in relation to each of the components of the PTMF. Fo
example, they suggested that some studies highlighted the negative operation of economic

power through being denied access to financial resources. This led to material threats

including an inability to meet basic needs. As a result, participants begaddostand

themselves as powerless and unworthy, leading to anger, distrust of others, loss of hope and

even suicidality.

Enlander et al. (2021) did not use the framework to bring the findings together like
Cantrell (2021), but instead used the framewor&xplain or reinterpret the findings noted.
Enl ander et al. were interested in understan
child removal. Enlander et al. included far less detail about their search strategy than Cantrell,
so it was not clear ether the studies had been especially selected for their relevance to the
PTMF and if the views and experiences of some parents may not have been included if they

did not fit.

Siverns and Morgan (2020) conducted research with a similar population to that
explored in the |iterature reviewed by Enl an
of placing their child into care. Siverns and Morgan used the PTMF to contextualise some of
their findings, such as-vatuddandimanished as mathens.t s 6 s e
Viewing this experience as a negative operation of power allowed the author to draw closer
comparisons between mothers who chose or agreed to the decision to have their children
placed into care, with those whose children were lidyagiemoved. Siverns and Morgan also
reframed some of the professional narratives about these mothers, such as that they-were non
cooperative or disengaging, as understandable threat responses. By using the PTMF,
increased empathy could potentially be éostl for parents in difficult circumstances, leading

to a better understanding of the support tha
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conclusion that society needs to rethink the individualistic approach to intervention taken in
these case in favour of preventative systemic change such as improved access to social

housing and benefits.

Like Siverns and Morgan (2020), Smith (2018) also used the PTMF to contextualise
their findings. Smith explored the experiences of young Afghan asylurarseekning 18
whilst subject to UK immigration controls. Smith described a struggle between a desire and
pressure to be independent and-seliant, and systemic factors which shaped the options

available to the young people.

Cantrell (2021), Enlander at. (2021), Siverns and Morgan (2020) and Smith (2018)
were all Clinical Psychologists (CPs), with two out of the four papers being unpublished
theses produced for the authorsé6é doctorate d
paper was alsowrgtn f rom t he perspective of a CP, but
of workplace bullying (Brown, 2019). For Brown, the PTMF provided a language to describe
the participantsd experiences in another way

were clearly delineated.

Brown (2019 p.1349 highlighted the potential benefits @ompassionate mind
trainingdff or trainee CPs, a pR0o0rgpladmodelobsefs ed on Gi
regulation which supports individuals to develop their-sate skils by activating their
@oothinggs y st ems. Gi |l bert és model had an infl uenct
was criticised by Johnstone and Boyle (2018a) for its focus on individual solutions to
systemic problems. However, Brown avoids placing responsibility entirely with the pbtentia
victims of bullying by recommending training across multiigeels of the profession to

encourage compassionate leadership.
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The threat responses exhibited by Brownos
feelings, becoming more submissive and ewverking. Brown provided no comment about
the acceptability, or even desirability, of these responses within the workmduey these

may relate to wider structures and systems.

Power at the political |l evel 1 @andnotably a
interpretation of the data. This may refl ect
role of a CP, and perhaps highlights a limitation of practitioner research in that the perceived
role boundary may act to constrain the knowledge genendtagever, Smith (2018)
reflected on the implications of their research at a political level, suggesting that

psychologists can seek to effect policy change.

Schnackenberg (2019), also a practitioner researcher but in educational rather than
clinical psyctology, explored the influence of wider society in some detail within their
research. Schnackenberg explored young peopl
(BDD) and used the PTMF to consider how power, threat and meaning came together in the
partidpants to produce the threat responses that were understood as BDD. The author
reframed BDD as the lived experience of people who exist in social and political
environments, highlighting the importance of societal narratives about beauty, for example, in

the development of BDD.

Interestingly though, the implications for professionals noted by Schnackenberg
(2019) focused exclusively on supporting individuals already experiencing BDD, and made
no mention of how EPs or other professionals could help toecaga¢nvironment with
reduced opportunities for the negative operation of power. Additionally, the suggestion was
made that young people and their families may wish to carry an information card to educate

professionals about BDD to reduce the likelihocat they may say something that causes the
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young person to feel misunderstood. This suggests that education nadwanahbe
considered to be the responsibility of the professionals themselves. Additionally, there was no
push for closer working relationgld between different disciplines, even where their paths do

not often cross under the current system (such as EPsamata®ractitiones).

Another EP to employ the PTMF as part of their research used it to develop
Gsensitising concepdso inform theirresearch design (Cogen, 20201L9. With an interest in
adolescent development, Cogen essentially considered the PTMF in conjunction with identity
development theory to make predictions about hovi&gearolds might engage with the
world. From this theuthor developed their research question and interview schedule. Cogen
used a Grounded Theory design, with the rest of the research rooted in the data volunteered
by the participants. Issues around power were raised by the participants, and so ie&rnot cl

why Cogen opted not to revisit the PTMF when drawing together their theory.

Paradiso and Quinlan (2021) also used the PTMF to inform their interview schedule,
although in a more direct fashion than Cogen (2020). Paradiso and Quinlan explored the key
guestions from the framework with the caregivers of individuals with mental health
difficulties. The participants drew attention to the negative operation of social power through
the stigma that they and their loved ones experienced, as well as the ladexstanding
and practical support available within the community. The participants also described
institutional barriers such as difficulty accessing services, being unable to act on their rights
and poor communication from professionals as examplesafdbative operation of power

in their lives as caregivers.

Overall, these papers indicate that the PTMF is gaining traction as a model for

understanding behaviour and distress. As the majority of these papers were published by
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researckpractitioners in d¢hical and educational psychology, it seems likely that the PTMF

may also be influencing dag-day practican applied psychology

2.5 Implications for Educational Psychology

Although the papers described herein were written by individuals fr@mnge of
disciplines and settings, the ways that the framework had been used largely map on to the
core functions of an EP as described by The Currie Report (Scottish Executive, 2002).
Although these functions were first described in Scotland, they hswdaén embraced by
EPs in England and Wales (Farrell et al., 2006). The core functions are: consultation,
assessment, intervention, training and research, all but one of which were discussed directly

or indirectly within the literature.

Many of the paperwere also focused on populations that EPs are likely to come into
contact with, such as looked after children (Enlander et al., 2021; Siverns & Morgan, 2020),
caregivers (Paradiso & Quinlan, 2021), CYP who have experienced domestic abuse (Collins,
2019)and asylum seekers (Smith, 2018). Additionally, two of the identified papers were
written by EPs (Cogen, 2020; Schnackenberg, 2019). Altogether, the research indicates that
the PTMF could be a useful tool for EPs, and that there are already some EPs aivarar
of and making some use of the framework for research purposes (Cogen, 2020;

Schnackenberg, 2019).

Some more specific implications for EP practice can also be taken from the literature.
Some of the papers indicated that the PTMF may be a usefdaappwhen working with
people who have previously found mental health support unhelpful, or with those who could
be put off by the traditional medical approach (Griffiths, 2019; Sapsford, 2021; SHIFT

Recovery Group, 2020). This is particularly pertinenan increasingly diverse population,
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where some groups are consistently less likely to access support (Mental Health Foundation,

2022).

On a related note, the papers by SHIFT Recovery Group (2020) and Griffiths (2019)
also provided a reminder of the iagd of persorcentred practice, and the benefits that
people can reap when they are empowered to make decisions about their own care. The
PTMF may provide an additional approach which could be offered to ¢lieateby

increasing the choices availabletihem.

The papers reviewed came from a range of settings including social worksebtot
organisations and different psychology disciplines, suggesting that the PTMF has already had
a farreaching influence. As noted by Fyson et al. (2019), the PTMFhaze the potential
to enhance mulkilisciplinary work, as it could provide a shared focus on social factors
associated with distress. The framework could also provide a shared language which could
ease communication between different services. EPs dirplaced within multidisciplinary
teams to bring awareness to group processes and to suggest ways to develop group
functioning, such as by encouraging the use of a framework which is familiar across

disciplines.

A potential barrier to the use of the PTFNh EP practice could be the tirseales that
it took to explain the model and meaningfully work through it. In one study, the contact time
for an intervention based on the PTMF was 12 hours (Reis et al., 2019). Time for
explanations could be reduced bymoying the PTMF as an assessment tool or for

formulation purposes, or by delivering training on the model.

Despite Reis et al. (2010) working with a different populatmBPs, their research
highlighted a challenge that could also impact EP work. Foggested that writing a report

on the prisoners may discourage them from fully committing to the PTMF intervention
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process, as they could be concerned about how the information shared may be used. This may
also apply in EP practice, where it is often ¢éxpectation that EP input will be followed by a
report. However, this barrier is not unique to the use of the PTMF, and in fact the PTMF may

be experienced as less threatening than some other assessment approaches, for example.

2.6 Summary and Links to Current Study

The PTMF has been used for a range of purposes by different professionals, including
in clinical practice for intervention purposes (e.g. Sapsford, 2021), to enhance reflection
during mental health training (Fyson et al., 2019) and to gatfe@mation to identify need
(Paradiso & Quinlan, 2021). The PTMF has also been taken up and appliediisiself
groups for individuals who have experienced distress, with a positive reception and impact
(Griffiths, 2019; SHIFT Recovery Community, 2028)though the accessibility of the
language of the framework was questioned within the literature, particularly by tielpelf
groups (Griffiths, 2019; SHIFT Recovery Community, 2020), some practitioners suggested

that it was easy to translate into preet(Reis et al., 2019).

Use of the framework has been linked with empowerment and enhanced agency for
clients (Sapsford, 2021) and with a reduction in stigma as compared with diagnostic
descriptions (Seery et al., 2021). Using the framework may alsssbeiated with increased
empathy for individuals who have had to make distressing choices, such as mothers who opt
to have their children taken into care, by drawing attention to the systemic factors

contributing to those O6@hoicesdé (Siverns and

It seems from the literature that the PTMF fits with many aspects of the EP role and
has been used by professionals who work with similar populations to achieve similar aims
with some success (e.g. Collins, 2019; Paradiso & Quinlan, 2019; Sapsfdtyl, l26@ever,

as a relatively new model, the evidence base for the PTMF is currently limited, with few
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research studies exploring its use and effectiveness, and much of the literature reviewed
herein taking the form ofonsofpracitonersabmuttheirt er at u
field (Aveyard, 2014p.49). Quality exploratory research would therefore enhance the

current understanding of how the PTMF is being used in practice.

There is also evidence that there is an emerging awareness abolivifRevithin
Educational Psychology specifically, with some EPs drawing upon it within their research
(Cogan, 2020; Schnackenberg, 2019). However, whether and how this may have translated
into dayto-day EP practice is unclear. This reflects a gap in theatiire and supports the
need for further exploration of how EPs are using the PTMF. This research therefore aims to
explore EPs use of the framework in more depth, by asking: what are EPs views and

experiences of using the Power Threat Meaning Framework?
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Chapter Three: Methodology

3.1 Chapter Overview

This chapter outlines the philosophical and theoretical positions adopted by the
researcher and the aims and purpose of this study. The research design employed, including
sampling procedures and methodliglata collection and analysis, will be described and
justified. Ethical considerations and steps taken to ensure research quality will also be

discussed.

3.2Research Paradigms

Guba and Lincoln (1994) described inquiry paradigms as sets of basic betiefs a
ontology (the nature of reality), epistemology (the nature of knowledge) and methodology
(the ways that knowledge can be investigated). The paradigm adopted by a particular

researcher influences the way that their research is designed and carried out.

Traditionally research has been considered to generate objective knowledge of reality
(Bowker & Sankey, 1994). This is based on a paradigm known as positivism. Positivism is
based on the belief that there is an independent reality, separate from hus@Eousmess,
which can be described as ontological realism. Positivists also believe that reality can be
discovered and measured through vdhee and objective science (Mertens, 2015). The aim

of positivist research is to uncover universal, objectivihgu

In developing the PTMF, its authors adopted anpotitivist stance (Pilgrim, 2020).
|l nstead, they emphasised the i mportance of
a paradigm known as constructivism. Within this paradigm, knowledgmsracted by
people (including researchers) who perceive the world in a certain way based on their
position in it and past experiences (Mertens, 2015). Some constructivists are relativists, who

reject the notion of absolute truth and instead purporthiea¢ are multiple realities. Others
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suggest that an objective reality may exist but be imperfectly perceived and impacted upon by
|l anguage, culture and interpretations. This

constructi vi s mofcraicaldealisrs (Pilgnm, 2020ept 84)t i o

Contextualism is an epistemological position in which multiple accounts of reality can
exist and hold validity simultaneously, because it is acknowledged that all accounts are
subjective and contextuallyepenént (Madill et al., 2006). Unlike in radical constructivism,
within critical realism and contextualism reality places constraints on the interpretations that
can be made, meaning that some accounts can be more valuable and compelling than others.
However,it is also considered impossible to uncover objective truth. This means that the
utility may be more important than the accuracy when evaluating knowledge (Braun &

Clarke, 2021a).

A critical realist stance combined with contextualism underpins the custraht.
This position is aligned with Bihe Qpu alpiptrataicu
(Kidder & Fine, 1987). For the current study, qualitative research supports the exploration of
EPs views and experiences from their own perspective, andsdibowariety with regards to

how the framework has been learned about, understood, applied and reflected upon.

As a researcher, | value the individual stories of the participants and consider them to
be true and valid acc denoedasdviews. By andenstapdsmgand c i p a
bringing together different voices through analysis of the patterns and commonalities of
participantsd experiences, |l aim to create a
what it can be like to use the PTMB an EP. This story will be grounded in the data and
shaped by the interpretations and contexts of the participants, but will also inevitably be

influenced by my own context and interpretations. Rather than reflecting an objective truth
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about E Rhe samewond, the $tory represents acoastructed interpretation of

reality.

3.3Purpose and Aims

The aim of this research was to highlight the reflections of EPs who had drawn upon

the PTMF in their work as EPs by answering the followiegearch question:

What are EPs views and experiences of using the Power Threat Meaning Framework?

The purpose of the research was exploratory as EPs use of the framework had not
previously been researched. It was hoped that the research could buid gnelarstanding
of the applicability of the framework to EP practice by considering the views and experiences
of EPs who have already used it in some way. Exploratory studies can be used to gather rich,
in-depth information about experiences and are atigmith the contextualist, critical realist

stance outlined previously.

3.4 Methodology

Due to the exploratory purpose of this research and the ontological and
epistemological positions adoptedidg Qoqualitative design wasuse.he t er ms A Bi g
and Asmall go can be used to distinguish qua
gualitative research values and philosophical positiBits @), from small gqualitative
research which is conducted,aftunknowingly, using values and approaches aligned with
the dominant scientific (positivist) framework, such as aiming for objectivity (Braun &
Clarke, 2021)Qualitative research can provide access to the thoughts and feelings of
participants, allowing deeper understanding of the meaning that they attach to their
experiences (Sutton & Austin, 2015) and invites nuance and complexity (Braun & Clarke,
20213). This was considered to be an appropriate way to generate data which might provide

an answer to theesearch question.
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Braun and Cl ar keods ( 2stage®rpces? Of leflexive thénfatec, 20 2
analysig(TA) was used to analyse the data. In accordance with this approach, the stages were
applied in a no#inear fashion, meaning that differesttges could be returned to for further
checking and comparison, prolonging engagement with the data. The six stages are as
follows: familiarisation with the dataoding;generatingnitial themesdeveloping and

reviewing themesrefining, defining and aming themesand writing up the analysis.

As there was not prexisting knowledge about the use of the PTMF in EP practice, an
inductive approach to coding was taken. This means that coding was driven by the data,
rather than being generated previousbni existing theory. Both semantic and latent
approaches to coding were used. Semantic codes summarise content which is explicit within
the data, while latent codes aim to capture underlying ideas or meaning (Braun & Clarke,

2021a).

3.5Rationale for Reflexive Thematic Analysis

Reflexive TA was considered the most appropriate method of analysis after the
suitability of a variety of other methodologies was explored. Close consideration was given to
the use of Interpretative Phenomenological Anal{i§lé\) as it is an idiographic approach
which means that it focuses on how people make sense of experience (Starks & Trinidad,
2007). However, IPA researchers try to understand personal situations or events to gain an
understanding of what it was like fdrat person to be in that situation or have that event
happen to them (Larkin et al., 2006). IPA is therefore better suited to research questions with
an interest in individual lived experience, while the current study places greater focus on
commonalitiesand themes based on shared meaning and on being able to draw conclusions
about implications for EP practice. These aims are more suited to Reflexive TA (Braun &

Clarke, 2028).
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Constructivist Grounded Theory (CGT) was also considered. Unlike other forms of
Grounded Theory, CGT acknowledges subjectivity and the active role that the researcher
plays in generating knowledge through the process of analysis (Charmaz, 2014). Charmaz
(2014, p.14xplso rejected adical subjectivis@(the idea that every truth igjeally valid)
which aligns with weak constructivism, and is similar to the position that | am taking.
However, the research question posed does not require a theory to be built since it is
exploratory rather than explanatory in nature. | was also intdrasthe experiences of one
relatively homogenous group rather than in a variety of people involved in a social process.

This methodology was therefore rejected in favour of Reflexive TA.

Lastly, discourse analysis (DA) was also not considered to belsuibalthe purpose
of this research. DA is better suited to the analysis of naturalistic conversations or
publications about a phenomena, as it is used to study language and meaning in context
(Harper & Thompson, 2011). This approach could have been talstndy online discourse
about the PTMF, for example. Although this could highlight the views of EPs about the
framework, DA places greater focus on how people use language and what they do with it,
which would answer questions about how EPs are tallbngtahe PTMF. This may not,
however, provide detailed insight into the views and experiences of EPs who have used the

framework in practice, which is the focus of this study.

3.6 Participants

3.6.1Participant Information

EPs (including Senior, Specidland Principal EPs) anddineeEPs(TEPs)with
experience of applying the PTMF within their practice were the population of interest.

Purposive sampling was used to select participants based on inclusion and exclusion criteria
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with relevance to the research question. The inclusion and exclugemaaran be found in

Table 2.

Table 2

Participant Inclusion and Exclusion Criteria

Inclusion

Exclusion

Justification

Participants must:

Be qualified EPs (including main
grade, senior, principle etc.) or TEPs
HCPC and BPS approved and

accredited doctorate training.

Have been working as an EP or on g

training placement as a TEP in the U

Assistant EPs or other
professionals. Assistant EPs
are not considered to be

carrying out the full range of
EP duties with an adequate

level of training, experience

or autonomy.

EPs/TEPs working outside 0

the UK.

The study aims
to explore the
framework as
applied within
EP practice so
the perspectives
of other
professionals are
not considered tc
be relevant to
answer the
research

guestion.

Different
contexts may

have different
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at the time that they made use of the

framework.

Be familiar with the framework either|
through exposure as part of their EP
training, ntinuedProfessional
Developmenbr through their own
reading/interest. Participants will be
trusted to judge for themselves
whether they have the relevant
knowledge and experience to talk in

depth about the PTMF.

EPs who are not familiar witl
the PTMF or who have not
made use of it within EP

practice.

expectations ang
understandings
of the EP role.
The PTMF was
also eeveloped
within and for

the UK context.

There is no
formal training
required to use
the framework.
The researcher
adopts a
contextualist
position which
considers that
each participant
may have a
different
perception (and
indeed different
experiences) of
how much they

needed to know
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Have made use of éhframework in

one (or more) of the following ways &

least once:

(0]

Used the framework to
guide consultation
(either in conjunction
with other models of
not)

Used the framework to
assist with their
formulation (either in
conjunction with other
models or not)

Used the framework to
inform an assessment
approach

Used the framework
when providing
supervision, peer

support groups etc.

Those who have not applied

the framework within EP

practice.

about the
framework
before applying

it.

This is so that
participants can
speak to their
own experiences
of using the
framework
within EP

practice.
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0 Used the framework
when
developing/delivering
training

0 Used the framework in
another way during and
as part of their EP

practice

| aimed to recruit between six and ten participants. This range was chosen based on
Braun and Clarkeds (2021b) guidance to consi
interest and the diversity required within the sample, the scope of the reseatmngthes
methods of data collection and the depth of data likely to be generated from each participant,
and the pragmatic constraints of the project. The population of interest was considered to be a
relatively homogenous group, and identigsed diversy within the group was not
considered to be of particular relevance to the research question. It was considered that

carrying out indepth interviews with each participant would likely provide rich data.

The concept of data saturation is often viewethagyuiding principle on which
sample size should be based in qualitative research (Mason, 2010). Data saturation is the
point at which collecting new data becomes redundant, because no new information is
considered to be coming from any subsequent dataeMer, Braun and Clarke (2021b)
argued that this definition of data saturation implies that the codes and themes reside within
and emerge from the data, and that this aligns with a realist ontology which is not compatible

with reflexive TA. They suggeshat there is no fixed end point of analysis that a researcher
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will inevitably reach, but thatsaturatio@should instead be determined based on the
researcherds judgment based on the aims of t
seven participas because the data collected at this point was considered sufficient to provide
adich, complex and muHiaceted stor§(Braun & Clarke, 2021b, p211) in answer to the

research question.
3.6.2Recruitment

A nationwide recruitment strategy wasiployed as the PTMF is not currently a
ubiquitous approach and so the sample of EPs using it was likely to be fairly limited. | posted
an advert on the EPNET EP forum and directly emailed EPs who | knew to be familiar with
the framework (Appendix B). ERgho responded to the advert were provided with the
participant information sheet (Appendix C) and invited to ask questions about the research
before deciding if they wished to take part. When they were satisfied that they had sufficient

information to giveanformed consent, participants completed a consent form (Appendix D).
3.6.3Sample

Nine EPs responded to the recruitment adverts. One withdrew after they had been
provided with the Information Sheet as they felt that they did not meet the inclusiolcriter
while another ceased contact after the Information Sheet was sBarefithe others met the
inclusion criteria and took part in the study. Early on in the interview with the seventh
parti Aleywgnt I(wonder ed f r omngobservedhe useofthe al ac ¢
PTMF whether | could consider them to have met the inclusion criteria around using the
PTMF. | decided to continue the interview and to reflect on next steps in supervision.
However, they later revealed that they had since gaorte ase the PTMF in their own

formulations and thinking around cases, and so their data was included in the analysis.
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Participants were asked to provide some contextual information, including their role,
their experience as an EP, their work contextlana they learned about the PTMF.
Contextual information can be found in Table 3. The participants are referred to by

pseudonym.
Table 3

Contextual Information for Participants

Experience ag
Participant Role Work Context | Introduction to PTMF
an EP
Maingrade EP | 9.5 years post| Local authority | Read article about it,
with qualification | (LA) and personal connections
attachment anc independent with other
trauma fostering and professionals.
specialism adoption
Sam
(LA) / agencies
specialist
senior EP
(independent
agencies)
Senior EP with| 17.5 years Local authority | Own reading and
lead on post training webinar
Jude
autism/social | qualification
communication
Maingrade EP | Recently Local authority | Supervisionin previous
Pip
qualified EP job as CAMHS
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(first year post

qualification)

practitioner and
discussion during
university lecture on

training course

Trainee EP Third year of | Placementin | Colleague irmulti-
training. local authority | disciplinary team share
and previous information about it in
Alex placement in supervision group, then
multi- observed it being used
disciplinary by family therapists.
team
Parttime 8.5 years post| Local authority | Information from BPS,
maingrade EP | qualification. | and third sector| podcasts and videos
(LA)/ part-time (chi I dr e nfromLucy Johnstone,
Sidney
senior EP mental health | personal connections
(charity) charity) with other
professionals.
Maingrade EP | 2.5 years post| Local authority | Through a professional
et gualification network.
Maingrade EP | Recently Local authority | Through university
qualified EP tutors.
Jackie

(first year post

gualification)
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All of the participants worked in England, with some working in the North, Midlands
and Southeast of England. One participant mentionedhégttad trained to become an EP
outside of England. Three of the participants mentioned that they had completed their training
at the same institution. Several mentioned their involvement in similar professional
networking groups with the purpose of dissing alternatives to traditional mental health

approaches.

3.7 Data Collection

3.7.1Semistructured Interviews

| conducted serrstructured interviews with the participants. Sestnuctured
interviews were considered an appropriate method of data calidxtimause they allow the
participant to retain some control over the interview discussion, which is in keeping with an
exploratory approach (Willig & Rogers, 2017). Compared with questionnaires, interviews
provide breadth and depth of information and altbesresearcher to observe naerbal
indicators which can provide clues about the
Taylor, 2002). Interviews were also considered useful for giving voice to a range of
individuals with different experiences an@ws, whereas in focus groups, some participants
may dominate and have more influence over the narrative. Interviews also better allow for
anonymity and confidentiality, which may support participants to be more open and honest in

their reflections (Longhist, 2003).

The interviews took between 28 and 53 minutes to complete. | asked the participants
about their views and experiences of applying the PTMF in their practice as EPs. | followed a
semistructured interview schedule (Appendix E), which employed BRoon 6 s (2002) st

for semistructured interview schedules, with an initial question to cue participants into the
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topic area, questions for more depth in the middle, and a less demanding question to conclude

the interview.

3.7.2Video-conference Inteviews

| conducted the interviews via Zoom video conferencing software as recommended by
the Tavistock & Portman NHS Trustodés video co
online was considered to be the safest way to carry out interviews duriG@wi®©-19
pandemic. A number of researchers have compareededaee with online video
conferencing interviews and have found that the quality of interviews did not differ

(Cabaroglu et al., 2010; Deakin & Wakefield, 2014).

Sedgwick and SpiefR009) explored advantages and disadvantages of using video
conferencing software to conduct qualitative research interviews. They highlighted that video
conferencing software can enable participants from a wide geographical area to take part in
researchyhile reducing the cost and environmental impact of travelling to conduetdace
face interviews. Use of video conferencing technology was also considered to be superior to
telephone participation for this purpose, because of the visual cues such &ngodge

which are lost when communicating by telephone.

On the other hand, video conferencing requires an adequate internet connection for
both parties to ensure a smooth connection. For the purpose of the current research, it was
considered unlikely thahis would pose problems. As participants were professionals who
were likely to make use of higgpeed internet connections for carrying out theirtagay
roles, it was considered that potential participants would have a suitable internet connection
available to them. The use of video conferencing technology has also become much more

commonplace since the introduction of social distancing measures during the @Q9VID
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pandemic and so it was considered that potential participants would also likely lar fami

and comfortable with using the technology.

However, another disadvantage highlighted by Sedwick and Spiers (2009) related to
sharing intimate and sensitive details either in the physical presence of another person or not.
They posited that a lack ohpsical presence may have a negative impact on the degree of
sharing. More recent research has suggested that the opposite may be true, due to the feeling
of anonymity associated with the interviewer being further away and less likely to see the
interviewee coincidentally in the community afterwards (Nehls et al., 2015). Regardless, as
the current research question pertains to everyday work experiences rather than highly

emotive or personal information, this was not considered to be of significant concern.

To ensure successful use of the video conferencing technology, the following

recommendations from Gray et al. (2020) were implemented:

1. |tested the technology ahead of the interviews with a colleague, including the
recording features.

2. Participants were afired technical support with setting up the call, should they have
required it.

3. A backup plan was arranged with participants in case of technical difficulties by
arranging to contact participants by phone in the event of a technology failure.

4. Participants wre advised to limit distractions, the type of environment that would be

suitable was suggested and participants were requested to silence emails and phones.

The interview process and the responses given by participants did not appear to be

impacted by theise of videeconferencing technology.

3.7.3Interview Procedure
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| welcomed the participants to the interview and checked for any accessibility issues
such as poor internet connection or low volume, then sought confirmation that participants
had seeithe information sheet. | then invited the participants to ask further questions about
the research, checked that a signed consent form had been received and sought confirmation

that they were happy for the interview to take place and for recording to carame

The interviews were recorded using Zoom recording functionality. The semi
structured interview schedule was applied fI
meant that the order that questions were asked and the 4dgtl@uestions varieblased on
the answers given by participants, which allowed the conversation to flow with a natural
rhythm. At the end, | thanked the participants and offered another opportunity to ask
guestions. Participants were invited to make further comment or askogsdsy email

should they feel the need following the interviews.

The recordings were stored on an encrypted laptop. | transcribed and anonymised the
interviews. All identifiable information was changed or omitted. | referred to both the audio

recordingsand the transcripts when carrying out data analysis.

3.8 Data Analysis

As mentioned previously, data analysis was carried out by following trstegje
process of Br aua)refiexivd TACAltough thi®is preGehtdddnla linear

fashion, tle stages were revisited as needed throughout the process.

3.8.1Stage 1- Familiarisation with the Data

This stage involves becoming actively immersed in the data and beginning to consider
patterns arising. | transcribed each interview following thetimotaystem described by
Braun and Clarke (2013) (see Appendix F for transcripts). This provided a consistent

approach for capturing the spoken language in a clear written form. | read and reread the



70

transcripts critically and analytically, and began tword initial thoughts about the data by
keeping familiarisation notes (Appendix G). | also referred back to the research question to
see what initial links could be made between the data, my notes and the research question.
My early thoughts about the dateere that many of the participants had discussed -multi
disciplinary working, supervision and using the PTMF with cases which involved a lot of
complexity in the context around the CYP. | also noticed that there was a lot of reflection

about the role of #h EP.

3.8.2Stage 2 Coding

This stage involves analysing the data systematically to create codes, which identify
and label potentially relevant features of the data. | used the contyaisienl data analysis
software MAXQDA to organise the data and toatecand keep track of codes using a celour
coding system. | closely processed the whole of the data, making sure that each part of the
data was given equal and unbiased attention. | tried to capture the essence and context of each
piece of data using shghrases to label the codes. Some of the codes that | generated tried
to capture the explicit meaning of the words that participants had said, while others
tentatively considered a more implicit or abstract meaning, where | tried to understand the
meaningbeyond what was stated. An example of a coded transcript is appended (Appendix

H).

| began coding the transcripts in the order that | had collected data but began to feel
stuck as | was working my way through the fifth transcript. | then worked froffimtie
transcript backwards in the hope that doing this would help me with the coding of the fifth
transcript. As | was coding | began to recognise that | was using slightly different words for

meanings which were roughly equivalent, so collapsed some abtites together. | applied
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previous codes to each subsequent transcript where relevant, but continued to create new

codes as | went to capture detail and nuance in the data.

At the end of my first coding sweep | had generated more than 1100 codesdworrie
that my coding may have been too figiained to begin to use the codes usefully to develop
themes | completed a full second sweep of the data, this time working backwards from the
eighth transcript in case the order could influence my thinking. Frawptbtess | collapsed
more codes together, but ultimately decided that | was happy to try moving to the next phase

of analysis with just under 1000 codes still in play.

3.8.3Stage 3 Generating Initial Themes

At this stage, codes are sorted into themes by considering patterns across the coded
dataset. | began this process of MaxQDA by grouping codes visually where | recognised that
they shared similar meanings (Appendix I). | found this awkward to do usingdneology
and moved to using MaxQDA to read and find the codes and pen and paper to group them.
Initially | sorted the codes into coding clusters, examples of which can be found in Appendix
J. I realised that some of the coding clusters were beginnihgyvop intodopic
summarie@ For example, | had grouped together everything the participants had said about
the EP role and everything that they had said about diagnosis. This was a useful step for me
as it helped me to picture the topics that wereudised so that | could then look more closely

to find any&entral organising conceptabout these topics to begin to generate themes.

| began to make a list of potential themes based on the coding clusters (Appendix K).
This list was initially very longwith themes lacking refinement. | also noticed that some of
the potenti al 60t hemes6 that | generated at
were perhaps things that | had found particularly interesting (such as a theme around

transactions inhe EP role). Keeping in mind that my aim was to eventually bring together a
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cohesive and (potentially) useful narrative about the participants views and experiences as a
whole, | began to draw visual maps to connect some of the initial themes and cohsider

some overlapped with others.

3.8.4Stage 4 Developing and Reviewing Themes

This stage involves critically reviewing the generated themes, by looking at the data
which supports their inclusion in the analysis, and considering whether tshmed be
combined or further broken down. Once | had created a provisional thematic map that I felt
captured many of the codes (Appendix L), | then returned to the transcripts to check whether
the themes and the overall story were supported by the daitegy this led me to revise my
thematic map several timdsoticed that some of my themes seemed to work when | looked
at the codes and the data, but that the name that | had given them seemed insufficient or did

not capture the intended meaning. Thisrielto move onto Stage 5.

3.8.5Stage 5 Refining, Defining and Naming Themes

My next step involved attempting to name the themes and write theme definitions to
check that the themes were meaningful and distinct. | considered the unique, specific
contribution of each theme to the analysis and checked whether each theme had a singular
focus and that themes were related but not repetitive. | also checked the links between the
themes and the research question. | selected extracts from the data which edkegut
theme, looking across the dataset for vivid and compelling examples that illustrated the
analytic points being madseee Appendix M for a list of quotes by themenally, |
considered whether the analysis as a whole told a story of the datasebimed compelling

and valuable.

3.8.6Stage 6 Writing up the Analysis.
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Braun and Clarke (202) describe the report as telling the story of the data,
illustrating how each theme contributes to the overall narrative. The analysis, including the
final visual thematic map, is reported in Chapter 4 of this manusaAripble showing the
final themes and subthemes linked with the codes can be found in Appendix N. Appendix O

contains the segmented text linked with each code.

3.8.7 AContextualised Analysis

As noted previously, both latent and semantic approaches to coding were taken. There
are therefore descriptive and interpretive componeritee analysisHowever, due tohe
ontological and epistemological positions describedipusly, all aspects of the data and the
analysis undertaken to descriued interpret it are considered to exist witldrcontextand to
be contextualised by the researcher. This meansghittatghout the analystie information
is understooénd presetedin aparticularway and in relation to concepts and worldviews

that are known and accessilbbahe researcher

The contextualised nature of data analysis can be a largely unconscious process,
althoughl engagdwith thereflexiveaspect of Reflexive TAo becomanore aware oy
impact on the data analygBraun & Clarke, 2021)However,due tooperating within dBig
Qo0 qual it at thevparpoberofthiseaawmaoeneks,was not to enable leninate or
even minimisemy impact.Instead | aimedto highlight that the analysis isade by and of
me, and to provide sufficient information about me, the data, and the analysis process, such
that a reader could understand my posgjaontextand approactand make informed

judgments about how their own positions and context may telate presented analysis.

The research is further contextualised in the Discussion chapter, where the outcomes
of the analysis of this study are explored in relation to other research in the field and

established theory. Here, placing the analysthigwwider context is a predominantly
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conscious and deliberate process. However, the comparisons drawn and the points which

appear salient will inevitably be influenced, again, by my own context and worldviews.

3.9 Quality Criteria

The criteria used tevaluate the quality of a piece of research must align with the
epistemological position which underpins the research (Yardley, 2016). As such, the quality
criteria which has traditionally been applied to quantitative research (validity, reliability and
objectivity) are not usually applicable to qualitative research. Several researchers have
proposed alternative criteria for qualitatiyv
principles of wvalidity, and Lindomunmmndand Guba
Clarke (2020) have also published a tool specifically for evaluating thematic analysis. The
approaches that | have taken to ensure quality will be discussed under the two key areas from
Braun and @)esauatiendodl, witt2réfe2ende criteria and recommendations

from Lincoln and Guba (1985) and Yardley (2017).

391" Adequate choice and expl an @raunc&Clatkdy, met h o c

2020b, p.328)

Braun and Clarke (202) emphasisgthat researchers must have a clear and
justifiable reason for using the specific form of TA that they have selected, grounded in
theory. Before making any decisions about methodology, | first identified the research
guestion that | wanted to answer, ahdrt engaged extensively with literature about a broad
range of possible approaches. The ontological and epistemological positions underpinning
this research, and the reasoning for selecting reflexive TA have been outlined earlier in this

chapter.

Using acarefully considered and established method was considered by Lincoln and

Guba (1985p.219 t o increase the O6credibilityd of a
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the O6truthé of the findings. Howevalist, in tak
epistemology, | acknowledge that it is not possible to uncover objective truth and recognise

that multiple interpretations of truth can be equally valid. According to Braun and Clarke

(2021a), contextualist research can be evaluated based on whietherowledge produced is

valuable and persuasive, rather than whether the findings are considered likely to be true. As
such, |1 adhered to the principle of 4dgcommitn
p.295, through developing an4depth undestanding of reflexive TA and reflecting on what

| had learned and each of the decisions | was making in research supervision.

Semistructured interviews meant that the research question could be addressed, while
allowing the participants flexibility toicect the conversation to reflect their own experiences
and positions. Interviews were carried out using software that was familiar to all of the
participants, and, as the interviews were virtual, participants could choose a location in which
they felt atease. | sought to further ensure the comfort of participants by engaging with them
with warmth and compassion, and reminding them that | did not have expectations or hopes
about what they might say. This encouraged participants to reflect honestly atyd open

generating rich data.
392" A wel |l devel oped (Baaond Clatkes 2020b,ip.828) anal ysi s o

In qualitative research and within contextualism, it is acknowledged that research
findings could not be replicated exactly by repeatingsthey. Different participants (and
indeed even the same participant at different times and under different conditions) are
expected to offer different reflections in relation to the subject matter, and different
researchers may interpret the data diffdyetdpending on their own background and
perspectives. However, to produce a valuable and persuasive account, the analysis must be

well developed and justifiable (Braun & Clarke, 2620
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To be considered dependable, findings should be consistent withtthardl
conclusions should follow logically (Lincoln & Guba, 1985). Clearly documented processes
for data collection and analysis have been u
(2017, p.295 <criteria for Otr ans p aailesponsderedriochave o her e
been provided throughout the thesis manuscript so that interpretative and analytical choices
can be understood. This should provide support that the analysis is well developed and

justifiable.

Confirmability refers to the exter which the reported findings link to the data
(Lincoln & Guba, 1985). Quotations have been given throughout Chapter 4 so that it is clear
how the analysis reflects the data. | acknowledge that | have taken an active role in the
generation of codes and thes, and that they are therefore necessarily impacted by my
experiences, theoretical positions and biases. However, approaching the analysis with
commitment and rigour through-gtepth engagement with the transcripts before, during and
after coding and three development ensured the analysis was grounded in the data.
Additionally, | discussed aspects of my analysis with research aednsy supervisao
seek feedback about how and why they may have approached the data differently to enhance

my reflexivity.

Reflexivity is the process of <critically
a researcher (Berger, 2015). In being open about my beliefs, expectations and positions in
relation to the research topic, data and findings, | aimed to provideaterrwith sufficient
contextualising information about me as the researcher (see Chapter 5). | have also provided
the national context within which the research was carried out in Chapter 1, as well as
contextualising information about the participantdieain this chapter. Providing contextual

information supports with transferability, which is the extent to which findings can be
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transferred to different contexts (Lincoln & Guba, 1985). Yardley (2p2?P5 also

acknowledges thevimpotbacoaetektdséeéosi giual ity

According to Yardley (201, 7%.295, quality analysis will produce qualitative research
whi ch has &éi mpact and i mportanclep.l79aiteriac h |
that findingsshoulth e 6val uabl ed. One way of judging
considering its utility. | have outlined a number of implications for practice based on the
findings on this research in Chapter 5. Completing this research has also raised further
guestios which could be explored through future research. Suggestions for areas of future

inquiry can also be found in Chapter 5.
3.10Ethical Considerations
3.10.1Approval

An application for review and approval of the research was submitted Tavistock
and Portman NHS Foundation Trust Research Ethics Committee (TREC) in November 2021.
Approval was granted on thd.December 2021 (AppendR). Conducting the research
was deemed ethical in accordance with the British Psychological Society (BB& of
Ethics and Conduct (BPS, 2009) and the Standards of Conduct, Performance and Ethics for

Practitioner Psychologists (Health Care Professions Council (HCPC), 2008).
3.10.2Informed Consent

All prospective participants were provided with a writteformation sheet outlining
the nature and purpose of the study, the data that would be collected, and how information
would be used and storels the participant group were trainee or qualified Educational
Psychologists, those invited were all educategbstgraduate level and had experience
carrying out professional roles in English. Participants confirmed that they had understood

the information that had been given to them and were invited to ask questions before the

t

n

}..
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interview began. Voluntary, infornde written consent was obtained prior to participation.
Participants were made aware of the research aims before taking part and as such there were
no issues of deception. Participants were thanked and debriefed (including a further

opportunity to ask quésns) following the interview.

3.10.3Right to Withdraw

Participants were told of their right to withdraw from the study without giving a
reason. Participants were informed that they could break or stop the interview at any point.
They were alsinformed that they could refuse to answer any of the interview questions.
Participants were reminded that they would be unable to withdraw after the data had been
processed because the data would be anonymous at this point, and were informed that this
would happen two weeks after their interview. This was outlined in the information sheet that
participants confirmed they had read and understood, but was also reiterated at the beginning
of the interviews to enable participants to retain control over thehiament even after the

initial consent had been given. None of the participants opted to withdraw.

3.10.4Confidentiality

All data was collected and stored in accordance with the Tavistock and Portman NHS
Foundation Trust 6s Dadicesdndimdcerdance with Uddath Han d |
protection law. Data was anonymised by assigning a pseudonym to each participant.

Identifiable information, such as names and workplaces, was removed from interview
transcripts at the point of transcription. Gendartraé names and pronouns were adopted for
all participants. Participant names and contact details were stored securely on a separate
Microsoft Excel file. Likewise, consent forms with identifying personal information were
stored securely and separatelynfiroterview transcripts. All data was stored on an encrypted

and password protected laptop.
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Participants were made aware of the limits of confidentiality before they gave their
consent to take part. For example, they were reminded that disclosureg ttelatin
safeguarding would have to be passed on. Participants were also made aware that they may
be able to identify themselves in the study, but that all steps would be taken to ensure that

they would not be identifiable to others.

3.10.5Dual Relationships

Due to working in the same profession, it was considered that there may be occasions
when participants and the researcher may encounter each other in future professional
endeavours. Participants were informed that no reference to their participatioratathe
given would be made by the interviewer in any future encounters with participants.
Participants were also assured that no participant information or data would be shared with
mutual colleagues or employers. Two of the participants were already kaaonen They
were reminded that participation, nparticipation or withdrawal from the study would have

no effect on professional relationships between the individual and the researcher.
3.106 Power Imbalances

Researchers can be considered to have em&iginal power due to the opportunity
that they have to create and disseminate knowledge (EKasanen, 2019). This can create
a power imbalance between researcher and participant, as the researcher has the power to
choose the topic, design the studyalgiee the data and present the findirigse power
imbalance was somewhat reduced as the researcher is also a member of the population of
interest. This meant that as part of their usual roles, the researcher is not in a position of
power over the participants since the participants are atitie @ahigher position than the

researcher in hierarchical structures within a shared profession.

3.10.7Support for Participants
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The research was not anticipated to cause discomfort or distress to the participants as
they were being asked to discuss edagywork experiences. The topic was considered
unlikely to put participants at risk of harm. Participants were informed about the research
topic and aims prior to giving consent to participate, and were able to withdraw from the
study without giving a reas until the data had been processed (after which it would not
have been possible to identify and remove data provided by individual participants).
Participants were debriefed following the interviews and no participant displayed emotional

distress duringr after the interview, or required further support.
3.11Relevance and Impact

It was hoped that taking part in the interview would provide participants with an
opportunity to reflect on their experiences and views of the PTMF, as well as how these may
fit with their role as an EP, potentially benefiting their subsequent practice. This research may
provide guidance that supports more EPs to begin to use the PTMF or to adapt their current
practice. It may also encourage reflexivity about the ways that povesates within EP
work and provide EPs with a tool for this reflection by developing their understanding of how

other EPs have used and experienced the PTMF.



Chapter Four: Analysis

4.1 Chapter Overview
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Participant i nter vi e vpsriereespflthe Power §hreetP6s vi e

Meaning Framework (PTMF) were analysed using Reflexive Thematic Analysis. The

outcomes of this analysis are presented herein. Seven themes were generated, and are

explained and discussed with reference to quotations frontiparits. This chapter is

organised by theme and presents an overall story which implicitly answers the research

guestion, aswell as explicitly highlighting the links between the themes and the research

guestion by suggesting some key messages encapsulated by each theme

4.2 Thematic Map

The overarching theme 06it takes

6cohtasgs an underacknowledged causebo.

a village

Oneed f

identityd and 6the power and influence of EP
i ncorporates two subthemes: OremorythatEPer k | us
dondt haved. An addiiéttihen aln do wiedcmphdsesthgeet telr esrhe

final themes: O6empowered individual

s can be

(with the subtheme O60di agnwgiyd)asanal dantbesn teiaac

individuals to change than systemso.

thematic map in Figure 1.

Figure 1

Thematic Map of the Analysis

The r el
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It takes a village to raise a child. < > The individual matters.

Lo wing 4. Th d 7. 1t's easier for
. Contextas an 3. striving for . The power an 6. Empowered
2. Need for .g . P ) 5. Importance of Lo P
underacknowledged . professional influence of EPs is X individuals can be
collaboration ) storytelling change than
Ccause identity constrained agents of change?

individuals to

systems

4.1Timeisa
luxury that EPs
don’t have.

5.1 Diagnosis as
a contentious

4.2 Remote part of the story

work just isn’t
the same

Key:

Overarching Theme
Theme Subtheme

4.3What are EPs views and experiences of using the PowEnreat Meaning

Framework?

I n accordance wi t h 88 &eflexiveaTd,dhe théne naknesd s
have been created by me in an attempdhel the c e nt r a l or sha mwilweeie rh g
apparento me in the patterns that | noticed in the detd engaged with the analysis process.
Themes have been metaphorically likened by Braun and Clarke (2021) to the head of a
dandelion, with the ©6c eoretwwhichholdotogetreemnseemingtyg

disparate data.

(20

conc

condc

Table 4 summarisesposb | e 6answersébé to the research

seemed to be communicated by the participgmmtsigheachof thesethemes. Within the

6dandeliond model, bthefeaoadubkbdcbéenktitkhgpredrt p

data, codes and coding clusters that made up each theing the analysis procesghe
statements in the rigiitand column are, therefore, my attempt to summarise my

understanding of the participantsd views

and
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0 Fi n dGrouped by Theme

Theme

Statements summari sing the 6

participants.

Context as an

The PTMF highlights the mulfactorial causes of distress.

collaboration.

underacknowledged| The PTMF can be used when the context is complex.
cause.
Needfor Competence in using the PTMF is developed through collabor;

and discussion.

The PTMF can support with muddiisciplinary work.

Striving for
professional

identity.

It is unclear whether the PTMF fits with every possitdaception
of the EP role.
EPs have to compete for custom and so may have to consider

whether the PTMF is marketable.

The power and
influence of EPs is

constrained.

Using (and explaining) the PTMF takes time that EPs do not
always have.

The PTMF requiresonnectivity and collaboration which can be
impaired by remote working.

The context around EPs means that they cannot always effect

change in the ways that they might like to.

Importance of

storytelling.

Using the PTMF is a rewarding way to develop adepth
understanding of a situation.

The PTMF can help to centre marginalised stories.
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The PTMF can be used alongside diagnoses (even if diagnose

not considered to be ideal).

Empowered The PTMF can empower adults¢hange their life.
individuals can be | The PTMF can change how people think about their life.

agents of change?

| t 6s easi |Usingthe PTMF subtly changes EP practice.

individuals to There is a possibility that the PTMF could encourage or facilita
change than wider changes within Educational Psychology.
systems.

4.4 Overarching Theme 1- It takes a village to raise a child.

dt takes a village to raise a chilig a proverb that comes from the idea that a whole
community must work together to provide for and interact positively with a child in order for
them to flourish. While this can be taken to mean that it takes lots of people to be able to
achieve a goalt also connotes that the way that an individual develops and functions will
depend very much on their surroundings. Taken together, themes one to four seem to
encompass this saying. This overarching theme thus comprises the following four themes:
6conase xan underacknowledged caused, O6éneed

identityd and 6the power and influence of

45 Theme 1- Context as an underacknowledged cause.

This theme captures the apparent emphasis placea @atisal naturef contextual,
systemic and environmental factors in contributing to the presentations of the children seen
by the EPs interviewednce they had drawn upon the PTMFhile the participants seemed

to suggest that this may be known by otherheory, it may not be acknowledged,

(O

EP
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understood or truly taken into consideration in practice. Reflections on their use of the PTMF
suggested that it can be used to draw attention back to context and away from the biology or

behaviour of individuals.

Alusi ons to context as being an under acknc
lives were often made when participants were reflecting on their reasons for using the PTMF.

For example, Pip described one child as follows:

Ahi s dad had r e theirrhousing sitgatiam evas really, peally diffacult
and sort of struggling with things I|ike p

line 4345 of the interview transcript)

Pi pbs description starts speaguofisjgwvingbut t he
the impression that the issues were too numerous and complex to list. They then described the

school 6s response:

fit was quite kind of normal, they were almost kind of desensitised to it, but | think
maybe that's why they didn't sort of pick
wanted to explore the child's experiences of what that was like for him, so that's sort

ofwhen | drew on the power t50)reat meaning

This points to the importance of context on two levels. Firstly, Pip seems to believe
that the childbés home and soci al circumstanc
c hi | dadulses at $cthobl and were thus worth considering. Secondly, Pip seems to suggest
that a different school with a different cohort of children may have been more likely to
acknowledge the impact of some of these contextual factors, as they highlighfesbjinet
exposure to similar situations had decreased

circumstances.
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Some of the participants seemed to suggest that some contextual factors (such as the
family circumstances) were more likely to be considered ttiaers, with the PTMF

considered a tool for refocusing on the bigger picture. Nat explained this as follows:

Ait' s very muc,lhhe aspectkaf tregenerdiianality, if that'® aven a
word, and really looking further up the river in terafghinking about why things

might have transpired in a particulaay so how, how to have those conversations
without shaming, blaming, ostracising without shutting down something that actually

could be nourishing, empowering, compassiomate( Na197) 195

Nat shared a personal goal -obildorsviherki ng t o
family eveno (line 31) ways of conceptuali si
guotes, Nat seems to be expressing an idea that where context is (rarely) corsiier ¢oe
focus remains too close to the child, and is used to apportion blame rather than to provide an
explanation. Sam similarly alluded to the do
stating that it is important to use the PTMF becdiitseill tap into things that sometimes

don't get spoken about, I|i ke race, about gen

In some instances, focusing on context could be seen to be constructed as a kindness
or the morally correct thing to do, with the impact being reditaohe, increased empathy
and a championing of social justice. However, participants also offered practical reasons for
considering context. For example, Sam used the PTMF when they noticed patterns of
behaviour in several children from the same family. Sasctribed the outcome of this piece

of work as follows:

ABo you know there's these benefits you ¢c
even know any of this. We were |ike Oyou

finance r eas on sadse shgwas frokn a different, she,tshe Imgrated



87

here, she'd come from a different part of the world, she didn't have that knowledge of

the kind of support that i s avad3%).abl e to

Samdés goal i n ucsifnign d hvea yPsT MFo wiabsr eak t he
the family had ended up in, where the mother had been welcoming unsuitable partners into
her childrendéds |Iives to try to achieve finan
directly related to eacbf the children in the family experiencing difficulties at school.
Through asking one of the core questions from the framework about access to resources, Sam
felt that they had successfully established
However Sam acknowledged that this was unlikely to be a comprehensive solution, and

acknowledged the need to consider a range of causal factors and ways to intervene.

As well as emphasising the role of context, participants often questioned the role of
biology, suggesting that biological explanations may be -@waplifying things, withAlex

stating:

firather than those very sort of discrete this is biological and this is the executive
function [ é] |l think someti mes wtatneed t o

and it c&lbx 3A&320mar do (

Alexal so described the focus on biological
suggesting that it is done because it is easier, rather than because it is right. Nat added to this
idea, implying that psychologists may overstate the impact of biology vevere the

evidence is scant:

fiyou cannot open a brain and see a lot of the things that we talk about as though they
are concrete in some way and and often talk about outside of the systemic context and

the cultur al context B/ the familial con
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On this noteAlex commented that the PTMF had reminded them of the need to

consider a range of causal factors in their casework, stating:

fil feel like sometimes in cases, people really privilege like, the kind of biological side
of thingsorlikee hey tend to privilege one side of
kind of stuck in my thinking like not to privilege one side of it and just look at yeah,

okay, well, what, where's thealep2lmwe8 her e

Overal, the participants gave me the impression that they viewed context as key and
an oft underacknowl edged f act orbecausenmthyf chi | d
the children we see there will have been harder bits of [life], and that's probably evldyr e
kind of sieSam, A3g231). Mheswiéw both impacted on their decision to draw
upon the PTMF and was reinforced by the PTMF. They seemed to experience the PTMF as a
helpful tool for exploring context and, in some cases, for consideringhapéction for
maki ng changes tThistheme theteiore elis uscttmnEPMXay be
encouraged to use the PTMF when they perceive that there needs to be a greater emphasis on
the context around CYP (if others are neglecting its impacttbei€ontext is particularly
complex), but also that using the PTMF can help to illuminate important factors in the

context around a CYP.

4.6 Theme 2- Need for collaboration.

This theme is about the promotion of collaborative and joined up working by the
participants, who viewed the PTMF as a facilitator of this. Captured within this are ideas
around improvinPTMFbased ERpractice through working with othenssing the PTMFd
guide or informsupervisionand using the PTMF to facilitajeint planning and multiagency

support.

The need for collaboration and support between EPs was raised by Jackie who shared:
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fil think you do need to have-person incidental conversations kwither EPs, you
can't do this kind of work on your own, | feel. | just feel like this is a job where you

need to be in touch with-200our coll eagues

Jackie may have felt this particularly strongly as a newly qualified EP and therefore

perhaps at a stage where the desire to learn from others is felt more keekgx pat it:

Al think the more you get peopuldalyare o bounc
competent and confident and | think yeah, to develop competence, just by talking to

each other and boAlex 845843 off each other o (

The need for discussion with others to help develop compeiteseng the PTMF
was also expressed byrBa wh o expl ained that fAyou only kno
kind of Joh ari454.Herebam aicitsitiie idéaahatdndividuals can only
increase their awareness and understanding about themselves and their practice through open
explorationwith other people, referencing a psychological model which posits that people
have 6blind spotsé, or things that are known
emphasis placed on supervision by some participants as a way to make sensgl@asnew
(including the PTMI:. For exampleAlex emphasised the importance of supervision and

discussion with peers for putting the PTMF into practice:

fwhathelped was having like, almost our supervision group to discuss it to decide
like, what elements of it we were going to think about and how we were going to
apply it and then talk about it after, | think it being a multidisciplinary team was really
helpfd, having, basically having loads of discussion and supervision like peer

supervision aroun@lexj247254as real ly helpful o

Another participant considered supervision as an important space for anybody who

has to make sense of difficult work rolgsting:
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Awe al ways talk about you know, [ headt eac

rol e, but actwually, who giv48) t hem kind o

Linked to this, Pip suggested that the PTMF could be used as a model for supervision,
s t at thinkghe framework and the questions you know, could be used to structure you
know, supervi si on a n2B0)_talhbulgh theyghadnbtyat put tlisantoe s 0 (
practice. Overall, though, there was a sense from participants that supervisian wa
important way to work with others to support casewarid that this could be enhanced by

using or reflecting upon the PTMF

Alex was unique in that her first use of the PTMF was through a piece of work
involving a range of practitioners in a mutiisciplinary team. FoAlex, this setup was

crucial to her subsequently applying the PTMF.

Al think maybe the multidisciplinary el en
| wouldn't have heard of it if it weren't for the clinical psychologist, | alsaldrot
have put it into practice if iAlexB8&ren't f

367)

Jackie likewise encountered the PTMF initially through conversations with other

people, away from the context of an EPS:

Al'm just thinking like if | hadn't been introduced to this through university tutors, and,
and also outside of that, my friend is a forensic psychologist so he knows about it too
[ €] but | think if | hadnoét hadtitt hose bit

through my service, for exampl e, -28%0el | not

The idea that EPs are largely unaware of the PTMF and only discover it through

people from different disciplines om by chan
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Sam, previously mentioned, and points to the value in linking with and learning from people

from different disciplinary backgrounds.

The PTMF was also seen by participants as a way to bring people together across
di sciplines, wit kithélpsdoemagbe,d gls sdips to knd éf linkih h i n
my head EPs, <clinical p sy c hs62). pteoagh Pighath avi ng
not yet used it in this way, they likewise speculated that the PTMF could help to bring

different practitionersogether through a shared language.

fil think it'd be nice as well to maybe use it to link in more with CAMHS and sort of

that multidisciplinary work. | think the
working, | know that varies quite a lot betwessrvices, but | think something like

this framework could be maybe used to kin
suppose it's quite a universal approach that different types of psychologists but also

maybe other practitioners will use within their 5leo | suppose it's the type of thing

that you know, we might be using, but other teams might be using, and that could be

guite a nice way to s8It of | ink with the

This quote from Pip alsportrays multidisciplinary work as something wdfi is
variable in terms of how often it is likely to occur, and suggests that there are factors outside
of individual EPG6s control which account for
suggest that the PTMF offers EPs something which may heiptthevercome some of

these systemic barriers to joirad working.

The final way in which the EPs discussed a need for collaboration was in planning for
intervention. Nat highlighted the need to involve multiple people in attempting to find

solutionsfoCYP by stating that EPs should At hink &
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members as far as possible in the system to ignite the change that child or young person

wi she@l9%or o

Many of the EPs interviewed had experienced nuificiplinary and collaborative
work as a necessary introduction to using the PTMF, with most of them hearing about it
through multiple channels or even seeing it in action before deciding to includeiit with
aspects of their practice. However, once they had begun to make use of it, they seemed to
view it as a helpful tool for bringing people from different professional backgrounds together
and as a structure for group discussions around cases. The impatanpervision when
making use of the PTM&nd the potential for the PTMF to enhance supervisias also

emphasised.
4.7 Theme 3- Striving for professional identity.

Despite the optimism and positivity about mudisciplinary work captured by the
previous theme, it appeared to me that participants seemed to be attempting to carve out a
clear professional identity for ERwrough their reflections on the PTMFhis theme
considers the ways that the participants constructed the boundaries of tie, EBmpared
EP practice with that of other professionals, and attempted to make sense of where the PTMF
fit within the role of the EP. Sidney captured the question of how the PTMF fits in with EP

practice by saying:

Al 6m still tryi medthetPoMFhsdaskvih seme nfghe ideadas wh e
Educational Psychologists and with the diagnoses that we come across every day and
how that kind of fits in with this framew

116-119)

This quote indicates that EPs leaw shared way of thinking about things and that the

di agnoses that EPs come across every day are
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authors (Clinical Psychologists) had in mind. Jackie also alluded to this when pondering
reasons thatthe framswor Kk may not be widely known or us:e

itds al so clinical-275)fSanverpacdedionthiz al psychso (2

fisome my best friends are Clin Psychs and they use it a lot in their work, whereas |
don't think Ed Psychs kindaeig much, | do feel that there's a more kind of expert
kind of model within Ed Psych world in some respects as well, because there's less
room for working therapeutically and the traded model in local authority means that
it's a kind of do assessment,@fkind of consultation with the adults and then you're

of fo (®Bam, 31

Here, thera@appears to bsome clarity about the role of the EP, although it could be
inferred that the role may be disfavoured when compared to the work of Clinical
Psychologists@Ps). Jackie wondered whether EPs were perhaps becoming more similar to

CPs over time:

AMaybe, you know, as the training became
closer to the clinical psychology trainingnean, we moved away from ((.)) have w

moved? But we started to move away from just being like assessors and doing

WISCs, have we moved away from that? | don't know, maybe we haven't, but we like

to think we h3&N.eo (Jackie, 308

Again, there seems to be a notion that some of the worlefPsdo is disesteemed,
and that becoming more aligned with CPs may be a sign of progress. Contrastingly, Jude
evoked the idea that perhaps the EP role is preferable to that of CPs, who may be more likely

to work in clinics:
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fiwhatl liked about our role that we are allocated to schools so we build relationships
with them, rather than being a referral system, that you, children go to the clinic or go

to the wherever we' r44)in all the timeodo (J

Regardless of the stanc&ea on the kind of work undertaken by EPs as compared to
CPs (and indeed forensic psychologists, counsellors, teachers and psychiatrists, which were
all also discussed by participants), the participants all seemed to be grappling with questions
about whait means to be an EP, and attempting to carve out a clear, unique role for
themselves. The idea that different people could have very different conceptualisations of the

EP role was pervasive, but captured effectively by Nat:

Awhat i1 s t he pdpé&? Whatlisé& onahg ground,in reality, and then
what is it perceived to befnhd | think sometimes as soon as we step into something
like opening up the power threat meaning framework in terms of just even opening
our mouths to share something fromlitere can be a sense of that, well, that's not

your remit, that's-2MMpt what you doo ( Nat,

Nat seems to be suggesting that the work that EPs are able to do can be determined by
ot her peopl eds expect atdefmedsolewtere tlltkey r ol e. Hav
stakeholders are aware of the skills that EPs ltheeeforeseemsconsideredo bea
precursor to introducing different ways of working, such as the PTMF, within EP practice. As
for the need to establish a role which is unjgleekie almost directly addressed the reason

that this may be so important:

fithere's this kind of tension between us wanting to have that power, that we, for
example, webre the only ones that can use
whatever pecause if we give up our power, then what have we\gamiknow, and

that's the truth, isn't it? Because it's not an easy thing to train in, takes a lot of
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experience, I t 6s e xtandthare's aytension thgres hecatse v e, e
you stat to break down the sort of diagnoses, then what do you add to the, and how
do you show people that you can add something without doing cognitive assessments

all the time or diagnosi-389 things, you kn

This implies that it is important for EPs to add value, in part because of an expectation
(or evendemandl from others, but also because EPs perhaps deserve to have something to
offer which would give them status, given that they have invested time argy emte
pursuing the role. The image that comes to my mind, which | have illustrated here through
my references téadding valu§ aeman@anddnvestmend is one of a marketplace, where
different professionals are competing for custom. Through thés tee PTMF could be
considered a product which has the potential to be sold at many stalls, with the participants

considering whether it fits with the EBrandh

Overall, thistheme apt ur es the participantsd uncert
PTMF and the EP roleA fluid and indistinct role, as conceptualised by the participants,

seemed to both facilitate and inhibit the use of the PTMF

4.8 Theme 4i The power and influence of EPs is constrained.

Using and discussing the PTMF seemedrtoourage the participants to reflect upon
power within the EP professiomhe fourth theme explores the ways that participants
suggested that the work of EPs, and the power and influence that EPs therefore have, can be
constrained by contextual factorscrAss the data, there was a sense of ambivalence about
whether EPs have power, control, autonomy and freedom to choose how to practice, or to
influence outcomes for CYBude seemed to acknowledgeeed to reframe and think
differently about their situasin when t hey said Al think | édm qi

i's we are extremely cons68rained by statutory
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Someparticipantoffered suggestions as to why EPs cannot always operate as they
mi ght | i ke to, wit balyduhs denatigghewswe use gur time,v en act
especially in a traded model o0 (247). This ev
can dictate exactly how that service is carried out, as otherwise they can take their custom

elsewhere, and again reminae of the competitive marketplace mentionedheme 3.

Questions around power related not just to whether EPs can choose how to practice,

but also considered the impact that it is possible for EPs to have. Jackie wondered:

fiand it was like this cycle @nso then me intervening really what what can | do as an
EP? And how much can | change this situation? We, maybe it's like, you know, just

making my expectations quite sma%9) . | <can
Later Jackie concluded:

i b e c mayls eny words are the most powerful thing I've got in this situation, and
this is my legacy here is to write about this young person in a way that is not you

know, describing them -408), as a defectiveo

Jackiedbds r ef | e cBPs$seemstosugged that EPp may kave minfmal
power to do good, but quite a lot of potential to do harm. Sam also shared concerns about the

impact that EPs hayguestioning:

fiactually, are we just a maintenance factor in these same issuestmeiggt up time
and time again, just by nature @m,our Kkin

471-473)

Here Sam suggests that EPs can be constrained by the tools that are available to them.
However, Sidney was optimistic about the power that ERs ttapotentially effect change at

a wider, more systemic level through engaging with politics:
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Awebve gone through quite a heavy trainin
we do have an opinion and a voice and we might be able to use some obtje the
and the frameworks in a way thatodos not ju

can use the psychology to -22d)ke a good arg

This suggests that there could be an interaction between EPs and the context that they
work in, with each potentially influencing the other. Nat shared a personal reflection which
seemed to suggest that the onus falls on individual EPs as to whether they are able to choose

to practice ethically and effectively:

fSomething | definitely find really difficulas an EP and then find myself sometimes

feeling that | '"m not doll))g a good enough

Overall, the EPs seemed to share a sense of responsibility as EPs and a desire to do
good and have a positive impact. The PTMF was seen as a tooldtciprain a way that fit
with their values and aims, but there was some doubt as to whether it was possible for the
EPs to make choices about how to pradticeluding to make use of the PTMBecause of
contextual constraints. The EPs highlighted some specific aspects of the context around them
which particularly seemed to constrain their

work just isnét the sameobhawedd.0ti me i s a | ux

481Subtheme 4.1 Ti me i s a luxury that EPs donét hayv

This subtheme is about time pressures, time constraints, and a lack of time
described by the participants. The suitability of the PTMF for the EP role was questioned
mainly inrelation to time and capacity issues. The participants wondered how accessible the

PTMF was for busy EPs, for example:

Al 6d really |ike to have a better grasp o

could implement it more, yeah, I think | thinkalmost there were an even more
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accessible document about it, like | know like the introductory one is like a hundred
pages, | think if there were an even shorter, more simplified version, | think it'd be
more accessible for people to go to pick up andlgd'm interested in this, let me

give it a go and then go more in depth, I think that might be a better way in because
yeah, as someone who's really interested in it, even the like hundred and thirty page

document waélex]4084B4) wowo (

This suggests that EPs may be more likely to consider new ideas and implement them,
if they are succinct and digestible and do not demand too much time to understand. This need
for brevity is contextualised by tieea r t i ¢ i p about pade withéenlthiER rols. For
example, Jackie suggests that situations can change even before EPs have had the chance to
compl ete their work (Aeven while you're writ

frustrati2l)lngo, 121

Another aspect of the PTMF wdii was considered to take time which EPs do not

necessarily have, was the need to build relationships. Nat explained as follows:

Ahow to, to name and talk about that [ pow
been the luxury of building up the trugith that family and sometimes even that

school over time to be able to stop and say, um, actually it sounds like that's really a
really i mportant aspect. Il s that somet hin

158161)

| nt er est i n gentgnce hdtadudgyassts that timee tould be available, but that
others have more control over how it is used, which links to ideas mentioned previously
within theme 4. Sidney also hinted at the need to consider how others wish to use EP time

when reflectingon whether it is possible to fully explain the PTMF to clients:
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fisometimes it feels like it would take all of the time to explain what the framework

was and where it was coming from, and | 06n
| work with, as in teaatrs or parents, would necessarily have the time or the

headspace to think about the theoretical approach that | might be taking because they

woul d want to think abolb6) [chil d] in cl as

The participants appeared to be experiencing a aeed pressure to rush and do
things quickly, while having a desire to slow things down. However, the source of the

pressure to rush seemed ambiguous. For example, Pip shared:

fiwe all kind of came together after that | think there were a few scheduliregiaad
things so it was quite a short ((laughter)) meeting in the end, | would have liked it to

have been | el03.ero (Pip, 100

Pip neither takes responsibility for the scheduling issues, nor assigns the responsibility
to anybody else, suggestingtbab nt e xt ual f actors outside of a
been at play. The laughter may hint that this is a regular occurrence, and just part and parcel

of being an EP. Jude offered an alternative explanation:

fil feel like sometimes as EPs you kinda have to go in quickly and you go through all

theae, youbre really action focused, and I
you know, the mental health, you know, professionals seem to just be more

comfortah e t o sit with that you know -what's g

173)

A slight contradiction appears in Judeods
t oo t ake afocgsedappkoach, get dlso suggests that other professionals take
more time because they are more comfortable to stay in the exploratory phase, as though EPs

may opt to move on to alleviate discomfort. However, perhaps it is the context around other
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professionals and how their roles have been constructed that enabie® theel comfortable

even if they do not have solutions ready in an instant.

Using the PTMF was alstescribecas something that takes time:

Afyou cano6t do it in a tokenistic way,
gonna do the power threaenani ng, | et ' s f i || in the
ethical to do that, i1t feels |Iike it'"'s

something my takeaway message, it's not something you squeeze into, like, | don't

know,a45minutecanu |l t at i onx1)( Jude, 368

Ideas abouftokenisti®EP involvement were raised a few times, often in relation to
the idea that EPs come to be involved in cases too late to make a real difference. For

example:

Al think maybe wit ltasesthhtgdu jugifeel yoursdnthef e x c |

backfoot all the time. Like, if you could have come in two years earlier, maybe you

make a difference, but | don't-83know. Di

Thesedokenisti@pieces of work often involved cases where the EP was asked to
give advice for an Education Health and Care Plan Needs Assessment (EHCNA) with very
little prior involvement, and alluded to an idea that things may turn out diffefentCYP if

EPs were db to do their work earlier angbroperhya

EHCNAs are of course a statutory requirement within local authorities. Some
suggestions that EPs may have more time and capacity to work in different ways outside of
local authority (LA) contexts were made. Soaf¢he EPs worked within LA and alternative

contexts and had been more readily able to apply the PTMF in theirmmbs. Sidney,

who had recently moved intoantnA r ol e, was | ooking forward

box

1
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read and t hink €0A308) suggestng that thenpace is sukhdn local

authorities that opportunities to read and think are scarce.

In summary, this subtheme highlights that understanding, using and explaining the
PTMF was considered to be tirsensuming, and that the parpants did not always feel

they had the time within their role to do so.

A

482Subtheme 42 Remot e work just isnbét the same.

This subtheme captures the ways that the participants made sepgdyofg the
PTMF duringremote working in the face of very current and pervasive systemic factors:
COVID19 and associated social distancing measures. Although the participants reflected
upon a mixture of opportunities and losses, there seemed to be agreement that remote

working is just different from faceéo-face work. Remote working caused Jackie to question

her impact:
Al just find it very difficulYouknow,lbui I d t
try my best, but 1 n r eal ifutlopyghedlbutkcanjusty ou Kk n
about do my job, but | don't feel423) am ha

Here, Jackie attributes feelings of not having an impact to the difficulty they had
experienced in making connections virtuallude seemea tagree with Jackie that remote
wor k was having an i mpact on connecting with
interrupted our, al/l 0 u 1390) whilerSidney feltaliffereatly,s a n d
commenting that @l 6tyefCOViDhakckud makipgthesetemote t he be
connections, | 6ve |l inked up with quite a few

wel | 6294).2 9 3
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Within the interviews, COVID and remote working largely had an air of unreality, as
though it were a tengpary blip in usual proceedings, with only Jude offering any suggestion

that it may be worthwhile learning to adapt to remote working:

fimaybe it's a learning point for me to try and develop these things a bit more digitally,
a bit more remotely, but | qatlike it being in person just for this particular, the

narrati ve49).(Jude, 428

Still here, the PTMF isonsidered to bketter in person, although at other points Jude
and others remarked that the reastiasthey had been doing less work involvitng PTMF
during periods of remote work were related to extraneous factors, such as increases in the

demand for other types of work, rather than the unsuitability of the PTMF. As Sam shared:

Al only saw that parent once, you know, virtually, and | afale to use the power
threat framework just to kind of get a sense of those different areas and actually, that's

changed my for m@7ati ono (Sam, 374

To sum participants views and experiences of the PTMF with regards to remote work,
most of the participats reported fewer opportunities to put the framework into practice,
although there was a sense that it is not impossible to use remotely. The pandemic was
discusseds disrupting businesssusual with the general sense that this was detrimental to

EP practice
4.9 Overarching Theme 2i The individual matters.

0The individual mattersdé6 can, and shoul d,
overarching theme capturtfge matters arising within the data which pertained to individuals,
such as the ways that individuals may experience narratives about themselves including
diagnoses. Secondly, this overarching theme captures the importance of individuals according

to theparticipants, and the ways that individuals can make changes for themselves and others.
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The themes O0empowered individuals can be age

and O0itbdés easier for individuadalsinthesewaysange t
4.10 Theme 5- Importance of storytelling.

The fifth theme is about the importance of storytellingirderstoody the
participants, including an emphasis on formulation, whichf r om t he parti ci par
is perhaps apecific type of storytelling that only psychologists can @be participants
linked the PTMF with storytelling and the creation of formulati@tsrytelling seemed to be
considerednevitable, necessary, challenging, impactful, risky and time consuming, but
ultimately worth considering and doing as EPs. The PTMF provides a way to structure,
explore and elicit stories. Odusatheme withe as a
this, wherein participani$escribedliagnosis as something that can do geddle ultimately

being bad.

Some participants highlighted the usefulness of the PTMF when all else has failed, as
a way of moving things on by getting andepth understanding of the situation. For

example:

fit is about kind of stories and it can they can fit into the narrative element, their like
|l ife story, what's happened to you [ é] an

could give to us for thi sAlex, 298206)t o hel p th

Sidneyelaborated on this, adding that the PTMF fits with their values and how they

wish to practice as an EP:

fit sort of takes on board those more narrowing labels or ideas and helps us to sort of
get down into well, you knodsupyauhidentiys happ
what 6s created the person that you are, W

belief system, thatodés my approach as an E



104

and then what can we do to change, support, shift that typengf 8o um and being

able to do that through kind o0X3) agai n,

Stories seem to be important to the participants for two reasons, then. Firstly, telling
stories can be a way of gathering a richer picture about who soyéband what is
important to them which can lead to better ideas about what and how to change, as illustrated

here:

fiwe find that the problem solving will happen quicker once we've done this bit
[exploring the story through the PTMF], otherwise, weais floing a sticking plaster

approacho324)Sam, 322

Secondl vy, hearing stories and being fAon
experienced as a fulfilling and rewarding way of working, with Jackie describing their use of
t he PTMF t o e xepylsatisfymg and | think ites gery &rgichiiig and | think it
makes t he woX6K). Soneetoftthe ERs algo Io6uSed on the importance of stories

for clients, for example:

fithe school, you know, developed a more positive narrative of this cluiddibe |

think | said before they were just very much focused on these behaviours, and | think
there was some kind of labelling of him as being, | guess more as one of kind of the
naughty children, whereas actually, | think they developed more, yeah, hare o
understanding and more kind of compassion for his situation, erm and actually, they

were able to kind of, yeahl/9.see him mor e

This quote demonstrates an awareness of the power of stories to be potentially
harmful. Some of th EPs posited that the PTMF could be used to challenge some of the
potentially harmful but generally accepted stories or narratives within society, and to

champion alternative voices. For example:
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Ait all owed us to real | theohikirpnandryeungf r om t he
people and what they had told us. And the whole bit of work came from the media

having very strong narratives, quite dominant narratives about what was happening to

the children and young people, the impact that it was gonna haterorand the fact

that their voices werenodét being heard at
again use the framework as a way to em highlight some of that em lack of

consideration of what children and young people might think or feel or everahave

opinion themselves about7lwhat was going o

All of the participants discussed using the PTMF to inform their formulations about
clients, with Nat tdlee cgti dn y go ff6d)tahtaldckep ¢ oo AG

providing a moreletailed definition as follows:

fdrawingtogether different strands of a situation to make sense but based on ((pause))
| mean, there's theory there, there is theory there, we might not cite it, but based on

t heorieso-3()Jackie, 316

Although Jackialescribe formulation as being groundedtireory, they also
acknowledge that thigncluding the use of the PTNiks not always shared explicitly. Jackie
al s o something Itve Iéarned is you have to pick a narrative to go with because there're
obviously always lots of differentwaysyoucdul pr esent y ou rr33%).dhismul at i
suggests an awareness that there are multiple ways that stories can be viewed and told, which

l inks with Sidneyés point about the i mportan

Linked with theme 3, somd the EPs saw exploring stories as an essential and
integr al part of t he |dedftheEB loleps marauoitkinganghatPi p  wh

more holistic way to think aboe224).Alexyou know,
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suggested that some Efgy not be doing Halepth exploration but suggested that they may

be shirking an obligation:

~

XY and Z, and this child with dyslexia will do X, Y and Z. | think thati,
sometimes it's a bit more complicated than that and | think that as EPs we have we

have the power to be abl e t Alex3B83336hat and

In summary, the PTMF was viewed as a tool for eliciting and exploring stories. This
was considered to ban impactful and fulfilling way of working, and there was an
acknowledgement that stories about the same situation can differ. Because of this, the
participants seemed to be suggesting that it is important that individuals can beeslifgport
explore, understand and share their own stories, with this being considered an integral part of
the EP role. Using the PTMF in this way was considered to be empowering for individuals

(and groups) who otherwise do not always have their stories heard.

4.10.1 Subtheme 5.1 Diagnosis as a contentious part of the story

This subtheme captures the participants views on whether and how the PTMF can be
used alongside diagnoses commonly encountered by EPs, and their views on diagnosis as a
model forunderstanding nee@he general sense that | got from the participants was that
moving away from diagnosis would be preferable, but that it is ingrained within society
(Adi agnosis is |ike your currencyo, Jacki e,

example:

fisomebody said to me | was really interested to say that | work with kids, and they

have found the diagnosis of autism or whatever that's been PDA or whatever they've

A have come across EPs that are quite qu

gone down the | ine of, hel pful, tytoéds gi ve
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say they've got that, they know what that means, they can relate to that, yes, that's

true, that gives 484 an answer o (Jude, 480

Although this quote outlines several ways that diagnosis may be helpful (sense of
identity, having an explanatiorelating to a group), Jude also gives the impression that this
may be somewhat illusory, with Athey have fo
meaning to Adiagnosis can be/is sometimes he

being hepful, although with a caveat:

Athere might be some cases where a diagno
within some services for a child to access certain resources or those more practical
things, sometimes, they need to have that diagnosis, you, kvtach | don't

necessarily ag¥M&®e witho (Pip, 246

This was initially shared in contrast to the use of the PTMF (as in thinking about
when they might want to use one rather than the other), although Pip then clarified that the
PTMF could be used algside diagnoses. Others shared this sentiment, such as Sam who
saild afppreci ate what you know, diagnosis way
However, they also questioned the validity and usefulness of diagnoses, particularly where

CYP had moe than one:

Apreviously al/l his all the formulation a
ADHD, sensory processing disorder, dyspraxia, he's got six diagnoses, Oppositional

Defiant Disorder, he™-10)even got that oneo

Here Sam seems be suggesting that despite all of the diagnoses the child had been
given, there was still not a clear picture of his needs and how best to support him. The
number of diagnoses is shared with increduld]

of diagnoses, as though some may be more valid or useful than others. Another concern about
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di agnoses anidcostasnte thedPTMyas that they are pathologising. For

example:

Athere's a | ot of my wuncle is psychotic a
depathol ogise things to try and get to th

(Alex, 9496)

Here,Alex positions depathologising behaviours as something to ainrtwever,
forme,Alextb s case in particular raises some quest
desirable to depathologise or normalise deviant behaviours, as in the case of the uncle who

had sexually abused a minor, but such nuances were plot&x by the participants.

Another downside of diagnosis, as expressed by the participants, was that labels can

be limiting. For example:

A[fthe PTMF] kind of made me think about h
diagnosis but him stilhaving that sort of label or diagnosis of dyslexia, it made me

think how actually, that was really limiting in this case, because at the school were

just so focused on it, but it really prevented them from thinking actually what else is

going on? And theyeah, they were just very much focused on the dyslexia, | don't

think they really saw hinr6as much as an i

Here, Pip points out that although the PTMF was designed with psychiatric diagnoses
in mind, it can also be used helpfullydases where there are no concerns about mental
health, but where individuals may be showing other possible signs of distress, even including

limited progress at school.

The participants seemed to position both themselves and the creators of the PTMF as
notbeingantd i agnosi s I( etghi nSki dtnheeyr:e éiacktb suggast a | ot o

t hey O0-disgnosesdndanthie di cati on and maybe those type
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they necessarily are, I tds jushtabbdbudi magynbese
275278), but also seemed to suggest that there should be a move away from diagnoses and
towards approaches based on storytelling (eg
[ €] and real ly ©2.tPerapstthieprasantsra belief tkiae tbe,chabgd

needs to happen, but that society is not ready yet. Sidney speculated about this as follows:

Athings are very much tied up with certai
theyodore all so, maceuycal and those¢ elements and things &ash p h a

well, and thatoés a really compl ex28eb i sn

4.11 Theme 6- Empowered individuals can be agents of change?

Empowerment and agency were repeatedly referenced togetheugs thtrinsically
|l inked, with both seen as i mpacts of wusing t
the person and agency, you know, i1itbés all ab
takes to be an active agent of chafigeluding understading oneself through engaging with
the PTMF)and whet her individuals have the power

lives.

My overall impression was that participants seemed to be suggesting that individuals
can change their lot in life if only theare empowered to do so. Nat expressed the link

between empowerment and agency as follows:

fithe words that are coming up for me somehow are empowerment and agency, you

know, sort of if we understand our stories, and if we understand some of the reasons

why things may have evolved as they have or even some of the reasons why we might

be behaving or reacting and some of the w

empowered to be an agent87pf change in our
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Sam shared anumberafn ecdot es where individuals had
c y c folleving engagement with the PTMHere they describe some senior leaders who

were supported using aspects of the PTMF in supervision to consider their own boundaries:

Aadul t s wiuie irgelligent ane holdingydown very successful, kind of big
senior management, strategic jobs, but actually at a cost of their own sort of mental
health in a way around not putting in boundaries, that kind of you know, workaholism
in some respect, avde've kind of been able to shift that because there's been those

feelings of agency, feed263ngs of empower me

The implication seems to be that while the senior leaders may seem empowered,
influential and commanding because of their jobthely truly werethey would not be
experiencing stress, overwhelm or other signs that the job is impacting on their wellbeing.
Sam, and most of the other participants, whether intentionally or not, seem to link control and
mental wellness, suggesting tlradividuals are free and able to make changes to their lives,
and the role of the E@nNd the endjoalof the PTMF)is to make them aware that this is

possible However, Nat pointed out a distinction between adults and children:

fiasan adult, and of course, it can take courage and of course, it's not always felt to be
possible, but | could walk out the front door and find a way, another way as difficult

as that might be, with children and young people, you know, thinking also efsbabi

[ €] theydre truly helpless and dependent

(Nat, 135139)

Again, there is a suggestion that adults always have options, and that the only help
that they may need is in believing that change is possible ntnasd, children were

consideredlependent; their reliance on otharas obviougo the participants
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At times, participants seemed to accept that changing the circumstances may not be
possible, but that in these cases people (including children) can at least change their response

to it, which may be just as effective. For exampliex reflected:

fil think she found it really empowering and really useful. And really, yeah, it was
almost a way of reframing things for her that made her yeah, look at it in a more

us ef ulAlexy 858160) (

Alex was referring to a young person who had been sexually abused, and had been
able to see herself not as a damaged, disordered individual but as someone who had
experienced something horrible and was having normal reactions to that, as a result of being

talked through the PTMF.
Another participant said of COVID:

Awhat was missing from a | ot of the media

experiences, how they were maki #@ the mos

This suggests that making the most biad situation is positive. Whether by taking
action to change their situation or through looking at the situation that they are in differently,
there was a strong suggestion from the participants that the solution to distress lies within
individuals, partularly if the individual happens to be an adult. For children, solutions to
their distress were often found to lie within other individuals, such as in the behaviour and
approaches of the adults supporti nglowinge m. Fo
the use of t he P Thihkingwhodt supporting hiro emetenaly arsundh

emotion regulati on, and sort of-l14)aking a mor

To sum, participants suggestidtusing the PTMF can empower adults to make
changes which will enhance their lives or those of the children in their care. and that the

PTMF can encourage people to think differently about their problems, thereby improving
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their wellbeing. Empowermentwaecn si dered to be a key goal an

of the framework.
412Theme7il t 6s easier for individuals to change

The final theme explores the idea that the PTMF can be adopted in some capacity by
individual EPs fairly easily (dmite the lack of time discussed in theme 4). There was a sense
that using the PTMF encouraged the EPs to make very small but meaningful changes to the
language that they would use in a report, for example. Jackie compared the language of the

PTMF with sone ideas from traummformed approaches:

Al was wusing the kind of phrasing that | 01
framework, because | think it's easier to understand, I think it's less alienating than

saying trauma informed, you know, fesystem of the amygdala or whatever. And

that's just another way that power 6s oper

bearing down with our | anrldgllage in our rep

This quote also highlights another small change that partisipaported, which was
that having knowledge and understanding of the framework caused them to reflect and
change their thinking. Here, Jackie discusses an increased awareness of the power that EPs
can yield in potentially harmful ways (discussed in maiiin theme 4) that they
developed through their engagement and use of the PAME shared that the PTMF subtly

changed how they were thinking about childre

Al't made me sort of | ook at dif fymungent <cas
person is just doing this as a coping mechanism and that's, that'sikagf course
they had to do this, their their their coping to X, Y and Z threat, and that is made me

|l ook at quite a fARxwl8él8® es | i ke that nowo
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There was also sense from the participants that the PTMF increased their

confidence. For example:

iitds certainly guiding my thinking and m
want to be as an EP as well, the type of questions | want to ask, the direction | want

my consultation or discussions to go in.
guestioning or challenging peoplebs searc
afterwards, and | think that does come from having, having this really strong

framewobleenhaodos$s hought througMband evi den

Sidney does not seem to be suggesting that the PTMF has changed their entire
viewpoint, but rather that it has reinforced their beliefs and given them some guidance on
enacting those beliefs by dvang together a comprehensive evidehese. As well as
linking the PTMF to personal values, the participants also discussed connections and
similarities between the PTMF and many other theoretical models and approaches that they
were already using, with&Sm st ating Al do a | ot of this an
kind of dyadic devel ep)nibestggestiomsseyns th leetthhtéor a py 0
the participants, applying the PTMF did not involve drastic changes to their worldview or

their pracice.

A slightly different picture was painted when the EPs reflected on whether and how
the EP profession as a whole may begin to embrace the PTMF. Many of the participants were
enthused by the idea that the PTMF could become a model for practice, butngertain

about how this could happen:

A | think this could be quite a nice kind

to use, whether that's in their c3hHsultat
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There was also a sense that the PTMF lveaisg underutilised by EPs, was not known

about by many EPs, and that information about it should be shared widely within the

profession, with Sam (and others) suggesting
[ doctoral trainingnuedcourseo (455). Sam cont.i
Ait does fit in |Iine with a bit Iike how

think a bit more about their antacism work as well, and how that fits in. I think this
this framework is a really nice way to do that actually, because tbosersations

can feel very threatening for many people and I think this framework is actually going
to help. Maybe if they had this as a tool it would create a sense of safety, for
conversations to happen in services about maybe just practices withioviheir

services, let alone you know, how they practice with families, in schools, things like

thato (4B m, 455

While the participants seemed enthusiastic about the idea of the EP profession
adapting to make more use of the PTMF, they ptstrayedsystenic change as being very
difficult. Stories were shared of the shock and horror experienced in teams when new things
wer e i nt r woenuldeoducdd éhg [asseSsment] to my team of EPs they were like
oh my god a [type of assessment] and | was bkk,a vy , |l et' s justAleg,al m do

343345, with managers described as Aresistanto

Nat discussed an idea that the authors of the PTMF may have intended for it to have

far-reaching impact:

Al think their desire and the hope for iicacertainly my understanding is that it
would be broader, it wouldn't live in the realm of clinical psychology or wouldn't this

l ive i n the realm even just of psychiatry
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and education for me, feels to be a realbyious one, but then there's also then the

how, the how, how d2d0)we do that?0 (Nat, 2

Nat seems to be suggesting that the PTMF could, and perhaps should, lead to systemic
change across many parts of society, but again wonders about how thisecaaldeved.
Linked with theme 2, many of the participants suggested that real systemic change will take

|l ots of ti me and di scussion, with Sam statin

Overall, this theme highlights that participaatswed the use of the PTMF as a subtle
change to their practice. They also seemed to promote the PTMF as a model for systemic
changebut were ambivalent about the likelihood that the EP profession as a whole could

change in accordance with the PTMF.

4.13 Summary

The EPs shared a range of views and experiences related to their use of the PTMF. A
shared view which may have contributed to their interest in the framework seemed to be that
the context around a person is a key factor in terms of how thegievéllop and behave.
However, they alsgeneratedn idea that people are able to change their lives if they are
empowered to do so. Storytelling and being exposed to new narratives through the use of the
PTMF can be one way to empower individuals to benesgef change in this way. Although
the EPs conderedstorytelling a valuable use of EP time, they also experienced time
pressures andtherconstraints making it challenging to fully understand and utilise the
PTMF to the best of its potential. TE®s who took part in this study have nonetheless
managed to employ the PTMF in various small and big ways, but have doubts about how
easily the PTMF could be embraced by the EP profession as a whole, and about how easily

EPs can influence systemic change.
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Chapter Five: Discussion
5.1 Overview

In this chapterpa r t | cviepsaand egpériences of the PTMF are explored further
through linking the identified themes to theory and previous literature. An overall story which
explains the data as a whole is suggested and linked to theory. My own positions and their
potential infuence on the analysesethen reflected upon and strengths and limitations of the
research are explored so that the presented story is fully contextualised. Implications of the
research are discussed with recommendations for practice and further remedi@istrategy

for dissemination is then outlined.
5.2Theme 1i Context as an underacknowledged cause.

5.2.1The PTMF highlights the multi-factorial causes of distressBr onf enbr enne
(1977; 2005) ecsystemic model considers the different systems that are present around an
individual, how those systems interact, and how those systems and interactions influence a
personbs experiences, p an shqwiegtheidiffeeent aystems b e h a v i

within the model can be found in Figure 2.
Figure 2

Bronf enbr &ystemic Model. Ec o
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Chronosystem

Macrosystem

Exosystem

Mesosystem

interactions
between microsystems

extended family and neighbours

cultural attitudes and ideology

changes that occur over time

Bronfenbrennerdés model was referenced exp
was also discussed implicitly in many cases, tdu&e importance placed by all of the
participants on the systems around CYP. Using the PTMF seemed to draw participants
attention towards the outermost circles of the model (the macrosystem and chronosystem),
with many of the participants reflecting oaliics and ideology, for example, although the

inner circles were also kept in mind.

The participants suggested that there may be a more typical tendency (of both EPs and
those they work with) to focus on Rrdvieusi nner n
research has suggested that teachers tended to attribute low achievement to poor motivation
and family factors (Georgiou et al., 2002).
issues to factors such as peer influences and teachesfa{Mgler et al., 2010). As for EPs,
previous research has shown that some EPs have an awareness of the impact of wider
systemic issues, such as austerity, but can be uncertain about how to affect change at the

macro level (Schulze et al., 2018). The pgrants views were therefore aligned with
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previous research, suggesting that the PTMF may serve as a useful reminder to think about

the impact of different levels of influence.

Many of the EPs shared that ,andolleraceauses
oversimplified with a particular focus on biology. The biopsychosocial model was created to
enhance the biomedical model of disease, which assumed a biological explanation for all
symptoms, by acknowledging psychological and social factors andténactions between

all three (Engel, 1980) as shown in Figure 3.
Figure 3

The Biopsychosocial Model (Engel, 1980)

Biology or Physiolog
(eg. genetics, tissue
health)

Psychology (eg. self Sociological (eg.
esteem, beliefs, culture, socie
temperament) economic status)

Despite considerable evidence for the validity of the biopsychosocial model (Wade &
Halligan, 2017), its uptake and applicatimeross the medical field has been sporadic, with
some researchers claiming that there is little awareness of the model at a political or
managerial level (Wade & Halligan, 2017), meaning that funding decisions and decisions
about structurei ., how cares divided up) have continued to be made based on the

biomedical model. Proponents of the biopsychosocial model view it as a way to ensure

of
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personcentred and improved care for people with both physical and mental illnesses (Wade

& Halligan, 2017).

The bopsychosocial model is not without critics. Ghaemi (2009) argued that the
biopsychosocial model gives no guidance about where, when, how or why to emphasise the
different elements of the model. While some may view this as an opportunity for eclectic and
individualised practice, Ghaemi suggested that it may instead be used to justify practicing in

a dogmatic way, emphasising whichever compon

In developing the PTMF Johnstone and Boyle (2018) made referenee to th
biopsychosocial model, acknowledging the importance of each of the three factors in
contributing to peopleds experiences of di st
emphasis continued to be placed on the biological components of diatwess, which also
seemed to be held by the participants. The PTMFpugsortedlydeveloped to redress the

balance.

All of the participants seemed to place a high level of importance on the context
around CYP (the sociological component) and on the mednaghe CYP made of their
situations and diagnoses (the psychological component). Some of the participants contrasted
this with practice that they had seen from others or that they had engaged in previously,
suggesting that understanding and using thPTad encouraged them to reflect on the
biopsychosocial model of distress and the differing emphasis placed on each of the
components. This |inks to a concept known as
(2009) described this as the need to be awatigeaiethods one is selecting, the strengths
and limitations of it, and why one might use different approaches. As the PTMF encouraged
the EPs to become more reflective about their practice, it may serve as a tool which supports

individuals to balance thdifferent elements of the biopsychosocial model more consciously.
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5.22 The PTMF can be used when the context is compleiMany of the
participants used the PTMF with cases that they considereddor@lex where it was
clear that there were many difficulties in the lives of the children that they were working
with. The PTMF was viewed as a tool which could help to maksesef this complexity by

providing a structure and sense of safety to discussions.

On the whole, participants were not explicit about their aims for these discussions,
and the distinction between gathering information for assessment purposes andeusing th
PTMF to explore stories as an intervention seemed blurred. This was dissimilar to the
literature reviewed in Chapter 2, where the PTMF aittgerused for intervention (Collins,
2019; Griffiths, 2019; Reis et al., 2019; Sapsford, 2021; SHIFT RecoverynQoity, 2020)

ort o understand peopleds circumstances and pl

On this occasion, none of the EPs discussed having specifically planned and delivered
a PTMFRbased intervention, although the PTMF was indireotigsidered to be interventive,
through the idea that telling a different st
storytellingdo). However, within the PTMF | it
Psychologist (Sapsford, 2019) and Foresgchologists (Reis et al., 2019) took place over
a number of sessions. That the EPs in this study did not report to be using the PTMF in this
way may be |inked to their beliefs around ti

and infuenceof EFiss constrai neddo) .

Hammond and Palmer (2021) suggested dih@rapeutic practiéas a fundamental
part of the EP role. They defined this as drawing on approaches which may be experienced as
therapeutic, but where this is not the specific, agreed intentio f t he wor k. The |
views about the PTMF suggest that it fits well with this aspect of the EP role. However,

Hammond and Palmer argued that ambiguity such as that associated with therapeutic practice
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can increaseéethical blind spot® They sggest that critical reflection and discussion could
help to address these ethical Il ssues. The in
and reflection (6itds easier for individuals

participantsalthough this was not explicitly linked to ethics.

5.3 Theme 2i Need for collaboration.

5.3.1Competence in using the PTMF is developed through collaboration and
discussion.The participants promoted collaborative working, recognising the new
knowledge that can come of it, particularly where individuals can connect with professionals
from different disciplines. Formal processes such as supervision and less formal approaches
swch as regular incidental contact with peers were both deemed important learning
opportunities. These ideas are all connected with a concept knasonasiunities of

practicé® .

A community of practice is an example of group functioning originally deschied
Lave and Wenger (1991). A community of practice has three key features: a domain of
knowledge, a community of people who care about the domain, and the shared practice
developed by the community in relation to the domain (Wenger et al., 2002). Thand®ma
like the set of issues or shared purpose around which a group is organised, and acts as the
reason that group members contribute and participate. Community members both develop
and distribute their knowledge about the domain through interactionstiigh group
members. These interactions and the knowledge that is created and shared then shapes the

actions taken by individuals and the group as a whole (the practice).

Within communities of practice, interaction is considered to be the key way that
learning takes place, driving changes in practice and shifts in both explicit (knowing what)

and tacit (knowing how) knowledge of the domain (Wenger et al., 2002). This links with
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social learning theories such as social constructivism, which frames leasndependent on
interpersonal interaction (Pritchard & Woollard, 2010). Within social constructivism learning
happens in the presence ahare knowledgeable othéhbtahi et al., 2017). In communities

of practice the learning that takes place is dynaama norhierarchical; knowledge is not

merely passed from master to apprentice. Instead, members of the group negotiate knowledge
and practice by challenging and defending that which is currently accepted by the group,
leading to subtle changes over tirdembers of the group can come and go, bringing

information from outside and enacting knowledge from the community of practice elsewhere,
operating as somewhat of an open system. Communities of practice therefore require a
balance between commonality (thesed domain) and diversity (to promote interaction and

negotiation) to function.

For the EPs, the PTMF represented a piece of knowledge that has not yet been
accepted into the domain of the community of practice that is educational psychology. They
recoquised that interactions with others, often outside of the EP profession or away from LA
Educational Psychology Service (ER®ntexts had influenced their knowledge of and
decisions to use the PTMF. They also suggested that there is a need for more discussion
about the PTMF within the EP profession and linked this with the potential for systemic

change within the profession.

Questions about the accessibility of the PTMF were raised within the existing
literature (Griffiths, 2019; Sapsford, 2021; SHIFT Recovery Community, 2020) and by the
participants themselves. However, a level of understanding had been reached which was
sufficient for the PTMF to be used for the intended purposes in each case. In each of these
studies, participants took part indepth discussions about the PTMF (Griffiths, 2019;
Sapsford, 2021; SHIFT Recovery Community, 2020). In one study, facilitatotsascte

more knowledgeable othby translating experiences into the language of the PTMF (Reis et
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al., 2019). This approach was also explicitly reported by Jude in the current study. From
previous literature and insights from the participants of the dustady, discussion seems to

facilitate the use of the PTMF.

5.3.2The PTMF can support with multi-disciplinary work. Annan et al. (2008)
highlighted that EPs often facilitate and work in groups where there is a high level of
diversity around how problenexperienced by CYP are understood. This diversity can lead
to tensions and disagreement over how to progress. However, they also acknowledged that
diversity can encourage dialogue and promote subtle changes, as is the case in communities
of practice. EPsan therefore support effective collaboration by emphasising the shared goal,
acknowledging diverse viewpoints, and encouraging conversation (or, in other words,

facilitating a community of practice).

From the participants reflections, the PTMF could ensses supporting with the
facilitation of communities of practice. Participants suggested that the PTMF could provide a
shared language in mulfisciplinary contexts, potentially enhancing the commonalities
within the group. It was also described by tlagtipipants as being @aféway to promote
conversations about the diverse reasons that CYP may present the way that they do, enabling
the interaction required for | earning. This
PTMF may enhance muldiisciplinary practice by providing a defence for the need to

consider a range of perspectives on distress.

Additionally, there was a suggestion from participants that opportunities for multi
disciplinary work as EPs may be variable. This could mean that thay be a reduced
possibility that ideas from other disciplines will enter into the domain of knowledge for
particular EPs. The potential impact of this on practice warrants further exploration around

this in future research.
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5.4Theme 3/ Striving for professional identity.

5.4.11t is unclear whether the PTMF fits with every possible conception of the
EP role. The participants suggested that the EP role can be understood and enacted in a
variety of ways. Across the interviews, there was a sense that the EPs were trying to position

themselves in relation to other EPs and to position EPs in relation to othessproéds.

Harré and Langenhove (2010) defirgdsitioningdas a more dynamic version of the
concept ofroled Positions can be given, taken, accepted or denied, and are changeable
collections of beliefs about how people should behave, be treated amdiséhinteract with
the world. These positions have both social and individual components. This means that the
positions people can take and, as a result, the actions that they do are limited by the
following: each personoés itrmdingisdua&lacdhapadii tvy

to do certain things, and the restrictions imposed upon each individual by others.

Some EPs alluded to the restrictions imposed by others on the position that EPs can
take by reflecting on the differences betweegirtherceptions of how EPs think of
themselves compared with the type of work and approaches that they perceived other people
to expect of EPs. According to the participants, the fit between the PTMF and the role of the
EP may depend on how the EP rolemslerstood. As such, EPs may need to find ways to
balance the tension between the individual and social components of how EPs are ppsitioned
so that EPs can be positioned as professionals who can make use of tools such as the PTMF.
However, trading as aadel for service delivery was considered by the participants to be a
barrier to striking this balance due to the power of the purchaser of a service to take their

custom elsewhere should they be dissatisfied with the offer.

5.4.2EPs have to compete forustom and so may have to consider whether the

PTMF is marketable.Pr esent both explicitly and implici
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about the role of the EP was the idea that professionals should have something unique to
offer. Combined witlthe EP®reflections on the impact of trading mentioned in the last
section, this suggested to me that there was a shared understanding that EPs have to compete

with each other and with other professionals.

There is a commonly held belief that competitivenessiisdn nature, a belief
founded in evolutionary theory (Kohn, 1992). Spencer (1884 coined the phrase
Gurvival of the fittegito explain why some individuals and groups survived to pass on their
genes and others did not, meaning that those thathetier able to compete for scarce
resources would be the ones to survive. This idea has since been interpreted to suggest that
the most selinterested would inevitably outlive others, meaning that humans must be

inherently selfish (Dawkins, 1976).

If it is right that humans are naturally competitive and selfish, then it would be neither
surprising nor particularly interesting that competitiveness seemed to be present in the
working lives of the EPs. However, the application of evolutionary theoryrt@ahs is a
highly controversial practice as it has been used to justify fiercely competitive economic and
social doctrine (Claeys, 2000) and has been linked with eugenics and scientific racism
(Dennis, 1995). The notion that humans have survived becausewefittestdhas also
been contested. Rather than being particularly strong or clever compared to the Neanderthal,
for example, evidence suggests that homo sapiens may have outlived other species of human
as a result of our ability to eoperate (Bregan, 2020; van Schaik & Burkart, 2010;

Tomasello & Moll, 2010).

The idea that competitiveness is simply human nature also fails to explain differences
in competitiveness crosalturally, with those in collectivistic societies reporting less

competitivenss than those from individualistic societies (Houston et al., 2005; Leibbrandt et
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al., 2013). This suggests that there is a cultural, and perhaps political, component to

competitiveness.

The need to compete alluded to by the participants may also benicdid, then, by
cultural or political factors. One such factor which seems to be particularly relevant is that
EPs are now most commonly operating within a traded system, and have to be able to sell
their services (Lyonette et al., 2019). This means tha&wplanning to use the PTMF some
EPs may have to consider whether it is attractive and marketable, particularly in comparison

to offers that other EPs may make to the same schools.

As highlighted within the literature reviewed in Chapter 2, the PTMFKyBaasrated
interest in and been used by professionals from a range of disciplinary backgrounds including
forensic psychology (Reis et al., 2019), clinical psychology (eg. Brown, 2019; Cantrell, 2021)
and social work (Fyson et al., 2019). The literature hlghlighted the overlap between the
client groups of EPs and some of the other
research focused on adolescent asylum seekers, while two of the papers centred around the
parents of children in care (Enlander ef 2021; Siverns and Morgan, 2020). The services
of, for example, clinical psychologists are not purchased directly by schools in the same way
as those offered by EPs, which could exacerbate any pressure felt around the need to market
and justify uniqgue EWork. This may explain why comparisons with other professionals

featured in the EPs reflections around their use of the PTMF.

One aspect of the EP role which is unique is that EPs are the only named professional
with a statutory role in providing advicerfall Education, Health and Care Plan
(EHC/EHCP) needs assessments (Department for Education, 2015). This aspect of the EP
role was considered to inhibit but not prevent the use of the PTMF. Conducting statutory

assessments was contrasted with prevertativk and considered to be more tokenistic in

p
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nature at times. This suggests to me that the EPs considered themselves to be using the PTMF
for purposes other than (or in addition to) assessing need and gathering information, and that

the EPs may insteadhv e been engaged in O6therapeutic pr

Selling services is sometimes considered to raise standards because those with
purchasing power can make choices about what to buy and from where (Davies, 2021).
Perhaps linked to this, ¢hEPs commonly reflected upon their impact within the interviews.

The participantsd questioning about whether

explored in more detail in Theme 4.

5.5 Theme 4i The power and influence of EPs is constrained.

5.5.1Using (and explaining) the PTMF takes time that EPs do not always have.
A dominant pattern across the data was that the participants considered EPs to be under
significant time pressures, both because of rapidly changing situations and because they have
a high workload. As previously mentioned, this may be linked to the ways in which the

participants professed to be using the PTMF.

Another possible impact of the lack of time discussed by the participanthatdkey
did not often explicitly name or elain their use of the PTMF to others. This was a different
approach from Collins (2019) who designed th
intention of sharing an understanding of the PTMF with as many people as possible.
However, | noticed in thetkrature reviewed in Chapter 2 that greater explanation about the
framework was provided when the PTMF was being used for intervention (Collins, 2019;
Reis et al., 2019; Sapsford, 2021) as compared to when the PTMF was being used to gather
informaton(Paa di so & Quinlan, 2020), which may hav
experiences. This may also link to how the EP role was understood, negotiated and

positioned, as explored in Theme 3 (6strivin
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Many of the participantsad used the PTMF for their own formulations or to develop
their own understanding of a behaviour or situation in isolation from clients. The participants
reported that they did not always share information about the psychological theory that they
had dravn upon when formulating, whether they had used the PTMF or other psychological
theory and concepts. This suggests that the participants may not have been uniquely avoiding
explaining the PTMF because of its length or complexity, but rather that it ceaoinbmon
practice not to share or to jointly formulate with clients. This appears to be in contrast to
some of the guidance around good practice in formulation (Johnstone & Dallos, 2013).
However, the participants understood school staff and parentsedltiBarent priorities for

using the minimal time available to EPs.

In 1969, the president of the American Psychological Association (APA) at the time
gave a speech which urged psychologisigiee psychology away Miller (1969)
contrasted this with the idea of developing a professional elite with expert knowledge that
they gatekeep from the general public. This was a call for psychologists to make their work
more accessible, so that the benefits of it could be reaped by all. More recently, the chief
executive of the APA reinforced the call to give psychology away, aggested a number of
ways that this could be done, including increasing psychological literacy and explicitly
|l abelling psychology (Evans, 2020). However,
that formulation may commonly be a private activity utalen by EPs, although future

research could explore this further.

Millerds (1969) comments seem to suggest
as experts by withholding knowledge. Paradoxically, | understood from the participants that
they withhéd psychological information for the sake of brevity and simplicity, as there
seemed to be a perception that clients may b

and recommendations (or in other words, that EPs may withhold psychology wherethey fe
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they are positioned as experts). Previous research has suggested that schools and other
commissioners highly value specialist assessments from expert EPs, but also that they find
EP input more valuable if they understand the psychology and reasonind B&hwork

(Lee & Woods, 2017). For this reason, future research could investigate the ease and brevity

with which the PTMF could be explaineddleents

5.5.2 The PTMF requires connectivity and collaboration which can be impaired
by remote working. Paricipants reported increased opportunities to communicate with a
wide range of people as a result of the use of internet communication technology during the
COVID19 pandemic. However, they also found it difficult to connect with people and
seemed to expemnee a sense of unreality or detachment from many aspects of virtual
working. These findings are aligned with the business psychology cona@pt il

distancé

Virtual distance is the emotional and psychological detachment that develops when
people ré& heavily on electronic modes of communication (Sdhbmeski, 2015). It is
believed to have an impact on trust, helping behaviours and job satisfaction|(Sjeisé&l,
2015; Sobelojeski & Herrin, 2015). Sobdlojeski (2015) also suggested that virtual
distance can lead to a reduction in role clarity. This could suggest that COVID19 restrictions
may have encouraged greater reflection about

for professional identityd)r. Future research

SobelLojeski and Herrin (2015) described three factors which contribute to virtual
distance: physical distance, which relates to where people are situated in relation to each
other; operational distance, which results from miscommunication and teggrallure;
and affinity distance, which is the absence of a social connection. Affinity distance can

depend on whether people have known each other and worked together previously, as this
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helps to reduce the virtual distance associated with the usehabtegy. Many of the

participants had recently changed jobs or joined their current teams during or just before the
pandemic, and so they may have been particularly susceptible to the feelings of disconnect
associated with virtual distance. Again, it magyhelpful to investigate this further in future
research to further contextualise the current findings. Additionally, the EPs reported that they
were commonly involved in shetérm input and were unable to build relationships over time

in many cases. Thicould further exacerbate affinity distance.

5.5.3 The context around EPs means that they cannot always effect change in the
ways that they might like to.Talking about their uses and experiences of the PTMF seemed
to prompt the participants to reflectalt whether EPs have adequate power to effect positive
change. The potential for professionals to both have power and lack power was also reflected
in some of the literature reviewed in Chapter 2, which highlighted the potential power
dynamics which can &t between professionals and clients (Enlander et al., 2021; Reis et al.,
2019; Siverns & Morgan, 2021) and between professionals and those above them in the
hierarchy of their workplace (Brown, 2019). The participants of the current study further
reflected on the impact of the wider context on their work, although this could be an area for

specific exploration in future research.

There was a suggestion that EPs may unwittingly act as a maintenance factor in the
systems around CYP, in that EPs can beefara mp | e, Aijust another [ é]
excl udes 0 -118) ahs ks ireminiscdntlof the perceptions of professionals held by
some of those involved in the sélélp groups who opted to use the PTMF as an alternative
to the standard mental heafitovision that they had found alienating and unhelpful
(Griffiths, 2019; SHIFT Recovery Community, 2020). As the current study focused on the
perceptions of professionals who had made use of the PTMF, it is not possible to draw

conclusions about whetheretlPTMF may be experienced differently by clients.
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5.6 Theme 5 Importance of storytelling.

5.6.1 Using the PTMF is a rewarding way to develop an kdepth understanding
of a situation. Narrative psychology places language, stories and meaning as central to the
ways that people understand themselves and others (Crossley, @02} escription§
where conclusions are drawn about the cause or meaning of behaviour based on limited
information, are contrasted witthick description§ where a rich picture can be painted of
someoneds circumstances, behaviours, and the
through complex storytelling (Morgan, 2019). Participants views about stories and

storytelling seemed to be closely aligned with these ideas.

Some participants seemed to hold a view t
is a key aspect of the EP role. Exploring stories was considered to be useful for helping
situations to becom@&instuclboand for designing meaningful interventions which are more
appropriately targeted. This |links with Par a

assess the needs of the caregivers of individuals with mental health needs.

One participant (Judeygvided more detail about the processes involved in using the
PTMF to elicit stories. Jude acknowledged their own role in listening closely to the
experiences of clients and translating them into the language of the framework. This was
similar to the actie role taken by the facilitators where the PTMF was used in a prison
setting (Reis et al., 2019). Reis et al. (2019) considered the PTMF easy to translate into

practice, a sentiment which seemed to be shared by the current participants.

Many of the other @rticipants reported to have talked through the core questions with
their clients. Paradiso and Quinlan (2021) had likewise structured their interview around the
core questions of the framework. Some of the questions were interpreted differently than may

have been expected by Paradiso and Quinlanés
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This was not explored by participants in the current study, suggesting that even if varied
interpretations did occur this was not considered significant or reléMaistsuggests that the

core questions of the PTMF can usefully be used with clients to explore their story, even with

' i mited explanation of the framework as disc

EPs is constrainedo).

The participants seemeal tonsider exploring stories through the use of the PTMF an
enjoyable and rewarding way of working, with some of the participants linking its use to their
values and the ways that they would like to practice as EPs. Similarly, there was a suggestion
from the literature reviewed in Chapter 2 that some individuals may be more drawn to the
PTMF than others, particularly those who had negative experiences or were marginalised by
traditional mental health support (Griffiths, 2019; SHIFT Recovery Community, 2020;
Sapsford, 2021). The participants did not share any insight into their own relationships to or
experiences with help, although many of them expressed some frustration with or questioning

of mainstream EP practice.

5.6.2 The PTMF can help to centre margindised stories.Participants viewed their
storytelling work with the adults around CYP as helping to change dominant and unhelpful
discourses, and as an opportunity to advocate for the voice of the CYP and offer more
respectful narratives even in the abseatthe CYP or where they were unable to share their
own stories. There was a sense from the participants that some stories can be harmful and that

the PTMF helps people to tell more helpful and hopeful stories about themselves.

Being supportedtotellboe 6 s own st ory was considered ©b
helpful and empowering. Similar to the report written by Reis et al. (2019), this study focused
on the perspective of the professionals, meaning that it is unknown whether this view was

shared by cliets. While SHIFT Recovery Community (2020) and Griffiths (2019) reported
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that telling their stories based on the PTMF
analysis of their case study presentwewd a mor
in spiritso.

5.6.3The PTMF can be used alongside diagnoses (even if diagnoses are not
consideredtobeideal]Some of the participantso reflecti
me, Lyotardés (1979/1984) i deasSmetwmfaoalives post mo
A metanarrative is an aincompassing dominant schema which is considered to order and
explain knowledge and experience, and which is commonly considered to reflect universal
truth. Lyotard suggested that postmodernism was a move away from grand narratives such as
Christianity and Enlightenment and towards localised narratives which draw uporceclecti

and varied theoretical underpinnings.

For the participants, there seemed to be an interest in moving away from
metanarratives and their relation to, for example, intelligence and intelligence testing, and the
categorisation and labelling of CYP. Partaips reported being keen to take a pexsamtired
and holistic approach, and considered the PTMF to be facilitative of this. At times the
participants contrasted this with other approaches, such as the use of diagnoses, which were

described as limiting angathologising.

The desire to avoid pathologising adaptive behaviour was shared by Collins (2019),
who argued that this can exacerbate distress. Something that the participants (and Collins) did
not explore, and which could be an area to consider in frggearch, is whether there are

limits to the kinds of behaviour that could or should be depathologised.

Diagnoses such as dyslexia were also considered by some participants to have an
impact on attitudes towards the individual with the diagnosis, suleh lamiting the kinds of

interventions that they might access. There may be a connection between this belief and
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Seerybds (2021) finding that a schizophrenia
a formulation based on the PTMF. Further exgloraaround attitudes towards and
approaches to intervention for CYP with diagnoses and where there has been a PTMF

formulation seems warranted.

Despite a seemingly shared view that it may be useful to avoid diagnoses, the
participants acknowledged thatirag a diagnosis can be useful and helpful, particularly
within current systems. The participants seemed confident that the PTMF could be used
alongside diagnoses, and that one or more di
the participants &d found it useful to use the PTMF in cases where CYP already had a

di agnosis to create a Othickd description of

5.7 Theme 6 Empowered individuals can be agents of change?

5.7.1 The PTMF can empower adults to changéheir life. Bandura (1986)
developed Social Cognitive Theory (SCT) from Social Learning Theory (SLT) to include the
concept of selefficacy. SLT is the understanding that there is a dynamic, reciprocal
interaction between a person, their environment benl behaviour, and that people can
learn from observing others. SCT added that whether a person performs a behaviour or not
will depend on whether they believe that they can successfully complete the behaviour (their
self-efficacy). Bandura (200bp.10descr i bed ef fi cacy beliefs as
agencyo, with agency being the ability to ma

actions.

The participants focused on personal agency as an aim and a positive outcome of
usingthe PTMF. This i nked with Sapsfordés (2019) findi
benefited from the PTMF intervention by experiencing increased personal agency and

empowerment. Regardless, the focus on developing personal agency was somewhat
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surprising for me; given theTMF centres environment and context | had expected the
participants to place more emphasis on the need to make changes to these to improve

outcomes.

However, SCT specifically denotes tteziprocalinteraction between person,
behaviour and environment,eganing that a change in any of the three will impact on the
others. One participant (Sam) gave a specific example where they anticipated that a change in
the adultds knowledge about the UK benefits
environment around tivechild. From this, it could be inferred that the only barrier to the
family having access to financial support wa
may be entitled to. However, as reported by Cantrell (2021), navigating the benefits system
can be complicated, disempowering and lead to distress. Sam did not report the outcome of

the case leaving some ambiguity about the effectiveness of this intervention.

5.7.2The PTMF can change how people think about their lifeWhere it was
considered impssible or unlikely that clients could act as agents to make positive changes to
their circumstances, participants seemed to suggest that they would benefit instead from
changing their feelings and reactions towards their circumstances. In these cd3&bkhe

could be used as a tool for reframing experiences.

Within cognitveb e havi our al approaches there is a
feelings and behaviours, as distress is considered to be the result of faulty cognitions (Teater,
2013). At times there were suggestions from the participants that individuals could be
supported to think in more helpful ways and that this would reduce their distress, which links
to cognitivebehavioural theory. The PTMF was considered to be a tool which couldafecili

these changes in perception.
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However, a key difference betwe€ognitive Behavioural Therapy (CB&hd using
the PTMF in this way, is that in CBT the aim is to encourage the clients to develop more
rational thinking, or to bring their thoughts mondine with reality (Longmore & Worrell,
2006). The participants did not purport to be encouraging their clients to see and understand
the reality of their experiences, but rather to explore and consider different ways that they
could make meaning. Thismsore aligned with constructivist therapies, where the client is

seen as creating reality through their meamiraking (Neimeyer, 1993).
58Theme7il t 6s easier for individuals to change

5.8.1Using the PTMF subtly changes ERpractice. The Fogg Behavior Model
(FBM) was developed by a computer scientist with a background in designing persuasive
technol ogy, or computers which can change pe
model posits that a behaviour will occur wreeprompt occurs at the same time as someone
has sufficient motivation and sufficient ability to perform the behaviour, and has been
influenced by Social Cognitive Theory, described above. Pictorial representation of the

model can be found in Figure 4.
Figure 4

Fogg Behavior Model.
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In essence, the model suggests that even where somebody is motivated to make a
change, the change has to be (and feel) sufficiently easy. Easier behaviours are often those
which are very similar to whatever the person is already doing, and so Fogg aslfocate

daby stepSapproach to behaviour change.

This model may explain why the participants were able to make use of the PTMF.
The trigger for using the PTMF was usually hearing about it or seeing it in work with others.
The participants were motivatéa use it because it seemed to fit with their values and beliefs
around context as a cause of difficulties and the importance of storytelling. The PTMF also
felt sufficiently easy to implement because it required only small changes from current
practice, ach as asking the core questions in consultation, or reading through sections of the

PTMF while formulating.

Many of the participants either reported, or seemed to demonstrate through their
insights, that using the PTMF had encouraged them to reflebearptactice. Similar

experiences of the PTMF as prompting reflection had previously been reported by Collins
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(2019), Griffiths (2019) and SHIFT Recovery Community (2020). Most of the interviews
seemed to prompt the participants to reflect about thegamlocal and political positions

taken by themselves and the profession as a whole. It is not clear from this research alone
whether the PTMF is attractive to EPs with an awareness of and interest in philosophical and
political dilemmas within the professi, or whether using and discussing the PTMF

encouraged the participants to reflect on these issues in particular.

5.8.2 There is a possibility that the PTMF could encourage or facilitate wider
changes within Educational PsychologyMany of the participais seemed enthusiastic
about wider adoption of the PTMF within Educational Psychology practice. The participants
offered somebaby stepStowards this change, including starting conversations with
colleagues about the PTMF, inclusion of the PTMF as antajboint in EP training courses,
and the dissemination of the findings of this research. A strategy for this will be discussed

later in this chapter.

It was also thought that greater awareness of and use of the PTMF may facilitate
systemic change withitihe profession in other ways. For example, some of the participants
believed that discussing the PTMF with colleagues could promote discussion about, for
example, race and racism within the profession. However, it was felt that the PTMF was not
commonly krown about by EPs. This seems to be in contrast to some other professions. For
example, Fyson et al. (2019) seemed to suggest that many courses for training social workers

were already including the PTMF within their teaching.

5.9 An Overall Story of the Data

As a contextwualist piece of #Abig Qo (Kidd

aim of this study was to explore the views and experiences that EPs shared with me and to
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present a story of this data. For me, the overall story of the data can bedumias

follows:

In using the PTMF (and reflecting on it through the interview process), the
participants found themselves managing a series of tensions between apparently
conflicting ideas: EPs as powerful and powerless; sharing psychology and saving
time; a desire for EPs to work more closely with other professionals but also to be
distinct and unique; virtual work being undesirable and virtual work being the only
option; diagnoses and tidick descriptiobof narratives; and clients as free, active
agents of change and constrained, passive products of their environment. Rather than
alleviating these tensions, the PTMF seemed to bring them to the forefront, perhaps
drawing EPs away from theither/obposition and towards the complexity of

doth/anéd However, the greatest tension within the data (and one which seems to me
unresolved), as captured by the two overarching themes, seemed to be between the
focus on systemic issues when considering theecalugroblems, but on change at an

individual (or small groupf individuals)level when considering solutions.
5.9.1 Possible Theoretical Explanations for this Story

5.9.1.1Dichotomies are just how we think, but the PTMF takes a&both/and6
position on power which may have nudged the participants towards the samEhere are
a number of theories in psychology and other disciplines which suggest that it is natural for
humans to organise the world in terms of dichotomies. Within the psychbamnadition,
binary thinking characterises the earliest
considered a defence mechanism against the uncomfortable feelings that can come with an

understanding that things can be both good and bad (Spillaks 2011). Tolerating
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ambivalence is therefore considered to be a more challenging position to hold, although this

theory asserts that it is possible to reconcile binaries into a unified whole.

The theory of cognitive dissonance, as described by Fes{it@gr), also links to the
idea of managing oppositions. Festinger proposed that pairs of cognitions can either be in
harmony or opposition with each other. For example, an individual may enjoy keeping up
with the latest clothing trends, and then learnualpooblems inherent within the fastshion
industry. These cognitions are incongruousgissonart According to the theory, this
causes discomfort which can be alleviated by bringing the cognitions back in line with one
another. The fashiefollower could do this by beginning to shop more ethically, or they
could find ways to justify the maintenance of their preferred shopping habits, such as by

identifying (or even imagining) flaws in the new information that they received.

Structuralism is a theomyhich posits that components of human life (such as
language and culture) can only be understood through comparisons, by considering one thing
in relation to its opposite (Blackburn, 2008). For example, structuralism encompasses the

idea that it is possie to understandightéonly when compared wittdarka

To the structuralist, the concepts of the PTMF would also be understood in this
dualistic way. For example, power would be meaningless without impotence. This could lead
to black and white conceptisdtions around who has power and who does not, dividing
people into the advantaged and disadvantaged, oppressors and oppressed, victims and
perpetrators and so on. With these categorisations in mind, the PTMF would legitimise the
distress of certain indigtuals or groups, but could also be used to invalidate others (those
considered to hold power) and to stoke kgesup competitive victimhood (CV). CV occurs
when there is conflict between groups about which has suffered more and can be increased

when ongyroup is blamed for harming the other (gogurrent discourse between some trans
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rights activists and radical feminists). CV is considered to be a significant barrier to

reconciliation and collaboration between groups (Young & Sullivan, 2016).

However, he Foucauldian view of power, which influenced the development of the
PTMF, is that power always exists beyond the influence of individual people or groups, and
that the source of power is complicated, dynamic and multifaceted (Lynch. 2011). Rather
than facusing on the possible hierarchies of power, the PTMF highlights that power can
operate negatively in any life. This avoids the aforementioned complications of attempting to
categorise individuals or groups as the winners or losers of power dynamicarfitipants
commonly used the PTMF in situations where it was clear that the clients were experiencing
hardship, but some also made use of it with individuals who could be considered to be in
positions of power, such as headteachers. Using the PTMF alsoraged the participants
to reflect on the power resources available to EPs, as well as the areas where EPs have less

power.

Both cognitive dissonance theory and psychoanalytic theory suggest that holding
seemingly opposing ideas in mind simultaneoualy be difficult and uncomfortable. Elbow
(1993 p.24) described binary thinking as tigeath of least resistangfor the human mind, a
position which seems to be supported by the theory relating to dichotomies as outlined above,
and by the dominance ofriary thinking across time and culture (Barker & lantaffi, 2019;
GermondDuret, 2016). However, binary oppositions have also been argued to bring about
dominance and hierarchy, with one pole inevitably privileged over the other (Germond
Duret, 2016; Robbin2015). When applied to groups of people, this can lead to
discrimination, oppression and prejudice or, to use the language of the framevpanketo
andthreat This suggests that it is important to find Amarmful ways to manage binary

thinking.
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Elbow (1993) suggested five possible ways to deal with dichotomies: choosing a side
as the correct or better sid@i¢her/obthinking), compromising, denying the conflict,
reframing the conflict so that there are more than two sides, and affirming the truth,
importance, correctness and necessity of both sideth(andthinking). He argued that this
final approach offers an opportunity for balance and for outcomes without winners and losers,
but reiterated that it is not an easy position to hold. The Etits may have used a
combination of these approaches to manage the conflicts which were brought to mirid by the

use of and reflection on the PTMF.

5.9.1.2The dntological framework6adopted by the profession may prioritise
individual approaches and/or there is an individual approach to adoptingontological
frameworks@ Participants in the study suggested that the PTMF is not yet widely known,
discussed or utilised within Educatior®dychology. In contrast, Fyson et al. (2019) reported
that the PTMF was being taught on many social work training courses, suggesting that the
social work profession may have more widespread awareness of the model. This difference
may be explained by thigpoken or unspokei@ntological frameworlk®which underpin

each of these professions.

Ornellas et al. (2016.223 outlined fourcntological framework&which have been
identified in social work: interpretivigherapeutic, individuateformist, neolilerat
managerialist and socialisbllectivist. These are frameworks which structure the nature and
purpose of social work, underpinned by an understanding of how problems occur and how
best to achieve aims such as wellbeing. Definitions for each can it ifolrables. Ornellas
et al. (2016) argued that the most recent global definition of social work as published by the
International Federation of Social Workers (2014) marked a shift from individual to
collective approaches, reflecting a professiode cmmmitment to the socialigtollectivist

framework.
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Table 5

Key Features of Ornellas et al.o6s (2016) Ont

Ontological Framework Key Features
1 Focus on relationships and meaning madadividuals
1 Client centred
Interpretivist
1 Aims = fulfilment, growth, wellbeing, individual chang
therapeutic

in capacity to cope, empowering people to rise above
their situation

1 Acknowledgement of individual and social componen
to problems

1 Maintenance of social ordérgradual, small steps of

Individualreformist change preferred

1 Profession accepts limits to role and function

1 Aims = maintaining good fit between individual and
environment

1 The profession is a business, servicessale within a
competitive market system

Neoliberat 9 Focus on measuring performance, accountability and
managerialist ensuring excellence

1 Aims = encouraging individuals to be responsible for
their own wellbeing

1 Social transformation considered only way for

Socialistcollectivist

disadvantaged to gain empowerment
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1 Aims = challenge current structures and status quo,
mobilise collective action, redistribute wealth and pow

developing critical consciousness

Each of the ontological frameworks described above seemed to be reflezspe dts
of the data and analysis of the current study. For example, the participants spoke of
enhancing clients6é capacity to cope with the
their perspective, which aligns with the interpretitiggrapeutic frameork. Participants
reflections on trading and the comparisons with other professionals are reminiscent of the
neoliberaimanagerialist framework. The acknowledgement of individual and social
components to issues, as well as the reflections that EPs niayt@@naintain systems as
they are and that systemic change is very difficult reflect the indivigfiaimist framework.
The desire for systemic change and suggestion from one participant that EPs might
effectively engage with politics links with the saltst-collectivist framework, although there

seemed to be less evidence for the influence of this framework than the others.

Unlike in social work, there does not appear to be an agreed definition of Educational
Psychology or shared missistatement from a national or international professional body.
However, the Health and Care Professions Council (HCPC) publish standards of proficiency
for practitioner psychologists (HCPC, 2015), and the British Psychology Society (BPS)
produce a list of @mpetencies which must be met by trainees to qualify as EPs (BPS, 2019).
Together these give a good indication of expected practice in Educational Psydhdhay

UK.

From the competencies and proficiencies, it is clear that EPs must understand the

impact of a range of systemic factors such as socioeconomic inequality, but there does not
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seem to be the requirement for EPa¢bto changehese things (BPS, 2019; HCPC, 2015).
However, EPs are directed to participate in policy and systems developmgatilgdy as
informed by research, although this may refer to individual practitioners contributing to local
policy within organisations, rather than a collective effort to influence at a political level (see
AppendixQ for a breakdown of related competescand proficiencies). The competencies

and proficiencies therefore seem to suggest that Educational Psychology aligns more so with
the interpretivistherapeutic or individualeformist frameworks as they are understood in

social work.

However, separatgimanyEPSsand training courses emphasise social justice and
community psychology as core aspects of the role, @aghdale Education & Child
Psychology Service, n.d.; University of East London, 2021; University of Exeter, 2021; The
University of Sheffeld, 2019; Worcestershire Children First, n.d.). This could suggest that at
least some EPs are practicing or aim to practice in a way which would be aligned with the
socialistcollectivist framework, although it has been argued that a lack of a cleatidefin
of social justice has meant that even social justice may be understood in an individualistic
way, as moral behaviour chosen by individuals acting charitably to those less fortunate

(Thrift & Sugarman, 2018).

Arguably, each of these frameworks carpesential advantages and disadvantages,
with none being inherently good or bad. Howe
(2009) warnings about eclecticism aimdethodological consciousnés$his is the idea that
without careful interrogation of de@ims and approaches, individuals may practice in a
dogmatic way based on their own agenda. Argyris and Schén (1992) also argued that
professional effectiveness would be more readily achieved where espoused theory (the
worldview and values that one belieyggsdes their behaviour) and theansuse (the

decisions and actions that one actually takes) were brought into line with each other. For EPs,
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this may mean developing an awareness and understanding of the ontological frameworks
adopted by individuals artie profession as a whole, even if a consensus cannot be reached

about which model might be preferred.

5.9.1.3EPs may have a limited sense of collective agencdyithin SCT (described
previously) Bandura (2001) identified three forms of agency: pelsagency, proxy agency
and collective agency. By supporting clients to make changes in their lives, EPs could be
considered to be exerting proxy agency. Bandura (2001) defined proxy agency as
encouraging others to act to secure a desired outcome, anthedleat this can happen
where individuals have influence but not the means to make changes, where they feel that
others can do things better than them, or where they do not wish to take on the burden of
being in direct control. The participants reportieat they felt unable to directly control
outcomes for CYP, but were also conscious of the power of influence that they held, which is

aligned with the concept of proxy agency.

Collective agency is a shared belief in the collective power to make thingsrhap
(Bandura, 2001). One EP reflected explicitly about the power of EPs to create systemic
change through engaging in politics. Otherwise, there was very little reflection about how
EPs could make changes to the contextual factors that the EPs hightiglineolortant
contributors to distress. A possible explanation for this could be that EPs may have a limited
sense of collective agency, which could perhaps be linked to the lack of shared definition,
mission statement, and clear ontological framework f@pEacticadescribed previously

This could be an area for exploration in future research.

5.10 Reflexivity
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This section is written to provide context to the reader about the potential impact that
| had as the researcher on this study, and in particular the analysis and conclusions. As a
contextualist, | acknowledge that téfendingOof this study derive frormy own interactions
with and beliefs about reality, and do not reflect an objective external reality that was
awaiting my discovery within the data. However, it remained important for me to practice as
a reflexive researcher so that my interpretationsestajose to the data and reality as
described by the participants, rather tleanlusivelyreflecting my own positions and

interests.

Looking back on my familiarisation notes, before | had conductenhtieiewsl|
clearly anticipated that the conversasonvould have more of a focus on diagnosis and
labelling. Although diagnoses were discussed and there were suggestions that it would be
helpful to move away from them, this topic was less prominent than | expected. The
participants also seemed to have éyggnored th&General Patter@section of the PTMF.
This is the part of the PTMF which seems to attempt to move the PTMF beyond being a
model that can be applied in practice with individuals, and towards being a model for a whole
new way of approachingpe nt a | health and diagnoses. This
(unigue selling pointpf the PTMF as compared to other storytelling approaches or
approaches which emphasise the causal impact of contextual factors. However, it is possible
that this sectin seemed less relevant to educational psychology for the participants, due to
their understanding of the differences between the diagnoses that EPs commonly deal with in
comparison to CPs and of their differing roles in diagnosis, but this was not expjored

participants.

Prior to undertaking this research, | had no experience in using the PTMF. However,
there had been times when | felt that the approach that | was taking was inadequate, and

where the PTMF may have provided a useful alternative had | kabeout it. For example, |
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was asked to deliver a group with young people who had experienced multiple internal and
external exclusions from school. The aim was to teach them to better regulate their emotions.

| planned a series of sessions base@Bif, with activities to help them to recognise their

feelings andfaultydthinking patterns. However, the young people seemed to have bigger

issues on their mind, bringing every conversation back to racism or being hated and
misunderstood by teachers. After gamg out my literature search, | thought it could be
interesting to repl i-kasedistervRrdionsvithegroup bfgosing( 201 9)
people like this, as | felt that helping them to make sense of their experiences may have been
more impactful. hese feelings may have made me particularly hopeful that the PTMF could
achieve the things that | felt some other models and approaches lacked. This could have

oriented me to lend more weight to the positives reported by participants.

| also held (and dtiloosely hold) a view that the EP profession demands a superficial
engagement with issues of power, social justice and politics, that virtue signalling and
appearing to be on the Ori ght arockingthebo@f cert a
ard the genuine questioning of authority are considered to be at odds with the picture of
reflective, considered, quiet rationalism that EPs seem to present. This may have made the
political and philosophical reflections shared by the participants seerouteri salient to
me. | noticed that there were times in the interviews where | strongly identified with what the
participants were saying and had to resist the urge to join in and share my opinions. |
managed this by writing in my research jourgsgeAppendixR for excerpt¥y and by having
regular conversations with my supervisors about my own perspectives on the politics and

philosophy of the job.

Throughout the analysis process, | was drawn to the conflict between systemic causes
and individual solubns. This is something that | believe that | am particularly sensitive to

because of my beliefs and experiences. As a TEP | find myself makingssailal|
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recommendations for individual children which feel wholly inadequate when | allow myself
to considethe radical societal overhaul that | actually consider to be necessary. Additionally,
my left-wing political beliefs mean that | view current society as placing too much emphasis
on individualism, competitiveness and productivity, and not enough on caopass

connecting and collective good. Because of this, | considered ignoring this aspect and
concluding that the PTMF had supported the EPs to manage tensions between conflicting

ideas.

However, on returning to the data, revisiting my codes and tweakingedweaking
my developing themes to check that my analysis was grounded in the data, | decided that |
could not ignore something which seemed so prominent to me. | made changes to the themes
and how they were organised in relation to each other, but tierrhaw | looked at it, there
did seem to be quite a lot of evidence that the participants were attributing systemic issues as
the cause of their clientds problems, but
leveland providing few insights to ways that EPs may make changes aider systemic

level.

5.11 Strengths and Limitations

A critical realist, contextualist position has been maintained throughout this research,
which includes an understanding that individuals interpret and, to amt,e@@struct their
own realities, including through dialogue with others. This research therefore represents my
interpretation of the data that | collected from a particular group of individuals at a particular
time. When describing Reflexive TA, Braunda@larke (2024, pp.270) warned against
@ositivism creefi This is where values from guantitative posithegtpiricist research, such
as striving for objectivity, are incorporated into qualitative research. As such, limitations

around sample size andrgalisability are not considered relevant for this research.

r
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Although objectivity was not the aim, the researcher was keen to ensure that the
processes undertaken at each stage of the research were transparent to ensure trustworthiness
and rigour. Thidas been offered by maintaining an audit trail of the analysis process and
including a reflexive account of the researc
the research topic and findings. Due to the contextualist epistemology, it was sidecedh
possible for the researcher to have no impact on the research process or analysis. Rather, it is
acknowledged that the findings presented will inevitably be influenced by my positions as a

researcher.

Although the aim of this research was to praglone interpretation of the views and
experiences of the participants, it is hoped that this may have utility to other practitioners. To
support with this, | have linked the themes that | have generated with research and theory to

provide a possible exptation as to why these findings may have occurred.

| have also provided information about the context within which the data was
collected to allow the reader to draw conclusions about whether the data and interpretations
may be transferable to their owartext. However, a limitation of this research exists in the
amount and type of data collected to contextualise the findings. Given the nature of the
PTMF and some of the reflections that the discussion prompted, it may have been helpful to
ask the partiggants about a range of characteristics such as gender, ra@katallity. As
the PTMF may be particularly suitable for or attractive to individuals for whom mainstream
supportive services have been unhelpful, it could also have been useful to knbvthabou
participants own experiences of and relationships to help. However, this was considered

sensitive information which may have made participants feel uncomfortable.

A self-selecting strategy for recruitment was employed, meaning that participants

volunteered to participate if they felt that they met the inclusion criteria. This approach could



151

lead to the recruitment of individuals with particularly strong views, or with personality traits,
opinions and values that mean that they are particularly opamdtinterested in taking part
in research of this kind. However, this was considered a necessary approach as the PTMF is a

relatively new framework and does not yet seem to be widely known by EPs.

The research also focused on individuals whodisehdy made use of the PTMF,
with a particular call for participants who had used the PTMF extensively or who had
incorporated it into many aspects of their practice. This was done in the hopes that the
participants recruited would have a range and defpéixperience to speak to. However, this
may have created a bias towards individuals with positive experiences of the PTMF. Despite
this, the participants were able to reflect on some barriers to using the PTMF and challenges

associated with it.

5.12 Conclusions

The PTMF seems to have utility for direct work with cliemtbere it can help to
empower peopleencourage them to tell and hear new and helpful stories about themselves
and promote personal agency. For EPs, the PTMF can also usefully pronmemtiorethbout
the nature about purpose of the EP role, the dilemmas present within it, and how to develop a
sense of balance between opposing ideas. The PTMF may be patrticularly suited to EPs who
have an interest in the bewysabndeanifacilitacéhe ses of
exploration of systemic problems beyond the school and family context. However, using the
PTMF does not necessarily lead to the promotion or implementation of systemic solutions to

these systemic problems.

5.13Implications

5.13.1 Recommendations for Future Research
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The current research focused on EPsO6 vi ew

following could be suggestions for future research based on the findings:

1 Asthe PTMF was deemed to have utility by Efes in a range of situations, it would
be worth considering how the PTMF is experienced by children, parents and school
staff.
1 Once the PTMF is more widely known and used, carrying out similar research with
EPs who have used the PTMF directly with children
1 Exploring EPs sense of collective agency and how this could be promoted.
1 Exploring how EPs have worked at tireacr@l e v e | of Bronfenbrenne
1 Implementing and evaluating a therapeutic intervention for CYP based on the PTMF.
1 Exploring how variatns in multidisciplinary practice impact on EP practice in
different contexts.
1 Considering ways that EPs understand and carry out formulation.
1 Exploring the ease and brevity with which the PTMF could be explained to lay
people.
1 Exploring the impactof COND-1 9 on EPs®é perceptions of t}
1 Considering the impact of virtual distance on collaboration in EPs.
T Exploring EPs 6 thepmolticadgndsdape mmgpacts dbn theiorate.
T Exploring EPs6é views on depathologising b
1 Considering attitudes towards and approaches to intervention for CYP with diagnoses

and where there has been a PTh#sed formulation.

5.13.2 Recommendations for Practice

This research highlighted potential uses for the PTMF in Educational Psychology

pracice, and in particular outlined the value that participants had experienced in using the
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PTMF to discover and tell stories about their clieB8s who wish to make use of the PTMF

may find the following suggestions to be a helpful starting point:

1 Askthe key questions from the PTMF in consultation or supervisiaevelop
narratives with clientsor refer to théey questionsvhen developing
formulations.
1 Mention the PTMF in multdisciplinary meetings to promote the role of context
in situatonswhes t he O0bi o6 aspect of the biopsy
dominating.
1 Make use of supervisigmroup supervisioandotherdiscussion spaces to

develop understanding of the PTMF.

The analysis also highlighted a tension between the focus on systemscvsmrethe
EPs were considering the cause of problems, but on change primarily at an individual level
when considering solutions. As such, | would like to suggest thahlE®@sonsider the

following:

1 Reflect on the outer circlesfroBir onf enbr enner 6s model and
should support at the macro lev€harryingout and disseminating research beyond
the EP professiore(g., approaching policynakers, sharing findings with the general
public, being explicit aboutesearch and theory in consultatioeports etg.are all
ways that this could be achiev&&bme EPs may be also interested in using
psychological knowledge to engage in activism. (Psychologists for Social Change is a
network with an interest in exactliis.)

T Additionall vy, it may be necessary to ref]l
underpinning EP practice, both individually and collectively. EPs could promote

discussion and reflection about the frameworks which are most and least attractive as
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individu al s and within groups of EPs and shar

theorydé in dniume dwi th O6theory

5.14 Dissemination Strategy

Due to the participantsodé reflections abou
PTMF within Educational Psychadgyy, it is hoped that it will be possible for this research to
be widely shared. A short report will be produced and distributed to the participants. | will
also produce and share a presentation about this research with colleagues on my training
course andgh my EPS in the first instance. It is also hoped that | will also be able to present
the findings at webinars and conferences r el

aim is to publish the research in a pemriew journal which is widely reday EPs.

This research also served as a reminder to me of the négde@sychology away
As such, | intend to link up with the PTMF interest groups to discuss and support with the

creation ofPTMF resources for children, parents and school staff.

Word count: 37698
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how participants.| was for need to
participants Unclear findings consider
were kept whether presented. | operation of
from harm. data came power in
from climate
interviews distress.
or focus
group. EXCLUDE fron
review.

Brown (2020) | Yesg one Yes¢ approval | Yesg Yesg Acceptable;
interviewee sought, ethics | process themes findings
known to the explored in described in| described | discussed in
researcher, some detail. | detail. in depth relation to
researcher and previous
reflects on examples | literature,
impact of own from data | some
experiences as given. implications
member of the highlighted,
trainee suggesibns
population. for further

research given
and
appropriate.

Cogan (2020) | No¢ research Yesg approval | Yesg Yesg Acceptableg
from social sought, ethics | process emergent | some
constructionist | explored in describa in | theory implications
perspective but | detail. detail, presented | suggested
little exploration negative graphically.| although with
2F | dzil K g case a lack of
influence on analysis clarity.
data and presented.
findings.

Paradiso & Yesg no prior Yesg approval | Yesg Yesg Acceptable;

Quinlan (2021)| relationships, sought. process themes suggestions
researcher not described, | explored in| given for
part of two authors | depth and | practice and
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population of coded examples | research and
interest. separately | from data | limitations
and given. acknowledged|
compared.

Schnackenburg Yesg researcher| Yesg approval | Yesg Yesg Acceptable;

(2020) identifies sought, ethics | process findings many
relationship to | explored in described in| presented | implications
population and | detail. detail, as model, | for practice
reflects on negative examples | highlighted.
potential case from data
impact. analysis given.

presented.

Siverns (2019)|/ I y Qdi { 9 Yesc approval | Yesc Yesg in- Acceptable;
NB a S| NI f sought. process depth implications
position in described in| exploration | for practice
relation to detail. of themes | clearly stated.
topic/population and
unclear. No examples
prior from data
relationships given.
with
participants.

JBI Checklist for Text and Opinion
Study 1. Is the 2. Does 3. Are the | 4. Is the 5. Is there 6. Is any
source of | the source | interests | stated reference to | incongruence
the opinion | of the of the position the extant with the
clearly opinion relevant | the result | literature? literature/sour
identified? | have populatio | of an ces logically
standing in| n the analytical defended?
the field of | central process
expertise? | focus of and is
the there logic
opinion? | inthe
opinion
expressed?
Collins Yesc Unclear¢ | Yesg Yesc some | Limitedg Yesc logically
(2019) creator of | Authoris | although | informal some defends
the course. | @ 3 S y R| the author | feedback | contextualisi| position taken
justice is has been | ng statistics | against
& LIS O A | describing | sought. etc. pathologising
a course provided as | women in
of her rationale for | abusive
own developmen | situations.
creation. t of course.
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Fysonet | Yesg Yesg Yesg Yesc Yesg several| Yesg explains
al. (2019) | university | professors | interests | reasons for| papers position in
professors. | of social of trainee | the referenced. | relation to
work and | social developme psychiatrists.
teachers | workers nt of the
of the and future | course
course sevice have been
being users explained.
described. | considere
d.
Griffiths | Yesg Yesc Yesc Yesc Limitedg N/A
(2019) member of | expert by | reflects on | author references
the group | lived own participate | one or two
being experience| experienc | din the papers
discussed. | , member | es and group and | relevant to
of the those with | used the peer
group different | PTMF to support,
upon needs. reflecton | trauma and
which own life. the PTMF.
reflections
are
shared.
Reis et al.| Yesg Yesc Yesg uses | Yesg Limited¢ N/A
(2019) forensic forensic data from | informal references
psychologis| psychologi| the group | feedback | to narrative
ts, st, not to reflect | sought. practice and
facilitator previously | their research on
of group published. | experienc longterm
being es. imprisonme
discussed. nt.
SHIFT Yesc Yesc Yesg Yesg No-only the | N/A
Recovery | although expetts by | includes | authors PTMF is
Communi| the authors | lived range of | used PTMH referenced.
ty (2020) | are experience| reflections | for own
unnamed, from reflections
they are group. and
members participate
of the d in group.
group being

described.
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Paper | Type 1. Did the 2. Did the | 3. Were all | 4. Did the 5. If the
review authors appropriate, | authors do results of
address a look for relevant enough to the review
clearly the right studies assess quality| have been
focused type of included? of the combined,
question? papers? induded was it

studies? reasonable
to do so?

Elander| Literature | Yes what I FyQd |/ FyQd |/ FyQdnod Yes

etal. Review are birth inclusion | search information patterns

(2021) LJ NBy i iand strategy not | given about | within
experiences | exclusion | outlined. whether findings
of criteria not appraisal toolg have been
compulsory | apparent. were identified
child removal | However used/studies | with
(from the papers had to be of a | examples
perspective | reviewed certain from each
of PTMF)? are standard to be| of the

suitable for included. relevant
a studies.
qualitative
review.
Cantrell | Systematic| Yesg what Yesg Yesg search | Yesg CASP Yesg
(2021) | literature | are the inclusion | method used to thematic
review as | psychological| and clearly appraise synthesis
part of experiences | exclusion | outlined. rigour which | approach
thesis. and criteria informed taken.
outcomesof | justified. interpretation
claiming (or of studies.
attempting to
claim)
benefits in
the UK?
Paper 6. What are the 7. How 8. Can the 9. Were all 10. Are the
overall results of precise are | results be important benefits
the review? the results? | applied to the| outcomes worth the
local considered? | harm/costs?
population?

Elander | Birth parents have | N/A Yesg based | Yesg N/A

etal. often used threat on UK outcomes fit

(2021) responses to survive studies. with stated

history of trauma aims.
and adversity

compounded by

systemic

disadvantage. Thos

responses impact

their parenting skills
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and the ways that
they engage with

court proceedings
and cope with bild
removal.

Cantrell
(2021)

Claiming benefits is
associated with
adverse
psychological
effects.

N/AQ
although
clear and
thorough
process used
for analysis
and
integration.

Yesg based
on UK
studies.

Yesg
outcomes fit
with stated
aims.

N/A
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JBI Checklist for Case Reports

M® 2 SNB GKS LI A Sy i Q| Partlyginformation is fairly minimal given the

characteristics clearly described? single case study design.
2.WasthdlJF GA Sy Qa KAaG2NNocaz2zyYS (Se& RSGlFIAta |
and presented as a timeline? history were provided.

3. Was the current clinical condition of the Partlyc data from premeasures giveplus
patient on presentation clearly described? some description of his current situation.

4. Were diagnostic tests or assessment Diagnostic methodg N/A

methods and the results clearly described? | Assessment methodsyes, all described with
information re. validity etc.

5. Was the interventio clearly described? Yes( detailed account given.

6. Was the posintervention clinical condition | Yesg quantitative and qualitative data given.
clearly described?
7. Were adverse events or unanticipated evel Yesg discrepanies between qual and quant
identified and described? data discussed in detail. Potential explanatior
provided for decrease in sedfsteem measure.
8. Does the case report provide takeaway Yes( provides intervention outline based on
lessons? feedback and implications for practice

Long Godfrey Evaluation Tool for Quantitative Research Studies
(1) STUDY OVERVIEW
Purpose

1. What are the aims of the study? Investigate the hypotheses: 1. Describing a case of psychosis

using a PTM narrative reduces stigmatising attitudgative to using a DS diagnosis of

schizophrenia; 2. Describing a case of psychosis using a PTM narrative is associated with less positive
attitudes to helpseeking relative to using a DSWiagnosis of schizophrenia; 3. Describing a case of
psychosisising a PTM narrative diminishes the perceived helpfulness of treatment options relative

to using a DSMB diagnosis of schizophrenia.

2. If the paper is part of a wider study, what are its aims? N/A

Key Findings

3. What are the key findings of the studyyp 1 and 3 supported by data.

Evaluative Summary

4. What are the strengths and weaknesses of the study and theory, policy and practice implications?

Strengths; large sample size, attempt to constrain extraneous variables like gender, appearance
Weaknesg conclusion not fully supported by the data (PTM formulation may undermine
confidence in medicalised care and not taking medication), ecological validity,
formulations/diagnostic statement not written by qualified CP or psychiatrist, participants
potentially from very different cultural contexts (no breakdown by specific country of residence).

(2) STUDY, SETTING, SAMPLE AND ETHICS
The Study
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5. What type of study is this? Betwegnoups experimental vignette
6. What was the intervention? PTM formulation
7. What was the comparison intervention? DSM5 diagnosis of schizophrenia

8. Is there sufficient detail given of the nature of the intervention and the comparison intervention?
Limited (examples would have been useful)

9. What is the relationship of the stydo the area of the topic review? Relevant
Setting

10. Within what geographical and care setting was the study carried out? Ireland although
advertised on international social media sites and wide range of respondents.

Sample

11. What was the source pafation? General public on internet.
12. What were the inclusion criteria? Unclear

13. What were the exclusion criteria? Unclear

14. How was the sample selected? Selfiected.

15. If more than one group of subjects, how many groups were there, andrtaw people were in
each group? 351 participants

16. How were subjects allocated to the groups? Randomly.

17. What was the size of the study sample, and of any separate groups? Not clear how many in each
group or if the groups differed from each other inyaway (but important variables were controlled
for in analysis).

18. Is the achieved sample size sufficient for the study aims and to warrant the conclusions drawn?
Yes.

19. Is information provided on loss to follow up? N/A

20. Is the sample appropriate the aims of the study? Possilgjyperhaps could have chosen single
population (eg. exclude nehiish participants).

21. What are the key sample characteristics, in relation to the topic area being reviewed? Over 1/3
had studied some psychology, not cléaw many had lived experience of mental health difficulties.

(3) ETHICS

22. Was Ethical Committee approval obtained? Yes

23. Was informed consent obtained from participants of the study? Yes
24. Have ethical issues been adequately addressed? Yes

(4) GROB COMPARABILITY AND OUTCOME MEASUREMENT

Comparable Groups
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25. If there was more than one group was analysed, were the groups comparable before the
intervention? In what respects were they comparable and in what were they not? Not clear, controls
used.

26.How were important confounding variables controlled (e.g. matching, randomisation, in the
analysis stage)? At analysis.

27. Was this control adequate to justify the author's conclusions? Yes.

28. Were there other important confounding variables controlfedin the study design or analyses
and what were they? Any that were found to have an impact on first analysis.

29. Did the authors take these into account in their interpretation of the findings? Yes.
Outcome Measurement

30. What were the outcome critea? Stigma, attitudes towards seeking help and attitudes towards
treatment options.

31. What outcome measures were used? Social Distance Scale, Attribution Questionnaire, Mental
Help Seeking Attitudes Scale, Attitudes Towards Treatment Options Scale

32. Ae the measures appropriate, given the outcome criteria? Yes
33. What other (e.g. process, cost) measures are used? None

34. Are the measures well validated? SDS = high internal consisten&y= A& internal
consistency (considered acceptable with or@ritremoved), MHSAS = high internal consistency,
ATTOS = high for specialist and community, low for medical.

35. Are the measures of known responsive to change? No

36. Whose perspective do the outcome measures address (professional, service, user, carer)?
CGeneral public attitudes.

37. Is there a sufficient breadth of perspective? Yes

38. Are the outcome criteria useful/appropriate within routine practice? N/A
39. Are the outcome measures useful/appropriate within routine practice? N/A
Time Scale dfleasurement

40. What was the length of followp, and at what time points was outcome measurement made?
Immediately

41. Is this period of followdzL) & dzZF FAOA Sy (i (G2 a4SS (GKS RSaANBR
cumulative effects.

(5) POLICY AND PRAETMPLICATIONS

42. To what setting are the study findings generalisable? (For example, is the setting typical or
representative of care settings and in what respects?) Hard to tell as population not clear and
unnatural conditions.

43. Towhat populaton& G KS addzReQa FTAYRAy3Ia ISYSNIfAalofSK
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44. |s the conclusion justified given the conduct of the study (For example, sampling procedure;
measures of outcome used and results achieved?) Yes, largely.

45. What are the implications for policy? N/A

46.What are the implications for service practice? Considering clinical formulations (unclear
whether PTM is important part of it).

(6) OTHER COMMENTS
47. What were the total number of references used in the study? 69

48. Are there any other noteworthy featess of the study? No
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Appendix B: Recruitment Adverts

Email to Forum

Dear all,

My name is Elaine and | am a Year 3 Trainee EP at the Tavistock and Portman NHS Foundation
Trust. | am currently looking to recruit participants to interview for my thesis research on Educational
Psychol ogistsdéd views and expenmgFrameoseks of the Power

Who can take part?
You can take part if you:

Are a qualified EP (at either masters or doctoral level) or TEP on a HCPC and BPS approved
and accredited EP doctorate training course.
Were working as an EP or on a training placement as a TEP in the UK at the time that you
made use of the framework.
Are familiar with the Power Threat Meaning Framework either through exposure as part of
your EP training, CPD or through your own reading/interest.
Have made use of the framework in one (or more) of the following ways at least once:

o0 Used the framework to guide consultation (either in conjunction with other models or

not)

0 Used the framework to assist with formulation (either in conjunction with other models
or not)
Used the framework to inform an assessment approach
Used the framework when providing supervision, peer-support groups etc.
Used the framework when developing/delivering training
Used the framework in another way during and as part of your EP practice

= =4 =4 =4

O O 0o

Interviews are expected to last for around 45 minutes and will require participants to talk in depth
about their experience of applying the framework within their EP practice. | am particularly keen to
hear from EPs who have used the framework more than once or who have embedded the framework
within some aspect or aspects of their practice. However, those who have used the framework once
but feel sufficiently familiar with the PTMF to speak in-depth about their experience are also warmly
welcomed to participate.

What would participation involve?

Participants will be asked to take part in a virtual interview using secure video conferencing software.
The interviews are expected to last for around 45 minutes and, if you do choose to take part, will be
scheduled at a time which is convenient for you. The interview would involve answering questions
about your views and experiences of using the Power Threat Meaning Framework in your practice as
an EP.

The research is being supervised by Dr Dale Bartle, an Educational Psychologist and Research
Supervisor at the Tavistock and Portman NHS Foundation Trust. The project has been given ethical
approval by the Tavistock Research Ethics Committee.

How can | find out more?

Please contact me on the email address below if you would be willing to take part or would like further
information.

Thank you for your time.

Best wishes,
Elaine Milligan

emilligan@tavi-port.nhs.uk

Th


mailto:emilligan@tavi-port.nhs.uk
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Emailtofibe st practiceodo EPS

Dear [name],

My name is Elaine and | am a Year 3 Trainee EP at the Tavistock and Portman NHS Foundation

Trust. | am currently looking to recruit participants to interview for my thesis research on Educational
Psychol ogistsé views and experiences of the Power
website that you have previously been involved in some work around the use of the framework in EP

practice, and so | wanted to offer you (and colleagues) the opportunity to participate in my study.

Participation would involve a virtual interview via secure video conferencing software. The interview
would involve answering questions about your experiences of making use of the framework and your
views on it. | have attached the Information Sheet with more details.

Please email me if you would like to take part and we can arrange a mutually convenient date and
time for the interview. | would also appreciate if you could share the Information Sheet with any
colleagues who may be interested.

Let me know if you have any questions. | will look forward to hearing from you and/or any interested
colleagues. Thank you for your time.

Best wishes,
Elaine Milligan.

emilligan@tavi-port.nhs.uk

Email to known EPs

Dear [name],

Th

I am currently conducting my thesis research on EPs&®

Meaning Framework. | am looking for participants to interview who have made use of the framework
in some way within their practice (see attached Information Sheet for more details). Participation
would involve a virtual interview via secure video conferencing software. The interview would involve
answering questions about your experiences of making use of the framework and your views on it.

Please email me if you would like to take part and we can arrange a mutually convenient date and
time for the interview. If you know of colleagues who have made use of the framework and may be
interested in participating | would appreciate if you could share the invitation with them.

Let me know if you have any questions. | will look forward to hearing from you and/or any interested
colleagues. Thank you for your time.

Best wishes,
Elaine Milligan.

emilligan@tavi-port.nhs.uk
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Appendix C: Information Sheet

The Tavistock and Portman m

NHS Foundation Trust

Research Information Sheet

Exploring Educational Psychologistso6 views and
Meaning Framework.

You are invited to take pam an interviewfor aresearch studyThe purpose of this Information
Sheet is to provide you with the information that you need to consider in deciding whether to
participate.

Who is doing the research?

The research is being carried out by Elaine Milligan, a Trainee Educational Psychologist at the
Tavistock and Portman NH8undation Trustgmilligan@tawiport.nhs.ul. The research is
sponsored by the Tavistock and Portman NHS Foundation Trust and ethical approval has been
received from Tavistock and Portman Trust ReseattuissEECommittee on [date]. This means that
the research is safe to take part in and should cause you no harm.

The Principal Investigator is Dr Dale Bartle, Academic Tutor and Research Supervisor at the Tavistock
and Portman NHS Foundation Trudibdrtle @taviport.nhs.ul.

Why is the research being done?

The researcher would like to find out the viearsd experiences of EPs who have made use of the
Power Threat Meaning Framework. It is hoped thatitbgearch can build greater understanding of
the applicability of the framework to EP practice by considering the views and experiences of those
who have already used it.

Who can take part?
You can take part if you:

1 Are a qualified EP (at either mastersdoictoral level) or TEP on a HCPC and BPS approved
and accredited EP doctorate training course.
1 Were working as an EP or on a training placement as a TEP in the UK at the time that you
made use of the framework.
1 Are familiar with the Power Threat MeaningaRrework either through exposure as part of
your EP training, CPD or through your own reading/interest.
1 Have made use of the framework in one (or more) of the following ways at least once:
0 Usedthe framework to guide consultation (either in conjunction with other models
of not)
0 Usedthe framework to assist with their formulation (either in conjunction with
other models or not)
Usedthe framework to inform an assessment approach
Usedthe framewok when providing supervision, pesupport groups etc.
Usedthe framework when developing/delivering training
Usedthe framework in another way during and as part of your EP practice

O O oo
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Interviews are expected to last for around 45 minutes and will requamrgicipants to talk in depth
about their experience of applying the framework within their EP practice. The researcher is
particularly keen to hear from EPs who have used the framework more than once or who have
embedded the framework within some aspectaspects of their practice. However, those who have
used the framework once but feel sufficiently familiar with the PTMF to spedg&pth about their
experience are also warmly welcomed to participate.

What would taking part involve?

Taking part involvean interview which would be recorded for transcription. The interview would be
with the researcher. The questions would be about yaews and experiences of using the Power
Threat Meaning Frameworl here are no right or wrong answers to the questi@m] the

researcher is interested in what you think is important and your own experiences. The researcher
does not have expectations or hopes about what you might say, and is interested in your
perspective. The interview is expected to last arodldminutes.

What will happen to the information | give?

The interviews will be recorded and then transcrib&d.the recording facility in Zoom will be used,

the interview will be video as well as audio recorded. You can choose to keep the video switched off
if you prefer. The video footage will be deleted as soon as the recordings are transctnibeel.

transcript a pseudonym will be used and other details which might help someone to identifyilyou

be removed to ensure that your data remains confidential.

Please note, confidentiality is subject to legal limitations. This includes necessary information sharing
for safeguarding purposes where a disclosure is made of imminent harm to self and/or others.

The researcher will look at the information that you givesé if there are any themes or patterns in
what youand otherssay. The researcher will write about these themes in a description of the study
which is submitted as part of the Educational Psychology training course. The researcher will also
share the infomation with theEPsvho have taken part. This information will be presented
anonymously (under pseudonyms) so that other people cannot tell who said what, but you may be
able to identify yourself as you might recognise your own words. The researchelsoauamit the
findings to academic journals or present the findings at research conferences related to Educational
Psychology.

N

I £ f RFGF Attt 068 NBUGIAYSR Ay I O02NRIyOS 46A0GK GK
https://tavistockandportman.nhs.uk/aboutis/governance/policiegnd-procedures/and in
accordance with UK data protection law.

What can | do if | have any concerns about the researcliollowing my participation?

Participating in the research is voluntary and you can withdraw at any point until the data has been
processed (two weeks after the interview). This means that you could finish the interview but then
RSOARS f I (S Wantite researénher da use 2hg ifarmation you have given, or you could
stop the interview if you no longer felt comfortable. If you want or need to take a break during the
interview you canThe content of the interview is not expected to cause discondodistress.
However, he researcher will debrief with you and check how you are feeling after the interview has
taken place and signpost you to further support if necessary.


https://tavistockandportman.nhs.uk/about-us/governance/policies-and-procedures/
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If you have any questions at any point please feel free to ask the resealichau. have any
concerns about the conduct of the researcher, investigator or any other aspect of this research
project, please contaddeverly RobertsHead of Academic Governance and Quality Assurance
(academicquality@tayport.nhs.uk.

Please note:

WSONHZA GYSYyd F2NJ 6KA&a aiddzReé A& GF1Ay3 LIXIFOS 2y
possible to contact everybody where there are more interested parties than can participate. No
references2 G KS AYUSNIWASGas RI (I (o2nhdpartcipatiohn)inhé @A Rdzl £ Q&
research will be made in future personal or professional encounters


mailto:academicquality@Tavi-Port.nhs.uk
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Appendix D: Consent Form

The Tavistock and Portman m

o NHS Foundation Trust
Research Participant Consent Form

Exploring EducationalPsychol ogi st s6 views and experiences of
Framework.

Name of Researcher: Elaine Milligan (Trainee Educational Psychologist)
Principal Investigator: Dr Dale Bartle (Academic Tutor and Research Supervisor)

This research is being dartaken as part of the requirements for the degree of Doctorate in
Child, Community and Educational Psychology at the Tavistock and Portman NHS Trust.

Please read the attached information sheet before signing this consent form. The researcher
will be hgppy to answer any questions you have.

(circle as appropriate)

U | have read and understood the information sheet for the above Yes / No

study.
U | have been given the opportunity to ask questions Yes/ No
U lunderstand that my participation is voluntary and | am free to Yes / No

withdraw from the study at any point until the data has been
processed under a pseudonym (two weeks after my interview)

U | agree to take part in an interview and to the interview being Yes/ No
audio and video recorded

U | agree to being anonymasly quoted in the research Yes/ No

U lunderstand that due to the small number of participants | may Yes/ No
recognise my own comments in the research, but that the
researcher will remove or change details about me that would
allow other people to identify me

U lunderstand that there are limits to my confidentiality for legal Yes/ No
and/or safeguarding reasons

U 1 understand that the results of this study will be submitted as Yes/ No
part of a doctoral thesis and may be published in academic
journals relevant to Educational Psychology Yes/No

U | agree to take part in the above study

rrrrrrrrrrrrrrrrrrrrrr

Name of participant gééééeeeeeeéeeeeeeeeeed

rrrrrrrrrrrrrrrrrrrrrrrrrrrrrr

Signature ceeeeeeceeeceeeceeeceeececeeeeceeeceecece.

rrrrrrrrrrrrrrrrrrrr

Date eeeeeeeceeeceeeceeeceecece
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Appendix E: Interview Schedule

Interview Schedule

Check audio and visual quality, introduce self, thank participant for time, confirm seen Information
Sheet and signed consent forremind re. no hopes/expectations of what they might say, check for
guestions (and remind that there will be another opportunity at the end), check happy to begin
recording.

Contextual questions:

What is your role?: EP, senior, TEP etc.

What is your work aotext? ie. LA, private, NHS etc.

How many years have you been an EP/What year of your training course are you in?
Have you had any specific training on PTMF? What/who delivered?

Semistructured interview questions (these questions are intended as an eudlivd will be flexibly
applied):

1. Can you tell me about the time or times that you have used or drawn upon the Power Threat
Meaning Framework in your work as an EP?

Who was that with? What were their needs?
What was the context?

What did you do with itHow did you use it?

What led to that? How did that come about?

What happened before X? What happened after Y?
You mentioned Z can you say a bit more about that?
What does W mean to you?

What was that like for you/them?

What helped you to do that?

2. Inyour view, what would you say was the impact of using the framework?

What happened next? What was that like for you/them?

How do you think X came about?

Was there anything that you/they particularly likeislikedabout it?

If you were doing that again, velh would you change and/or keep the same?

What difference (if any) did it make to use/do/draw on that?

How else have you managed What (if anything) was different/similar about using the
PTMP

3. Having used the PTMF, what are your thoughts about ithow

In what ways/under what circumstances do you think it could be useful/not useful?

How easy was it to use in that way? What helped you to use it? What barriers were there?
How could those be overcome?

Are there other ways that you think it could be used?

In what ways does it fit or not fit with your views of the EP role?
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4. Is there anything else you would like to tell me about the PTMF?

Check again re. questions, remind re. confidentiality, anonymity etc.
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Appendix F: Interview Transcripts

Sam

Interviewer: So, before we sort of launch into the interview bit about the framework, it's just good
to get some sort of contextual information to kind of put people together and figure out what
people have in common and things like that. So what is yalerat the moment? Are you a
maingrade, senior, TEP?

Sam: Yes, | am a maingrade psychology in a local authority with a specialism in attachment and
trauma. So | lead on a kind of the boroughs, city wide kind of initiative on being trauma
informed/attachment aware so | do that sort of part time, but | also work as a specialist senior
psychologist for kind of more independently for fostering and adoption agencies sort of nationally,
because my specialism is attachment and trauBmyeabh, that's kind of a lgfroll | do so | work

three days in the local authority and the other two, independently in private practice with families
mainly. | kinda specialise in dyadic developmental psychothef&py use that a lot with adoptive
families or foster carers.

Interviewer: Cool, that sounds really interesting. And, and you answered my next question already
about local authority and so on. So how many years have you been an EP?

Sam: How many years? | qualified in 2012, so nearly 10 yézab.

Interviewer:And forthe power threat meaning framework then, have you had any specific training
on that, or how did you sort of come to hear about it, know about it?

Sam: | read an article about it a couple of years ago, | think it was a Lucy Johnstone one and | was
like, Ido a lot of this anyway to be honest in a lot of my kind of dyadic developmental

psychotherapy. | do a lot of kind of following around Dr. Bruce Perry's work, and you know, that kind
of within the trauma context, | feel like a lot of the principles weomnecting with that kind of shift

in narrative from, you know, what's wrong with you to kind of what happened to you. So when |

read that article, | think that was the sort of catalyst for me kind of more explicitly naming it also to
my team as well, sayg do you guys use this, I've come across it. We might be sort of using it but
@2dz 1y26> 2dzald 1AYyR 2F dza KIF@Ay3a | FNFYSg2N] G2
supervising for about seven years and you, with a lot of trainees. So frdrexparience, | think it

was helpful because | love doing that because actually | learn loads as well. So it's really nice to be
able to get in a space where you know, | was like oh show me some articles that you're reading, do
you feel like you're usindhtit and they will ask you oh we always see you using this approach and
they kind of put a hook on to it. So that got me kind of more intrigued by it. And then | also some my
best friends are Clin Psychs and they use it a lot in their Wdhereas | don'think Ed Psychs kinda

use it much | do feel that there's a more kind of expert kind of model within Ed Psych world in some
respects as well, because there's less room for working therapeutically and the traded model in local
authority means that it's a kiohof do assessment, offer kind of consultation with the adults and then
you're off.So that kind of ability to apply these kind of frameworks are not kind of they're not given
any kind of explicit teaching in doctoral programmes. So it was only that liomext it that the

trainees were saying oh yeah, I'm curious about it. And then they went back in their own learning. It
wasn't something that was on their courses, but then it's important for me to highlight the super,

the trainees that | supervise arefvo wLJX I OS8 | YAGSNEAGE | YR @LX | 0S8 |
[place], so, you know, they will be variation you know | appreciate from your perspective, Tavi is far
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more kinda, you know, psychodynamic and how it might be kind of rooted in how thegonoge is

kind of you know, taught so yeah, from that perspective, that's how | kind of initially came across it.
So, I mean, | would say I'm in fairly that kind of early stages, and I've seen some of the critiques of
the model in the recent articles as weHlo yeah, that's probably where I'm at, | would say having
been introduced to it.

Interviewer: Cool, em, so can you tell me a little bit about the time or times and the way, and the
ways that you have used or drawn upon the framework in your work a®&n E

Sam: Yeah, absolutely. | think first of all, | found it very helpful even in statutory assessment. So

where, for example, the kind of access to parent views would be focused on you know, what are

your aspirations for your child? What are your, whatasrr understanding of needs? | found where

there's a lot of diagnosis world where children have a number of diagnosis, you know, they've got

' 515 RAFIYy23A4 ldzirAays aSyaz2zNe LINRPOSaaiAy3d ySSR3
reem of diagnosesAnd I've used it in the sense that | kind of encouraging a kind of narrative and

dialogue with the parents around you know, and I've got these diagnoses but I'm really curious

about the kind of story if you like to take away you know, the diagnosis avili my report but in

order to help my formulation I'm really curious around the kind of early life history but also the story

of, of, from your perspective. And, you know, what kind of has been your journey navigating all

these different diagnoses for yoghild in terms of, you know, you think you understand your child

and then there's another layer and you know, often with diagnosis comes a sort of grief, but often, if

you like, that, you know, the child | thought | had is not the one I've got in friomeoAnd it's been

really powerful in that it's enabled by just kind of creating that kind of, from the outset, has

supported parents to feel I suppoge2 NNE X (KF 1Q&a> A2NNERI LQ@S adz2LlJsS
can't stop the noise. We just have to let him ride out. Apoloieterviewer:That's okay. No

worries) Yeah, so, from that perspective, | feel like it's allowed the parent feel like you know, kind of

very safe and be open and engaged. So and it's bealty powerful because it's enable them to

share vulnerability in the respect that | was just thinking of a recent case and probably that was on

the single day when | was submitting the advice when | saw your email because | thought to myself,

this parenthas essentially shared what the three first three years of that child's life were, that

they've never done before. This is a 10 year old child now, and no one's maybe and she's actually
saidne2 y SQa | Oldzrtte alSR YS I kavétakérithediagnogiea 2y S y 2
world as a kind of(phone ringing)¥o sorry about this. | might need to answer this only because it

might be my child's school because they should we should we pause for a. §dooeyiew
paused))Interviewer:Okay, good t@o.) So, yeah, the parent then shared that actually, the child's

early life history was very unstable. She'd experienced an abusive partner where she shared that she
was, had limited emotional availability in parenting. She essentially said, | did thenb@neum,

and just so courageous to share all this. | was like, wow, this is significant, because, you know, how

do you understand that to fit with his kind of needs and stuff? She was, she was like, | think that's

why | struggle with putting in boundariégcause | feel guilty. And | was like, wow, this is, you know,

a big shift in you know, she has gone down finding diagnosis for him, she consciously became aware

of that | didn't have to do anything. It's just the fact that | gave her the platform, tareskight

guestions for her to feel safe enough to start to develop | suppose her thinking around his needs.

'YR 2 1AYR 2F GKAY]l Fo2dzi | OQGdz ttesx &2dz (y263% |
problem. The issues are really all at home araybe | need to work on myself. You know, so she

was kind of breaking the cycle here and thinking hang on a minute I'm consciously becoming aware

now around | need to do something you know, the diagnoses are kind of not not important here

about how his neeslare going to develop and what's you know, there's no magic bullet for autism.
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And | refuse to get my child medicated, she made that really clear. So then it kind of empowered
her. Empowered her in the sense that she was asking me then how do | sottinfmundaries

better, how do I, | said, you know, so there's something here about youcaedf how you're, you,

you've kind of consciously become aware around that you're actually getting your emotional needs
met. In terms of, | was kind of processiingvith her but she was very much in that safe space to kind

of reflect on what had happened to her and how that's impacted, which it led to a formulation

around the attachment lens, which had never been looked at. And this was a 10 year old child. And
ultimately, you know, he's had adverse childhood experiences for the first few years of his life. So |,
you know, checked out with her permission that | could also put that in the advice, in the

formulation because | said you know, previously all his alfdhaulation about his needs are from a
autism perspective, ADHD, sensory processing disorder, dyspraxia, he's got six diagnoses,
Oppositional Defiant Disorder, he's even got that one, you know, and | said, well, actually, you know,
this is about where nowve need to consider the attachment lens. And then we want to maybe think
about developing some support for yourself. Is that something you're interested in, so kind of invited
her really, and they kind of checked in and that was just for a statutory srssd. But what

enabled was | think, by using the kind of principles of the framework, it enabled, it wasn't

threatening anymore. It wasn't a case of this any expert is coming to tell me what's wrong with my
child actually. They're more curious around hthwngs have been for me in that | am his lifelong
attachment figure, you know, those early years, it was just him and me. So she was like, no one's
ever really asked me about that. They just knew that | moved from the city but they know they

didn't really,they weren't ever curious about that. And there's never been a mention of that. And it
did make me think about how often we talk about the kind of trauma or adverse childhood
experiences for children who are clearly identified as LAC or adopted. Buabat those who are

still with the parents and there's clear kind of emotional needs there from an attachment lens. How
do we make sense of that with parents so that they're able to then break cycles? So | use it a lot with
families, | would say, becauseith families, you are empowering them to move away from the
diagnosis model. Yes, | appreciate what you know, diagnosis way of thinking is a part of the jigsaw is
the way | understand ifThat paediatriciamay have given that diagnosis, um or a medical
professional. And I'm also curious about the other aspects of their kind of story if you like. | think
then it accounts for inequalities, you know, in terms of what conditions they're living in, whether
GKSNBQa 0SSy 20KSNJ Tl Oifietskiby'reifdcedithatha&kind of méhrti KI &S
the profile of what the seffeport is might be really kind of limited into kind of what a medical
professional hears. | know that's definitely been the case where you know a parent's limited
understanding of caditions as met children have been diagnosed and they won't even later come
back to me and said, do you know, what, it's only through our conversations I'm actually thinking

and | didn't say half the things about their kind of early life history and tHikgghat. So it did make

me think a lot about how medical professionals may ask questions in ways that only get a skewed
kind of response from their, from like a biased kind of response, a bit of like a confirmatiolY bias.
know you only ask questions K I i &4SS71 2dzi 6KI G &@2dz gl yld Ay | gl @&
this framework enables a very kind of nthreatening, obviously very kind of ¢uprofessionally

curious narrative approach, which is part of the understanding and | think faméexs that. Equally

| do appreciate, | always make it clear that some families might have repeated their story of the
what's gone on to a lot of professionals. So | think you know where that's really clear, | would |

would get a sense that you know, from diag this that | would make that really clear from what |

share explicitly, my understanding and say, you know, tell me a little bit about, do you feel like that's
GKFGO GKFG {AYR 2F adzYYFENEB L KIF @S | 02dayaspektS & G 2 NEB
that are missing, um and that's been really helpful actually, because then they've kind of shared you
know, the other things that have happened, which, again, have felt really safe for them to do
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because I've kind of acknowledged aspects ofsttoey that don't need repeating again, because,

you know, that's a bit like assessment paralysis, otherwise, for them and again, but actually, there's
no intervention or there's no moving forward for my chiltomthat perspective. So yeah, | think it
enables them to be more reflective as well. | think these kinds of frameworks very much, enable

I Rdzt Ga G2 0S02YS Y2NB NBTFf SO0 A D Sometinges SENTS ard |j dzk £ €
very, in a coaching, | use it a lot in coachswupervision and consultation. The reason being where
SENCOs are very stressed or used, for example, during the pandemic about where they had to shift,
you know,and kind of and adapt, like, all of us, but | think a lot of the heads were, you know, under
alot of kind of stress. So what we were offering was that kind of just getting them feeling really safe
and open. And | think this kind of framework enables that. It moves away from trying to problem
solve straightway, just kind of going to a place of affgithem more kind of acceptance and

comfort. You're offering them acceptance and comfort that enables them to kind of shift their
thinking themselves in a way.

Interviewer: Yeah, and is it that acceptance and comfort then that that allows that safetydbat
were talking about or is there something else?

{FtYY SIK FtoaztdzZiSteod 9EIFIOiGftéd 'yR &a2YSiAyYySas &z
that you know, these are really difficult conversations that are happening and you know, maybe we

need to think about this is not the time for it, you know, | can invite you to talk about it but, you

know, it's about, so | think | really kind of name that. Or you know, | kind of name also what's going

on for me, and | think sometimes the expert model do¢ allow for that. You know, it goes into this

kind of, you're a professional and you must but actually if I'm really shocked by something they've

said, | will name that. I'm like, that's really shocked me and I'm just wondering for you how that must

feel because you know, when | hear that, these are the things that come up for me in terms of what |

think you might be feeling, but tell us a little bit more what it was like for you and then obviously

that enables them to feel really safe, that I'm namimgdkof authentically. | think it creates that

authenticity, ultimately, you know, that I'm not just there to kind of do a process. | make it clear, you

know, around if there's, you know, not I'm not I'm not dumping any of my stuff on them, but it's

more atbut making sense of in that very moment, if there's any tricky things and what that might

YSIYy F2NJYS Ay GSN¥Ya 2F 6KIFG LQY KSIENAYy3IZT {1AYR 2

Interviewer: Yeah, so you're tapping into the sort of mearnimaking bit by explorinthe feelings
that are coming up for people? And is that in supervision and consultation that you're doing that?

Sam: That's it, because | think that's what develops them, you know, in that you're moving away
from the expert model in that they'll come baekd they'll be like oh, you know, I've been thinking
about that. They've come back and said, you know, in between a supervision session or a coaching
session I've had heads come back and say, you know, that's really kind of um shifted my thinking
((inaudile)) quite powerful and, you know, come back and some of the work I've been doing and
writing down things and sort of my really made me think around, move, shifting from this kind of

why is this happening to me kind of narrative to what is this teachingme y R L gl & f A{1S
amazing. | was like, you know, that's like proper empowerment there. You know, you're using that,
you're using that kind of as an opportunity to learn and to feel empowered, even in difficult

situations, you know, whereas beforewas, like, kind of the, you know, the head was like | was

really kind of going, going, going but actually | was avoiding the discomfort. | was avoiding those kind
of challenging conversations with myséfbu know, and yeah, | was really like yeah, thet's,

that's kind of testament to the kind of atmosphere in a way and | think the values around that this
framework very much, | think upholds so yeah, from that's where | suppose | feel like a lot of the
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principles are used are in line.

Interviewer:Sothat example there with the head teacher, was that some consultation work that you
were doing with a head teacher?

Sam: So we called it more supervision actually, but [right] yeah, that head has supervision like once a
month. And it's because we alwayskta@bout you know, they do such a challenging demanding role,
but actually, who gives them kind of supervision, if you like, and they really wanted to invest in that
process, that kind of cluster of schools. So their heads were able to kind of acknovt]edgeyou

know, we well even the use of you know, supervision we even explored that, you know, what does
that mean?You know, that, you know, sometimes there can be a kinda resistance around help
seeking behaviours, you know, from their perspective,wetkind of made sense of what it would

look like what it wouldn't, so we were really clear on the parameters. And | think by doing that,
explicitly, is really important. Because then you're kind of removing barriers, you're kind of the
unspoken stuff, andt enables the atmosphere to be, you know, as authentic as you'd like, really for
them to feel like they can make best use of it.

Interviewer: You've said a little bit about using it with parents and families for like, sort of getting the
story and findng out the sort of what has happened to you bit, and you've also mentioned
supervision and consultation. Are there any other ways that you, that you haven't mentioned, or
that you haven't spoken about yet?

Sam: Yeah, with children and young people. | thagpecially where, you know, the children and

people we see are, you know, vulnerable, in that they might, often will have additional needs. And |
think often we use approaches that can be, come from a place of kind of authority, bias or power. So
I think, | use it in the sense that it's about creating, again, the same conditions of safety. So to create

O2yRAGAR2ya 2F alF¥SGeé Aaszx @&2dz {y26> R2Ay3I NRIRYIL

like eight years old, but I'm really curious, what ane big things, any big things or really exciting

things that happened to you, when you think about your journey, and make sense of that. And |

think sort of that's been a catalyst that you know, by using it in those kinds of ways it's non
threatening rathe than come in and say, you know, I've seen Ed Psychs use a very sort of, you know,
I'm here for an assessment just need to know, what do you, what do you think you have difficulties
with? You know, that already sets up a resistance or a defensivendsthi®oit's about using such

a framework to create conditions of safety for the child, where possibly they've either had adults
GKFG FNB SAGKSNI 22 {AYR 2F3 SalLlSOAltte gKSNB
their life thataretoocoii NBf f Ay3d 2NJ (i22 LI aaixogsSe {2 G2 KI @S
actually kind of giving them the appropriate empowerment and agency to share things is really
important. You know, so yeah, | think it's important to use it from that perspectdecause also it

will tap into things that sometimes don't get spoken about, like race, about gender, things like that,
you know, where children by using such framework, children and young people in particular, are

able to make sense of their identity diimes where maybe they wish they challenged an adult and

iKSe8 RARYQGZ &2dz |y262 G(KS8UNB YI1Ay3d asSyasS 27

trauma, but actually, it's just something that has happened to them that maybe | didn't challenge
that adult, and it does play on my mind that you know what, | wish | did, you know, | was like that,
what would you say to you, you know, what would you say to your younger self, kind of thing and
that's again, that enables them to kind of make sense¥ khey, how they have shifted their
GKAY{1AYy3Z 6KAOK A& Ffft LING 2F GKFIG {AYyR 27F32
learning. And I think that's important, especially for young people, as they're trying to navigate their
kind of idertity and appreciate their kind of lived experience and acknowledge the harder bits of it.

Y
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Because much of the children we see there will have been harder bits of it, and that's probably why
5SQONB 1 AYR préah.Bdl $hink/it3 abduk riBakidy ah space, you know, any sort of
assessment, | use it a lot in assessment with children and young people too, | would say.

Interviewer: And what sort of age ranges have you kind of used it with?

{FYY LQR &l & Y2NB ¢AGK 2 {lIRMBNInGKMDfROE yoSaykighl, S & 2 dzy
nine onwards really, definitely that kind of Key Stage Two upw&iidsl of, you know, with the

younger ones equally, you know, developmentally they might be younger, and that's where you

would use more visuals drstuff. You know, from that perspective, whereas with the older ones, it

might just be using like, stones, you know, a bit like in narrative therapy you might use buttons, I've

used buttons before, I've used stones, I've used shells, or whatever, youy km&imd of get them to

feel safe enough to kind of use that as the facilitator if you like, for the dialogue, to create that kind

of safe space.

Interviewer: That sounds really interestirfgo in your view, then, what would you say is the impact
of usingthe framework?

{FYY L KAyl F2NIYSE (GKS FANRG AYLI OO LQY y2iGAO0A
shift because with a lot of the assessment, and consultation, often the expert model comes into
play, or even actually, adults donagj how we use our time, especially in a traded model. And it's

like, oh, could you see this child and we need to put in an EHC application, I'm thinking okay, that
might be an end goal, but actually the process rather than the outcome, | want to focte on t

process being more appropriate. And through that process there has to be waalines around
empowering whoever we're kind of, you know, encourage encouraging to change or develop in
terms of outcomes which is often you know, children. So in thatiénbiest interest of the, the

impact is about you trying to encourage empowerment, whether that's for a parent who perhaps
hasn't had the their voice heard or felt like their story heard, whether that's a child who hasn't really
shared the inner feelingsoro 2 dzi ¢ KIF 1 Qa 3JA2Ay3 2y F2NJ 6§KSYP hNI S
member of senior management, who probably feels like they're kind of being overloaded with other
people's stuff and having to deal with other but actually, they haven't kind of put ithangdaries

for themselves. So | feel this framework has really helped in a lot of the coaching and supervision |
R2> Ay GKFG AGQa SylFrof SR GKS AYLI OG0 KFa 6SSy Ad(
intelligent and holding down very succédskind of big senior management, strategic jobs, but
actually at a cost of their own sort of mental health in a way around not putting in boundaries, that
kind of you know, workaholism in some respect, and we've kind of been able to shift that because
there's been those feelings of agency, feelings of empowerment, feelings of reclaiming themselves
and navigating ultimately, you know, their their kind of multiple identities. So I've had in coaching
and supervision, lots of senior management kind of madese of, actually, we've we've probably
talked less, we'll probably talk less about our sort of professional identity, but more about personal
identity. And | was like, well, they can-cthey do coexist. You know, | was like, I'm a psychologist,

but I'malso a mother, I'm also wife, I'm also a sister, you know, we have all these various roles and
we're navigating all of them. So it's, it's okay to make sense of them equally, you know, because the
space we're using is safe enough to be able to then tapthmt, that feeling really safe, you know,

for them to do and that can shift to then their professional identity and that's what's happened

really in a lot of these cases where they're able to hold better boundaries, better accountability. You
know, therés been some really uncomfortabliéve used it a lot, for example, when in the pandemic,
and also with the tragic murder of George Floyd where you know, | was encouraging staff to really
think about how they might make sense of the discomfort that somtheir staff are feeling right



198

now or anger about maybe you haven't even talked about this, or, you know, or they've shared you
know, I'm actually really scared. | don't want to open a can of worms and then we really didn't,
0SSOI dzasS (KL ( QBeenlthatkihdfoS ohAwell aCiglly Ktk dright to sit with the

discomfort, that's that's part of it, you knovwAnd with that, you can you can do both together. You

can be you know, you can you can be doing the kind of activism and you'll be doimggiiveg in a

way because you're healing yourself from stuff you've probably pushed down because you don't you
you know, you don't want to kind of tackle it in a way yourself because it's easy, isn't it, not to think
about it, and it's safer for you. So tyige kind of it's enabled them to, I think, the fact is, we tackle
quite a lot of difficult things that possibly professionals don't always do and | think as psychologists,
we are in a privileged position to kind of explore using key techniques, anItti@rframework is a

is a really important one. You know, | do think it's really valuable because when we, we by nature of
the profession hold privilege, and I think it's important to use such frameworks to make sense as
well of our own kind of identity, r&d whether that's with a child, a family member, a parent, school
staff member, you know, or even in the service where we have to challenge. I've done a lot of that in
our service that | worked in nearly just over, last year until last year was nineigdaface] local
authority. A really large local authority, but actually really, quite stifled in the kind of frameworks it
uses for consultation and, um, you know, we worked quite hard, but actually a lot of the senior
management were quite resistant that and naming some of that was, was very difficult. And |

think unless you kind of, services need to be openly talking about these kind of frameworks, so that
you're kind of able to have more courageous conversations ultimately, in the local authooities y
exist within and I'm not saying, | definitely think it has its value, but it's not the only one, you know, |
don't profess to only use this kind of framework to make meaning of people's experiences and
situations and then write whether it's a consultari record or, you know, an assessment, whatever

it is, it's about, it's a piece, a se piece of the formulation really. And really a process, | see it very
much as a process and kind of a way of beBwbecause I've seen psychologists who are really

good at it. And some psychologists who are just not willing to use it because they're quite fixed in
their kind of secure toolkit, if you like, of things. And I think their, you know, reflective supervision
needs to make sense of that really, | think teatthat | found, you know, I've been curious in peer
supervision, with others ((inaudible)), and it's helped you know some of the ones where they really
want to do their own learning, they will do it, you know, but it might just take time and everyone's
gottheir own, you know, kind of points and | think it's about respecting that and this framework
R2Say R2Sa (KIFIG Fa ¢Stto LIQa y20 1AYR 2F3 @2dz |
approach. No, it doesn't work like that. You know, it's abmetting a really safe and nen

threatening environment for people to learn in. So, yeah, | think that's been a key factor around that
kind of sense of agency and empowerment, and shifting people's thinking consciously about things
that often, about how thg set boundaries for themselves. That's how I find it really helpful in where
they feel more empowered to do rather than fixating a focus in potentially often quite a medical
model, it moves away into that into a more kind of narrative space.

Interviewer: Yeah. You mentioned that the managers in your old place seemed quite resistant to it.
And | was just wondering if you could clarify what you meant by it. Did you mean the framework
itself as in the power threat meaning framework, or just chamggeneral, or new things in general?

Sam: | think change in general actually, when you talk about you know, the power threat framework

AG oFa | OFLrasS 2F 2K GKAA gAff GF1S (22 YdzOK GAY
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time, you know, we need to go into problem solving. | was like, well, actually, you know, we find that

the problem solving will happen quicker once we've done this bit, mtiee, we're just doing a
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sticking plaster approach often and actually that's what happens in the traded schools, you keep
seeing the same children, you keep seeing the same issues. And I'm not, I'm not here for that, you
1Y262 L R2yUi gaosh, ok knawF I'll inaReysense2ofl thaOwitly'the senior
management that, you know, you've got an 18 hour package and I'm noticing this last two terms,
I've seen three children with all quite similar needs. And my guess is that we really need to think
about this or that. And | think sometimes they're like, well, actually, you know if there's an adult who
is responding the same way to children and it's not working just write down a few things in a
consultation record about what they do and I'm like, watfually no. Using this framework means
GKFG ¢S Oly | Oldzrftte NBlIffte AKAFTG O0SKIF@A2dzNI | & ¢
awareness about things that they maybe haven't given kind of enough kind of awareness to, or
acknowledgment toSo yeah, | think the resistance well around within the traded model of the main
consultation framework is used as like the Monsen et al. probdeiding framework and stuff and

just focusing on solution focused stuff. You know, like that has a placedayty@u know, this more

kind of narrative approach is also really beneficial, especially where we have those same cases
coming up with time and time again, really.

Interviewer: And you mentioned that you use the power threat meaning framework along with

some other sort of ways of working and frameworks and things like that. Can you say a little bit more
Fo2dzi K2g Al FAGA AYy 6AGK GKSYZ K2g¢g AdUa airvyYiAtl
that makes sense or how you bring them together?

Sam: Yeah | think it fits in really nicely with dyadic developmental psychotherapy, because and sort
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model, and it does fit in really nicely with that, lzese there's the acceptance is a saying in that

model, there's a curiosity, you know, in that model, clearly the empathy because, you know, you've

got to be prepared for being able to be empathic and really ensure that the person talking to you is
understaod, is feeling understood. Otherwise, you could leave them feeling very vulnerable, you

know, so it does fit in really nicely, | feel with dyadic and | did, | started all that kind of dyadic

developmental psychotherapy about seven years ago now, and lmdree it shifted my thinking in

a way because it was quite different to how Ed Psychs work. And | think that was partly because we

don't really work with families mainly, you know, if we see them we see them sort of one off. We

don't really see families ithe way Clin Psychs do on a regular basis just because of the traded model
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often a traded model of service delivery. So from that perspective, | kind dikeét fits in really

nicely with DDP and also obviously got the kind of same principles around narrative therapy as well

in that you're kind of more exploring the story. And you, you know, going into that kind of trauma

informed models as well and attament lens. So | do feel it's quite trauArd@ormed. And | think

sometimes the word trauma | feel like everyone you've got to have, it's got to only be relevant to

like, that, you, word gets used a lot, but actually, it's more about you know, everyore's ha

experiences where there might be, that, that, some level of threat, what that threat look like and

K2g G(GKS& adaNDAGSR Al 2N IRFLWGSRZ GKFGQA LI NI | yF
example, you know, that was a very, you know, sigfl vy & G KNBIF G F2NJ SOSNE2Y SO
how do you make sense of that? How did you adapt, how did you survive you know, what was your

go to kind of stress regulation, how did your stress regulation system, | think it really fits in with Dr.

Bruce Peay's work as well about the kind of neurosequential model of how we make sense of

trauma and stress. So | do really find that it's really fitting with a lot of the work | do because | often

work within teams, of a lot of loss and trauma for the familieattl work with, so that the

framework does very much align itself with that kind of way of working. And you do need time for
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that. | do appreciate that, you know, because that's about building obviously the relationship, the

rapport, but equally, you knowas long as it's kind of explicitly clear, | you can use it. I've used it like |

say in that statutory assessment. | only saw that parent once, you know, virtually, and | was able to

use the power threat framework just to kind of get a sense of thoserifft areas and actually,

GKFGdga OKIFy3aSR Y& F2N¥dzZ GA2y> GKFGQtt 32 Ay Ye
work that is going to happen with the parents, you know, via early help and the school now

becoming aware. You know, I've indtier to share, | said are you happy for me to put it in the
FROAOST (KS aoOKz22f gAff adoBversailiok Aréuld really OedelogigA y 3 G 2
your relationship with the school further, about what support they can offer youw, know. Itmight

be even that, you know, they can support you in the wider context around kind of your skills and

things because, you know, a lot of is around her kind ofcaal and identity. So, yeah, you can use

it | think as a one off as well. But yeah, froergpective, from types of models or frameworks, |

would say it does very much align with DDP, which is the main kind of framework that | often use

with the work | do with families and in coaching and supervision.

Interviewer Yeah. Do you think that thewer threat meaning framework offers anything sort of
extra or different to EPs compared with some of those maybe?

Sam: | think DDP is relatively new, to be honest in the EP world, I'm like, or | have a lot of peer
adzZLISNIAaAA2Y YR I RRYONI Kt &SI Y& GREAX KA&Q% It /f
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difficult. And I've got it now, but it's like it took a long time so | do feel that thadel is is in a same

sort of situation, to be fair, because it's quite different to the tradition to traditional sort of

frameworks that are used. So | think the, what it offers, | think, is a looking at things through a
traumainformed lens. And that'about any sort of threats really, or any kind of ruptures, any kind

of experiences that have been difficult. So yeah, | do feel that that very much is what it offers and

more trauma informed.

Interviewer: When you when you say what it offers, were ydllitsiking about DDP there, or are
you talking about the power threat meaning framework or both maybe?

{IYY LQR &l é& 020K &SIK®

Interviewer: Yeah. And is there anything that the power threat meaning framework offers that DDP
doesn't or that some of thether frameworks that maybe are more commonly used by EPs like
narrative? Is there anything extra or?

Sam: Yeahthink the one thing the power threat framework explicitly kind of talks about that you

would verbalise which not necessarily DDP says, DBghtdlaeally say to do that, bus like you

know what access to power do you have? What resources? | like that question. | think that's really
AYLRNIFYyOGd . SOFdzaS ¢KSY LUY FalAy3d GKFGX GKS& QNE
thinking. Aad, you know, | think it starts getting them really reflecting. Whereas in DDP you don't
NBIffe ySOSaalNAfes GKIG GKFEG ljdzSadAazy YlrLeoS L ¢
power threat framework, you you know, you kind of can say thi#th a view to openly thinking

about where people exist within what's happened to them, why, why that's gone on, why maybe
GKSeUNB adAftt Ay GKS aryS aAiddz dazy 2N 6KS &l YS
GKIF G Oe& Of So 2a8ualyBand oh.Maybe we'ie Frying 6 firéfight something constantly

but we're not actually getting to the root of it. | think that's the helpful bit, isn't it? Where, you
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know, it's like | remember working with a parent where it's like, oh, someonesmaatbmment, and
especially in those situations where | think there's, you know, real inequalities where there was a
parent who happened to have children from, five children from all different fathers and there was a
case where school staff or professiosakery much had a narrative around, oh yeah, she is, it's just
all her kids are crazy. They're all like that. They're all from different dads. And | was like, actually,
well has anyone thought about breaking the,@bout giving her help? You're alwayiag about

giving the children help, who's helping her? Who's helping her to break maybe a cycle here, you're
telling me you're noticing a pattern here, in that the relationships that are happening, something's
happening for her, that perhaps she's gofnga similar type of man, and actually that led to them
that kind of question to her, what access to power and resources do you have? And that was like,
actually, you know, | just go for anyone who could provide me with some, some level of financial
secuity, and then | don't look for anything else. And then it was like, wow, you know, we're actually
talking about something to break the cycle. Hang on a minute. Do you know there's these benefits
you can be claiming for your child? She didn't even knowoéitlyis. We were like you do not have

to just be with a man for finance reasons, you know, but because she was from a different, she, she
migrated here, she'd come from a different part of the world, she didn't have that knowledge of the
kind of support that is available to vulnerable adults like her, and it was only really that question that
was like an eye opener for the school to really think about, hang on, we need to give her more
support rather than just be saying oh, you know, put it in another fpdarthe child. Yes, we can do

that and we can do the bit that is really going to break this cycle that is happening for this parent. So
yeah, | like the framework in terms of those kind of questions because | think it enables those
courageous conversations happen.

Interviewer: So having used the power threat meeting framework, what are your sort of overall
thoughts about it now?

Sam: | like it. | think like | said, it enables kind of uncomfortable conversations to happen, but often
those, em, when wera in situations of feeling discomfort, that's when real learning can happen, or
awareness can happen. And, you know, | think that's when things, behaviour can often shift where
it's quite entrenched or really difficult situations just making meaning adatinat, for for whoever

you're kind of supporting. So | do feel it needs to be more explicitly taught in doctoral programmes
0SOFdzasS tA1S LQY &adzLISNBA&AAY3 | &@SFENJGg2 |yR |
heard of it until | was kind of cious with them about it and stuff. And | was like, you might wanna
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awareness of it so | do think that you know, it needs to be very much taught on the course and it
does fit in line with a bit like how ydinow, courses are now nationally trying to think a bit more

about their antiracism work as well, and how that fits in. | think this this framework is a really nice
way to do that actually, because those conversations can feel very threatening for mguig ped |

think this framework is actually going to help. Maybe if they had this as a tool it would create a sense
of safety, for conversations to happen in services about maybe just practices within their own
services, let alone you know, how they praetigith families, in schools, things like that.

Interviewer: Really interesting points. Em, is there anything else you'd like to tell me about the
power threat meaning framework then?
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Sam: No like | said, | use it quite loosely. So | don't know if teibdwn helpful, but | do. | am more
OdzNA 2dzda | 602dzi AGd L gAftt 0SS IF2Ay3 o6l Ol YR dzaAy:
of having again, those conversations within the service something just with the team members
around how often dave use it? Do you actually ask questions like this? What are you scared of
when you don't? Let's talk about it actually. What questions do we end up asking instead, that is
maybe feels quite safer when uh, from a place of comfort for us, but actuallyyajest a

maintenance factor in these same issues being brought up time and time again, just by nature of our
kind of bias really in the tools we use? So yeah, that's how I, I'm actually, that's why | think it's a
really important and valuable piece of ezrch. Because I've noticed Clin Psychs use it a lot more

just from my kind of informal catch ups and stuff with my friends and | feel like the EPs don't as
much. That may well be just my kind of skewed experience from the [place], local authorities, um, i
that, you know that that is where ((inaudible)) local authorityeme had heard of it, that's quite sad
really when you think about it, and the kind of demographic they cover, yeah, | just think wow. So
yeah | think it does need more sharing and awagmngo thank you for, you know, picking this as a

sort of topic really, and | think it'll be really worthwhpéece of research.

LYGSNIBASSGSNY ' ¢ GKI Yyl @2 dsoiftRadds dokhindielse thek LA & NB I £ f
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Sam: No, no.

Interview: Ok thank you so much.

Jude
Interviewer:Okay, have you got a little pop up to say that it's recording?
Jude: Yeah.

Interviewer: So before we sort of launch into all the stuff about the framework and things then, it
would be good to just get some sort of contextual information about you aoltban kind of group
things and see what connections that are between people and things like that. So, what is your role
at the moment? Are you a maingrade EP, senior? Where are you in your sort of?

WdzZRSY | SIF KX LY@S 2dza (i asedoiprabtifiondr edyicatibnalyd®yéhdlogist O G dzi £ f &
with a lead on autism, social communication role, and got quite a long history of specialism around

autism and work em, my last job was working for the National Autistic Society, working in one

provision for dout eight or nine years, and before that | was in the [city] as an EP. And then | am up

in [area] now as well..

Interviewer:Cool, cool. So just to check what is your work context is that local authority or
something else?

Jude: Yeah, yeah. Local autitypiyup.
Interviewer: And how many years have you been an EP?

Jude: Since 2004.
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Interviewer: 2004, so quite a while then.
Jude: | know. Yeah, | know the wrinkles are.

Interviewer: And with the power threat meaning framework then, have you had angifgpgaining
on that or how did you sort of come to learn about it, know about it?

WdzRSY {2 Y& Y& NBIf aGNRy3a AyGSNBaidx SN¥Y Yeé (NI A
for example, years ago was a bit of a mixture of clinical psychalodyzducational psychology. |

trained [abroad]. So | took a years placement and | worked with, em in the clinical psychology sort of
[inaudible] format the that was the way the services run there. So I've always sort of through
[inaudible] and worked in pshiatric provisions and things like that. So always through time | have
been really interested in what our clinical knowledge tells us about cases and casework and how we
do formulations and what that looks like. And then when | especially when | wankée i

residential school cases were so complex, that | had to think about how to reframe everything that
we were looking at and | had to bring staff together and I tried to, to develop a version of a
formulation approach to that, because | just needed sdmreg to kind of work with because it was
getting so complex, and then we would get consultant, clinical psychs coming in and you would have
that shared language. So I'm definitely still on my journey with formulation all throughout my time.
SolalwayskelLJ O2YAy3a 6101 G2 AG YR GKS [ dz0é W2Kyaidzy
real shared understanding of that. And so yeah, I'm, I'm developing my knowledge of like
developmental trauma and things like that as well and again that fornaragally helps. So when |

came into | moved into the local authority in 2019, and when | came into the local authority, the
principal knew me from before and he asked me to, the first case basically he asked me to get
involved in itwas a case thathad®g” KI y3Ay 3 I NRPdzyR F2NJ I ¢6KAfS KS
until you know, | can | come in and we have a good talk about it together because he thought maybe
from my experience of autism and more complex case work perhaps that | might have sontething
add, possibly. So the first thing | said to him was, what's your formulation around this case? And he
aFARY 2KX (KAa Aa oKIFG LQY NBIFffe OONBAy3 (G2 RSOC
journey with formulation. Shall we do, you knofecus on this case? So he, absolutely, so we picked

up so | picked up this case, and the young man had an autism diagnosis, but there was also a lot of
conversation around PDA and what was going on and the school were really kind of thinking it
couldn't meet his needs and what | wanted to do was come-gome about this from a traditional

5 Ps kind of formulation sort of model, cause | was more familiar with that model in most sort of in
day to day work and so we did, we did started to do that bit of asek and then | started to, kind

of starting to read and come upon, this was in 2019, more stuff around the power threat meaning
frame-, and | really liked that and it really resonated with me around let's get away from the erm
diagnosis at the [inaudiblghard and fast) and really get into narrative because when | came out of
the specialist application, | was saying to my boss sounds like | really want to learn more about
narrative, learn more about stories, learn about journeys, what's happened toaywlithe idea of

threat and stress always linked in my head. So what | did with the case myself and an assistant EP,
we worked on this case for quite a while, maybe six months, and we looked we wrote everything up
in terms of a standard sort of formuljgormuli-, formulation together, but then we rapproached

the case from a power threat meaning framework, just as a trial really to see what we could make of
it and just at that time as well, so there was myself and another colleague who's left [placelndow

erm the principal and the assistant and we, we looked we developed this along with one of the
lecturers in [place] un that we have a look at this erm because the need in the service the principal,
wanted to do some training on formulation with the s@w. So what we ended up doing was there

was a bit of a break away where the one of the EPs and the lecturer they focused more on the power
threat meaning and | sort of presented it with the assistant and the principal from a case

perspective. So we sorf talked about theory and then we talked about practice. So this was sort of
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Aug-. sort of autumn time 2019, so that was a bit of like, practice around it but | think that will be
a2YSOKAY3 6SQR 32 o0F 01 | yYyR NBGJA &vety mich Sdthee SNIIA OS
was a case and application around a case so we wrote that all up and then there was some train, half

day training to the service. So we did that as well and | was part of that sort of reflection team. So

we did that and then and thergrm, then | at that time, | eh, do you know the erm you know the

boxes with the you know the kind of the main framework, but the key boxhat time, | was trying

to get my head around what the framework looked like and what that looked like in ter@B of

practice etc. So | sort of went through lots of different things and through discussions that we had

with colleagues at that time and the training, and | just sort of made a bit of an [inaudible] sheet so

that | can kind of em guide me in terms of whatas doing. And | presented that to the group, and |

think one of those is on the BPS website potentially because | got involved in a bit of a working sort

of not working party, just a you know, group, an informal group \rideme]and a few other people

oyl YSe FtyR (KAy3az FyR GKSNB ¢l a GKS 2A3al g aSNX
their webs, just informal sort of conversations around things on their website as well. So that was

around a similar time. So those resources thatdduktried them out with my group of SENCOs in

[place] and we tried it around casework because | was trying to talk to them a little bit more about

GKI G Y& dzyRSNEGFYRAY3A | NRdzyR F2NNdzE | GA2Y &1 & NI (
what are we gona do about it, obviously, and it was a bit more like let's explore this journey and

what might be contributing here etc. And then [inaudible] (I was trying to) sort of do that, again,

learning about the power threat meaning and thinking about formulat®a.it's very much trying it

out and sort of reflecting on it, but so then we did that. And then | did a little kind of evaluation with

Y& {9b/h&a>X IyYyR (KS& 6SNB adzLISNJ LRAAGAGSD | yR L
when we have more comgk case work, do you know, is that something that you could try again? So
200A2dzat e (GKSNBUa Qradata G2 32 gA0K GKFG AayQi
would have been more informal probably after that for a while. | did someArgfrd L G KA Y {1 Al Q:
psychology associates. | just did a one day, maybe even half day training with the psychology

associates in May 2021 | think it was and | think before that | did | dropped into some informal erm

drop the disorder, you know, conversatons & G KAy 3a tA1S G(KIFIGX GKS@QR K|
listening to the kind of | don't know national conversation or international or national conversations

around you know, around diagnosis and about people's lived experience etc. So that would have

been probably, yeah 2020 around that [inaudible] (days?) but | get those emails coming through et

cetera and decided that | half day training in 2021 which is kind of a bit of a nod to yep this is what

we know so far. Basically people give it a go and seeithgoes. So there wasn't realty

Interviewer: you were delivering that training?

Jude: No | joined it.

Interviewer: Oh you joined the training as a delegate?

Jude: Yeah, | think their called psychology associates.

Interviewer: Right.

Jude: So | think this is a bit of a break away sort of group. They do a lot of different training. | think
GKSBQNB 9t & YIeoS odzi eSIKZ Al ¢la t2¢ (Sez Al ¢
very sort of more sort of discussion and practietc. So that was just a half. | think it was just a half

day erm element of that. And then so yeah, | used some of the initial formulation work around some

of the case work. And I've used that in statutory reports to kind of do the summary and the

formulation. And that was good because | had already had a good, a good heavy conversation about
the the particular child, there was lots of care issues, query social communication issues, with the
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theme that run through it was around identity and around jourseynd around families. So that

really helped me when | wrote my statutory advice because | could really sort of try because she was

I @SNEB @2dzy3d OKAfR GKIFIG 2yS Ay LI NIOAOdzZ I NJ a2 KSE
month, actually, Deember January, December 21 and January 2022 one of, some of my, one of my

{9b/ h&as KSQa OSNBR: OSNE SELISNASYOSR KFa 320 KSU3
and it's really targeted at young children was more kind of complex profi€2 @ NE y 24 FAGGAY
as well and he's just he's so experienced that he's, he's quite stressed by the, the journey that he's

worried that the child might go on to the extent where, so when, when it got to that more heavy

sort of work | talked to him ahthen | said | think what we might do is if you're alright with it, | think

we might just sort of explore this a little bit from a formulation, a power threat meaning framework

LdY RS@GSt2LAYy3I GKAAZ LQY f SI NyMdidWas)! ékdaihe § KA & & 2
frameworks erm from this child already had Boxall, [inaudible] everything, SCERTS and everything,

loads and loads of SCERTS actually. So | literally just took in the frame, I'll show you because it might

be helpful because this tke thing that it needs to improve as well. So | was jumping around a little

bit from two different formulation sheets, so big massive one, and just kind of my notes and | knew

where | was kind of going from the different headings because | had you keemvtbaching myself

where they are.

Interviewer:Is that one of the sheets from the erm what do you call it, what do they call it now, is it
the Overview?

Jude: Yest's a version of because | just printed out | guess what it was one | had used before

GgKFEG L GKAY1l L ¢62dZ R R2 y2¢ A& LINAYyd AG 2dzi | 3 A
working at the minute so having access to fill A3 sheet, you know having access to your normal stuff
Aa F oAdG GNXO1ASNI 2 Nbniptcdidsfats my r@dthifigA thikk that2z Y 1 S a
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paper in formulae rather than sitting with a laptop. | think that puts a barrier, but that's my opinion. |

spoke to staff about this, when | was there. And hiel sgeah, yeah, | totally agree, | dropped it in at

the end, so | think what | would like my power threat meaning sheet to be is a large, large A3 sheet

at the minimum, and then | have my little prompts ready to go. And | think practice would be really

goad. Just lots of practice with it so I'm more I'm quick at going through it and then making sure | get
GKFG FSStAy3a GKFG LYY Y2NB O2YF2NIlo6fS gA0GK 2F
you know my own models so | can kind of interpreii6f t & ! yR (KSy RSTAYAGSE @
learning about formulation is not to jump to the not to jump to the intervention, to the actions, to

the so what | try and do on my sheets erm | don't write | try not to write that on the same sheet, |

know that soumls a bit trivial but | try and keep the formulation separate. Like as if it's a journey so

that's there, and then try and not let people jump to the end where we're going, to try and keep

coming back just sitting with that journey like, like remindingtheri 4a f A1 S AGUa Reyl Y,
and then maybe sort of taking a bit of a step or a break or physical break and then going, okay, you

know, do you want to talk about maybe next steps today or should we come back and revisit that, or

should we just sg is there something we need to explore a wee bit more so, | think, | don't know if

that is, from my experience, | don't know. If, | feel like sometimes as EPs you kinda have to go in

quickly and you go through all the-8c & 2 dzZQNJX NI I f rid Bthink thelybekyiow fire Odza SR |
clinicians and the, you know, the mental health, you know, professionals seem to just be more
O2YF2NItoftS G2 aAld oA0K GKIO @2dz {y26 o6KIFGUa 3I2A
something to really sort of erm devel@pbit more but erm so yeah, so | think some practical issues

around having the resources there, having the little prompts there, that's something that | would like

to develop to make, make it better for me and then how | wrote that up, this time, itikeltthe

NAIKG GKAYy3a (2 R2Z L R2y QiU 1y2¢ AT A0 Aa 2N y203
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them. | can hear your concerns, you know, refleg all that sort of formulation sort of model. | used

that language as like reassuring them why I'm saying things the way | was, erm you feel you know,

you've got concerns around this and there's impact and and then | | drew in a little bit around

approahes | knew that he was using like PACE, you know, the Dan Hughes stuff, you know the kind

of trauma informed work and I'd said, oh you talked about this and | know that we talked about this
approach because of this and | was a bit sort of like leaving theo say, | hear what your saying,

YR Ad0Q& dzy RSNAGFYRFIO6ES FyR GKAA Aad GKAA A& GKS
this, but then | did write some links in with suggestions on that letter and then at the end | just did a
formulationsummary, but what | did ask him for, which he didn't get to me yet was a bit more about

the developmental history cause | would have liked that a little bit more and you can't see this cause
AlGQa OSNEI OSNE FlLAYyGI oWzizyL OGvKRS2 Vi KAKRS Lt {( KAS/6la
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So | made one for the network, so the people if you were doing it in a group one, | did one for is

there anyideas that maybe you would draw upon for a child's views? So like talking mats or

something like that, so | put that into the same format, and then | did one for assessment measures |

think, it was a bit like, what questions might you ask the child and the next one what tools to

use, and then this one was, if you were talking in a group what might you use, and that's where |

kind of got to in my understanding of the model. | think | need to improve my erm my tools and my

practice about using it possiphnd then you know, being a wee bit more isolated from day to day

practice with colleagues, not being able to kind of say oh | was thinking about this does that sound

alright. | wrote a pupil letter, | wrote, you know, a staff letter, does that feel rigbti know, this is

gKIG L gla FSStAy3a YR 62YRSNBR 0SOldzaS @&2dzuiNB 2
you're doing this so erm yeah, so that would be | mean, you can see that the dates the gap with

/I h+L5 Ay (GKS YARRRSAGHESABI L XPENRJIABLIPSIFEE AdQa |
since COVID. Just beginning, reacting and firefighting and as that's the case, and we're still

prioritising statutory work so to sit with case work is more of a luxury and | did that with thd case

just wrote up with the letter because I'd worked with a school so much and | didn't want to keep

that, not keep that agreement, because | knew | wouldn't get those appointments so our

opportunities through where we arat the minute[inaudible] (to kindof apply ourselves) are

limited.

Researcher: So | think you medid you mention that there was one EHC case where you had used
the framework?

Jude: Yep, sbhad, | had used it erm with the, that initial, it happened to be the same. So the SENCO
ONRdzZAKGE a2 GKSNBQ&a | 3INRdAzZI 2F {9b/ha GKIFG L g2
anybody like to bring a case and just @ENC®aid yes, letsbrin KA & 3JIANI |yR LQftf O
erm let's bring [name] and | oh great, because | knew as well that | was going to be following up with

this girl because she was really quite complex. So we happened as a group to use this to discuss

things and then wheme did that | was able to revisit that later with the school, and then | could

revisit that later with different bits of input from linked in with CAMHS and formulate and then |

used that to inform my my ehcp report, but it was it was kind of part ofdbesultation in the and

the support really.

Researcher: Yeah, cuz because it sounded like some, maybe I've got this wrong from what you were
saying but it sounded like you were saying that when you're using the power threat meaning
framework, that's thatends to be in cases where you have a little bit more contact with the person

or with the people that you're using it with rather than sort of ehc cases that are maybe sort of one
off, or you don't see them. Is that? Is that sort of right or have | notgat?
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Jude: Yeah, | think you're right. And | think that's good point, actually, | think it is, | think that case

that | just spoke of, | had seen that young boy in that provision, easy, you know, five, six times, |

helped set, | helped set that kind tifose conversations about the group of kids together. And this

young man stood out to me, um, because | felt like maybe | was on a bit of a journey with the staff

and him and they were really streand we've tried this and this and this and | was lil@n totally

aSS K2gs L OFy &aSS 82dzNJ FNHzZAGNI 6SRe [ SGUa KI @S
Like, again, that sharing narrative, that shared journey. That's when | did that and it felt sort of safe. |

felt like there was erm that caainment there. But, erm yeah.

Researcher: Because it sounded like you were saying that erm you've used it for your sort of your
own formulation, maybe in in your own thinking. | don't know if that's quite right. And then in other
times you've used it dactly with people. Am | right?

Jude: Yeah.

Researcher: Yeah. So there's, yeah, there's been some times where it has informed your thinking and
other times where you've used it and you showed some sheets and those had, did, what those have
on them thosesheets that you were showing, what sort of headings #niigs?

Jude: They have the key sort of headings of you know, the impact of power, the threats, meaning
discourse, what made things better or worse, bodily reactions to threat, erm strengths, phid | s
strengths into resources as well. And then my story, the narrative sort of at the bottom, the kind of
core, what the framework looks like, but then I've added bits into that as well.

Interviewer: Really cool. And with those sheets then and thosegthiwere you talking through
those with the adults rather than the children, or have you done a bit of both or?

Jude: Yeah, well, so the adult sheet that's the one I've used with the group of SENCOs and then also

more recently with my, it was actuallywyo current SENCOs, the individual level one of the other, a

different sheet but similar, | talked through that one with, on the case work that we did a long time

ago with the assistant so we u$that stuff together, me and the assistant, so | said to dlssistant,
GNRAIKGT 6KIFEG ¢62df R AGYE 6KIG R2 @2dz GKAY] 62dAZ R
and she interpreted that when she talked to him about that and he ended up telling us that you

know high threat what what feelings of sort offgeived threat were him like it felt fuzzy in his

body, you know he felt overwhelmed and so then what we did was, this was quite powerful actually,

we took this his his viewpoints through the power threat meaning to and then obviously the whole
bitaboutmS I+ yAy3a AayQid GKSNBX ¢S G221 GKFG G2 GKS {9b
0S0OlFdzaS 6S 6SNB 6S KIR | 06ft201 odzi GKS {9b/ h NBI
anywhere, and it unblocked, because she could see what was how he ineigrist words, and we

just we made a big sheet with sticky notes of each section and | said, because the assistant and |

were learning about what this looked like, and then you know what made things better, what made

things worse. You know, what happened/our body when you felt like stress? You know, what are

your strengths, and we interpreted that in that way, and | made some very sort of basic sheets to

kind of do that. That assistant she moved on to the doctoral course or else | probably would have did

more work with her while she was really into it. And she did a cracking job of getting us around that

cause she was really intuitive and she did a cracking job of getting his views around but we were

really kind of trying to understand how we, to pullgtout from especially around the meaning of

what was experienced and him feeling overwhelmed from an autism point of view.

Interviewer: And how old was that child?



208

7

WdzZRSY 1 2¢g 2tR gta (GKIFIG OKAfRI (KIF{G OQibabyr &1 asz L
about eight.

Interviewer: Okay, yeah.

Jude: And then we took those to do a home visit as well, and so we explored that a little bit with the
parent, with the parent and the auntie, no parent and the granny. And that was nice and we had a

nice chat with them, and again, it was talking about, you know, his experiences of feeling, you know,
under pressure, and feeling the threat, what might happen, and things like that, but try not to lead it

but just try and explore, so, and again, thatweB | f t @ LI AAGAGS | QGdzZ tted wl
we just came in, listened and explored and maybe it gave us opportunity to feel like we were

exploring rather than coming in, this is what we're going to do, and this is the intervention and what

the ERis doing, but so that was good, and then also giving those perspectives back to the sort of

school in a positive, so the positive was he did stay in his placement and it was quite positive

actually, turned in quite well. And then yeah, good, you know, thieviously back down practical

roads and things like you know, practical things to give messages about, you know, about how he

Oy O02YYdzyAOFGS o6SGGESNI 2N T 2ySa 2F NBIdzZ FGdA2y 2N
remember now back, but it turned owjuite positive | think for him.

Interviewer: Yeah, good. ((in overlap)) and with the

Jude: And we got approached by that schimotlo more casework because of that casework so,
cause they asked us to do one thing, basically get this kid into specIBtHA a A 2y > odzi 6S R
went back and we explored this and we did this work and managed to keep him there so.

Interviewer:Really positive then, yeah? Okay. And the group of SENCOs you were also talking about
some work that you had done with that grpult sounded like that was sort of case discussion type,
was that was it a group supervision type setting or what was the setup? How did that come to be?

Jude: So what we, one of the models that we have is that you uh, you have a group of schools, and
thSNBEQa RAFFSNBYyld OSNEAZ2YyA 2F K2¢g (2 R2 (GKAAX @KI
where you bring case work and you talk about lots of kids and everything, and | sort of | thought it

would be nice to instead of just talking about loads avaitls of casesseeing how we could explore

maybe one case in depth and you know, get other people to help each other really think about this, |

did also talk to them about supervision and things like that, a different way, but it was more, it

wasn'tofficial supervision cause you know it wasn't a specific erm like reflecting team or whatever

or solution circle or anything like that, it was really using this kind of model to listen to what people's
perspectives were and then try and get them into thedel and then to write it all up. | probably

would have anonymized it and sent it out to them for their information but | give them a little, a

little mini handout about what general formulation looked like and then maybe what this, how this
mightformat S| f f @ | yRY @SIFIK a2 AiQa o6SSy I+ 6SS oAl Y2N
through casework.

Interviewer: Cool. How did you sort of introduce the power threat meaning framework to that
group?

Jude: So what | did, well | explained, | didtke mini handout about just standard formulation and

what that looks like, | just literally | followed like Lucy Johnstone guidelines about you know, like
collaborativesenseY'  { Ay3 yR GKIFIG 1AYR 2F GKAYy3IZ 3ILAYyI 0o
with all of this, I'm not like you know, so I'm gonna say that particularly there's another kind of sort

of complementary framework in my mind that really explores this and | said, | just explained about,
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@2dz 1y263 AGQa ySg3 Koirfeysahddodkizat thyeatshaNdlit fodkged, andy R | 0 2
sort of explained a little bit at the time to them and then | sort of showed them the sheets that I'd

made, and | just wanted to see if we can try it together and see what they thought and then when

they, they told me something, | did my best to say oh, that sounds a bit like like, you know, a threat
response or that sounds a bit like this, so it was a bit dynamic and it wasn't, you know, a finished

article but when | wrote it up, | kind of tried to piitin the right sort of areas as best | could, so sort

of leading them but no directing them too much as an as a trial, you know, so.

Interviewer: Yeah, cool. So in your view, then what would you say is the impact of using the
framework?

Jude:l think alout slow like, | think erm slowing it down. | think just that culture shift of let's slow

GKAy3a R2gy> FYR ftaz23z &2dz 1y263 FNBY Y2NB adl yF
previously into saying, oh, they've got autism, they've got ADHDwéeot this and you sort of put

that in one little box and then this is you know what | used to do a bit more, you know you put that

Ay 2yS 062E FyR (KSy @&2dz Y2¢S 2y (G2 G(KS ySEG (KAYy
look like for that peren? What does ADHD look like for that person? You know, on my report sheet,

you pull it out a little bit, but I think erm, just, not not not just categorising the diagnosis and moving

2y @2dz (y2¢6 YI1Ay3 GKFG LI NI #ifgtddd andihefithg 3 (G KS €
erm yeah, that narrative, | like that narrative, and | like, feeling that he might have something sort of,
you know, comment around it rather than just put it into gado you know what | mean, this is a
journey, thisismaybehall 4 a KI LILISY SR> | yR NBTFfSOGA2yd L
RSOSt2LIVYSYyld LRAYG 2F OASe: Ltgleéa RSOSt2LAYy3
our QA sheet now, forgot to tell you that, so we try and get better at that@go along with the
GSNE a2NI 2F GAIKG NBalGNAROGA2Yya I NRdzyR gKI G 6SQN
2dzNJ NBLI2ZNIia odzi SNz @8SIK a2 {2NNBSX R2 &2dz 461 yi
YAaasSR I oAlx LQ@S ¢Syl 2y I GFy3Syi

KAy
0Kl

Interviewer:Yeah, | was just asking what your sort of views of the impact of the framework were.

Jude: Yeah, | think ((pause)) | think it helped me, just a lot. | think it helps to, maybe it also helps to

kind of link in my head EPs, clinical psyplesple having shared dialogue. | would like to, I'd like to

do this a wee bit more with the service erm but the past year or two, it's just been mind boggling,

not easy to develop, and when we did a small piece of work with the team, like myself and the

principal, we were like, we really want to see if we can revisit this, but | did try a few times to get, to

pick that up. | quite like ((inaudible)) things and keep moving on things, but erm so I'd like to do that

again. And | just spoke to the new, onetloé new principals about exploring that as well so we

YAIKGEZ ¢S YATIKGEG 06S oftS (2 R2 (GKIFG odzi @2dz OF yQi
32 NAIKGZ a2 ¢SUNB 3F2yyl R2 (GKS LR oSNItiekINSF G YSI
SGKAOIE G2 R2 GKFIGX AG F¥SSta tA1S AdGya || 22d2NySe
takeaway message, it's not something you squeeze into, like, | don't know, a 45 minute consultation.

| think it's a bit like, oh we've talkeabout this for a while, | wonder if we could do it in a different

perspective. And | wonder, and | really think, again, that simple collaborative-seaisag does sort

of fall into this category and | think erm, yeah, and then really a part of this sheutdw to get

pupil views as well, you know, kind of feedback on we did this, this is what happened erm, you

know our pupil letters, we try and do more pupil letters, some some of the erm the team I've

G2N] SR 6A0GKSEZ S&ALISOAI t fwitespips IntiBrofar eygtBingyWwiliah is § NI A y SS >
brilliant, so that's really aspirational and again that narrative, so | think you know, kind of this is this

gl a @2dN) Ay@2t dSYSyidz ¢S (It 1SR o2dzix 6S RAR (K
tya KFNR F2NJdza (G2 F¥SSt tA1S 6SQONB R2Ay3Iz 4SS Oy
therapy type work with kids, you know, that are ((inaudible)) orientated work because we are spread
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quite thin, so you have to get to get the balarafat as well, but, you know, we do talk to parents all

the time and staff and everything, so | think | think yeah, I think there's something in it and | think

our understanding of the impact of trauma on children, and developmental trauma and complex

profiles, school avoidance and everything, it's really relevant for that. | think, I just think it's
AYLRNIFYyG y2G G2 NiHZAK AdG 0SOlFdzaS &2dzQNB 2y | 22d
make sense of what it looks like and it is change and aegeoso you need time, and | have, more,

LOQR 06S Y2NB G(KFy KILILR G2 R2 a2YS Y2NBE O2yONB
Ay@2t SR Ay (GKFG® {2 &SIFIKX AdGYUa NHzmoAaK G2 [/ h
things.
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Interviewer: What's been the impact of COVID on sort of your power threat meaning framework
work?

Jude: Just the ermialogue with people, the journeys with people, no, | think one of the key bits me

about this job is | go in to see staff, | really enjoy workiity kids, you're on the journey, you know,

you've got respect for them, erm, and you know, you like, being able to do, | know you probably

could be able to do this virtually as well, maybe that's something to develop, but I just | don't know.

It just feds more respectful to go in and see people and be with them and | didn't know, that feels
0SGGSNI G2 YS: GKFdUa ¢oK& L dzAaSR Al o0ST2NBz GKIFGC
relationship with those staff, and it feels, it feels personakibally. And it feels like, erm, yeah,

whereas previous quick solutish2 Odza SR (G KAy 3 @2dzQNB NBIFffe& R2Ay3
FSSta I oAl Y2NB Ay@2t SR G2 YS> o6dzi LU@PS o6SSy=:
well.

Interviewer: Yeah. With the sort of SENCO the SENCO group that you used it with what sort of
happened next with that, how did they sort of take up that that piece of work with the framework
and did they keep using it in some way or was there anything that taecplarly liked or didn't

like about it, or?

WdzRSY 2KIG 6S SYRSR dzLJ R2AYy3 AYyF2NXYIffe |3LAYyI ¢
planning meeting, talk about loads of kids and then occasionally, there might be a child who would

be a bit morecomplex in a certain school so | said do you think we should maybe do to sort of a

more joint formulation around this child and draw upon it, but not in a systematic way | didn't go

into like that, my hope was, my hope at the time was that | was going fa tp every school and do

Al 6AGK SIOK 2F Y& aolOKz22faz FyR GKSY O00AYIl dzRAOGT
FofS (2 R2 aeaiGSYFGAOrttes LQY €SIENYyAy3I o2dzi A
and | followed that up vth them. But | said, | just wanted to do | wanted to try it a bit more

systematically and develop it more but | didn't for different reasons, pressure on different type of

case work possibly, get that done, you know the pressure to get to the end ofarde the

a0F ddzi2NB LINPOS&a NIGKSNI GKFyYy | 22dz2NySeés GKIFG LI
2 SUNB 1AYR 2F G GKS SYyRI LIS2LX S IINB tA1SZ L R2y
wanna know can they stay here, do they nerdre help or do they need to go to a special school,

GKIFGO SiK2a Aa NBlIffted L R2yQU 1y2¢ AF &2dz (y2¢6 |
putting in parental requests. That's really ramped up again around COVID, so we're not getting in to

seethe children early, so we're not getting to explore as much as we would have done before, erm

so I'm hopeful that we'll might be able to do that but we need to be there and be with them, and

maybe it's a learning point for me to try and develop these thiadit more digitally, a bit more
NBY2GStesx odzi L ljdzAdGS €A1S AG 6SAy3a Ay LISNBR2Y 2ad
other people have a different opinion on that.

(e gy

Interviewer: And what do you think's caused that change in thepat requests?
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Jude:Staff being not, jushot being able to put the interventions in that they would have done

0ST2NBI a2 AF @2dz Ory AYFAAYS | gK2fS a0Kz22f 3 &2
split off and kids go for a bit of inteemtion and then come back in class and then they go, so the

0dzoof Sax G(GKSe O2dzZ RyQld R2 lyeée 2F (GKFG F2NJF3Sa 7
now what loads of my schools seem to be doing is they've got like completely separate cladlsses in
Y2NYAYy3 yR GKIG dkKSe 32 (2 (GKST tA1S AydSNBSyaA
stopped, you know, kind of being able to kind of do you-ttaglay interventions and speech

GKSNI LR ® L R2yUG GKAY]l (KSdapdGay mrdiSgofsahdosyrdl Ay > L C
then you know, kind of getting involved in more on an intervention base, that whole that whole
undercurrents gone at the minute and | used to do a lot of early years work as well and trying to get

in proactively, butd F Ay LQY y20G3 2 daeing dblé to Kirld 8f dorthayedandSsor. QY Y 2
of my colleagues are the same, and they they the parental requests have just been, they leapfrog

things you see, and then we have to go and see the kids because thatf gaststatutory process,

and that's a bit depressing. But and then some parents will say but at least we got the EP involved, at
least we've got a good assessment and you're like, okay, | want to be in seeing you know, so we're
GNBEAY3 (2 AN ANBFEQFEt ORI AWK $ |-, you Bngvi we'lldStafetrly Bu6 S G K S
GKSe@Uff (GKS@UNB 2dzyLAy3a LI ad GKFG FYyR GKS@QNB 13
practice to jump past that but but then we see the kids but it's very tokeniits you know, a

phone call orwhateve@ N 9f I Ay Ss LQ@S LJzi GKS (S& Ay (KS R:
give me one second.

Z

Interviewer: Okay, sure. I'll just pause the recording. Qkay.

Interviewer: Sgyeah, so we were jusalking about sort of parental requests and the fact that that's
kind of changed the order slightly on how things are being done and having to sort of come in and
see people really quickly and, and move on again. Is that what you were saying?

Jude: Yeahgbsolutely, so it's more reactive rather than early intervention, you know, and journeys

with staff and that's what that's what | liked about our role that we are allocated to schools so we

build relationships with them, rather than being a referral systé&mat you, children go to the clinic

or go to the wherever we're in all the tim&8o yeah, | think that's there's a lot of strength in in

having that and I think I've been able to do the these kind of joint narrative options are better when
youbuildrelsi A 2y aKA LA 6AGK LIS2LX S 2SN 20SNJ GAYSS @2dz
coming in, or indeed, you know, rather than you drive into the hospital, you sit in ((laughter)) some

sort of clinic, but | think that might be why, you know, one of tBelrd 2 ya GKS@QNB f A 1S |
morals.Yeah, yeah. So on that journey, hopefully.

Interviewer: So having used the PMTF, erm, the power threat meaning framework, what are your
thoughts about it now?

Jude: Oh erm ((pause))just | think it's reallgreat. | think think the whole movement that it links

GAOGKEZ fA1S (GKS R20dzySyida dKIFIG GKS@U@S gNRAGGSYZ L
TAYAAKSR (GKS 06221 o0dz2i GKS o6A3 YI&aaA0S R20dzrSyiia
bdzi s &2dz 1y263 AGQa tA1S8T odai &2dz (y26 (KS2QUS &

20 2F (0K2dzaK0O Fo2dzi K2g AG FAGA (G23SUKSNE AGC
shift, isn't it? It's a shift of focus, it's aifftof medicalization, a shift of diagnosis, a shift of, | work

with children diagnosed with autism, and | think that somebody said to me | was really interested to

say that | work with kids, and they have found the diagnosis of autism or whatever that'sHDA

2N 6 KIF 0SOSN) 6KS@U@gS 3I32yS R24y GKS fAYyS 2F3 KSft LK
identity to say they've got that, they know what that means, they can relate to that, yes, that's true,
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that gives me an answer, etc, eBut what my ctieague said to me which | found really helpful,

perhaps, that that terminology that diagnosis at this time was part of their narrative, part of their
22dzNySes L alFAR a2K GKFG YI1Sa aSyasS 2 YSésxs GKI
journey of that person or if they don't relate to that, then you know, looking at that, but yeah, and

that sort of, yeah, the empowerment of the person and agency, you know, it's all about that as well,

isn't it? And I'm really interested in the, you knowetcare treatment review work, and all the

inpatient sort of work | did a little bit of training and stuff around thiattad some kids have had to

go through the care treatment review process with and he'd been sectioned and things in the last

job, very yung kids, well quite young, but so what | was worried about that and one of my other

real worries really strongly is around the use of overuse of medication as, you know, chemical

restraint, so, really worried about that. And then catatonia stuffred@l2 dz 1 y263> LQ@S R2yS
bit of a talk about that with some other professionals. So really worried about the use of the anti
LJA2@OK20GAO YSRAOIGAZ2YyA 2N Y2O0SYSy(d RAA2NRSNA LISNN
kids, you know, erm in quite closentact to try and alleviate the use of, of medications where |

O2dzZ R 2NJ § SGUa O2yaARSNI GKSY 06S0OIdzaS GKS&QNBE NBI
about people doing, you know, doing to rather than kind of being on the journey caudeha

other thing I'm really, really sort of worried and concerned about is another piece of work I'd like to

develop more is our children are, especially our young girls, who are/exdnal, even if they don't

have the words, the dialogue to tell you aliovhat's happening, so | would like to explore the

power threat meaning framework probably in that way to see how we could advocate for young

people who can't actually physically, maybe communicate verbally, arggst®l or whatever. So at

that was whatl was hoping to do with the top up doctorate to see if | could use that but that might

y2i KFLIWLISY y2¢ a2 L 2dzaid ySSR (2 R2 OF wSgotw 2 N] = &
a consultation on Friday with some staff, and | was goirdptsome functional assessment, but

perhaps now, I'll just refresh that and draw out some more sort of aspects of this because it would

work really nicely with her possibly so but that might be a bit of learning for me to think about that

aswell. Butyeal5 A LISOAF f £ @ 2dzNJ F RG20FGS F2NJ 2dzNJ IANI a3 2|
er differences and identities are really important, but some of the girls we work with seem to be
particularly affected by hormones and movement difficulties and diagnof really severe mental

health problems. etc, and your personality disorders, Biat, yeah, so | probably always have my

foot a little bit into the clinical mindset of casework coming from doing that work for quite a long

time, but yeah, so I'll pradibly see if | can introduce this a little bit more with my specialist schools,

I've got two autism specialist schools so I'd like to do that and there might be something that you've
KStLISR YS GKAY{l Fo2dzi F € A00ft &withihém, yod @y, G 2 RI &
around that bit, got a lot of kind of pressures in case work at the minute, and so that will be good
maybe to do some, to do that. | did erm some mental health training with one of our specialist
provisions and we did we drew outrfaulation with them, general formulation, not so much on the
power threat meaning when | was because | hadn't been doing it as much, but if | did do it | would
probably try to introduce it a little bit more but yeah, | mean, get any more training or, gow k

get my skills up, make sure my skills are on the right track. We're always leaonémm yeah.

c
-~

Interviewer: How have schools and things like that responded to the language of the framework and
GKAy3a tA1S GKIFGZ ¢KSY heaanDiN®ys likd tHat] How tveltheysotii LJ2
of responded to that?

&\
N

Jude: YealProbably a little bit variable in terms of, you know, I'll probably drop the words in in the
context of a sentence that made sense, you know, so, does that feattédss response, a bit like a
threat, how's your body feeling that one and probably elaborated using the same sort of ways | think
that they would probably understand as well, you know what, what do you think they understood by
that, youknow with the meamg you know, understanding the journey the pdike yeah, maybe
explaining power a little bit more. | think that's what when | did the little boxes, | was trying to have
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language in there that when | needed to do it quite quickly, | was sort of auithitwhat | was

gonna ask them. Yeah, and then yeah, so just depends on on what that looks like, just, yeah, what's

what's giving them a sense of, you know, containment, control and etc. So but just probably giving

them examples of what | thought it mearit,dzi G KI 6 Qa F &a2NI 2F Ay dSNLINEBI
GAGK al@&@Ay3a AdT odzi SNXY F3AFAY GKIFIGQa GKFG £ S NYA

Interviewer: And you mentioned a little bit when you were talking about sort of your hopes for using
it in the future, | heard you m@ion sort of girls quite a bit and gender quite a bit. And | wondered,
does that link to the framework or your understanding of the framework or is that just your own sort
of personal interest or?

Jude:No, | think it's probably just my own sortof, ity | A G0 Qa LINRolofeé& O2YAy3a ¥
and casework before and thinking abqust, you know, the presentation of the young people and it

seemed to, you know, the kind of complex autism profile and then sort of you know, muddied lines

of sort of menal health and wellbeing seem to kind of you know the girls like menstrual cycle you

1Y26 IYyR GKS 1AYR 2F dzLJ YR R2gYy AY Y22R | yR gS¢
view women presenting in terms of mental health and how men presentinghéeenalising,

externalising things. So | was | was just sort of interested in that just generally and probably erm

yeah, just some of the kids at work were making an impact on me and staying with me and you

know, you kind of think oh, how can we can we Wwarith this a wee bit more, you know, is there

any just sort of, yeah, ((inaudible)) (feelings of safety you want) to include but yeah.

Interviewer: Is there anything else that you would like to tell me about the power threat meaning
framework?

Jude: | erm | don't think so. It's nice to remind myself that I'm still like, you know, kind of learning

Fo2dzi AG y-R Li@QaArAFftO2NBDRAaa2 PRYR 2F AdGUa 1AYyR 2
a2YSUKAY3 006t | dA feindbdd kindd work @wiardBiit also in&ybelsonte Bf dzé
fAYAGFGAZ2YA YR ¢gKé L KFE@SyQd YIlFylFr3aSR (G2 1SSLI 2y
erm, you know, | was looking at the dates in some of my folders and | was like ((sighs))did@t, |

82dz 1y262 GKIFIGQa 6SSy | oAl alFRX &4FRRSYyAy3II SN
GKS LI ad @SFNJ 2N 42 6AGK / h+xL5 FyR AButUygahd K2 O1 Ay =
think you need to make time for this develoemt.2 S ' NB O2y aid N} AYySR G GKS Y
quite a positive person but reality is we're extremely constrained by statutory work. But yeah, it's all

there, we just need to get back and champion it, and maybe just keep making small opportunities
GKSNBE 4SS OFy YR @2dz (y26 o0dzZAf R | LILX ASR alAtta N
thinking. So | hope that made sense what | was saying so.

Interviewer: Yeah, absolutely. Thank you so much. It was very really, really interesting. $e if we'
SNXYI AF €2dzQ@S y2G 326 lyedkKAy3d StasS GKFd e2dz gl

Jude: Yup, thank you.

Pip

Interviewer: Great. Good to go then. So if | could get some sort of contextual information before we
start, then that's jushelped to sort of figure out what people have in common and things when I'm
doing the analysis. So what is your role at the moment? Are you a maingrade EP, senior, so on?
Where are you with that?
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Pip: Yeah a main grade EP, so newly qualifigidrted my role in September last year.

Interviewer: Yeah. And your work context? Is it local authority, privatesanah?

t ALY ,SIK AdGQa F 20Kt FdziK2NRGE D

Interviewer: Cool, and you've just mentioned that one already that you've new qualified ahd wit
the power threat meaning framework then have you had any specific training on it, or how did you
sort of come to know about it and hear about it?

Pip:Erm in terms of training so I think it's, we didn't have a specific session on it, but it came up in
erm so whilst | was training on the doctorate, we had sessions all about consultation and | think, |
think that is where it came up, and I think it was just during one of the sessions erm the lecturer
spoke about it and we sort of had a discussion abous @& group. And before that, | think it was

when so | was working in CAMHS before | started my training and | didn't have specific training on it
there, but | remember | think it was during the supervision, sort of having a conversation about it
with my sugervisor, and sort of thinking about it a little bit in that role. So that's sort of how I first
found out about it. Yeah, more recently finding more out about it.

Interviewer: Cool, so can you tell me then about the time or times that you have usedven dra
upon the power threat meaning framework in your work as an EP?

Pip: Yeah, sure. So, | have used it so I've used it once, | would say, a little while ago erm but since
hearing about your research it's made me it's been a helpful reminder and madeyh¢ thiz K ¢St £ L
like to use it more erm, but yeah, so the case I'm thinking of it was a child, | think he was in year two
or year three, erm and it was sort of a piece of casework that was referred to me and | was using
erm it was sort of a consultatiebased approach, so it was a child who was referred who, so he had

a diagnosis of dyslexia and was just really struggling in school with everything, so he was just really
struggling to engage with learning, to engage with any of the adults at school, theysone iaf

describing what they called a lot of challenging behaviour so just becoming very upset kind of
shouting, throwing things erm and this was sort of happening more and more and it was, | think,
across the curriculum with yeah, learning in all diffgreessons and the school were very much
focused on the dyslexia erm and they had sort of put in lots of literacy interventions and really, |
think they had quite a, it was a quite a thorough but quite rigid, sort of pathway they followed for
dyslexia, sdhey sort of tried quite a few things and nothing was really working erm so | saw my role
as to sort of try to unpick what was going on, and, you know, find support moving forwards erm, and
| think | sort of saw my role as looking at it in a more holigtg, rather than | guess, just focusing

on that dyslexia diagnosis, which | guess is more of a sort of valtilich approach. So as | said, | 1 it

was a consultation based approach so | started with consultation with his mum. And quite quickly |
learned that there was just so much going on at home, and his dad had recently gone to prison, their
housing situation was really, really difficult and sort of struggling with things like poverty and lots of
social issues going on and | think within this particatdrool, you know, a lot of the families were
struggling with similar difficulties which the school was supportive of, but | think for them, it was just
it was quite kind of normal, they were almost kind of desensitised to it, but | think maybe that's why
they didn't sort of pick up on those things as much and | think in, so in that consultation with the
parent, | really wanted to explore the child's experiences of what that was like for him, so that's sort
of when | drew on the power threat meaning framewdo really try and think about his

experiences, so | suppose | didn't use the questions with mum in terms of her experience, but it was
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more to like elicit his views with her, if that makes sense. So | guess firstly, the general kind of
experience of whatvas going on, and | guess a lot of these things were ways that sort of power was
operating in his life that was completely out of his control so like all of these environmental factors
and social factors erm he, you know, didn't have any control ovetlaethinking about sort of

how that was affecting him erm so that was sort of an opportunity to think about how he was feeling
and sort of what, what sense he might be making of everything going on and sort of what was his
understanding of it. And then soof the bit of the framework around you know, how, how did he
survive or kind of get through things, a lot, that sort of explained a lot of the behaviours that they
were seeing at school and also similar things at hdBweit was, | guess, a way to rgalhderstand

well actually, you know, he's had all of these things going on so of course you know, it's, that's
understandable that he's going to be responding in that kind of way and | think the model kind of
draws on strengths as well, | know it's noteoof the main kind of sections, but | think with this
particular case, that it was really important to think about those strengths and because | think this
the school had built quite a negative narrative of him and it was quite kind of problem focused on
these behaviours. So actually, kind of having the opportunity to think about all the things that he's
good at and all of his kind of values and beliefs was a really lovely opportunity, | think, to have that
conversation with his mom and with the school wrtsof remind them of all of those brilliant things
about him. So, | guess | know the framework was created, maybe more for an alternative to mental
health difficulties and you know he wasn't experiencing mental health difficulties, but | think | think
it was helpful to use it in that way and | suppose it kind of made me think about how, even though
it's not a mental health diagnosis but him still having that sort of label or diagnosis of dyslexia, it
made me think how actually, that was really limitinghis case, because at the school were just so
focused on it, but it really prevented them from thinking actually what else is going on? And they,
yeah, they were just very much focused on the dyslexia. | don't think they really saw him as much as
an indivdual. And | don't think you know, they were meaning to do that up, | think there was a lot of
kind of stress within the school system, that it was sort of easier to kind of go down this route and
follow their pathway that they probably felt quite safe acdmfortable following, but yeah, so |

think the model was really helpful for kind of understanding from more of his perspective and what
might be going on. And, yeah, kind of why he was responding in this way, why he didn't feel safe to
to learn and | gues | know | didn't use those kind of questions directly with him but that's definitely
something | think maybe | could have done or would do in the future. | use a lot of sort gf pers
person centred psychology approaches and | think a lot of them wadddife nicely in with this
framework. So | think that would be maybe a way to kind of, yeah, gather his views more directly as
well. But yeah, so | think the framework was was really useful in terms of guiding those questions
but also in my formulationas well, so kind of when | went away, when | spoke to the school as well,
and | kind of tried to pull everything together, it was helpful for me to really kind of make sure | was
keeping his kind of him at the centre, if that makes sense. And yeah, justagally helpful for |

think all of the adults to for them to kind of develop more of an understanding of him. | think it that
had a had a real positive impact.

Interviewer: Because | was gonna ask sort of what happened next, like after you'd métavith
mum and things but | think you mentioned a little bit about about that, that you sort of fed that back
to the school, is that right?

Pip: Yeah, so | also had so | guess, sometimes with consultations, I'll kind of do it with everyone
together, sometims I'll kind of do separate parent and school erm, just depending on lots of
different things and for this one, | did have separate ones. But | think, in that sense, it was quite
helpful because the I think the parent felt a bit more open maybe to talk afoite some quite
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difficult experiences and then actually, | kind of met with school, and then we all kind of came
together after that I think there were a few scheduling issues and things so it was quite a short
((laughter)) meeting in the end, | woul@ve liked it to have been longer but actually having that

was really useful for then everyone to sort of be on the same page and the same understanding and
I think I'm not sure | kind of in terms of kind of how | fed back to them it was more sort of \whédt |
formulated was going on and kind of, yeah, helping them to understand, | guess from his
experiences from what we had discussed, but | guess it's made me think, oh, it might be interesting
to present it more as, you know, tell them a bit about the feamork. Maybe that's something |

didn't do. But yeah, that that could could have been something | could have done. But yeah, | think
just having that meeting and getting everyone together using | guess what | had formulated based
on the framework was was adly helpful and then we decided collaboratively on the next steps, so |
had a few ideas for different things to put it in place but actually | think it was more helpful that that
was more of a collaborative discussion between everyone on how to supporid sort of

thinking about supporting him emotionally around emotion regulation, and sort of taking a more
nurturing approach kind of all of those things, but, but kind of letting the school kind of come up
with that and his mum as well, | think then h&ok a bit more kind of ownership of those next

steps.

Interviewer: What do you think it was like for them to hear that formulation that had kind of been
based on the power threat meaning framework and your thinking around that?

Pip: Yeah, IthinkilgSda L 62y RSNJ FNRY (GKS LI NByidQa LISNARLISOI
of nervous at all having that kind of shared with everyone but | think because | was able to meet her
individually and the school were very supportive as well, | think maybesitmae of a sort of sense

of relief for her. | think she did feel really listened to and really understood because | guess a lot of
the things that came up affected her as well as the child. So | guess, yeah, more of that sort of
systemic approach and kirad yeah, working with her, | think, yeah, she felt quite heard and quite
listened to and quite supported. And | think the school were also seemed very receptive to it. | think,
maybe kind of through taking that collaborative approach, erm it was, | gaagay that they erm
because | didn't want them to feel threatened by it because | guess it was quite different to anything
that they had sort of explored before. But | do think they found it helpful and they hadn't really had
those conversations with thearent before, but were very kind of understanding and very

thoughtful so | think it was helpful for them to sort of build that link, maybe between parent and
school a little bit more. So | think for them it was made maybe some things that they alreasly kne
but just hadn't really been acknowledged. So yeah, they were very supportive and very kind of open
to working in different ways.

Interviewer: And you mentioned that they might have felt a bit, | think it was a parent you were
talking about, might haveeft a bit threatened by sort of working in this way or some of the
guestions or some of the discussion around the framework and | suppose | was wondering, was
there anything in particular that you think helped in that case that it ended up not feelindikieat
that and it ended up feeling sort of like she was listened to and heard and secure, was there
anything in particular that?

'daTy
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they do kind of really takéhat quite a kind of caring and thoughtful in the way that they're phrased,

| think, they're not, you know, threatening at all, they're very understanding of what someone might

have been experiencing, erm so | think that was, you know, quite a nicey#izateally nice for me
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to see and have that experience as well and kinf{lméeping))orry, let me just turn that oféf

yeah, it made me think how powerful kind of words and and certain questions and kind of the way
things are phrased can be and the lfgduge impact that they can have on the person that you're
asking them, s think that was down to a lot of it. | think maybe meeting with her individually as
well and made her feel a bit more comfortable, and sort of explaining my role and that jtomas
know there to to help so | think, yeah, the framework is quite nice that it's not, you know, it's not
blaming someone or saying, you know, there's something wrong with them, it's more about, yeah,
taking a more positive approach, | guess to understiuedn more and I think | was able to
communicate that to her at the start of the meeting, which | think helped her feel more relaxed.

Interviewer: And | can't remember if you said this or not when you were talking about the sort of
feeding back and gettingeople together, was the was the child involved in that at all or?

Pip: So the child wasn't directly involved and | think yeah, looking back on it, this is definitely
something | probably would have done slightly differently. I think | would have likbeve sort of

met with the child as well and as | said, used, maybe some more peesdred approaches to

gather his views. But | suppose in the way that | used it | tried to really make the child sort of the
centre of that meeting so even though kindle# wasn't there | you know, | think there was, you

know, we started off by talking about all of his strengths and kind of drawing on that so | think again,
maybe, with how the meeting was structured, and the kind of things we were talking about, | really
tried to bring him into it and kind of put him at the centre of those discussions. But yeah, that's
something | probably would do a little bit differently if | was to use it again in the future.

Interviewer: That's interesting. So in your view, what wogtd say is the impact of using the
framework if there is any?

Pip: Yeah, | think yeah, it was just, it was positive that | think, yeah it had a positive impact in that
the school, you know, developed a more positive narrative of this child becausé I gaid before

they were just very much focused on these behaviours, and | think there was some kind of labelling
of him as being, | guess more as one of kind of the naughty children, whereas actually, | think they
developed more, yeah, more of an undensting and more kind of compassion for his situation,

erm and actually, they were able to kind of, yeah, see him more as a whole. And | think yeah, that
was really helpful in terms of then their next steps that they took to supporting him and working
with him. So | think that was kind of, yeah, had maybe the most positive impact. | think, yeah, it was
quite empowering for the parent and kind of feeling listened to, | think, | guess she was kind of put
within the expert position, whereas usually, you knawmight be the professionals so, yeah, | mean

| don't know but | think maybe that helped her with sort of building relationship with the school and
kind of her perceptions of different professionals and, and services. Erm so | think yeah, they were
the kind of main ways that | think it had a positive impact. Yeah, | think it kind of took any kind of
blame away from the child in terms of those behaviours they were seeing because there was a kind
of reason for it and sort of, you know it was understandable Wb was responding in that way. So |
think that's the kind of main things, | mean, | would hope that it had a sort of wider impact in terms
of how the school maybe were thinking about children with similar needs that they were working
with, and | guess iterms of their pathways for support, just you know, acknowledging that, you
know, sometimes it can be helpful to take more of a flexible approach and pesudred approach
rather than just sort of rigidly following ways of working. So | guess | woylel that maybe it had

that wider impact on the school with sort of future work and similar work with, with other children.
And | guess, yeah, for me, it was just really helpful to use a different model and yeah, | guess
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thinking about future work, it's, yda it's been helpful to think through it and maybe think, oh,
actually, like this could have a positive impact for some cases I'm kind of working with at the
moment and future work. So yeah, that was kind of helpful, maybe more for me rather than impacts
within the case.

Interviewer:So yeah so you mentioned that, it was sort of helpful for yourself to use a different kind
of model, can you say a little bit more about that?

Pip: Yeah, | think, | guess with consultation, I've kind of tried out a fewetitferays of working and

I think it's the type of thing you know, depending on the situation, different things work better, but |
think it fits quite well with the kind of collaborative models of consultation and quite relational
models of consultation thatve drawn on before. And | guess it's, it's just made me think, oh, that's
something else kind of to add to my toolkit and to draw on in similar situations. So yeah, I've
probably drawn on it without kind of realising or actively using those specifistiquis, | think yeah,

it has sort of impacted on my my practice in that way, but also yeah, just just thinking about actually
how powerful some of those questions are, and how just adding them to sort of my prompt sheets
and things could be really usefulthe future, sorry I'm not sure if | answered that question.

Interviewer: Yeah I think you did. So having used the power threat meaning framework, then, what
are your thoughts about it now?

Pip: Yeah, so |, | really like it, hopefully, that's coming across. | think it's a really positive approach. As
| said, I'd like to use it more and maybe explore how | could use it in different ways, as well as
consultation and formulation. So yeah, buthlly like how it's a quite a flexible approach. | mean,
that's the way I've used it, so | hope it's okay to use it in that way, but yeah, | think in that way, it fits
quite well with the EP role that | do see as quite flexible and quite adaptive tonaw, idepending

on the type of work that we're doing. | think yeah, from from the piece of casework, it helped me to
see how actually, you know, it does provide that alternative to kind of that label and not that you
1y263 6SQNB | a 9 ngihedi&gBosigbyit$ think] yauykiow, 2hat dag4 fidquite

well with the EP role actually that you know, | guess it depends on what service you work in, but for
me, and kind of where | work, | don't see the EP role as diagnostic, | see it as more \wotlkéig

more holistic way to think about, you know, someone's experience, and how we can support them
so | think, for me, you know, fits in the framework fits in really well with my role. Yeah, | like that it's
very kind of persoftentred because, agaimat's the type of approach that I like to take, sort of

really putting the child's experiences at the centre. You know, | think that's helpful for leading to
more effective outcomes. Yeah, | think | like that it's a very empowering approach in that way, |
think, yeah, | guess like | was saying, with the case, it does take any blame away from the individual
which is, yeah, sometimes a theme that has come up within my work with schools and so | think it's,
it's just quite a nice way to provide that alternagiviewpoint. And | think, yeah, it's just a much

more sort of human and real approach in comparison to the diagnostic approach. | think yeah,
generally, it does seem much more helpful. All very positive.

Interviewer: Are there certain circumstances whem think it could be sort of more or less useful?

Pip: Erm | think in terms of more useful, | think, yeah, it worked really well in consultation, and it

really supported my formulation. | think maybe in something like supervision, it could be really

helpful as well. So yeah, inin my role, | run an ELSA supervision group and quite often, the
ddzLISNIDA&aASSa oAff ONAYy3I RAFFSNBYG OFasSa GKFG GKSE
feeling a little bit threatened and don't really know what to do hard | think using kind of this
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framework will maybe help them to keep the child's experience in mind when that can feel quite
difficult to, so I think yeah, definitely in supervision, it could be really helpful. So yeah, | think kind of
in all the diffeent ways that EPs work, it could be used and and helpful in some way. And was the

20KSNJ oAl az2NlL 2F glea GKFG AdG ¢g2dd R 0S It Saa KSf
suppose, | suppose there might be some cases where a diagnosis Soul&tS £ LJF dzf = L QY 2 dz&

within some services for a child to access certain resources or those more practical things,
sometimes, they need to have that diagnosis, you know, which | don't necessarily agree with, but
then | suppose that's not to say thgbu you couldn't use the framework as well, | think, you know,
especially within the EP rolethink it could definitely be used, and again, yeah, | suppose
sometimes, the child or young person might find that label or diagnosis helgfuéss maybe it

would it could offer you know, a sense of relief, oh that's why this is happening, so | think maybe
then it's just about taking that individual approach, what works for them? But yeah, | think you could
definitely use the framework alongside it, | dortiirik it would have to be one or the other. Yeah, so

GK2aS IINBX odzi @SIFKXZ L OFydd L OFydid NBFffte GKAy

it's yeah, flexible enough that it could be used to help in lots of different situations.

Interviewer: And with the, with the supervision groups that you mentioned, you, | think you were
talking about using it in a sort of similar way to the case work that you did, and that kind of having
them kind of empathise with the child that they're working weind try and sort of see it from that
perspective, did | pick up on that right?

Pip: Yeah, | think what kind of sprung to mind during the last group was one of the supervisees kind
of brought a case but maybe I'm thinking of it because it's kind of gitwillne case | was talking

about but what really struck me was that one of the things she asked me she said, you know, | really
want to, she almost felt like she, | think she felt quite threatened by his behaviour, that she just sort
of wanted to retreatand kind of say, oh, well actually maybe ELSA is not right for him, maybe
a2YSUKAYy3 StaSo {2 aKS alARI @2dz 1y263x K2g Oy
of exactly what she said, but it's something about kind of like, how camdrbmded to kind of keep

him as a whole in mind rather than you know, it's like, it can feel quite scary | think when she felt
quite threatened so she was kind of saying she really wants to be there to support him but she's
finding it really hard. And weid talk about how part of that is, you know, the importance of her

kind of, you know, focusing on her own wellbeing and making sure she's got the support strategies in
place for herself so that she's able, you know, to provide a containing space betsase a
understandably, it's really difficult for heBut it did make me think, oh, actually, something like this
framework and bringing in some of the questions will be helpful, you know, for her to think about

the child's experiences a little bit more amthybe why he's behaving in that way. | think that could

help her then, yeah, maybe take that kind of more compassionate approach, so yeah, | suppose in a
in a similar wayBut yeah, | guess it could be maybe embedded into a model of supervision so we
kind of tried out like solution circles and things, but actually, | think the framework and the questions
you know, could be used to structure you know, supervision and talking about cases, so, yeah, I've
not really thought about it, but yeah, that's, | guessild be a way of using it.

Interviewer:;, S| KX GKIF 01Q&a NBFIffte AYyuGSNBadAyad Aa G§KSNB
power threat meaning framework then?

L
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really empowering and positive approadind that, yeah, | think, for me, it's fits in really well with
the EP role, and sort of the way that | work. | think it it fits in like | briefly said earlier with quite a few
of the frameworks thal use, so kind of thinking about systemic models of working and, and
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working, you know, with the adults around the child but also thinking about on on the different

levels, the impact of, you know, the systems and and how that can sort of bring threatkind of

levels of power and how that can impact on a person, latihk yeah, kind of narrative therapy

approaches that | sometimes draw on in terms of what kind of narrative is someone telling, and or is

being told about someone, but then | think $hs quite nice and kind of empowering the person to

be able to tell their own narrative in their own wordsnd yeah, kind of positive psychology

approaches as well, like with that case, taking that more strengésed approach. | think this is a

very pcsitive model. So yeah, | think it kind of, yeah, fits in really nicely with with the EP role and the

kind of psychological theories and models that we mightdraw o8. K= L GKAyYy 1 AdG AGQa
as well, that it would be nice. you know, it couldiaybe something to use more as like an overall

model of service delivery.know there are quite a few teams that use narrative therapy approaches

in that way, but | think this could be quite a nice kind of yeah, overarching model maybe for services

to use whether that's in their consultation approaches, or more widely. Erm and, yeah, | think it'd

be nice as well to maybe use it to link in more with CAMHS and sort of that multidisciplinary work. |
GKAY]l GKS aSNIAOS LQY A yrkingK BnbthadvarigLaiite a Itk G Y dzOK &
between services, but | think something like this framework could be maybe used to kind of create

those links as welBSo yeah, | think that's kind of everything, it's yeah.

Interviewer: What is it about the framewotkat you think could help to promote links between
different teams?

Pip: Yeah, I think, | suppose it's quite a universal approach that different types of psychologists but
also maybe other practitioners will use within their roles, so | suppose it'syffe df thing that you

know, we might be using, but other teams might be using, and that could be quite a nice way to sort
of link with them.And yeah, maybe build more of a sort of shared understanding cause | think,
sometimes with different teams, thereight be that perspective of oh EPs work very differently to
CAMHS, whereas yeah, | think there are more ways that we work in quite a similé@aviaythat

sense, it could be quite a nice link and it can, yeah | don't know if it is the type of thingjfleagnt
CAMHS teams or services do draw on quite a lot, but yeah, maybe in that way, it could be quite a
nice way to kind of do a bit more of that multidisciplinary working.

Interviewer: | also wanted to ask about because you mentioned about it couddkived of
overarching model for for a service, and | wondered if you had ideas about what that would sort of
look like or be like or how that could happen, or if you had sort of ideas around that?

Pip: Not really, | just kind of thought of it cause of tharrative therapy one that another service is
using just made me think, oh, actually, this is quite a nice framework that could be yeah, bigger than
individual work. think | guess it's the type of thing that our service, we have a model of consultation
and there are different sort of prompts within that and different areas that that we usually cover

and that kind of draws on different psychological theories and models. And | think this is something
that could be embedded into that for maybe particulgpés of consultations in terms of what we

are exploring, but | think yeah, maybe more overall ((.)), yeah, | haven't really thought it through but
maybe something around actually the approach we take to working with children and young people,
and actuallyhow we as a service you know, understand their experiences and what's going on. |
think those are sort of ways of working that although EPs work in different ways. | think something
like that is quite important for you know, teams to be working in qudbesive way, so | think, if it

was, yeah, somehow embedded into sort of the approach we take | know different services will say,
oh, we're very collaborative service or a very, like nurturing service or something like that, and |
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think, yeah, | can kind ke this as being as embedded to maybe those overall ways of working but |
haven't quite thought it through.

Interviewer: Yeah, | think that's really interesting idsathere any, any sort of final thoughts about
it?
Pip: I don't think so. | think y&éal've kind of covered everything.

Interviewer: Cool. Thank you so much again, and I'll stop the recording there then, since we've sort
of finished that, thank you so much.

Alex

Interviewer: Have you got a message to tell you that it's recording?

Alex Yes. And | had to press got it.

Interviewer: So we're officially going then. So to start us off then just some sort of contextual
guestions about who you are and stuff

Alex Yeahgo for it.
Interviewer: So what is your role at the moment? Are you an EP, seni&, TEP
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Interviewer: Cool. and what is your work context? So as in like, are you in a local authority? Are you
in a private practice?

Alex Yeah I'm in a local authority.

Interviewer: Cool. And you already mentioned how years how many years you've been doing it,
you're in your third year and regarding the power threat meaning framework then so have you have
you had any specific trainingnahat or how did you sort of come to, to know about it?

Alex So in my first year of training, when | was[ammulti-disciplinary]placement, we had

supervision groups and someone brought it to the supervision group. So we had quite an in depth
discusgin about how we could integrate it into our practice so that's how | came across it. And
that's sort of I'm sure, you'll hear when you ask me more questions, but that's kind of where my
main use of it was, was in like sort[tfpe of] placement in my firsyear.

Interviewer: Okay, so, so that would have been with fiiganisationjwhen you were there. Cool.
Okay, that's good to know as well. So can you tell me a little bit more than about the time or times
that you have used or drawn upon the power tht@aeaning framework in your work as an EP?

Alex So as | said, we discussed it in the supervision group. And so this was like a multidisciplinary
team. There were clinical psychologists, educational psychologist, trainee educational psychologists,
counseling psychologists, ummm, and family therapists in this group, | think, umm, were the main
practitioners and we discussed about how we could sort of use it in our pragicethe main way |
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saw it being used was actually in family therapy. So | was &radygh to be able to observe behind

a double sided mirror, some family therapy, sort of systemic family therapy kind of model and it was
sort of just after we discussed this, and we talked about how we could integrate it with this
particular caseThere vas sort of a lot of trauma, there was a history of domestic abuse in this case,
and we thought that it would be a really appropriate way of framing and looking at this Ande.

yeah, | found it really interesting to see. | kind of personally was maosea observer, but | found it

really interesting to see how the family therapists almost used it as a way of reframing the narratives
of this family and, umm, | liked the way it sort of-pathologised sort of things, like they talked a lot
about their sortsof responses to the things they've been through. And | could tell that they were
drawing upon the framework for that, that kind of coping to threat that kind of thifugd that's

where | saw it and then we sort of debriefed after. We always sort of tadkedt it, and they had a
reflecting team in these things. And yeah, that's kind of where | saw the main use of it.

Interviewer: And were you part of the reflecting team then.?

Alex So | didn't go in as part of the reflecting team but | talked to thkecéng team before they
went in.

Interviewer: Right.

Alex But yeah, yeah, | was sort of sepairt of the reflecting team. | was part of the reflections but
not part of the reflecting team.

Interviewer: Right. | see what you mean, yeah, so it sounds like, | mean, maybe I'm summarising this
wrong or getting it wong so correct me if I've misunderstood, but it sounds like you are sort of part

of the ((.)) part of a group of practitioners who were working on a case and sort of involved in maybe
the formulation side of things?

Alex Yeah, yeahreah, that was kindf it. Yeah, that was that was mostly it. That was it, it was quite
((.))yeanh, | think it just was kind of it felt like it was a very stuck case. And | think that's wki)dhis

they want this, this group of family therapists wanted more input andvibimed a school child who

was struggling at school, which is why they bought in sort of EPs and TEPs and stuff. But yeah, it was
very sort of multisystemic. And yeah, that's when they brought in the framework.

Interviewer: Okay, so can you tell me a dithit more about sort of the case and how the power
threat meaning framework applied in that case or sort of how it happened?

Alex Yeah. So | think the main focus was on, so what happened was, it was a 13 year old the main
focus was around this 13 yealdosstudent who had actually been abused sexually by her uncle umm
a few years prior, was really struggling in school was really, and had sort of come out with this that
she had been abused, but it really broken up the family. This sort of news of this labcsuse it's
actually quite a tight knit famil\Sort of Bangladeshi background, really all living togethad yeah,

the uncle had sexually abused her and she had been sort of sitting on this because she knew it would
sort of break up the family if steort of said it. The police were involved but the uncle was denying

it, there was a whole load of things and unfortunately, so it was the, it was the father's brother. |
think, unfortunately, the father had taken the his brother's side and was like hi@can't possibly

be happening, there was a lot of denial, but the child was very distressed, but also very empowered
after coming out with it.
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Interviewer: Okay.

Alex So we kind of employed the power threat meaning framework because we wanted to think
about well, how has this umm teenager, how has this, her experiences, so for example, the abuse
that she's been through, sort of how has this affected her, what sort of now coping mechanisms
does she haveWhat survival responses is she having, hothisimpacting the whole family? Like
how is this now almost bouncing off wider responskgi#ink how is the whole family making

meaning of this¥eah, and sort of what has happened to this whole family in the dynamic here?
think there was a lot of mein of the child, sort of the teenager saying, glou know, there's a lot

of my uncle is psychotic and | have PTSD, and we were trying to sorpatitdogise things to try

and get to the root of the meaning and stuff behindaind | think that was, thiavas where the
framework felt quite important. To try and really work out what was actually going on for this family
and how we could really be helpful in progressing this child on and helping her get through it
without sort of just, yeah, dismissing eyéring that was going on for the rest of the family as well.
And, yeah, it felt like quite complex. But yeah, it felt it felt like an interesting one to use the
framework to start with because it was it was, you know, we'd only just sort of looked t it. |
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is well, like, 130 pages in itsefut we thought, yeah, how can we sort of apply this to a case in a
way, yeah, in a way that sort of would make sensefeople that are just coming to getting to grips
with this framework. So yeah, that's how we kind of chose to look at it.

Interviewer: Yeah, and it sounded like you were sort of talking about, so there's a child who was at
the centre of it, but there waguite a few other people that you were also thinking about?

Alex Yeah.

Interviewer: By using the framework, so it's, you're sort of using the framework to apply it to
multiple people in that one case?

Alex Yeah. Yeah.
Interviewer: How did that helpdo you think or not help? What, what impact did that have?

Alex Yeah, I think | think it was helpful for us in the we could quite, sort of, sort of applying it to the
different people. We could really sort of disentangia ((.))what had like sort of(.))what, what

was happening for each person, and what the narrative was around each person, and what was you
know, what was the mechanism of, you know, coping for each person, like what was, you know, but
also try and fit that in togetherAnd also, think, for the young person herself, almost give her a way

of looking at it.l think it was, that was where it was most helpful was giving her a way sort of looking
at things that because we kind of, | think the family therapist, she was mainly involxteaf boiefly
explained, not the whole sort of framework to her, but sort of the premise of it and sort of some of
the language around it. And | think it's quite helpful for her to think about things in that way.

Interviewer: What do you think it was liKer that young person to think about that language and to
use the framework and be introduced to some of those concepts like power?

Alex Yeah, | think it was really helpful for her. | think it was actually empowering, actually, because |
think she fellike something had really happened to her. And | think that acknowledged that and to
think, yeah, you know, | was not the one in power here something happened to me, and now it like,
yeah, it was a threat, and | now have, | made this meaning of it, and now have these responses

to it. It was actually quite helpful for her. And as | said, it kind gpakhologised it to her she was

kind of less going, oh, yeah, oh yeah. | have all this PTSD, | have all this PTSD. And, you know, whilst

27
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she probably dithave some kind of podtaumatic stress, rather than referring to it as a disorder, |
think it was really helpful for her to look at well actually why was it so traumatic for pod?eah

who was holding the power in these situations and why and howtdithappen? And now and |
think actually gave her back the power almost so actually | think really useful for her to be
introduced to those languages. | think that's where it had the most utility, rather than us using it to
almog ((.)) Yeah, we as you shiwe did look at it for different people. It was almost more useful for
for her | think.

Interviewer: Right, and what sort of stage in the involvement, like in the sort of team's involvement
and your involvement was was it kind of introduced to the familgs it straight away at the
beginning or was it after some timer

Alex | have a feeling it was quite after some time. | think | came into it in the quite the middle of
things, | think that they had already had a few sessions uhh and they were quéte kthink that
was the feel of it and that's when, that's when | sort of was introduced to this family, | befleaé.

Interviewer: Okay, so it wasn't the sort of first thing that they spoke about in their sessions of
anything, it was kind of introdred after and it seems like she took on some of that language and she
started using some of that language? Or is, have | misunderstood what you were saying?

Alex Yeah, no, | think | think she did take it on, | think she did. And | think she foundyit reall
empowering and really useful. And really, yeah, it was almost a way of reframing things for her that
made her yeah, look at it in a more useful way, | think for her personally.

Interviewer: Okay, so what sort of happened next for them then, for thdtdcmd that family?

Alex So in the end, the uncle was convicted and removed from the situation. But | think then the
focus was obviously on helping the young person in school and helping her to sort of move forward
and helping, almost helping the fam#gparately. So what they did was they sort of took two
separate lines off, so they did sort of | think they carried on with sort of the family therapy, but |
think they also commenced sort of individual therapy with the young person and separate sessions
with the family to try and sort of work almost separately on sort of rebuilding the family, rebuilding
that but also moving the young person forward and empowering her and sort of helping her
forward. As far as the time | had[team], from what | understad, she was sort of able to, like

attend school again, partially. Well, we went into lockdown, so she was able to engage with school a
bit. | think, but that was virtual anywafut then yeah, then I'm not so sure. Obviously our time
ended infteam]. But Ido believe it, it was sort of starting to look a little bit better for her.

Interviewer: So when you were using the framework, or when you're involved in that casework, was
there anything that you particularly liked or didn't like about it?

Alex Yeahi KSNB g4l a 2yS GKAy3 L NBFffe ftA1SR IyR L (K
now, but there was like um, almost like a box of like, like survival responses and stuff like that. |

really liked that, | really liked like, yeah, this is howrespond to situations and it was almost like,

it's almost lile here's the human behaviour that's happening, and this is, this is why it might be

happening. It's okay that it's happenifgi Qa 2dzad | yIF GdzN> € NBaLkRyaSoe |
this andthat's, that's okay, and some people respond like this, and that's also okay and it's just

about understanding why some people are responding in certain ways. | really liked that, that it had

like almost like a list of like loads of different sorts of rigping, survival sort of responses so |

really found that quite useful. It made me sort of look at different cases and go well obviously that
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child or young person is just doing this as a coping mechanism and that's, that's iblemy.course
they hadto do this, their their their coping to X, Y and Z threat, and that is made me look at quite a
few cases like that now.

Interviewer: So it sounds like you've kind of applied some of that thinking to some other cases then?

Alex Yeah, definitely. It's madae it's definitely made me think about like, | definitely haven't
applied the framework fully extensively to any other cases other than that one with the family
therapy, but it's definitely remained in my thinking.

Interviewer: So with, with that one witthe family therapy caseemm,they were sort of using the
language of the framework and were they kind of going through some of the kind of questions of the
framework and things is that what you mean by using it kind of directly?

Alex Yeah

Interviewer: But then with some of your own cases, you have been guided by some of that language
in maybe your own head but not explicitly.

Alex Yeah.

Interviewer: Can you say a little bit more about how that has made your thinking like sort of
impactedon your thinking or what that's done for your thinking in some of those other cases then?

Alex Yeah, | thinkYeah, other than just sort of making me think a bit differently about sort of

different behaviours, as | said, definitely made me think abeaty the impact of different

influences, the sort ofim ((pause)}he real ((pause)) I like in the framework, how there's no sort of

((pause)) | feel like sometimes in cases, people really privilege like, the kind of biological side of
thingsorliketheyi SYR (2 LINA@GAT SIS 2yS aARS 2F GKAy3a | yR
thinking like not to privilege one side of it and just look at yeah, okay, well, what, where's the power

here and that, that kind of thing rather than just like okayt 6> ¢SUff 20 @A 2dzat e AdQ
thing or this, | think, I think the framework makes it quite explicit that it doesn't privilege any sort of

yeah, causal thing there because basically, everything causes everything an8gegaah, | think |

think it's kind of remained in my thinking a bit like that. But yeah, | think the main way its sort of

remained in my thinking is those sorts of yeah, coping and survival responses

Interviewer: And how they're sort of interpreting behaviour and things tlites?

Alex Yeah, definitely.

Interviewer: So having used the power threatening framework, then what are your sort of thoughts
about it now?

Alex My thoughts are that | would like to almost study it further. | think there's so much tAdrat

it would need me to almost study it more, to be able to integrate it even further. That was, that

family therapy case was almost all of our first go at like using the language, like integrating it, and |

feel like that there's so much more to it. I'd have to almsistand study it more. | kind of want to |

gryad G2 tA1S 221 G GKSX L KI@Syuid S@Sy NBIFR (K
the introductory stuff and like, understood the framework and understood like the main headline

stuff, butL QR g+ yi G2 NBFR RSSLISNIAYyd2 AGZI yR NBIffe
properly integrate it further and really have it in the back of my head sort of the whole time. | think
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it's really, yeah, it is a really sort of good way of thigkamd working. So yeah, definitely. I'd want to
sort of sit and study it more, | think.

Interviewer: Yeah, that makes sense. And you you mentioned that that was sort of everyone's kind
of first time | guess of having a go of (yeah) putting it into pradiutd things, so how sort of easy
gra AG (G2 daS AG Ay GKFdG Ay GKFG greK !'yR gKI G 3

Alex I think, what, | think it was sort of the way we used it, we decided to use it almost in its most
basic form that was what sort of made it easier. What helped was having like, almost our supervision
group to discuss it to decide like, what elements e¥étwere going to think about and how we

were going to apply it and then talk about it after, | think it being a multidisciplinary team was really
helpful. Having, basically having loads of discussion and supervision like peer supervision around it
was redly helpful. So | can almost imagine like, | know some, some services or some people have like
CBT supervision groups and stuff, | can almost imagine it would be useful to have like a power threat
meeting framework supervision group to apply it as a fraraguyit would need to be one of those

things that you discuss regularly, had in the forefront of your mind regularly. | think you'd want to,

the more you discuss it, | think the more you can integrate it because even just that initial sort of

one hour we lad really bouncing it back and forth, | think was really helpful. So yeah, | think that's
what would, that's how | could see it working, definitely.

Interviewer: And you mentioned about integrating it, what sort of, what what do you mean by that?
Canyowr @ F fAGGES O0AG Y2NB Foz2dzi oKFG GKIFG YAIKDG

Alex Yeah, | can almost imagine like, so some services or some, | don't know, schools or whatever

gAft alre 2K ¢gSUNB | (NI dzYlF AYyF2NX¥SR 2N 6SQNB |y
being integrated like that, like it being a basis for practice in a particular setting ¢f.Jimecause

it's really, yeah, it's just a really kind of holistic and very wide way of seeing, especially for us as we

G2N] 6A0GK OKAf RNBPSNIFR BAMIjUABABIESE2 820 QRY RSTAYy
essentially. And | think it really could help us in that way. So yeah, | think to integrate it in that way is

what | kind of mean by that.

Interviewer: YeahYou said something that lwas gonfa¥S 61 O1 G2 FyR y2¢ AGQa
mind. Sol suppose one of the things | was wondering about, no actually scrapSbatre there any
other ways that you think that it could be used?

Alex Um, yeah. | think, Well, | think this kind of links to itt ery much in like a formulatien kind

of way. | think it's a nice way of formulating and looking at cases and formulations. So | think, again,
that that links to kind of integrating it into your general thinking about cases and general practice,
but Ithink that's the way | would, | would personally want to use it.

Interviewer: Yeah. Sorry. I've just remembered what | was going to ask about. You mentioned that
WKSY @2dz 6SNBE ¢2NJAYy3 Ay (KFG GSIYX &fmastazNL 27
basic way, can you say a bit more about what you meant by that?

Alex Yeah, so we sort of almost looked at the sort of elements of it, the power, the threat, the
meaning, the maithe most basic questions that come with that, and the most sortrofru((.))

Yeah, essentially breaking it down. You know, where, you know where, where is the power, what
has happened to you®/hat, what are the threats, what is meaning and really sort of just instead of,
sort of, you know, looking at okay, this is, thisvtgat you are, this is what you have diagnosis, really
looking at it like that, you know, those those key questions that come with the framework, right, |
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think we really focused in on those and really, that that was our aim was to use it almost as a
reframing tool. Because the main the main way that the family therapists were training was in a sort
of narrative, systemic way. They were used to all those kind of circular questioning and | think it fits
in really nicely with thatThe systemic and the narige elements of it fit in really nicely there. And |
think yeah, it is about kind of stories and it can they can fit into the narrative element, their like life
story, what's happened to you, | think that could intertwine quite nicely. So yeah, | thinkeve,

really focused on those sort of three elements of it. And what, what they brought up, and what that
could give to us for this case to help them become unstuck.

Interviewer: Right, that makes sense. Yehink | think you've covered this but well, I'll ask anyway
so in what ways does the framework fit or not fit with your views of the EP role?

Alex Yeah, okay. So well, | think that, as practitioners that work with really vulnerable children and
young geople that we see, we see, and families, we see things that we see things that people go
through and we segou know, all sorts of things that happen to people. | think that this framework

is a really good tool for looking at traumatic events and traumaticost life stories and really

difficult things that have happened to people and difficult life events and finding for that person,
that children, that young person, that family, finding ways of making sense of them, and moving
forward and helping themrad | think that as, yeah, as EPs we come across that quite a lot. | think,
you know, as much as you know, people think ah the EP is, we look at children's learning, | think
obviously, we know this, but people always underestimate the role of, you know;,srd@ng on at
home in learning and what's just what, you know, if a child has got all this stuff going on for them
and all this stuff that's happened to them. | mean, if you think about, for example, say refugee
children or yeah, children that are sureing of abuse, things like that would be really useful in talking
to children like that. As | said, that's why we picked it for this particular abusetaah, | think |

think the it could be really useful for those cases where there was a real emoiiopatt on

learning.So yeah, | do think it fits in with the EP role. | do think it fits in with the way that we think
about things as EPs. We fit we, we, or at least the way | think we should be thinking about things as
EPs, you know, the power, the threslhe meaning those those that language of things, | think is
really useful ways of thinking about things rather than those very sort of discrete this is biological
and this is the executive function this is this and this is that this is this is theschilism doing this.

| think sometimes we need to be thinking a bit more abstract than that and it can be hard, but | think
it's things that we as psychologists can explore with children, young people and families and | think
that we should.

Interviewer:What, what do you think makes that hard?

Alex | think it can be more abstract. | think it can be really difficult. | think you could, eh, I think it's
Ffy2ad tA1S | 3SG 2dzi OFNR F2N) é2dz (2 arée a2l eé:
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like a get out card but to sit, to sit down with a child or young person or family and go, okay, you

know what, what happened to you, where, you know, whabatwas actually a threat in this you

know, what is, what is it that you're doing to cope, and to really sit and delve really deep into that,

Adda fyz2aildz A0 OFly 06S L GKAY1Z a2YSUOUKAyYy3 OGKFG Y
almost quit willing to do, but | have come across EPs that are quite quick to go: well, this child with

autism will do X Y and Z, and this child with dyslexia will do X, Y and Z. | think that yeah, sometimes

it's a bit more complicated than that and | think thatlBBs we have we have the power to be able to

do that and we should be doing that.



228

Interviewer: So it sounds like some of those conversations you think can be quite difficult for even
EPs to be having some of those conversations | guess, and what danjoaah help to make that
easier for EPs?

Alex Again, | think probably supervision like regular discussions, like regular sort of well how are you
using this framework, | mean, | know when | introduced the [assessment] to my team of EPs they
were like ohmy god a projective! and | was like, okay, let's just calm down about this! You know,
let's just talk about it. | think the more you get people to bounce ideas, they realise that they actually
are competent and confident and | think yeah, to develop cotapee, just by talking to each other

and bouncing off each other, I think would, would probably make it um a lot more doable. | mean, at
least it definitely did for me, as | said when we discussed it in this little supervision group um that
was kind of mul-disciplinary, and that wasn't just psychologists you know, it was it was just a group
of sort of multidisciplinary professionals. | think that was that was really useful. We all came out
feeling more confident about it and a bit more competent and kked of like, like quite empowered

and like oh, wow, full of ideas about it. And so yeah.

LYGSNBASGESNY | 2dz YSYyiA2ySR I FS¢ GAYS&a | yR L KI ¢
multidisciplinary team that you were working in thdbo youthink that that had an impact on the

choice to use the power threat meaning framework or do you think the power threat meaning

framework had an impact on how the multidisciplinary team worked together? Or was there

anything sort of, was there anything impant about the fact that it was multidisciplinary and the

fact that was the power threat meaning framework, if that makes sense?

Alex Mmm, interesting, so I'm trying to remember who brought it and | believe it was a clinical
psychologist who brought tb the supervision grougt was either the clinical psychologist or the EP,
I'm pretty sure it was as the clinical psychologist though brought it to the group. Because if |
remember rightly, it's a sort of BPS published thing. | think she had seenwamlike, yeah, this is

this is something I'd like to d&o | think, yeah, | think maybe the multidisciplinary element of it did
have an impact, because maybe | wouldn't have heard of it if it weren't for the clinical psychologist. |
also wouldn't have puit into practice if it weren't for like the family therapy situatidnwould have
KSINR 2F AG® L ¢g2dzd RQOS NBIR AGZ L 3IdzSaasz odzi L
enough | think | did see it and then they bought into supaovi, | was like oh, | saw th&ol would

have seen it but | wouldn't have put it into practice | think if it wasn't the whole rdigiplinary

team situations, so | | think yeah, that did that did have an impact, | think. | don't think I've heard it
mentioned at all in my local authority situation. | think I've heard it mentioned once on the [training]
course, | think when it just was published or when it was sort of just been some kind of revision or
new thing to it or something like that. | just rermder that. YeahBut yeah, | don'tOther than that,

yeah. So | think maybe the multidisciplinary element is quite important, because otherwise we
wouldn't have put it into practice.
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others and (yeah) change your practice in that way. Did the power threat meaning framework have
an impact on the multidisciplinary team?

Alex It is interesting, because so the way it worked in[tegm]we had two peer supervision

groups and that was just within one particular group (mmhmm) we chose to look atSbdd sort

of be interested to know whether it changed the practice compared to people in the other group but
| don't really know. Like, because | don't know | way @alrt of this one group, but I think that it did



229

(Wed RARXZ AG ¢l a yAOS 060SOFdzaS Fa L alFAR AdGUa |

but it was still, it was the family therapists were benefiting from it. | think everyone was begefiti

from the discussion that came out of it. So | think that yeah, it was useful and | can sort of imagine

that being the same, if say as an EP | talked to teachers about it or | talked to SENCOS, that kind of

thing. | can imagine it being useful in the sakind of way, like | don't think it's like exclusive to

psychologistsl think that's something that was quite nice about it. But | think although it's very in

depth document, | think if you had a really good grasp of it, which | think | would like éoshav

better grasp of it, but | think if you had a really good grasp wéit could really sort of pass that
LlJaeOKz2t23ed L GKAY]l AdUa y2d Iy SEOfdzaA@dsS (G2 Llkeé
apply it, which | think is quite nice abibit.
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over some of those borders.

Alex Yeah, | like that. As | said, yeah, it worked really well for the family therapists because it has like
those sort of narrativity elements and those systemic elements. So actually it worked really well for
them, they kind of got it quite quickly, even though it was a psychological document and framework.
They really kind of got it. Yeah, it does kind of crogs quite a lot.

Interviewer: That's interesting. Is there anything else that you'd like to tell me about the power
threat meaning framework?
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get toknow it more, so | could implement it more. Yeah, | think | think if almost there were an even

more accessible document about it, like | know like the introductory one islikendredpages. |

think if there were an even shorter, more simplified versibthink it'd be more accessible for

people to go to pick up and go oh, I'm interested in this, let me give it a go and then go more in

depth. I think that might be a better way in because yeah, as someone who's really interested in it,

even the like 13@age document was like, wow (yeah), so yeah, | think it might be more accessible

to people, if it was at first, even more simple, | guess.

Interviewer: Yeah. So like a kind of simple, like easy to dip into kind of document would be helpful. Is
there anything else that would be helpful to sort of overcome that barrier of not feeling like you
know it in depth enough?

Alex No | think that's the only thing | can think of. That's the only thing | would like, um, yeah, | think

like that's sort of the onlaccessibility sort of problem and | think, yeah, | can imagine that definitely
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people seeing massive like even introductory document and being like wo

Interviewer: Yeah, yeaWell thank you so much.

Sidney

Interviewer: So before we sort of launch into the power threat meaning framework and things, it
would just be good to get some sort of contextual information. So em, what is your role at the
moment, are you an EP, senior, TEP?
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Sidney: Well | have two roles actually. | am a maingrade EP in a local authority, and then | have a

kind of senior role within a charity organisation which supports mental health and emotional

wellbeing in children.

Intervieg SNY |, 2dz2Q@3S | yasSNBR Yé ySEG l|jdzSadazy +a 6S¢tt
the local authority and a bit of third sector work as well. How many years have you been an EP for?
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{ARyS@Y a& yS¢ NRfS Ay GKS OKINRGE aSOG2NI Aaxo y
authority.

Interviewer: Regarding the ptmf then, have you had any specific training ¢ooithew did you
come to find out about that?

Sidney: Found out about it through just information from the British Psychological Society, just being
AYGSNBAGSR Ay GKAy3a tA1S GKIFIG a2 6KSy AdG OFYS d
L Qigténedto a lot of kind of Lucy Johnstone has done a lot of podcasts and videos and stuff, and

LQ@S ftAY1SR AY 6A0GK {AYR 2F 20KSNJ LIS2L)X S (KIF (i &ack
informal stuff.

Interviewer: So can you tell me thenitlé bit about the time or times that you have used or drawn
upon the power threat meaning framework in your work as an EP?

Sidney: Yeah, so | suppose as | say, when it first came up | was just kind of really interested in it as a
concept, and how it didort of map onto being an EP and those whole ideas around moving away

from the diagnostic really kind of medical model labels so | kind of used it to um, yeah just think

about being an EP really, and | suppose we explored it a little bit with colleagihesiwilar
GASGLRAYyGA a2 6S RAR | 02dzZ)X S 2F &a2Nl 2F /t5 KA
of just had it there in the back of my head to use as formulation and just thinking about how | am as

an EP. And then when we hit COVID Isdiche work around gaining pupil views and then thinking

about what the whole COVID situation meant. So the power threat meaning framework was just a

really good way to make sense and get meaning of the views that pupils were sharing with us, and

then to uncerstand it through that psychological lens as well.

Interviewer: So how did that piece of work go, the em pupil views project? What was that and how
did that kind of happen and what were you doing with the framework and things?

Sidney: Yeah so we, we did a questionnaire. Well, so we did a couple of questionnaires actually. We,

we mapped views over time. So this was something that | did part of the local authority that | work

with but we joined with other local authorities as wed that it was a wider bit of work. Emm and,

the actual mapping of it onto the framework came as part of, not the actual analysis because we did

the analysis sort of using thematic analysis, but then just kind of looking at ways to encourage policy
changer YR GKAY{l{Ay3 Fo2dzi K2g (G2 YIS aSyasS 2F GKS ¢
unique framework, | suppose. And was sort of done through bouncing ideas around and just thinking

about those questions and those sort of statements almost thaimatbe framework to then kind of

think well, yeah, how is power impacting on education during this time of COVID and then mapping

things across like that so.
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Interviewer: So were you looking at the information that the young people had told you andfsort o
thinking how that mapped onto the framework, or how it sort of related to those concepts, is that
what you mean?

Sidney: Yeah, yeah, so we had the themes. So we took all of the things that the young people had

shared, so we had key questions. Sowetified 1 SSLJ GKSY ljdZA (S 2Ly a2 a
F2N) @2dzKé> aoKFEGQa Al 0SSy fA1S 06SAy3a G aoOKz2f
was where it was very much a lot of young people still at home. And then just, yeah, using those,

tk2aS aitrdSySyida G2 (AYyR 2F areée ¢Sttt 6SQ@S 320 G
K2g R2Sa AG NBFrfte GKNBFR GKNRdAZAK FyR fAy]l GKNERd
getting a lot of, um you know, how are we making sense of it.

Interviewer: And what age group was that with sorry?

Sidney: It was from, | think the youngest age range we had really was Year 1, Year 2 that was kind of
tangible data and then we went up to college age.

Interviewer: Oh ok, so quite a broad range of pufhikn.

{ARYSeY ,SIKZ L YSIy 20@A2dzaate | t24G 2F (GKS @& 2dzy
parents, you could tell it was the parents responding but asking the children the questions, whereas

the older ones it was very much them typing besa it was an online questionnaire, very much

them typing and their thoughts so there was that subtle difference with the ages but the majority of

GKSY @2dz O2dzZA R aSyasS GKFaG AG ¢l a adratt GKS OKATF

Interviewer: And what sarof things did the power threat meaning framework tell you or, or
contribute to that piece of work?

Sidney: | suppose it allowed us to really explore from the point of view of the children and young

people and what they had told us. And the whole bit @rkvcame from the media having very

strong narratives, quite dominant narratives about what was happening to the children and young

1JIS2L)X S GKS AYLI OGO GKIG AG ¢l a 3F2yyl KFEGS 2y (KS
heard at all. So it allowedsuto kind of, | suppose again use the framework as a way to em highlight

some of that em lack of consideration of what children and young people might think or feel or even

have an opinion themselves about what was going on. And the framework kind of thizengp a

fAGGES oAl R2SayQid AGK

Interviewer: In what way?

Sidney: To challenge some of the ideologies that are out there already and to be able to kind of say
dzYY® hl ¢Sttt 6KIFIGQa KIFILWSYyAy3a G GKS Y2YSyisx @&z
COVIDK | LILISY SR (i2 e2dzZ odzi ¢KIFGiQa | Oldz ffe KILLISYS]
GKSy a2NIi 2F 221 G2 6Stt gKIG 6SNB (GKS GKNBI {3
kids that had to need foodbanks, might have felt quite isolateidht have had impacts on their

mental health, but on the same side of that what was missing from a lot of the media was some of

GKS Y2NB LRaAGAOS &a2NI 2F SELISNASyOSas K2s (GKSe
were kids there that were actlig thriving not being at school and enjoying the different pace of life,

dzY I RAFFSNBY (G FLIINRFOK G2 fSFENYyAy3aIs dzy a2 Ad 1A
responses | think that can come out from the framework. And gave us an idea of uncautichbe

different, what could be a different view of what children and young people value from education,

a2 a2NIl 2F RNAtfAy3d R24y Ayldz2 &az2ySsS 2F GK2aS gt d
another area that | really, | thinkitmagsy NBIF fte& ¢Sttt G2 . NRYFSYyoNByyS
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we were using that a lot but | can see how it sort of parallels with all of those kind of things, it kind of
dovetails quite nicely really.

LYGSNIBASGESNY |, SI K | yR SYY&andldked 3f OtBrough2tas@att ol 2 . G K &
lens, the power threat meaning framework lens, what happened next or what was the sort of next
steps then?

Sidney: Um what we did was we sort of put together a report, so we wrote it up um with a bit of an
explanaton about what the power threat meaning framework was, as like this alternative view of

looking at experience really. And um, yeah, just kind of did, did a bit of an overview of it. | mean we
RARY QG F20dza 2y Al | 20 o0 SdpradidabpolisyShange WidasSoat (2 3 S
there but um, there was a bit of a paragraph on it. [redacted] Um so it was one of three

psychological frameworks that we used to kind of really highlight what was happening. But there

are, | do have plans, which is wyur call for participants jumped out at me, because our next

phase is to maybe write something a bit more robust round the power threat meaning framework

and our data, so drill into it in more detail.

Interviewer: And the report that you have written aldy, who was the audience for that?

Sidney: Um our audience was obviously Educational Psychologists, um, but also policy makers so

local authority representatives even going up to local government. We tried to get it out to, you

know, our MPs and thinggliS G KFd® {2 !9t LIAO]ISR AG dzLJ F2NJ dza |
done some, what are they called, we did something at the conference and another webinar as well

just to share it.

Interviewer: Yeah, so shared quite widely really.

Sidney: Yeah,ithasy R A G &l &axX L YSIy> L GKAYy]l GKSNBQa 0S¢
L2 6SNJ GKNBFG YSIFEYAy3d FTNFYSE2N] YR GKSY 6SQ@S NEX
ANRdzy RAYy3a 2dz2NJ ARSIFA Ay Al ! yR | aredlyliiitupif 6 S KI @Sy
that makes sense.

Interviewer: So in your view then, what would you say is the impact of using the power threat
meaning framework?

{ARySe@Y L (KAYy]l F2NIYS AiQa KSftLISR YS (2 SYOoSR
moreta/ A0t S & Iy 9RdzZOF A2yl f taedkKz2t23Aad (2 GKA\
f20 2F ¢2N] 2y GKIFG Fa ¢Sttt Fa L arexr NBFRAYy3 |
still trying to make sense of where it sits with somehaf ideas as Educational Psychologists and

with the diagnoses that we come across every day and how that kind of fits in with this framework

FYR K2¢g S (GKAY]l +to2dzi GKAy3ad .dzi L GKAY]l 6AGK

created abitofad Y G SNB &G Ay Add ¢KSNBQa ljdzAdS I FSg 0O2f ¢

Al YdzOK=Z 2NJ KFRy Qi KIR | t2G 2F SELSNASYOS 4A0K

more about it so even if it just has that ripple effect of even mpeeple in the EP profession finding

it a useful thing to read, | think that was beneficial.

LYGSNIBASGSNY | yR &2d2Q@0S 200A2dzate KIFIR (GKIFG LINRES
and in your thinking in your work around that but em in your sirtlayto-day EP role has the PTMF

come up in other aspects of your role or is it something that you think about in other things that you

do in your work?
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{ARYSeY ,SIKZ L YSIys LQY UGKAYlAYy3 Fo2dzi Ad Ay Y
moving over into a new role and yeah thinking more because | have stepped over into an
2NBFYAAlFGA2Y GKFG 2FFSNAR O2dzyaSttAy3da [ yR GKSNBQ:
model, elements of thinking about mental health and again sort of thinkingre that sits with me.

LO@S Fftglea O02YS FNRY jdAGS || a20Alf Y2RSt 27F I a
of discourse, the consultations that | have with the counsellors, trying to bring it back to those key
jdzSatAz2ya | oAy BIXI QARG &EE LLKS YSEyAy3as gKI GQa 32
NI GKSNJ GKFy {AYR 2F dzy £221Ay3 G gKIGQa gNByYy3A ¢
LYGSNIBASGESNY {2 AlG &a2dzyRSR tA1SZ YIe&oS LQR LAOTE
have been encouraging other pgle to have those questions in mind in their work? Did | hear that

sort of right?

Sidney: Yeah | think so, but not explicitly saying this is the power threat meaning framework and

dzaAy3a Al Ay GKIFG 2Ly SELX A OA tdmy hudsiiondadaind A § Qa OSSN
things. And almost how | want to be as an EP as well, the type of questions | want to ask, the
RANBOUAZ2Y L ¢yl Y& O2yadzZ GFdA2y 2NJ RAaolOdzaaizya
jdzSaitA2y Ay 3 2N Gkh forta Bkt undiStanhding ddeérwaid$§ and | think

GKFG R2Sa 02YS FTNRY KI@Ay3Ar KI@Ay3d GKAaA NBFffe 3
SOARSYOSR (2 {AYyR 2FX YeaStT G2 32 ol KWigalyyR dza S
sense with this at all.

LYGSNBDASGSNY | SIKX @SIKX y2 Ad Aad LG azdzyRa f A
YSYGA2ySR GKIFIG @2dz2QNB y23G ySOSaalNAxRfte &az2NI 2F SE
otherpeoplesometia ® L 61 & 62YyRSNAyYy3I | tAGGES o6AG | 02dziiz
O2YAYy3 dzLJ 2NJ A& GKIFG  O2yalOAaz2dza OK2AO0S 2NJ Aa (K

little bit about that | guess?

{ ARy S@&Y , SIK L yakcangcious chiein adniuthds soihdBindek ibféels like it

would take all of the time to explain what the framework was and where it was coming from, and

LQY y20G adaNB 6KSGKSNI a2YS 2F GKS LIS2LX S GKFG L ¢
necessaity have the time or the headspace to think about the theoretical approach that | might be
GF1{Ay3a 0SOFdzaS GKSeé ¢g2dA R ¢l yid (2 GKAY]1l Fo2dzi C
J2Ay3 2y GKSNB® { 2T L {KAYYIME aclossTame Bpfagathgt [tk S 2 F
as EPs where how explicit we are about the research, the theoretical frameworks and how much of

Al 6S &AKINB (KFIGQa tA1S GKS LINYOQGAOFE SYyR 2F AGZ
notgointotherealdd  Af a 2F /I NRPf 56501 Qa 62N)] 6KSy 66S YSy

Interviewer: So with the power threat meaning framework then how do you think that sort of, em,

AYLI OG& 2NJ OKIy3aSa (KST GKFGTZ GKFEG SYY a@&NI 27F F
SELX AOAGte YSylAazyAy3a Al AT e&2dz 4SS 6KFG LQY 4N
glre GKIFIG @22dz FNB g2NJAy3 2N GKS O2y@SNBIFGA2Yya (K
or whatever it may be does it have animpactam K I § S@Sy AT A0Qa y20 o0SAy3

{ARYySe@Y L GKAYy]l AGX A0 R2Sasx odzi AdGQa Y2NB 27F |
Ay a42YS ¢glreéeas K2g (2 Llzi GKA&AK t28SNJ GKNBIFG YSIy
G2 OKFIy3S Yé NBIf o0StAST aeadsSy G2 dzasS Aldoe LGQaA
AG A0Qa fA1S 2K @SFKX L (1y26> L OFly &4SS 4gKSNB L
documents and the book and the information fsme time, but then when | went back to it a
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O2dzLX S 2F 6SS1a 32 Ad ¢gla tA1S Ga2K @SFKH | SIK @2
me something to pin my ideas to.

Interviewer: And it sounds like it sort of fits with your values? Is tiggit?

Sidney: Yeah, values and belief system of like, ok this is almost like what | was looking for. | was

trying to sit, | mentioned earlier, sitting with one foot in a profession where there is a lot of medical

model, diagnoses, really strong sort d¢dtk and white thinking around autism, dyslexia, and even

some of the you know therapeutic ideas around general anxiety and all of that side of things, to then
f221Ay3 o001 G GKFG ARSEF 2F ¢Sttt gKIFIGQaeddz2zAay3a 2
G2 GKAA OKAfRZ ¢gKIF(G FNBE GKS fl1&8SNB GKFIG I NB GKSN

LYGSNIBASSESNY ¢KIFGQa 21 ,2dz YSYGA2YySR | o2dzi &2 dz\
wondered if you could say a bit more about what that is or wthat means, like what is that belief
system that you feel like it works well with?

Sidney: Yeah, | mean | think | mentioned before about the kind of social model of ability, disability,

so you know the, the environment creating lots of barriers rather tideing the disability itself.

And | suppose the idea of you know social constructs and how we speak about disorders and even

down to being neurotypical or neurodiverse and there always having to be that one or the other.

And | suppose my beliefsystetni G NBEAY 3 (G2 YI1S aSyasS 2F SI OK AYyR]J
power threat meaning framework kind of gives us. It sort of takes on board those more narrowing
flroSta 2NJARSIA YR KSflLlA dza G2 az2NI 227 @&Sil R gy
YIRS dzLJ €2dzNJ ARSydAdGeées éKIGQa ONBIFIGSR GKS LISNERZ2Y
GKFGQa Yé o0StAST aeadsSys GKIdQa Yeé | LILINREFOK | a
then what can we do to change, support, shift tiygse of thing, so um and being able to do that

through kind of, again, language. Constructs. And thinking about it rather than being a final
RAFIy2aArdas 2N+ FAyYyLE SELXIyFGAZY F2N a2YSOKAy3s
that shift through thinking about it differently or looking through a different lens, and there not
ySOSaalNAte o6SAy3a 2yS FAYLFE |yasgSNI 2NJ NHz o SNI &l

Interviewer: So having used the power threat meaning framework then, what are your sort of
thoughts about it now?

{ARySeyYy 224 L ySSR 2G4 Y2NB GAYS (2 1SSL) daAiry3
G2 tf20a 2F RAFFSNByld stea GKFEG LQY GKAY1AYy3Id hNJ
say recently with diffegnt things that are going on and with doing more work on pupil views things,

and thinking about ideologies and just politics and how um the thinking around the language we use
OSNIiFAyfte FINRdzyR / h+L5 |yR (KS MAYLIKAY IK ILG GKEAYY
J2Ay3 2FF 2y |+ GFy3Syd F3IFAYI LQ@S t2aid Yeé GKNBI
LYGSNIBASGSNY b2 A0Qa RSTFAyAGSte AyiSNBadGAy3as | yF
g2NRa GKFG FNB O2YAyYy3 dzLld £t A1 S SY ghBk abdlén | yR L2
sort of the EP role and how those things in your view kind of fit within the EP role or whether they

do or what your sort of thoughts are on that?

{ARYSeY ,SIK L GKAY]l Al FAGA Y2NB dfelsogpedS YA IKI
9ta 2 0S LREAGAOIET YR KI@S LRfAGAOFE ARSIFHa® L
local government space that that that might have felt a bit constraining in the past. And | think there

FNBE Y2NB LIS2L) SENLARBRDYEQlH RYXFFSHBFUKISYSNI GA2Yy 27
2F DI NA2dza OKFy3ISa Ay tAFS GKIFIG GKSNBQa 0SSy 20€
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02 GKAY]l Y2NB LREAGAOITf&d . dzi BASAYKQIL AGIKA YOISSA y13
YSIy @2dz Oy SAGKSNI 42Nl 2F 32 Ay GKSNBI 62N] Ay
GKSYy L GKAYy]l a2YSGKAy3a O2vySa Ff2y3 +a AGQa R2yS
S@gSyiad 2S85Q@S FAGI INST@AEDAZ {4 PSASYHAISNE 6SQOS =
0KS SRdzOF GA2y aeaitsSy lyeéegtes yR &2dz adl NI G2 GK

YR 6SQNB LJAEOK2f23A0Ft GKAY{SNAR a2 ¢SsetdS R2 KI
dzaS &a2YS 2F GKS GKS2NER FyR (KS FTNIYSg2Nla Ay | ¢
shouting. We can use the psychology to make a good argument.

Interviewer: You mentioned, sort of, changes over the last ten years that have impacted on the
profession. What sort of things were you referencing?

Sidney: | think kind of the the change in, well we have the change in the SEN code of practice. The
9RdzOF GA2yZ I SIHEGK /INB tflya O02YS AysX odzi L GKAYy
were with just the old fashioned statements. | think there was a big shift around that time of a lot of

EPs going into a traded model. And | think that that whole, | mean we could probably look back at

the whole sort of history of the last ten years of thesteldd where we are now using the power

GKNBFG YSFEYAYy3 FTNIYSE2N]l @ ,2dz (y263 6KIG Aa KILIL
gStfx a2 dzvd ¢KSNB @&2dz 323 GKIGQa FYy20KSNE F2NJ o
beenchangesii KS SRdzOF A2y &d2aiGaSys a2YS adoiftS FyR &az2y
0SSy I O2NB OKIy3aS (2 K2g 9t aSNIBAOSA | NB NHzy Iy
Y2YSyGd ' yR L GKAY] GKSNBQalKSNBQA dK$ES{ O bo NE 02 7
there, and ideas around what that might bring up again so. Strange times.

LYGSNIDBASSESNY |, SEKX LI NIAOdz NI & 6AGK /hxL5 | yR S

5

4

tell me about the power threat meaning frameworkld I y@ G KAy 3 4SS KI @Sy Qi a2 NI
that you wanted to think about or speak about?

{ARYySéY L GKAyYy]l AdQa &d2OK | o6A3 FyR O02YLX SE Y2RS
the ways to use it and and to really use it in a positive \Bay.| would like to see the educational

psychology profession embrace it more. You know, we use Bronfenbrenner, we use kind of various

TN YS62N)l & R2y QG 4SSz a + gle& (2 YIS aSyasS 27F F
space wherewe cantakethd | YR YIF 1S AG I SRdzOIFGdA2y TN YSE2N]
still sometimes really trying to make sense of this is for clinical psychology using the DSM or ICD, you
1y263 A0Qa Iy FfAOSNYIFGAGBGS (G2 (K2OLOKRDK]| 685KRay QK
a2YS 62N)] 6KSNBI IyR (GKIGQa ¢KIFG [ dzOe W2Kyaidz2ys$S
tweak it to fit a slightly different discipline that we are in educational psychology. And then that

might be something to pull somaf the the slightly different approaches together a little bit.

Interviewer: And what do you think would have to happen for the framework to be more embraced
in educational psychology or what changes do you think would need to happen to the framewaork for
it to fit more closely with the EP role and things then?

{ARYSe&Y L YSIYy Yl &0S a2YSGKAYy3 tA1S 6KIFdG &2dzQNB
2F A0 YR K2g (GKSB@QNB dzaAy3a AGd ! yR SyO2dzNy 3Ay3
maylS 6S Y2NB SELX AOAGD® | 2dz (Y262 &2dz2Q08S YIRS YS |
LQY y2G Fftglead 0SAy3a SELXAOAG 6AGK 20KSNB 2NJ Y@
squished up in lots of ideas that | use. So yeah, usmagné explicitly, and | suppose the various unis

having it there on the syllabus as a part of their thinking about being an EP, not saying that this is the

way to do it but how would we use it and then joining that together to maybe thread it through.



INteNIJA SGSNY ! NB GKSNB gl ea GKFEG &2dz KIS O2yai RSN
a2NI 2F R2yS @Sé 2N dKAy3a GKIG KIFE@S ONRAaSR @20
not or?

Sidney: Yeah, no, definitely. Yeah, yeah | do want to #ingkit it more with the specific research

GKFdG LQ@S R2yS |yR @&2dz {y2¢ SRdzOF GA2Yy & | gK2f S
back, doing a bit of a historical look and then how things are changing and then how that might
informhowwe go2 N NR® . SOl dzaS 6SQNB y2i> 6SQNB ySOSNJ
worked and things we want to keep so, you know, looking at what the survival threat responses

KIS 0SSy Ay GKS LI ad GKFG KFE@S 0 StSgukazd,STdAf o { 2
touching on it lightly. | think | really wanna do a big deep dive into it. And then | was actually reading
something the other day where | think quite a lot of people are looking at it in relation to autism and

that autism diagnoses and whttat looks like through the power threat meaning framework. And |

[t

GKAYl GKFGQ&a jdAGS FYoAdlAz2dza | yR SEOAGAY3 yR Al
meaning framework has been anyway but | wonder if that does speak to some of the disctirafo

| feel sometimes about those type of diagnoses. So maybe getting involved in some of that.

Interviewer: And what do you think has led to some of those controversies?

{ARYS@Y b2g L 1y26 GKS 2NRIAYI{ TFdjoddgmntNg LIS2 LI S
YSRAOIfT Y2RSt IyR L KAyl GKS Y2NB GNASR |yR (S3

0SSy | 204 27F Llzi K o-diaQriosesiahd adtiedichtba and makh® thasdest y['JA
2F (GKAY3IazT | yR L ARy QGONKIIK ALy Q & K2Sdea iy S GoS2adail NIl @ 6 S
GASGLRAYG 2F RAF3Iy2asSad .dzi L GKAY1XZ AdGQa KINR A
their viewpoints to be changed and things are very much tied up with certainly the DSM #mel all
RAFAy2aGA0 YIlydzafar GKSe@QNB Fff a2z GKS& | NB (A4S

GKAY3I&E & 68tttz FyR GKFHGQa F NBLHffte O2YLX SE 650
LG Aa yR a2Y$8S LIS2LX Sirldia iORRIQIY I3 1 BK RARFBNBIYY
OSNIIFAYyfe 0688y | R2YAYIY(H 6F& 2F GKAYl1AYy3I F2NJ ad

02fR Sy2dAK G2 aleé (KIFG GKS YIFAY FdzZiK2NBE F NB 062
guestion whethetthere is some, you know, misogyny going on there as well as all of the other
L2 6 SN RéeylFYAO0a G4KFEG 32 2y AYy Fyé LINRFSaarzy NBIf

Interviewer: Sorry, before we got onto the controversies as well you were talking abauybu

g2dZ R YIeo6S fA1S G2 FLJXeée Ad (2= L OGKAYy]l 6KIFG @2
SRdzOF A2y FTYR L 6l a ¢62yRSNAYy3I AF &2dz YSIyd Sy &z
F62dzi Y2NB O0NRI Rf & bomething i@ F erdchadly2want @ PdrsheTor G K (G Qa
yeah, | was just sort of wondering if you could explain a little bit more about what you meant there.

{ARYSeyY ,SIK AGQa OSNIIAyfe az2YSUKAy3a GKFG L gl vy
knowL Q@S fAY{1SR dzlJ 6 A0GKXZ GKS o6Sldzie 2F /hxL5 | yR
up with quite a few other people that are interested in it as well. And | suppose it goes back to this

idea of using it more explicitly, you know, we want to dorengroups with children and young

people for um to get their ideas, and maybe use it a bit more explicitly then to kind of map on back

to that idea of what do you want as children and young people, what matters to you about

education, and do it through thaower threat meaning, because | think some people have tried to

make some of the questions and the approaches a bit more child friendly. This sort of email forum
ANRdzL) GKFG L FY LINIO 2FX GKSNBQa OSNILF argese 0SSy
that you can think with children about, and again then you could think about with education health

care plans, all of those type of things seen through this lens. So lots of potential.
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{ARYS@Y !'Y 6Ll dzASO® L R2y QiU GKAYy]l a2d L 2dzad TFAy
OKI'y3dISR NRfSa atAakdte a2z LQ@S 320 || RaABRFSNBy G N
less of a full on time as | did as a full time local authority EP and have some time to read and think
Fo2dzi GKS FNIYSE2N]l YR a2YS ARSIA& | NRPdzyR SRdzOl
just quite excited about what the framework coutreate for EPs | suppose so ((pause)) Going back
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to learn.
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with and keep using and keep making sense of.

Interviewer: Great, well thank you so much.

Nat

LYGSNIBDASGSNY |+ @S @2dz 320G + tAGGES LI2LI dzl) G2 al @
Nat: ((inaudible)) Thank you

Interviewer: Cool, perfect, thank you so much. So before we sort of launch into the main questions
and things then it'd be good to just get some sort of contextual information just so that | can look at
patterns in the data and things like that. So wigyour role at the moment? Are you a main grade
EP, senior? Where are you on your?

bradyY | SFEKZ 423X LQY | YFAY 3INIRS 9RdzOF A2yl f taeéc
to go back to work in April.

Interviewer: And whatis yourusualwotk2 y G SEGK L& AdG f20Fft FdzikK2NR(GEX
Nat: lts,AGQa €20t | dziK2NRAGE 62N) &

Interview: Local authority, cool. And how many years have you been an EP for?

Nat: Uh so |, that's a good question. | qualified in 2019. So this will be my thirdyéaird

Interviewer: And regarding the power threat, meaning framework, then have you had any specific
training on that or how did you sort of come to find out about it and hear about it?

Nat: Yeah, no. specific training. | came to hear about it through another network. So I'm connected
also with the[name]network. And I've got an interest in working with young people who hear voices
and actually thdname]network therefore heard about # power threat meaning framework, read

it, was enthralled by it and then very quickly recognised its relevance for EP work but also wider
work in schools and educational contexts.
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Interviewer: Oh cool, that sounds like really interesting work as wellyBkay, so can you tell me
a little bit then about the time or times that you've used or drawn upon the power threat meaning
framework in your work as an EP?

Nat: I think, for me Elaine, it's more that it's always in the background, a core principle of a
formulation as opposed to perceiving anything this way within child or within family even. But
particularly that very key aspect from which the title is drawn, thinking always about with every
young person and every family, how power may have operatéiein life, what threat that may

have posed and the meaning that they've made from that so going back to this idea of what's the
story of that young person and that family, what's the journey been, what where have the power
differentials impacted and thinkg about that in all layers of the system, whether it be with the
family or school, but also within the wider societal and cultural context is of course a PTFM speaks
about a lot.

Interviewer:So how does that sort of impact your, the work thatyou ? A i R2Sa>X Yl &0S 7

Nat: Yeah, it really does. And | guess it's finding, isn't it Elaine, most sensitive ways to ask what can
be difficult questions, but what also can be perceived as potentially threatening questions and as
soon as we're thinkingbout power differentials, there's somebody either present or erm within

that network who has held, potentially wielded power in a particular way that's impacted on that
person's life journey and experience. So finding ways to ((pause)) to be curioudfaitpincluding

in the school system, you know, of course, there's an instant power differential there, isn't there,
with the children and the young people and then their teachers and the senior management, also
one of my teachers in consultation thinkimbout their place in the school system and how power is
impacting on them and the perceived threat and the meaning that they're making fromSbat.
holding it in mind and then finding sensitive ways to find out a little bit more abouf(pause))

how, how any experienced or felt power differential has impacted on that person's experience and
therefore also one of the reasons as to why we might be having that consultation or thab ae

in that particular moment in time.

Interview: And you mentionetbrmulation as well, | think what what what, what does that mean to
you, formulation?

Nat: Yeah, | think it's really appreciating that you cannot open a brain and see a lot of the things that
we talk about as though they are concrete in some way andaoditeth talk about outside of the

systemic context and the cultural context and the familial contextm,so, for me formulation is

about the story of that person, including those aspects that we've just spoken about and thinking
about how therefore, whiclver way they're presenting is, has a function, has a meaning and it has a
function for that person and is serving a purpose for that pergord what may be therefore seen

as a seHlestructive act or as a kind of an acting out act is often actuallyajusict of um, a sense

making act or even one could say an act of hope in some way, an act of willfully wishing to change
something, or to make, make life or the experience of school, or experience of family different to
how it's been at that point experie®d for that child or young person.

Interviewer: Are you thinking about sort of particular cases when you're, when you're reflecting on
some of those things or just more broadly?
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Nat: | think, I think I'm thinking quite broadly, Elaine, even in mostxadeere you think, you know,

the seemingly straightforward cases where it seems to be a literacy difficulty, or it seems to be, you

know, it seems to be that's what's presented and that's, and then of course, this, there's always a

context around that persn and there's always more to it with all of us. We're complex human

beingsUm, yR 2F O2dzNESZ GKSNBQa I f g & aBullikdhiddah & dzS 2 F
world, considering all of these aspects and thinking more broadly about each chiltj person

and family would be very beneficial, | think.

Interviewer: So in your view, then what would you say is the impact of using the framework?

Nat: | think the impact is a move away from that within child view, that within person view, even

that within family view because of course the PTFM does talk very much doesn't it about really wider
systems and wider contextaswell. 4§ KAy 1 GKS AYLI OG0 Aa G2 GKSNBQa
are coming up for me Elaine somehow are empowerment and aggocyknow, sort of if we

understand our stories, and if we understand some of the reasons why things may have evolved as
they have or even some of the reasons why we might be behaving or reacting and some of the ways
GKIFG 6ST 6S KI @S erpbesedto e drraBebtyoficlangé B QUNIBes, as

opposed to it being there's something wrong with you and even the narrative sometimes that, you
know, this is something you're going to have to learn to live within the context of kind of psychiatric
diagnosis or ((pause)) this is something that we need to fix within you rather than it being
empowering sense of let's support you within context and think about how we can support all, all
members as far as possible in the system to ignite the change tHdtahyoung person wishes for.

Interviewer: Yeah, that makes sense. Erm, so having used the power theaaing framework,
then what are your thoughts about it now?

Nat: I'm still a fan ((laughter))think | often go back to the truncated versioninidfthe long version

a lot to wade through, | can understand why so much context leads into it and | think it's all very
helpful.l1'm beginning to come across some critical voices and | think it's always good to hear the
other side recentlySo ((name)jvas someone in the ((name of group)) movement who speaks quite
openly about a more critical perspective on the power threat meaning or where perhaps there may
be gaps and things that haven't been thought about or that may not always be the most helpfully
put for every person. So that's, that's helpful too. And I'm very young in my thinking about it from a
critical point of view, because | guess | came to it and was very much delighted it's actually being
written and is out there.

Interviewer: And what sorf things have you come across in terms of criticisms?

Nat: Just, as | say very young in it and wouldn't want to speak for anyone else's persjdtive.

suppose ideas that ((paused) S K= Adda &a2YS ARSIFA GKFG ihdQa LISNK
terms of its, its reach when thinking about the, the context or you know, even in some places

potentially sounding a little bit within person, even though it's proposing not to be.

LYGSNBASGHESNY {2 A0Qa az2dzyRAY Bofthe dt@rativésiejes A GUa y 2
though it's sort of claiming to be is that, is that right?

Nat: Exactly. Yeah. That's my understanding, anyway, my limited understanding.
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Interviewer: Yeah. And in terms of erm other sort of approaches or things within edoaéti
psychology, do you think, or, do you think it's different from those or do you think it offers
something different or, or how does it differ?

Nat: Erm ((pause)) | suppose it does differ, in putting that, | mean power is the first word, isn't it?

Andfor me, it differs in terms of putting that very centrallycan't, I'm just thinking, | can't think of

anything else that puts that as such a central component. It may come into a particular way of

thinking about things and it just strikes me as beingssocentral Especially when we're working

with children and young people who by their very nature, have reduced agency and reduced power

and control over so a great many things, particularly although not only those children or young

people where, um, yolknow, they may have experienced developmental trauma or they may, um,
NEFfftex (GNdzZ & y20 KIFI@S KIR I @2A0S 2NJ OK2A0S Ay
course, you know, looked after children, care experienced children.

Interviewer. So when you say that, em, young people, young people by their nature who don't have
so much agency and things do you mean, by their nature as young people and being young, or as in
because of their sort of other needs and things that they have in thveig,| what were you sort of

((in overlap)) meaning?

Nat: Well just by the nature of them being young, you know, as an adult, and of course, it can take
courage and of course, it's not always felt to be possible, but | could walk out the front door and find
a way, another way as difficult as that might be, with children and young people, you know, thinking
Ffa2 2F o0lFloASa 9ftlAyST a az2YS2yS gK2Ua NBOSyif &
actually with very little agency and control in thatyw&nd how do you know you've got agency and
control if you if you haven't been ((pause)) told or treated as though you have, you know, it's as
much about what didn't happen, isn't it in a child, a young pers¥idgectory as what did happen.

And if youhaven't had that, attuned, nurturing, secure attachment, how would you even know it's
possible that there's, there's goodness out there to be sought, or that even there's something to
escape from or to escape to? And | think that does put a child andragymerson who are having

those experiences in a, in a place of very reduced poived.therefore in terms of the PTFM a very
increased threat as well.

Interviewer: Erm, in what ways do you think it fits or doesn't fit with the, with your views of the EP
role?

Nat: Erm, that's a really good question, Elaine. ((pausg))t's a difficult road to tread and again

suddenly, | am thinking again, about time, I'm thinking about consultations, where something seems

to be coming up, but I'd love the possibilily2 dzy LJ 01 Y2NB=Z FyR LQY {GlFf1AyYy
of formulation, more of that story, you know, perhaps a parent will drop something in and then you

think, oh, there's, there's more to this or there's a little hint of a power differential a kitehint of

I GKNBFG 6006LI dzaSv0 2N GKS YSIFyAy3a YIRS 2F |y SEL
minutes of that consultation or whatever it is, and the main question isn't around #rad.then

also how to, to name and talk about that whectaally there hasn't been the luxury of building up

the trust with that family and sometimes even that school over time to be able to stop and say, um,

actually it sounds like that's really a really important aspect. Is that something we can spend a bit a

bit of time over? Something | definitely find really difficult as an EP and then find myself sometimes

feeling that I'm not doing a good enough job. Because | feel like often I'm skirting over the surface of
something that really, really aches for more &mmore unpacking, more exploration, and I'd love
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that to be part of the role. And in an ideal world it would be, and on paper, one could say it even is,
and yet in reality certainly in my personal experience, | find that difficult.

Interviewer: What do gu think leads to the difference between that sort of on paper versus in
reality difference that you sort of alluded to there?

blIdY 2KIFGQas &a2NNEB 9ftFAySsS LQY y2i adNB L dzy RSNE

Interviewer: So you mentioned that there seems to be a bit of a differéikeemaybe on paper

what, what EPs can do in relation to the power threat meaning framework and other things, | guess,
versus the reality on the ground. And | wondered if you had any thoughts about what creates that
difference, or how what why that is?

Nat: Yeahl think there's so many things. | think thergy®u know, this idea that when resources are
limited then things like early intervention and prevention necessarily are the first to get dropped off,
um, and therefore that kind of longer term viemdthat longer term work, doesn't happen in the
same way and then often it does come to be that we come to a family, child or young person or
educational context quite late in the day it often feels. (interviewer: mm) and, and therefore things
feel quite guashed and quite immediate, rather than feeling a sense of being time. capacity and
even a possibility to just slow down and explore from all angles than are sometimes available to
explore from it, it feels.

Interviewer: Mmhmm, yeah, interesting poirt there anything else that you'd like to tell me about
the power threat meaning framework then?

Nat: Thank you. That's a lovely questi@mly, | suppose something that | grapple with is how to

keep it alive in my mind, in my heart, because there's soynhimgs to keep alive. As |, as | said, at
the beginning, it's something that's always in the background, but | sometimes wonder, is it okay to
remain there particularly in some situations, it feels like it wants to come to the foreground more
and yet agin, there's so many things to think abolibften wish there was a way to, as | mentioned,
also, to to open the conversation up sensitively that feels safe and contained to explore some of
these aspects, and then also to find a way to report back on tiwbether that be verbally or in a
written form that doesn't feel attacking in any way or blamiBgit ofcourse, that isn't, the idea is

that it's very much talking about trenthe aspects of trangenerationality, if that's even a word,

and really lookindurther up the river in terms of thinking about why things might have transpired in
a particularway so how how to have those conversations without shaming, blaming, ostracising
without shutting down something that actually could be nourishing, empowedngipassionate,

within a uh, within a limited timeframe and also a limited perceived role. And | think that's the other
FAaLISO0 G223 9flAyS:y (GKFEGX AdGUa AdQa oKIG Aa GKS
reality, and then what is it perdeed to be?And | think sometimes as soon as we step into

something like opening up the power threat meaning framework in terms of just even opening our
mouths to share something from it, there can be a sense of that, well, that's not your remit. That's
not what you do.And that's also something that again, maybe closed, closes down certain
conversations in certain contexts. | think.

Interviewer:You mentioned there that sometimes it feels like it stays in the background and wants
to come to the foregroungdsort of thing, or there's a there's a desire for it to be more in the
foreground, | think was the way that you put it. What would that look like if it was more in the
foreground, then?
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Nat: Um, | think it would be naming things in a bit more of a, howay, straightforward way, | can't
quite think of the right um word for it. So an example of that would be, and | suppose quite a
straightforward example in terms of psychiatric diagnosis, in terms of when a young person may
have been given numerous psyatiic diagnosis and there is a multidisciplinary meeting, um, for
me, that would be the perfect place just to bring in another aspect particularly if there seems to be
part of the stop the story for that child or young person where some of those thogmases may

may speak to something else.2 dz 1 Yy 2 tha's av&ry sim@la example of where it would feel

to ache to come into the foreground a bit more where there's been really obvious erm
developmental trauma erm, again erm a really obvious pladhitik about the power and the

threat and particularly importantly, the meaning that that young, and that's the important thing,
isn'tit, Elaine? It is of course it's important what happens, but even more so is what, what has that
young person, that childhat family taken from that experience and how has that impacted then on
their perception of self and their experience of life, of school, of everything, really?

Interviewer: Yeah, great.don't know if there's anything else that you wanted to séput the
framework or that you thought | might ask about that you want to sort of explore now or anything?

Nat: | don't think so. | think just to mention, again, the ((name of group)) network, because | know,
Lucy Johnstone has been very involved in.thatd of course, she's the key author, isn't she, of the
Power Threat Meaning Framework, so | do think yeah, that's something in terms of thinking of the
lineage of where it's come from when | know, Lucy Johnstone, has done a lot of, you know, lots of
critical psychiatry, | think uses and abuses of psychiatry is, is a brilliant®odhkere's also that

sense of, it's kind of come through that lineage if you like or one could even say, you know even just
to think of Lucy Johnstone's role as a clinical psiagist, and then to think of, how can we, because

I think their desire and the hope for it, and certainly my understanding is that it would be broader, it
wouldn't live in the realm of clinical psychology or wouldn't this live in the realm even just of
psychiatry, which is why I'm so grateful to you for doing this research. How can we bring it into other
realms and education for me, feels to be a really obvious one. But then there's also then the how,
the how, how do we do that and how do we work togetlasrprofessionals as well? So it's not

again, things in boxes, the clinical psychologist doing a thing over here and the educational
psychologist doing their thing over here, but actually, we're working with people, with experiences,
with emotions, with peceptions and therefore there are more more similarities than there are
differences between.

Interviewer: And do you have any ideas about sort of broadening it out and and | don't know
spreading the word or getting it into education, as you said or othacgs?

Nat: Yeah, | think there's something about like even saying to people about the truncated version,
and it being over a hundred pages and just how overwhelmed schools are with material and things
to think about. | think that just feels like too mucho not to water it down because | think it's really
important not to but are there ways of putting it into a, not even a simplified framework, but
perhaps a more digestible framework® that it can just it can be thought about at a deep enough
level to ke really understood, but then at the same time, practical applications that can be used
without having to trawl through hundreds and hundreds of pages. You know, and something that
feels truly accessible as well. So it doesn't, it can be picked up therejosomebody that hasn't
necessarily done a lot of thinking or training in things like developmental trauma, but but rather
appreciates its impact and wants, wants concrete things, ((inaudible)) use from that and ways of
thinking as well.
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Interviewer:Soit sounded like you were saying that it'd be helpful if it was accessible to like teachers
and things like that as well, that they could just pick up and do something with it themselves, even?

Nat: Yeah | think so. And even a way to frame it for chil@mhyoung people and a way to frame it
for families that feels digestible and accessible, | mean that would be, would be truly wonderful, |
think.

Interviewer: Okay, well, thank you so much. It's been really interesting to hear, hear your thoughts.
AgalE L R2yUdid gyl G2 a2NI 2F Odzi &2dz 2FF AT @2 dzQ
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Nat: No, | don't think so. Only the last thing that is on mydrigthat wouldn't it be interesting to

reach out to Lucy Johnstone and to the other authors and to think about what they might be

thinking about how it could be adapted or thought about within educational conté&égah- Y R L QY
even thinking of sort of nandtable discussions with people that were involved but also people that
haven't been involved, you know people that are coming to it fresh, and therefore thinking about
ways of increasing accessibility or a link, linking it, as you said, with otheostuffere that's

perhaps similar but slightly different, so that people again aren't having to feel like they're picking
and choosing but the essence of it that perhaps is the essence of a lot of things that we do is the
same if that makes any sense.

Interviewer: Yeah, absolutely. Okay. Well, thank you so much. It's been really interesting to hear
your thoughts, like | say, | think it's, it sounds like we're coming to a sort of natural close there, are
you, are you happy with that?

Nat: Yeah very happyodong as you have everything asked that you wished, yeah, yeah.

LYGSNBASGESNY | SIKP ¢KIy]l €&2dz OSNE YdzOK® {2 LUff
end. Thank you again.

Jackie

Interviewer: Okay, have you got a little message to say that its recording? So that's cool. Perfect. So
hopefully, hopefully we're good to go then. So just to kind of start off when with then it'd be good to
get some just kind of like contextual informatiqust, just so that | can kind of figure out who people

are and what people have in common and things like that when I'm doing the analysis and things. So
what is your role at the moment, are you maingrade, senior, trainee?

WEO1ASY LQY ItlyqudliflegEPANI RSS NBOSyYy
Interviewer: Ok, and what's your work context? Is it local authority, private?
Jackie: Local authority.

Interviewer: Local authority. And how many years have you been an EP?

Jackie: Just one term, so | qualified in 2021.

Interviewer: Aml with the power threat meaning framework, have you had any specific training on it
or how did you sort of come to find out about What's your background there?
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just known that it was an interest of a couple of the university tutors. (Ri§latyeah, it was from
that really.

Interviewer: Yeah, so you kind of heard about it through them, but then maybe you did some more
of your own interest kind othing. Okay. Well, can you tell me a little bit then about the time or
times that you have used or drawn upon the power threat meaning framework in your work as an
EP?

Jackie: Yes, so | suppose you know, being very brand new quald@ett say I'veltie directly in the

last few months ((.)) | have taken the, because I've got it printed out, you know like not the book but

like the actual papers, like it's 1000 pages, but | do | flick through it in a kind of reminding myself

with some of the phrasing af and just to kind of get my head back into it again. But when | was a

trainee, | kind of explicitly used on one case. So | know that in your information sheet, you're kind of

looking for quite an in depth engagement with it on one case, so that it wgsantwo when | was a

0N} AYySSs YR LU@S 2dzaid LU@S t221SR oFO1 G Y&z
placement file. So that was a reminder.

Interviewer: So can you tell me a bit about that case and what happened and how it camehiat be t
you used the framework and things like that?

Jackie: Yeah, so it was a it was a case that | suppose kind of lasted the whole of my Year 2 placement,
which was in one authority that | changed after that. So | was in there for onelysanand it was

achild that didn't have any diagnoses. Because when | was reading it now | was thinking like, if this

gra GKS ldziK2NRAGe LQY @g2NJAy3a +d y2g (GKAa OKALR
because I think, but he wasn't, he was at a secondargadche was in Year 8. It was a very

O2YLX AO0FGSR OFasSz tA1S OSNBI OSNE O2YLX SE 2y f 2
stuff was complex. So the school was like inadequate, loads of stress, excluding a lot of pupils, new
SENCO, petpleaving all the time, like just about every sort of, you know, negative factor for this

child in terms of continuityUmmand he was at risk of exclusiolnd why did | come to use the

power threat meaning framework probably becay$$)it's a good gestion, | guess, because I'm

just trying to think when | would havg.))| think | came to it after trying other things and thinking

they weren't adequate. You know? (Okay) Like, like, because | look back at this and | thought, at that
GAYSZT &S QiRputirteRn | @dhvkBow if you know, the multi element planning stuff? It

may be more kind of like, in the area that | work like, regional kind of interest, but it's, it's like quite a
structured process you go through for children at risk of exclusind,it's got like resources that

you work through with the children to kind of seek their views and then but it's based on sort of

functional analysis of behaviour. So it's like a behaviourist apprdbthrviewer:Right.) ltwasn't

adequate, like, | kew that a lot of EPs in the service that | was at quite liked that approach. And my
supervisor at the time quite liked that approach. But it just didn't seem to go, there were kind of

deeper, deeper things going on and this boy was from an Asian backgreahdwo siblings in

LINA &2y > KS 461 & SELISNASYyOAYy3d R2YSaGA0O OA2f SyO0S3: K
was just every(.))and I just thought to come on in and say, you know, oh he's seeking adults, it was

just, that was what, it was wsurface levelYeah, it was a sort of depth of the power threat

meaning framework in terms of and | suppose it's, it's narrative underpinning and I'm quite

interested in narrative psychologgnd it was that sort of thinking about deeper cultural dissag

and you know, this, he'd been, he'd been essentially stereotyped really, like everyone had given up
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on him.But there was a, it was all threat response. Everything was going on was like a threat
response, bodily things going ovieah, so it just helpethe organise my thoughts a bit and | really
liked the, there's an appendix in the document that really clearly allows you to think about what's
the power here? What's the threat? What's the meaning, what's the threat response? And then
what's his story? Wich was really helpful to me to try and think, you know, if I'm writing this in the
first person, like, how do | express what he's, his perspective is here. So.

Interviewer: And was that something that you worked through with him or something that yadi use
for your own thoughts or how did you sort of apply?

Jackie: It would have been fabulous to work through with him, but | suppose maybe characteristic of

such a complex case, you know, there was, it was very difficult to engage with him. | meanlyit's like

KS KFIR NBIffte AA3IYyAFAOFIYG ALISSOK |yR flFy3adzZ 3S RA
meet him, but he tried to avoid me, tried to hid in the toilets, and the staff went to drag him out of

the toilets to come see me, like, justimeangve L G KAY | | 02dzi GKA& y2¢ AlQ:
he had nothing, he had no hope in that school. | don't, you know, he did. | ended up writing it as an
FRGAOS YR KS RARXYX KS 320 KA 4Bukyeah,ytwasisiiwhs R2y d i |
just me. It was me making sense of it, | think. Whereas now that's a good question, | think like maybe

that's what happens when you're a trainee that you're writing your placement files, | don't know

what it's like at the Tavi, but where | was itswpou writing your placement files and your making

sense of them as you go, but then perhaps it's the actual, the act of writing it up that is the greatest

learning subsequently, and then you're thinking what am | going to put in place, you know, at an

actionable level next time, but in this one, like, | think maybe with a lot of risk of exclusion cases that

you just feel you're on the backfoot all the time. Like, if you could have come in two years earlier,

maybe you make a difference, but | don't knowd Dmake a difference?

Interviewer: There's something about timing and when (yeah), when things are done, then?
Jackie: That's it.

Interviewer: YeahWhat was it like for you then to work through that when you were thinking about
that particular child?

Jackie: | think it was ((pause)) maybe, yeah now you ask that question, maybe it was helpful to see

that as an EP, my role working with the child at risk of exclusion is actually quite constrained because

it was through working through and thinking like how his power operating in this young boys life,

the threats that he's experiencing, the way he's responding, which are making him further
SELISNASYOS tA1S2 RQeée2dz 1y26T FdzNIKSNI LIPS NI G KNB I
like this cycle and so then me intervening really what what can | do as an EP? And how much can |

change this situation? We, maybe it's like, you know, just making my expectations quite small. | can't
prevent this exclusion perhaps but | can writthiR @A OS Ay | gl & (GKIFIGQa aSyaa
and hopefully goes with him to inform whatever happens next, you know. But | think it's an

interesting question, actually. And also the fact that I've raised this for this interview, because that is

an angoing interest of mine. | can my thesis was based around that question about, you know, not
RANBOGf & o0dzi Y2NB 2N fSaa ¢KIFIaG 9t{ R2 I NRdzy R NA& 3
frustrating aspect work for me.

Interviewer: Yeah. So in your viewhat, what would you say was the impact of using the
framework?
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Jackie: | think it's kind of organising my own thinking. Likeusmgd/eah, it's a reflective tool in this

case, reallyYeah, and looking at the threats inherent within the system, systemsnarthe boy in

guestion. So the school, the practices the school were putting in place that were further

exacerbating his distress. Also, social care being part of the problem too, exacerbating the family's

distress from the family's perspective becauke§ & ¢ SNB (G dzNy Ay 3 dzlJ i GKS R;
shutting the door, social care describing him as an aggressor and that was kind of helping me think

there. So yeah, it was, | think it was a reflective tool and a way of kind of breaking this this quite
ovemwhelming situation where | felt powerless like to try and see well, and how is power operating

in my relationship with this boy too. And you know, am | the powerful, am | just another kind of eh

force in his life that excludes him further, because | thiokn the school's perspective, and | don't

1Y26 AF &2dzd@S 0O02YS | ONRPaa GKA&AXZ FNBY GKS aoOKz2f
facilitate his exclusiorAnd that often seems to be the case. You know, EPs are brought in and it's

like, okay, agsss them, oh, yesi K S & Q Bdsl while) ybu kind, even while you're writing the

report up, the child's been excluded. Very frustrating.

LYGSNIASGSNY |, SIK® ' yR O2NNBOG YS AT LQ@S LMAO]SF
involvement in thatcase or the kind of outcome of it was that you wrote an advice for that young

person, and sort of how did the power threat meaning framework kind of feed into your writing or

what, the report that was sort of produced?

Jackie: YealThat was interestingyecause | guess I'm just trying to think of the timihtnink I did

dzaS L GKAYl L RAR dzAS Ad YR LUY ¢g2yRSNAYy3I AT L
file kind of case work thing. | think | did actually write the advice after the cage 8o | think | did

use it, and what was interesting was, because at that time, my supervisor had left the service so |

had another senior QA it for me, you know, review it before it was sent out. She'd corrected bits of it

and put in trauma instead, arilye got my own kind of, hmm, like not, | don't, this whole trauma

informed thing a good kind of conversation to have but | don't think it, | think trainfamed and

L2 6 SN GKNBIFG YSFEYAy3 FNIYS62N)] I NB | AdffRene FX (G KSe@
narrative, isn't it, it's more like medical model the trauma informed stuff. That's my experience with

what schools take from it. So she put in trauma, trauma, trauma, and | kind of thought actually |

wanted this to say threatresponse andwhiat, 6 & dzaAy3 GKS ({AYyR 2F LIKNI a
the power threat meaning framework, because | think it's easier to understand, | think it's less

alienating than saying trauma informed, you know, fear system of the amygdala or whatever. And
thats2dza i Fy20KSNI gFe& (GKFIG LR2gSNRaE 2LISNI GAy3IT Aayd
with our language inourreportt. 2dza i GKAY1l AdG4Y4az Ad4Uya ljdzAadS |y |
LIASOS 2F ¢2N] ® L 3 dzSsiamazingtd mie@mout it, KSjusesicK &1NJ G KAy 3 { K
achievement for the authors to have written it. It's like very comprehensive.

Interviewer: Yeah, what sort of difference did it make to you to draw on that framework then, if
any?

Jackie: ((pause)) | guess @iging me the language, realBecause our reports are kind of | want to

say, it's not a weapon, but it can be a weapon. Do you know what | mean? Like it can be in a

situation like this with this child where actually | felt quite powerless, | felt mg &frmost useful

G22f KSNB A& LINRolofeée Y& NBLRNIX 6SOFdzasS L OF yui
conversation with his mom, but they had such a poor relationship with the school, they just didn't,

they just saw me as an extension of thesahSo it was | think it's the language that it had provided

me with in this case, yeah.
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Interviewer: And so having used the power threat meaning framework then, what are your thoughts
about it now?

WEO1ASY L FSSt fA1S tarésQriityoing ant thehRsuppdse iysdike Rlotibl2 1 SSL
things that if you're not kind of challenged, often, to stretch your thinking, then you just go back to

what you were used to using. And I think | think it's quite a challenging framework, aclts#ylot

easier for me to just go along with like, | don't know ((pauk&)in, what, how can | describe it like
((pause)pecause it's so, because it's so deep. It's so deep and it is like it feels to me, it's just like the,

the whole narrative approactyou know, it's like it's it's difficult to get your head round. My thesis

used narrative and like my head was just like stretched in multiple dimensions. You know, it's like so
complex to get your head round, but it's very satisfying and | think it'sesmighing and I think it

makes the work better. I think it makes it you know, but that takes an effort and energy. | think

when you're very busy, when you're writing a tonne of reports, or a lot of advices sometimes it's

easier to do things that are momaurface level, and that's just human. You know, that's just that's
understandable, isn't it? But | think maybe for myself, what | want to do is to be more like maybe as

82dz R2 6KSYy @2dzONB I (GNIXAySS: tA1S addeptkKl S YI &¢
And | do come across cases now where | think yeah, | can really see an application of tl#s here.

@SIKX Ad0Qa a2YSUGUKAY3a L 1SSLI LAOLAY3A dzLJ AL AYy O

Interviewer: And with those cases where you, where that thought has crossed your miimat, is
something that you've explored with any of those cases or thought about or used?

Jackie: Yeah, | have done, but mainly just like, there's a bitin it, | guess. It's where they talk about the
different, what do they call them? Different like style&,$& R2y Qi OFtf GKSY adGets
different presentations or somethind.remember what the other day there was, for example, there

gra + OFrasS GKSNBUYUa F IANI GKFG glax GKAa Aa GKS
for anorexia.So | had a look back at that to look at, you know, some of the threat responses to

thinking about like self, not, you know, sélérm, but also kind of restricted eating and control in

that way.So | do | do go back to it. But then like, thatdll quite a surface level. So it's not like a

formulation where | work through things or, you know, I'm not, I'm not kind of not doing that. And |

don't know if that's a natural progression. From being a trainee to not being a trainee, or if it's

simplythat | have more to do and not enough time to work through things in so much detail, but |

would like to think that maybe, you know, like, I'm applying it anyway.

Interviewer: In you're thinking yeah, and you mentioned something about how, you know egsli n
to be sort of challenged sometimes to, to go into those deeper things, | guess. But, can you say a bit
more about how that can happen or what helps that to be the case?

Jackie: | think, supervision and that's a really kind of, | think supervisior#&d¢hed, when you are,

in my view, when you are remote. Not because you don't have supervision, because | do, but | don't
feel that the depth is there on a remote basis. | don't know like probably like a lot of people I've got
this really uneasy relatiohg with being remote all the time again now because I'm just like, I've

had it and | feel like | can't do the depth of work and get the supervision | need if it's all remote. It
was it was moving towards-merson and now l've got, everything's gone baokne just like this
week.(Interviewer:Right.)So that's a shame and | think you do need to haweeirson incidental
conversations with other EPs, you can't do this kind of work on your own, | feel. | just feel like this is
a job where you need to ba itouch with your colleagues a lot and you can do it remotely, but it

just, especially as a recently qualified EP, | think that's a real challenge, really is. Yeah.
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Interviewer: Are there sort of other ways that you think that it could be useful or béepm EP
practice?

Jackie: We mentioned before did | go through with the young man | was talking about, did | go
through any of it with himAnd I'm interested in that because | don't know how | could have done
but that's an interesting ided.mean, | don't know if there are any resources. Do you know of any
resources kind of designed for children?

Interviewer: | think not yet.

Jackie: Oh hang on, is this going to be the outcome of your work! That's a good idea. | like that.

Because what we uselot in our service is, um, we use a lot of card sorts, and they're quite good

because, because we've got at my university and they also work at the service, a member of staff

that did like Q methodology. So we've got a lot of card sorts, and they'lly igaat, you know, also

remote because you can send them as like PowerPoint documents, you can send them to schools or

send them to home, children that are, you know, avoiding school because the emotional avoidance,

right, so then they get to do that arttien send it back. But | think that could be interesting. I'm just
wondering how you phrase that stuff. When you're working with them. | suppose if it's already

written in a language which is accessible like | was saying, like what threats these aréesxaimp

like, threats could you say could use the word threat? | don'tkio® R RSFTFAYA G St & dza$S

LYGSNIBASGESNY | SIKX AdUa AydiSNBadAy3d G2 GKAYy]l |02
about- what sort of things are those for, like, ha® you use those?

Jackie: So there's one, there's the multielement planning, which is like this, it's a kind of um, it's a set
of resources. And it includes like pupil views, like sheets, but it's also got pupil views, card sorts, but
they are aimed fochildren that are at risk of exclusion. So they're things like | think they've got
different sections like environment things and then like functions of behaviour, but they are based
on the sort of behavioural | think it's like she was functional behavaoatysis, which has got its

place and it's brilliant. Schools love it, because it's quite straightforward to under<tamdyou

actually see me talking? Do you want toemove into the light, you might need it for your analysis!
You know you might need see | don't know you might not hear something and need to see it. Isn't
that why you do it? Let me open a window, hang on. Snowingdieoe snowing in London | guess?
Can you see it round the houségsah, it's good functional analysis is good andjitsits place you
think you know and that's always quite an interesting conversation to have with a member of staff.
Say, for example, this boy was hiding in the toilets a lot. And they would say he's hiding there
because you know, he's being silly orsheting not like anything beyond like, why might he be
hiding there? And he was hiding there because he was scHfitd.the functional behaviour, you

can say, oh, okay, so he's avoiding something. Is he awmat's he avoiding? It's quite simplistic,

isn't it? Compared to the power threat meaning framework where we're talking much more, you
know, thinking about how are the actions that we're taking in school, further perpetuating this
problem? You know, it's like, for the girl that was an inpatient ieating disorders unit. You know,
how is that experience of being in a unit furthering her distress? Because | think sometimes you
don't even, that doesn't even cross the mind of professionals working with them. They just think
what am | doing¥ ouknow, and | think that's what the framework is so kind of good on, is thinking
about our own role in sort of multiple layers of this person's life as EPs but also, there's other
systems you know, school, parents and services that we work with.
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Interviewer. What so as in thinking about the roles that those different em different services and
things play, is that what you mean?

Jackie: The roles that they play, but also how their involvement can actually further ((.)) you know,

can actually do harm sometime®/e don't have like as EPs we don't have like a, do you know how

fA1S YSRAO&A KI @S aR2 y2I|kiaddidchetirhes | thinkK Berddldvaéiceudli 2 F L
do harm in our actions or with the choice of assessment we make or, and | think thaetrsng

that we don't think about enough actually.

Interviewer: How do you think that using the power threat meaning framework might sort of help
with that or not help with that or fit into that? How does that relate?

Jackie: Because you're looking dtat/a threat could be in their life, what power how power works

Ay GKSANIfAFSET L YSIys 9ta K2fR LIR2SNE R2y UG &Sk
And they see us sometimes, depending on the service model and everything, but they see us as
sometimes a gatekeeper to resources or provision or, you know, specialist whatever. So we are part
of the problem sometimes so how can ((pause)) | think that it just helps, helps me to kind of look at
my role more broadly. It's a reflective tool, reallythink. That's how I've used it. I've used it as a
reflective tool, but | think there's probably more scope. And I'm really interested in, just because I've
just heard a lot of people say I'm interested in the power threat meaning framework but | need t
read more about it or I'm interested in it but can you explain to me what it is or because it's a big
chunky doc, | think they have released a book, haven't they like a slim? Yeah, but there is also an
interest group, | think in my area, which | showhj | think there's lots of scope.

Interviewer: Yeah. So you've heard people mentioning that, like, there's a sort of interest there, but
people don't necessarily always know that much about it or they're not sure where to begin?

WI O1 A SY LnamiekIkhifR it's & idbtCkénd di goBer, threat, meaning it sounds like a
ddzLISNKSNR 2NJ a2YSOKAYy3a R2SayQi AUGK L R2y4ld (1y2é
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I think it's really interesting as a topic of your thesis as well, because | haven't seen a lot. | don't

1Y26 AT GKSNBlQaventsedngdlot 2 dzi G KSNB P
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some of those barriers then that people seem to be expressing?

Jackie: ((pause)) I don'tknolv. R2y Qi | Y 2 Bedaude OnYjusiitiniing dikezXl Ihaein't

been introduced to this through university tutorsy@ and also outside of that, my friend is a

forensic psychologist so he knows about it too, althoirgbrestingly, he's like, obviously from that

perspective, he's like, much more like diagnose, pathologise or something, you know, he works with

like, pele with borderline personality disorder, diagnosis and all this kind of ¢tieficomes at it
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of input | wouldn't have heard about it through mersice, for example, well not in any substantial

way. | mean, I'd like to say training, and I'm thinking maybe they didn't get training, but before |

started the service, | guess, yeah, training but training where it's really tailored to how this is

appliable for EPs. I'm thinking, if | hadn't used it as a trainee, how would | be using it? If I'd done

OGN AYyAYy3AZ L g2ddZ R gl yid (2 KIF@S f A §oldsN a 2 dzZNOSa |
framework documen)). | took this out to look at this agailvou know, | mean, it's always nearby
0S0ldzaS L R2 221 4 Ad | €202 odzi tA1SZT &2dz Y72
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have something digestible and liken ((pause)) lad also what's interesting, | find is there's been like

a lot o conversations about formulation in my servicé@u know, as a trainee, you get quite a lot of

input, and | and I'm sure at the Tavi you get a load of input on formulation probably more than | did

622> 0SOlFdzaS &2 dzQNB | dzA i With hd chnyEal Gsychofogy Bn'téhatdr & 2 NJ ]
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emphasised formulation because | think if you weren't trained recently, maybe that's not a word

that you thirk about a lot? That could be just an assumption, but that was something that kind of

came across like you're asked to put your EP views and your advice, but to think about it as a

formulation. Maybe something, | don't know if that's just time in the jolb aodifferent approach to

training when it was a masterSlaybe they didn't, | don't know.

Interviewer: But it seems like a relatively new way of working or new approach to do that thing
that's called formulation?

Jackie: Maybe, you know, as the trainlmgcame a doctorate rather than a master's, it moved closer
to the clinical psychology trainingmean, we moved away from ((.)) have we moved? But we
started to move away from just being like assessors and doing VH&@swe moved away from
that? | dont know, maybe we haven't, but we like to think we have.
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that is?

Jackie: Drawing together different um oh god ((pausdjat does formulation meanChrist

((pause)) Drawing together different strands of a situation to make sense but based on ((pause)) |

mean, there's theory there, there is theory there. We might not cite it, but based on theories of, |

don't know what theymight be, child development or might be theoriesepfistemologies, | guess,

you know, social constructionist underpinnings or narrative approaches, but they will be

dzy RSNLIAYYAY3d 6KI G @2dzNBE R2AYy 3 | YRYIn#hS datkNBE T2 A y =
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Interviewer: So how does the power threat meaning frameworkfivith that idea of formulation in
the EP kind of context?

Jackie: That's where its most helpfulQY 2dz&a G GNBAy3 (2 GKAYy{1ZI 0SOI dza
GKSNBE LQY (GKAY(lAy3 lo2dzi GKFGX AGUY3E sunphaniokS LIK NI 3
strengths and needs section of the adviéad then the kind of summary which is more like a

formulation.! YR A04Y&aX Ad4Ya GKS LIKNI} &Ay3d GKIG L dzaSzTX o0dz
pin everything down, if that's possible t@dbecause | think sometimes something I've learned is

you have to pick a narrative to go with becauseNi® @bNiBusly always lots of different ways you

could present your formulation, yowyou know, your kind of, yeah, it's your formulations. Lots of

different ways you could go really, you could take a kind of, you know, cognitive approach and just

talk about needs and whatnot. Or you could go very much like more narrative and use a lot of power

threat meaning framework terminology. You can maybe yaud@both. | try and kind of do, do

both where | can but like, it can be incongruent, which is why | mentioned when | was a trainee and

the, my, the senior corrected stuff to traurmiaformed. | kind of felt like | just don't think they sit

well together. Maybe they, | don't know if anyone's talked about this. Probably on the training they

did. I mean, we | remember we had one university tutor that was quite sceptical of the trauma

informed stuff for this reasorAnd it's something I'm coming across at thement in my work,
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because a lot of schools have had training in tratinfermed approaches, and | was looking

through the resources yesterday and they've got like pictures of the brain. There's only like a 10

page document for senior leaders after theythkene this like very brief training, like pictures of the

brain and neurotransmitters and | just kind of think like, that's a, I'm sure it's all you know, good

science, butit's, it's a, if you're thinking about um how schools can actually impact. | dow} k
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dehumanising approach in a way | think, to do thathereas what | like about power threat

meaning framework is so kind of humareah, and it doesn't,op don't need to kind of read these

complicated things about how brains fit together and the neurotransmitter. | don't know what a
neurotransmity ¢Sttt L R2 (y2¢ 6KIFIG | yYySdzZNPGUNI yaYA(ddSNI J
tells you why someonedhaves the way they do. It's, it's about their experiences. And | think that's

much easier for people to understan@ind it's also like, | think traurdaformed stuff. It's like an

example of, you know, these like power, how we kind of using medical lgegaga way that bears

down upon our perceptions of young people and things, okay so their traumatised, therefore they

are defective and they can't do this. But anyway.

Interviewer: YeahThere was something you mentioned before, sorry, this doesn't galtge to

what you were just saying, but | just wanted to go back to it as well because it sounded interesting.
But so you mentioned about your friend being a forensic psychologist (yeah) and them having quite
a different perspective from yourself as aR Bnd | wondered what you sort of thought were the

kind of differences in perspective on the framework that you've come across or that you were
referencing there. Just, just ,what, yeah, what do you see as the differences of perspective on the
framework baween the different disciplines | guess?

Jackie: My friend is more comfortable with the diagnodig's trained in things like, what are they all

called, you know, lots of like, psychiatry. | mean, they're not, psychiatric diagnoses, | suppose. But
thingslike BPD, or personality disorders and things like tAatd, and so | had a conversation with
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-I'm just gonna call it the framework now becausg too much of a mouthful, you know what |

mean.And what did they say? They said something really interesting about it like, let me think, |

remember where | was when | had the conversatiotfnink they just kind of implied that it was like,

a bit widy washyBut that they thought it was useful. And | said, well, you know, this is very much

where we come from anyway as EPs, you know, because we're, at least | don't know, like, assume

it's similar where you are, but like, it's quite social construdggbarientation, where we trained,

where | trained And so for me, it just felt like a very kind of comfortable kind of orientatiurt.it

was like just a different language for my friend. He still said he found it interesting, but he kind of

didn't, I dn't know what it was like, it was just very far from where he wasd | don't know how

forensic and clinical differ in that respedhd | wonder abouhow, because | don't know a lot

about clinical trainingl wonder if they, | don't know. | wonderttie authors of this framework, |

G2YyRSNI AT (GKS& NBOSAGSR a2YS3 L R2y Qi 1y263% ONRI
But I think it just seems like a really bold moRerhaps because diagnosis is like your currefwayl.

its probablythed  YS GgAGK 9tad ! yR L @2dz (y263 Fa | NBOSy
there is a, there's this kind of tension between us wanting to have that power, that we, for example,
GSQONB (GKS 2yte 2ySa GKIFG Ol y 'tdwitSwhaeve.\BacausedtS |
we give up our power, then what have we gitBu know, and that's the truth, isn't it? Because it's
y2id Iy Srae GKAy3I (G2 GNXAYy Ays GF18a lani2d 2F SE
there's a tension thex. Because if you start to break down the sort of diagnoses, then what do you

add to the, and how do you show people that you can add something without doing cognitive
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assessments all the time or diagnosing things, you know?
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Jackie: Yes. Yeah. Itis. Yeah, it's a bit. It's resisting stuff, isn't it? Which is and, it is like that, | think, in
our work it's like this tidal wave of kind of like, | don't know, if it's different where you are, but tidal
wave of demand foragnitive assessments, just to, yeah, just agree that this child is defective, and
please take them away.ou know, look howow they are.It's like, and it can be overwhelming. And |
think that's what's so great about a framework that's very kind of hopaid is not diagnostic, and

is that maybe it's, it's a reflective tool but it's also sort of a hopeful, and that's maybe why I look at it.
To be honest, I look at it when I'm writing. | realised as I'm talking | kind of mainly look at it when I'm
writing because | kind of hate writing advices but | just do, you know we all have to do them all the
0AYSI RYIRio lapiSakit and | think it fills me with a bit of kind of hope that at least I'm
putting in my words are oriented in the way | wantdaeise maybe my words are the most powerful

thing I've got in this situation. And this is my legacy here is to write about this young person in a way
that is not you know, describing them in, as a defective because they're going to look at that one
day,ar¢/ Qi GKS@K ¢KS@UNB 3IF2Ay3 (2 €221 I 0lditel & | ROA (
think about that.

Interviewer: Yeah, that's really interestingeah, it was interesting what you're saying about sort of

the power of, the power of our role wonder if there's anything more that you wanted to say about

GKFGX 2N K2g (KFG K2 GKIG 1AYR 2F AYyGSNI OGa 6ACd
to add to that?

Jackie: Kind of yeah, | think I'm figuring that one out. | think that'Zlike2 2dz 1 y26X LQY 2y S
the job.Although, to be honest, it's the same as it was when | was training. It's just, I'm not writing a

thesis, so that's nicBut it's the same. It's just that | guess I'm not being forced to reflect upon what

I'm doing d the time, which is what you have to do in your training. You have to voluntarily do that

through supervision, S KX FyR L 3dzSaa AdG4yazr GKFdiQa az2NI 27
I do think | do think about this a lot. | think a lot att@m | actually part of the problemeah, am |

part of the problem and how can | not be part of the problem heRelly, really a challenge, that is.

Because we're in a context of just you know, just just the kind of, | don't know, just the wider SEN

and educational context. It makes it very difficult, | feel. And working remotely makes it really, really

hard too because | just find it very difficult to build those connections through a scYeerknow, |
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job, but | don't feel | am having the impact | would be. But that's the context of a pandemic and

that's where we all are, isn't it?S

Interviewer: Yeabh, it is really difficult. Ye&@kay, is there aything else that you'd like to tell me
about the power threat meaning framework?
Jackie: | don't think so. I'm sorry. | kind of, | don't know if, well | do just ramble. | didn't answer your

guestions probably.

Interviewer: No it's all good. Okayhank yu so much.
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Appendix G Familiarisation Notes

Stance:

| have pretty strong views on topics potentially adjacent/related to the PTMF eg.

1
1

=
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neoliberalism/capitalism (neoliberal values like individualism, competitiveness repulse and
confuse me, | can have a tendency to attribute social problems to capitalism, inequality,
disadvantage, hierarchies)

| have both refused labels to my benefit andebdold that | need labels for certain things

L ¥FSSt fA1S ayINNYGAGSaégd INB 2dzadG f2y3 f1I
| have been told that | am ((redacted)) by ((person with power within professigh} has

given me the impression that the profession demands a superficialgamgant with issues

of power, social justice, politics (virtue signalling = good, genuine questioning of authority,
rocking the boat too much = bad, difference of opinions/ideas = usually bad but can be
couched in very gentle, tentative, apologetic way Usdia®@ ¢A G K GKS Gg2NR ag2y|
there somewhere)

| wonder (there it is) if the narrative about EPs being really reflective and considered and
considerate and having wonderful social skills exists to silence and eradicate difference,
OKIttSyasSz O2y Tt A0iGX

Linked to the previous point, | feel there is a strong narrative about EPs being reflective,

considered, considerate etc.

2SS Ffaz2 aSSy (2 LRaAGA2y 2dz2NASt @Sa a4 G3IADAY:
we do.

My doubts about the profession clilijust be doubts about myself projected outwards?

(@]}
w»
~h

LYGSNIBASS mY 6!t SEE OGKANR &@SFENJGNFAYySS 9ts [ X

T

=4 =4 -4 -4 8 -8 -9

Other practitioners driving its use, importance of involvement of people from other
disciplinexitisRSTFAYA (St & az2YSGKAYy3I GKIFIG KFa 02YS TNE
quite the same way as imagining those other people to use it.

aSyldAazya OdzZ GdzZNB 2F FrLYAf@& o6dzi R2SayQild 32 Ay
Vastness of the framework aradl the information on it

Moving on something that is otherwise stuck

Normalising behaviours

Supervision

Oversimplifying causes/explanations for our own benefit?

Professionals fearing new/unfamiliar things/ways of working?

LYGSNIBASS wHY afifiddES,LA, Bidirectyyhfough éniveysity tutors)

= =4 -4 -4

Considering the expectations of the interviewer

Comparing to the inadequacy of some other approaches

Timing of when the EP getsinvolvedd SSt Ay3 fA1S AGQa (22 148
Child at risk of exclusion
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Minimal impact, questioning impact of EP involvement

GNBTE SOUAQBS (22¢F ¢

Language

Isolation in virtual work, lack of real connection?

Reflections on what the overall EP consensus is on the role of the EP versus reality?

Talking about the demand for cognitive asseSsyhii | YR A G Q&a YI 1Ay3 YS (K
{O02GaYlyée FlLittl Oz I NHdzySyda GKIG ay2 9t a I NJ
GKSANI 6SAIKG Aa R2AYy3IAky20( R2Ay3IsT y2 I22R 9t

- A oo s

{K2dzZ R KI @S &1 SR | 02dziNJG{KSBB NI I8 NG RIBDIH K 0By 12ty

LYGSNBASSG oY G{ARySe&¢ o6y @&SINBR la ljddtAFTFASR 9t =
and podcasts/videos etc)

=4 =4 4 -8 A —a -8 -9

Assumption that being an EP is automatically associated with moving away from diagnosis
Pupilviews

How does it fit with the diagnoses that we come across?

Links with beliefsystemsd a2 YSGKAY 3 G2 LAY Y& ARSIFa (G2¢
Context (political climate kind of alluded to)

Power impacting on the uptake? /response?

More to learn, not got fully into it

Time, bemng too busy to engage.

LYGSNBASG nY a{lYE& O6ySFENIe& mn @SFNEX YIAY3IANFr RS ¢
sector, own reading/discussion with CPs)

T

= =9

= =4 4 —a A

Incredulity that a child could get to 10 with nobody having asked their parent about their
eally years

Hierarchy of diagnoses?

The parent described had a positive experience of being asked about attachroanthe
opposite happen?

/| KFftSy3aay3a O2y@SNalF GA2ya FyR alFfSae |yR
GNBaraill yOSSENRYZARO KR WA 2 dzNIo havert@ eak KefpP Ra X
Expert modek who is positioned as expert?

Labels this person uses about themself are all connected to family

[2y3 A4LISSOK | o2dzi I OGABAAY YR y2G 6FyidAy3a :
the speaker is talking aboutémselves or the headteachergperhaps both?

Managers showed resistance to framework but interpreted by speaker as resistance to

change

Anecdote about the different fathersassumption that having different fathers led to the

OKAf RNBYQad yBPBREMR M 2BdeIAY AVl | 02dzi G2 OdzNR 2 4 A
GKS Oe0tS¢ AayQid GKSNB adGdAatt 2dzRIAYSyd 2N Fa
partners is bad?)

GFrNB ¢S 2dzad F YFAYOdSylyOS FI OG2NE

D¢ O
N N
-<
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Interview 5: Jude (senior with autism lead, si2€94, own reading)

1

=

Interesting to me that this EP has been qualified since | was at school yet views seem
GY2RSNY ¢ G2 YSIT gKIFIG Aa GKAA | aadzYLliAzyK

/'y Qi R2 Ad kigthis sudgesiing tickezaie thidgs that e can and do do in a
tokenisticg @ = OF y Qi O2YS Ay FyR 2dzad FAtt Ay GKS
Something else that keeps coming upis CQMIDY ¢2yY RSNAY 3 gKSGKSNJI / h4
people more resistant to change?

CKSNBE N’ GAYSa 6KSY RAIFIIy2aria Aa KSE LIFdzZ X 0«
Talking about lots gbractical things; much more so than any of the other participants

| found it harder to track all the different elements of work discussed when | was reading it

backg is it enthusiasm | wonder that led to some jumping around? Some of it almost seems

a bitfragmented which seems to reflect the use of the framework by eps in some way but

LISNKF LA LQY 3ISGdaGAy3a | ftAGGES LAe@OK2FylFfedAaold

Interview 6: Pat (1year post qual, maingrade, mentioned on doctorate course and through prev
work in CAMHS)

)l
)l
)l

Using where mental health concerns not queried, not semh central

Mentions how she saw her role (sounds quite tentative as if not certain others would agree)
Using with someone about someone else (like a systemic circular question approach, but
also remindsne of mentalising)

Strengths; not one of the main sections?

Wondering about his values and beliefslike that a 6 or 7 year old can be thought about in
this way

Potential for the framework to be threatening, anxigiyovoking¢ could have asked what is

it about it?

Gathering views directly ptmf not suitable (age?)

Parent being in the expert position seems to be a positive here but | wonder if this would
alwaysbethecaseL QY UGKAY]1Ay3 | 62dzi 3INRdAzZLI LINPOS&aasSa |
times of anxiey, is a desire for an expert similar? Do people desire someone else to be the
expert?

Interview 7: Nat (8 year since qualifying maingrade LA, through a working network group)

T

=

LQY 1AYR 2F ¢gAaKAYy3d LQR &1 SR | 0 2dzionided | G YI ] ¢
worldcL 62YRSNIJ AT L RARYQG 06SOFdzaS 2F Yeé 26y I a
R2Say Qi FSSt &dzLlJSNJ NBt S@Fyd G2 GKS NBaSI NOK |
Personcentred¢d OKF y3S GKI G0 OKAf R2ZMINI €2dzy3 LISNER2Y 6A
Choice as importang is this linked with neoliberalism?

Contrast between children and adultdbabies helpless and dependent, assumption that

I Rdz2t Ga R2yQd KIF@S G2 oS

GUKAY3& Ay 02ESaé NBTFSNNAYy3I (2 LINBESaaArAzyl fa
diagnosis)
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Overall:

1

=

Sense of being brought into a little group, being in a little team with the participants as if

gSQNBE GKS LI YT LIS ZLI6uSd thisytlRustdhebBnd Ikd | TvEasSIME y
pressure to do or be something (with tldata? as an ep?)

Multi-disciplinary work seemed to come up a lot

{SyasS 27F LIS2LXS y24 FSStAy3a tA1S GdKS& KIR dza!
Some of these transcripts sparked more joy for me than others reading them back, | had
differentexpeh Sy 0Sa Ay GKS AYyGSNBASsaX L 62yRSNI AT
my stance/perceptions/experiences

L R2y Qi F¥SSt tA1S GKSNB Aa | ad2NB dGKFd L OF
words/concepts:

o Multi-disciplinary

o Passionate

o EProle

o Personcentred

o0 Tentativeness/newness???

After coding 3 and a bit transcripts:

T

I am noticing lots of codes around complexity

| am noticing lots of contradictions re EPs

L Y 62yRSNAYy3IY O2y i N&dBwehéave & dfidice, llowedhav@d S E LIS NJ
choice, do we have agency, do we not have agency, do we have power, do we not have
power¢cLISNK I LJA YANNRBNI O2y (N} RAOGA2ya Ay (GKS LIYT
general???

' YOSNIiFAyGe |o2dzi AYLI Ol athadzddn ndwfthatYBolcY A Y R 0 dz
am | avoiding coding this way sometimes? Or am | just someone who has this uncertainty

YR Syez2ea (GKS GFrtARIGAZ2Y 2F KSFENAyYy3a 20KSNDa
than some of the other codes somehow, more mieaful? (to the interviewees, to me,

because of connections with other codes?

L Y Ff&a42 ¢62yRSNRAY3 | 62dzi 6KI G O2RS&axk LI GGSNY:



Appendix H: Examples of Coding

ptmf very similar to existing { {

links to other theoretical fmmework:

ptmf has utility for practitior { {

ptmf boosts credibility of thi

EPs are seen as/position th {

eps and cps are differentar

ep training providers co {

Sam: I read an article about it a couple of years ago, I think it was a
Lucy Johnstone one and I was like, I do a lot of this anyway to be
honest in a lot of my kind of dyadic developmental psychotherapy. I do
a lot of kind of following around Dr. Bruce Perry's work, and you know,
that kind of within the trauma context, I feel like a lot of the principles
we're connecting with that kind of shift in narrative from, you know,
what's wrong with you to kind of what happened to you. So when I
read that article, I think that was the sort of catalyst for me kind of
more explicitly naming it also to my team as well, saying do you guys
use this, I've come across it. We might be sort of using it but you
know, just kind of us having a framework to hook on to is useful, and
actually, then I've been supervising for about seven years and you, with
a lot of trainees. So from that experience, I think it was helpful because
I love doing that because actually I learn loads as well. So it's really
nice to be able to get in a space where you know, I was like oh show
me some articles that you're reading, do you feel like you're using that
and they will ask you oh we always see you using this approach and
they kind of put a hook on to it. So that got me kind of more intrigued
by it. And then I also some my best friends are Clin Psychs and they
use it a lot in their work. Whereas I don't think Ed Psychs kinda use it
much I do feel that there's a more kind of expert kind of model within
Ed Psych world in some respects as well, because there's less room for
working therapeutically and the traded model in local authority means
that it's a kind of do assessment, offer kind of consultation with the
adults and then you're off. So that kind of ability to apply these kind of
frameworks are not kind of they're not given any kind of explicit
teaching in doctoral programmes. So it was only that I mentioned it
that the trainees were saying oh yeah, I'm curious about it. And then
they went back in their own learning. It wasn't something that was on
their courses, but then it's important for me to highlight the super, the
trainees that I supervise are from [place] University and [place]
University. [Okay.] I'm from the [place], so, you know, they will be
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variation you know I appreciate from your perspective, Tavi is far more
kinda, you know, psychodynamic and how it might be kind of rooted in
how the programme is kind of you know, taught so yeah, from that
more leaming needed to unde % perspective, that's how I kind of initially came across it. So, I mean, I
would say I'm in fairly that kind of early stages, and I've seen some of
the critiques of the model in the recent articles as well. So yeah, that's
probably where I'm at, I would say having been introduced to it.

ep training providers cover diffe {

Interviewer: Cool, em, so can you tell me a little bit about the time or
times and the way, and the ways that you have used or drawn upon
the framework in your work as an EP?

6 Sam: Yeah, absolutely. I think first of all, I found it very helpful even in
statutory assessment not ge { statutory assessment. So where, for example, the kind of access to
parent views would be focused on you know, what are your aspirations
for your child? What are your, what is your understanding of needs? I
found where there's a lot of diagnosis world where children have a
number of diagnosis, you know, they've got ADHD diagnosis, autism,
sensory processing needs, dyspraxia where, you know, they've got a
whole reem of diagnoses. And I've used it in the sense that I kind of
encouraging a kind of narrative and dialogue with the parents around
you know, and I've got these diagnoses but I'm really curious about
the kind of story if you like to take away you know, the diagnosis will
be in my report but in order to help my formulation I'm really curious
around the kind of early life history but also the story of, of, from your
diagnosis can be part of a { perspective. And, you know, what kind of has been your journey
navigating all these different diagnoses for your child in terms of, you
know, you think you understand your child and then there's another
layer and you know, often with diagnosis comes a sort of grief, but
often, if you like, that, you know, the child I thought I had is not the
one I've got in front of me. And it's been really powerful in that it's
enabled by just kind of creating that kind of, from the outset, has
supported parents to feel I suppose (sorry, that's, sorry, I've stopped it.
But you see, my iPad is now I can't stop the noise. We just have to let
him ride out. Apologies. [That's okay. No worries.]) Yeah, so, from that
curiosity breeds safety { { perspective, I feel like it's allowed the parent feel like you know, kind of

statutory assessment limits

00— 0=
ror—~0—

a culture of diagnosis
op often have multiple dia

..impartance of collaboratic

diagnoses can be upsetting
children are different after {

very safe and be open and engaged. So and it's been really powerful
because it's enable them to share vulnerability in the respect that I was
just thinking of a recent case and probably that was on the single day
when I was submitting the advice when I saw your email because [
thought to myself, this parent has essentially shared what the three
first three years of that child's life were, that they've never done before.

ptmif can uncover new informati {
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L first three years of that child's life were, that they've never done before.
it is surprising that nobady has { This is a 10 year old child now, and no one's maybe and she's actually
said no-one’s actually asked me that what, no one no one has. People
have taken the diagnosis world as a kind of... (So sorry about this. I
might need to answer this only because it might be my child's school
because they should we should we pause for a second? Okay, good to
) { go.) So, yeah, the parent then shared that actually, the child's early life
history was very unstable. She'd experienced an abusive partner where
she shared that she was, had limited emotional availability in parenting.
% She essentially said, I did the bare minimum, and just so courageous to
i % share all this. I was like, wow, this is significant, because, you know,
s e ser how do you understand that to fit with his kind of needs and stuff?
She was, she was like, I think that's why I struggle with putting in

telling a different story means t boundaries because I feel guilty. And I was like, wow, this is, you
know, a big shift in you know, she has gone down finding diagnosis for

facilitating story-telling is e { him, she consciously became aware of that I didn't have to do
anything. It's just the fact that I gave her the platform, to ask the right

212

{ questions for her to feel safe enough to start to develop I suppose her
changing sksies s isky { thinking around his needs. And to kind of think about actually, you
: know, at school he's doing fine, the school don't have a problem. The
{ issues are really all at home and maybe I need to work on myself. You
know, so she was kind of breaking the cycle here and thinking hang on
-ifficult cirumsiances/bet a minute I'm consciously becoming aware now around I need to do
something you know, the diagnoses are kind of not not important here
about how his needs are going to develop and what's you know,
EPs/professionals may é there's no magic bullet for autism. And I refuse to get my child
medicated, she made that really clear. So then it kind of empowered
{ her. Empowered her in the sense that she was asking me then how do
I sort of put in boundaries better, how do I, I said, you know, so

problems can be locate

diagnosis can mean th:



..parents are not alway:
ptmf sparks new ways o { { %

ACEs in early years are very

lots of depth is unusual for
the framework has utilil {

the framework reduces

experts take a within child: §

people can value when pro

attachment/tauma usually con

people have little choice in

parents have autonommy)/p {
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there's something here about your self-care, how you're, you, you've
kind of consciously become aware around that you're actually getting
your emotional needs met. In terms of, I was kind of processing it with
her but she was very much in that safe space to kind of reflect on what
had happened to her and how that's impacted, which it led to a
formulation around the attachment lens, which had never been looked
at. And this was a 10 year old child. And ultimately, you know, he's had
adverse childhood experiences for the first few years of his life. So I,
you know, checked out with her permission that I could also put that in
the advice, in the formulation because I said you know, previously all
his all the formulation about his needs are from a autism perspective,
ADHD, sensory processing disorder, dyspraxia, he's got six diagnoses,
Oppositional Defiant Disorder, he's even got that one, you know, and I
said, well, actually, you know, this is about where now we need to
consider the attachment lens. And then we want to maybe think about
developing some support for yourself. Is that something you're
interested in, so kind of invited her really, and they kind of checked in
and that was just for a statutory assessment. But what enabled was [
think, by using the kind of principles of the framework, it enabled, it
wasn't threatening anymore. It wasn't a case of this any expert is
coming to tell me what's wrong with my child actually. They're more
curious around how things have been for me in that I am his lifelong
attachment figure, you know, those early years, it was just him and me.
So she was like, no one's ever really asked me about that. They just
knew that I moved from the city but they know they didn't really, they
weren't ever curious about that. And there's never been a mention of
that. And it did make me think about how often we talk about the kind
of trauma or adverse childhood experiences for children who are clearly
identified as LAC or adopted. But what about those who are still with
the parents and there's clear kind of emotional needs there from an
attachment lens. How do we make sense of that with parents so that
they're able to then break cydes? So I use it a lot with families, I would
say, because, with families, you are empowering them. To move away
from the diagnosis model. Yes, I appreciate what you know, diagnosis
way of thinking is a part of the jigsaw is the way I understand it. That
paediatrician may have given that diagnosis, um or a medical
professional. And I'm also curious about the other aspects of their kind
of story if you like. I think then it accounts for inequalities, you know,
in terms of what conditions they're living in, whether there's been other
factors that they might have or barriers they're faced, that have kind of
meant the profile of what the self-report is might be really kind of
limited into kind of what a medical professional hears. I know that's
definitely been the case where you know a parent's limited
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stories that get told depend on definitely been the case where you know a parent's limited
understanding of conditions as met children have been diagnosed and
they won't even later come back to me and said, do you know what,

312

it's only through our conversations I'm actually thinking and I didn't
say half the things about their kind of early life history and things like
that. So it did make me think a lot about how medical professionals
may ask questions in ways that only get a skewed kind of response
from their, from like a biased kind of response, a bit of like a
confirmation bias. You know you only ask questions that seek out what
you want in a way they're kind of loaded. I feel like this framework

ptmf allows for (greaten) curiosit enables a very kind of non-threatening, obviously very kind of cu-,
professionally curious narrative approach, which is part of the
understanding and I think families need that. Equally I do appreciate, I
always make it dear that some families might have repeated their story
of the what's gone on to a lot of professionals. So I think you know
where that's really clear, I would I would get a sense that you know,
from reading this that I would make that really clear from what I share
explicitly, my understanding and say, you know, tell me a little bit
about, do you feel like that's that that kind of summary I have about
the story today is accurate, or do you feel there's key aspects that are
missing, um and that's been really helpful actually, because then
they've kind of shared you know, the other things that have happened,
which, again, have felt really safe for them to do because I've kind of
acknowledged aspects of the story that don't need repeating again,
because, you know, that's a bit like assessment paralysis, otherwise, for
them and again, but actually, there's no intervention or there's no
moving forward for my child. From that perspective. So yeah, I think it
enables them to be more reflective as well. I think these kinds of
frameworks very much, enable adults to become more reflective, so I've
equally used it in consultation a lot. Sometimes SENCOs are very, in a

stories that get told depend {

repeatedly telling a story is {
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equally used it in consultation a lot. Sometimes SENCOs are very, in a
{ ‘E coaching, I use it a lot in coaching, supervision and consultation. The
reason being where SENCOs are very stressed or used, for example,
during the pandemic about where they had to shift, you know, and
kind of and adapt, like, all of us, but I think a lot of the heads were,
ptmf can be st { you know, under a lot of kind of stress. So what we were offering was

ptmf can be usi

that kind of just getting them feeling really safe and open. And I think

this kind of framework enables that. It moves away from trying to

pandemic was/is stress problem solve straight away, just kind of going to a place of offering
{ { them more kind of acceptance and comfort. You're offering them

ptmf helps to ceate sat

covid involved a lot of chan

acceptance and comfort that enables them to kind of shift their thinking
themselves in a way.

7 Interviewer: Yeah, and is it that acceptance and comfort then that that

pimé is accepting and non-judgmer allows that safety that you were talking about or is there something
else?

congruence increases safety | { Sam: Yeah absolutely. Exactly. And sometimes, you know, I think, I
think it's consciously naming that, that you know, these are really

telling stories can be difficu | difficult conversations that are happening and you know, maybe we

need to think about this is not the time for it, you know, I can invite
you to talk about it but, you know, it's about, so I think I really kind of
L name that. Or you know, I kind of name also what's going on for me,
and I think sometimes the expert model doesn't allow for that. You
know, it goes into this kind of, you're a professional and you must but
actually if I'm really shocked by something they've said, I will name
that. I'm like, that's really shocked me and I'm just wondering for you
y how that must feel because you know, when I hear that, these are the
things that come up for me in terms of what I think you might be
feeling, but tell us a little bit more what it was like for you and then
obviously that enables them to feel really safe, that I'm naming kind of
L % authentically. I think it creates that authenticity, ultimately, you know,

4/12

professional authenticity he
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that I'm not just there to kind of do a process. I make it clear, you
know, around if there's, you know, not I'm not I'm not dumping any of
my stuff on them, but it's more about making sense of in that very
moment, if there's any tricky things and what that might mean for me
in terms of what I'm hearing, kind of sounding that out with them.

Interviewer: Yeah, so you're tapping into the sort of meaning-making
bit by exploring the feelings that are coming up for people? And is that
in supervision and consultation that you're doing that?

Sam: That's it, because [ think that's what develops them, you know, in
that you're moving away from the expert model in that they'll come
back and they'll be like oh, you know, I've been thinking about that.
They've come back and said, you know, in between a supervision
session or a coaching session I've had heads come back and say, you
know, that's really kind of um shifted my thinking ((inaudible)) quite
powerful and, you know, come back and some of the work I've been
doing and writing down things and sort of my really made me think
around, move, shifting from this kind of why is this happening to me
kind of narrative to what is this teaching me? And I was like that's
amazing. I was like, you know, that's like proper empowerment there.
You know, you're using that, you're using that kind of as an
opportunity to leam and to feel empowered, even in difficult situations,
you know, whereas before, it was, like, kind of the, you know, the head
was like I was really kind of going, going, going but actually I was
avoiding the discomfort. I was avoiding those kind of challenging
conversations with myself. You know, and yeah, I was really like yeah,
this, that's, that's kind of testament to the kind of atmosphere in a way
and I think the values around that this framework very much, I think
uphelds so yeah, from that's where I suppose I feel like a lot of the
principles are used are in line.

Interviewer: So that example there with the head teacher, was that
some consultation work that you were doing with a head teacher?

Sam: So we called it more supervision actually, but [right] yeah, that
head has supervision like once a month. And it's because we always
talk about you know, they do such a challenging demanding role, but
actually, who gives them kind of supervision, if you like, and they really
wanted to invest in that process, that kind of cluster of schools. So
their heads were able to kind of acknowledge it, that you know, we well
even the use of you know, supervision we even explored that, you
know, what does that mean? You know, that, you know, sometimes
there can be a kinda resistance around help seeking behaviours, you
know, from their perspective, but we kind of made sense of what it
would look like what it wouldn't, so we were really clear on the
parameters. And I think by doing that, explicitly, is really important.
Because then you're kind of removing barriers, you're kind of the
unspoken stuff, and it enables the atmosphere to be, you know, as
authentic as you'd like, really for them to feel like they can make best
use of it.
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Sam: Yeah, with children and young people. I think, especially where,
you know, the children and people we see are, you know, vulnerable, in
512

the ptmf can be used with ¢ { 'é 1

having additional needs n

that they might, often will have additional needs. And I think often we
use approaches that can be, come from a place of kind of authority,
bias or power. So I think, I use it in the sense that it's about creating,
again, the same conditions of safety. So to create conditions of safety
is, you know, doing roadmaps, so I'd say, gosh, you're you're here now
you're like eight years old, but I'm really curious, what are the big
things, any big things or really exciting things that happened to you,
when you think about your journey, and make sense of that. And I
think sort of that's been a catalyst that you know, by using it in those
kinds of ways it's non-threatening rather than come in and say, you
know, I've seen Ed Psychs use a very sort of, you know, I'm here for
an assessment just need to know, what do you, what do you think you
have difficulties with? You know, that already sets up a resistance or a
defensiveness. So I think it's about using such a framework to create
conditions of safety for the child, where possibly they've either had
adults that are either too kind of, espedially where there's situations
where they've either had adults in their life that are too controlling or
too passive. So to have an adult then in their life, where they're actually
kind of giving them the appropriate empowerment and agency to share
things is really important. You know, so yeah, I think it's important to
use it from that perspective, because also it will tap into things that
sometimes don't get spoken about, like race, about gender, things like
ptmf can help oyp to explore/ur { that, you know, where children by using such framework, children and
young people in particular, are able to make sense of their identity and
times where maybe they wish they challenged an adult and they didn't,
you know, they're making sense of maybe they might not see it
necessarily as you know, trauma, but actually, it's just something that
has happened to them that maybe I didn't challenge that adult, and it
does play on my mind that you know what, I wish I did, you know, I
was like that, what would you say to you, you know, what would you
say to your younger self, kind of thing and that's again, that enables
them to kind of make sense of how they, how they have shifted their
L thinking, which is all part of that kind of, you know, conscious
awareness around I'm developing, I'm learning. And I think that's
important, especially for young people, as they're trying to navigate
their kind of identity and appreciate their kind of lived experience and
acknowledge the harder bits of it. Because much of the children we see
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there will have been harder bits of it, and that's probably why we're
kind of seeing them. [Yeah.] So I think it's about making that space,
you know, any sort of assessment, I use it a lot in assessment with
children and young people too, I would say.

Interviewer: And what sort of age ranges have you kind of used it
with?

Sam: I'd say more with older children, like young people, really from
that kind of more, I'd say eight, nine onwards really, definitely that kind
of Key Stage Two upwards. Kind of, you know, with the younger ones
equally, you know, developmentally they might be younger, and that's
where you would use more visuals and stuff. You know, from that
perspective, whereas with the older ones, it might just be using like,
stones, you know, a bit like in narrative therapy you might use buttons,
I've used buttons before, I've used stones, I've used shells, or
whatever, you know, to kind of get them to feel safe enough to kind of
use that as the fadilitator if you like, for the dialogue, to create that
kind of safe space.

Interviewer: That sounds really interesting. So in your view, then, what
would you say is the impact of using the framework?
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Sam: 1 think for me, the first impact I'm noticing is that we're moving
away from, like I said, there's a shift because with a lot of the
assessment, and consultation, often the expert model comes into play,
or even actually, adults donating how we use our time, especially in a
traded model. And it's like, oh, could you see this child and we need to
put in an EHC application, I'm thinking okay, that might be an end
goal, but actually the process rather than the outcome, I want to focus
on the process being more appropriate. And through that process there
has to be a, the values around empowering whoever we're kind of, you
know, encourage encouraging to change or develop in terms of
outcomes which is often you know, children. So in that, in the best
interest of the, the impact is about you trying to encourage
empowerment, whether that's for a parent who perhaps hasn't had the
their voice heard or felt like their story heard, whether that's a child
who hasn't really shared the inner feelings or about what's going on for
them. Or equally you know, like a kind of member of senior
management, who probably feels like they're kind of being overloaded
with other people's stuff and having to deal with other but actually,
they haven't kind of put in any boundaries for themselves. So I feel this
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do, in that it's enabled the impact has been it's enabled, um, you know,
adults who are really quite intelligent and holding down very successful,
kind of big senior management, strategic jobs, but actually at a cost of
their own sort of mental health in a way around not putting in
boundaries, that kind of you know, workaholism in some respect, and
we've kind of been able to shift that because there's been those
feelings of agency, feelings of empowerment, feelings of reclaiming
themselves and navigating ultimately, you know, their their kind of
multiple identities. So I've had in coaching and supervision, lots of
senior management kind of make sense of, actually, we've we've
probably talked less, we'll probably talk less about our sort of
professional identity, but more about personal identity. And I was like,
well, they can co-, they do coexist. You know, I was like, I'm a
psychologist, but I'm also a mother, I'm also wife, I'm also a sister, you
know, we have all these various roles and we're navigating all of them.
So it's, it's okay to make sense of them equally, you know, because the
space we're using is safe enough to be able to then tap into that, that
feeling really safe, you know, for them to do and that can shift to then
their professional identity and that's what's happened really in a lot of
these cases where they're able to hold better boundaries, better
accountability. You know, there's been some really uncomfortable. I've
used it a lot, for example, when in the pandemic, and also with the
tragic murder of George Floyd where you know, I was encouraging
staff to really think about how they might make sense of the
discomfort that some of their staff are feeling right now or anger about
maybe you haven't even talked about this, or, you know, or they've
shared you know, I'm actually really scared. I don't want to open a can
of worms and then we really didn't, because that's a safe space has
been that kind of, oh, well actually, it's alright to sit with the
discomfort, that's that's part of it, you know. And with that, you can
you can do both together. You can be you know, you can you can be
doing the kind of activism and you'll be doing the healing in a way
because you're healing yourself from stuff you've probably pushed
down because you don't you you know, you don't want to kind of
tackle it in a way yourself because it's easy, isn't it, not to think about
it, and it's safer for you. So they've kind of it's enabled them to, I
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think, the fact is, we tackle quite a lot of difficult things that possibly
professionals don't always do and I think as psychologists, we are in a
privileged position to kind of explore using key techniques, and I think
the framework is a is a really important one. You know, I do think it's
really valuable because when we, we by nature of the profession hold
privilege, and I think it's important to use such frameworks to make
sense as well of our own kind of identity, and whether that's with a
child, a family member, a parent, school staff member, you know, or
even in the service where we have to challenge. I've done a lot of that
in our service that I worked in nearly just over, last year until last year
was nine years in [place] local authority. A really large local authority,
but actually really, quite stifled in the kind of frameworks it uses for
consultation and, um, you know, we worked quite hard, but actually a
lot of the senior management were quite resistant to that and naming
some of that was, was very difficult. And I think unless you kind of,
services need to be openly talking about these kind of frameworks, so
that you're kind of able to have more courageous conversations
ultimately, in the local authorities you exist within and I'm not saying, 1
definitely think it has its value, but it's not the only one, you know, I
don't profess to only use this kind of framework to make meaning of
people's experiences and situations and then write whether it's a
consultation record or, you know, an assessment, whatever it is, it's
about, it's a piece, a sep-, a piece of the formulation really. And really a
process, I see it very much as a process and kind of a way of being. So
because I've seen psychologists who are really good at it. And some
psychologists who are just not willing to use it because they're quite
fixed in their kind of secure toolkit, if you like, of things. And I think
their, you know, reflective supervision needs to make sense of that
really, I think that's what I found, you know, I've been curious in peer
supervision, with others ((inaudible)), and it's helped you know some
of the ones where they really want to do their own learning, they will
do it, you know, but it might just take time and everyone's got their
own, you know, kind of points and [ think it's about respecting that
and this framework does, does that as well. It's not kind of, you know,
ram it down, expecting everyone to do do this approach. No, it doesn't
work like that. You know, it's about creating a really safe and non-
threatening environment for people to leam in. So, yeah, I think that's
been a key factor around that kind of sense of agency and
empowerment, and shifting people’s thinking consciously about things
that often, about how they set boundaries for themselves. That's how I
find it really helpful in where they feel more empowered to do rather
than fixating a focus in potentially often quite a medical model, it
moves away into that into a more kind of narrative space.

Interviewer: Yeah. You mentioned that the managers in your old place
seemed quite resistant to it. And I was just wondering if you could
dlarify what you meant by it. Did you mean the framework itself as in
the power threat meaning framework, or just change in general, or new
things in general?

Sam: I think change in general actually, when you talk about you know,
the power threat framework it was a case of oh, this will take too much
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Sam: I think change in general actually, when you talk about you know,
the power threat framework it was a case of oh, this will take too much
time. You know, your your your, you're encouraging this kind of focus
on what happened to you, how did you survive it? Oh well, actually,
they haven't got time, you know, we need to go into problem solving. I
was like, well, actually, you know, we find that the problem solving will
happen quicker once we've done this bit, otherwise, we're just doing a
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sticking plaster approach often and actually that's what happens in the
traded schools, you keep seeing the same children, you keep seeing the
same issues. And I'm not, I'm not here for that, you know, I don't
want, if I'm noticing, gosh, you know, I'll make sense of that with the
senior management that, you know, you've got an 18 hour package
and I'm noticing this last two terms, I've seen three children with all
quite similar needs. And my guess is that we really need to think about
this or that. And I think sometimes they're like, well, actually, you know
if there's an adult who is responding the same way to children and it's
not working just write down a few things in a consultation record about
what they do and I'm like, well, actually no. Using this framework
means that we can actually really shift behaviour as well, because you'l
shift thinking and consciousness so awareness about things that they
maybe haven't given kind of enough kind of awareness to, or
acknowledgment to. So yeah, I think the resistance well around within
the traded model of the main consultation framewark is used as like the
Mansen et al. problem-solving framework and stuff and just focusing
on solution focused stuff. You know, like that has a place but also, you
know, this mare kind of narrative approach is also really beneficial,
espedially where we have those same cases coming up with time and
time again, really.

Interviewer: And you mentioned that you use the power threat
meaning framework along with some other sort of ways of working and
frameworks and things like that. Can you say a little bit more about
how it fits in with them, how it's similar, how it's different, how they
sort of work together if that makes sense or how you bring them
together?

Sam: Yeah I think it fits in really nicely with dyadic developmental
psychotherapy, because and sort of the ({pause)) that is a sort of
umbrella term, but within that is the PACE model, Dan Hughes' PACE
model, and it does fit in really nicely with that, because there's the
acceptance is a saying in that model, there's a curiosity, you know, in
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Sam: Yeah I think it fits in really nicely with dyadic developmental
psychatherapy, because and sort of the ((pause)) that is a sort of
umbrella term, but within that is the PACE model, Dan Hughes’ PACE
model, and it does fit in really nicely with that, because there's the
acceptance is a saying in that model, there's a curiosity, you know, in
that model, clearly the empathy because, you know, you've got to be
prepared for being able to be empathic and really ensure that the
person talking to you is understood, is feeling understood. Otherwise,
you could leave them feeling very vulnerable, you know, so it does fit
in really nicely, I feel with dyadic and I did, I started all that kind of
dyadic developmental psychotherapy about seven years ago now, and T
remember, it shifted my thinking in a way because it was quite different
to how Ed Psychs work. And I think that was partly because we don't
really work with families mainly, you know, if we see them we see them
sort of one off. We don't really see families in the way Clin Psychs do
on a regular basis just because of the traded model and this is I
suppose more relevant to trade, you know, local authority, kind of so
where there’s often a traded model of service delivery. So from that
perspective, I kind of feel like it fits in really nicely with DDP and also
obviously got the kind of same principles around narrative therapy as
well in that you're kind of more exploring the story. And you, you
know, going into that kind of trauma informed models as well and
attachment lens. So I do feel it's quite trauma-informed. And I think
sometimes the word trauma I feel like everyone you've got to have, it's
got to only be relevant to like, that, you, word gets used a lot, but
actually, it's more about you know, everyone's had experiences where
there might be, that, that, some level of threat, what that threat look
like and how they survived it or adapted, that's part and parcel of life.

9/12

You know, just take the pandemic, for example, you know, that was a
very, you know, significant threat for everyone. But it's like okay, how
do you make sense of that? How did you adapt, how did you survive
you know, what was your go to kind of stress regulation, how did your
stress regulation system, I think it really fits in with Dr. Bruce Perry's
work as well about the kind of neurosequential model of how we make
sense of trauma and stress. So I do really find that it's really fitting with
a lot of the work I do because I often work within teams, of a lot of
loss and trauma for the families that I work with, so that the framework
does very much align itself with that kind of way of working. And you
do need time for that. I do appreciate that, you know, because that's
about building obviously the relationship, the rapport, but equally, you
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know, as long as it's kind of explicitly clear, I you can use it. I've used
it like I say in that statutory assessment. I only saw that parent once,
you know, virtually, and I was able to use the power threat framework
just to kind of get a sense of those different areas and actually, that's
changed my formulation, that'll go in my advice, and also more
importantly, there's a piece of work that is going to happen with the
parents, you know, via early help and the school now becoming aware.
You know, I've invited her to share, I said are you happy for me to put
it in the advice, the school will see this, it's going to then develop a
conversation around really developing your relationship with the school
further, about what support they can offer you, you know. It might be
even that, you know, they can support you in the wider context around
kind of your skills and things because, you know, a lot of is around her
kind of self-care and identity. So, yeah, you can use it I think as a one
off as well. But yeah, from perspective, from types of models or
frameworks, I would say it does very much align with DDP, which is the
main kind of framework that I often use with the work I do with
families and in coaching and supervision.

Interviewer Yeah. Do you think that the power threat meaning
framework offers anything sort of extra or different to EPs compared
with some of those maybe?

Sam: I think DDP is relatively new, to be honest in the EP world, I'm
like, or I have a lot of peer supervision and I don't have it with like,
literally any EPs, it's all Clin Psychs, it's very much their kind of remit.
Like literally finding a consultant supervisor who's an Ed Psych for that
work was really difficult. And I've got it now, but it's like it took a long
time so I do feel that that model is is in a same sort of situation, to be
fair, because it's quite different to the tradition to traditional sort of
frameworks that are used. So I think the, what it offers, I think, is a
looking at things through a trauma-informed lens. And that's about any
sort of threats really, or any kind of ruptures, any kind of experiences
that have been difficult. So yeah, I do feel that that very much is what
it offers and more trauma informed.

Interviewer: When you when you say what it offers, were you still
talking about DDP there, or are you talking about the power threat
meaning framework or both maybe?

Sam: I'd say both, yeah.
Interviewer: Yeah. And is there anything that the power threat meaning

framework offers that DDP doesn't or that some of the other
framewarks that maybe are more commonly used by EPs Iike namrative?
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Sam: Yeah I think the one thing the power threat framework explicitly
kind of talks about that you would verbalise which not necessarily DDP
says, DDP doesn't really say to do that, but is like you know what
access to power do you have? What resources? I like that question. [
think that's really important. Because when I'm asking that, they're like
oh, actually, I'm thinking now, now you got me thinking. And, you
know, I think it starts getting them really reflecting. Whereas in DDP
you don't really necessarily, that that question maybe I wasn't really
explicitly aware of, whereas I think in the power threat framework, you
you know, you kind of can say that with a view to openly thinking
about where people exist within what's happened to them, why, why
that's gone on, why maybe they're still in the same situation or the
same thing keeps happening and they’re not able to break that cyde.
We're like, oh, well actually hang on. Maybe we're trying to firefight
something constantly but we're not actually getting to the root of it. 1
think that's the helpful bit, isn't it? Where, you know, it's like I
remember working with a parent where it's like, oh, someone made a
comment, and especially in those situations where I think there's, you
know, real inegualities where there was a parent who happened to have
children from, five children from all different fathers and there was a
case where school staff or professionals very much had a narrative
around, oh yeah, she is, it's just all her kids are crazy. They're all like
that. They're all from different dads. And I was like, actually, well has
anyone thought about breaking the cy-, about giving her help? You're
always talking about giving the children help, who's helping her? Who's
helping her to break maybe a cycle here, you're telling me you're
noticing a pattem here, in that the relationships that are happening,
something's happening for her, that perhaps she's going for a similar
type of man, and actually that led to them that kind of question to her,
what access to power and resources do you have? And that was like,
actually, you know, I just go for anyone who could provide me with
some, some level of financial security, and then I don't look for
anything else. And then it was like, wow, you know, we're actually
talking about something to break the cyde. Hang on a minute. Do you
know there's these benefits you can be claiming for your child? She
didn't even know any of this. We were like you do not have to just be
with a man for finance reasons, you know, but because she was from a
different, she, she migrated here, she'd come from a different part of
the world, she didn't have that knowledge of the kind of support that is
available to vulnerable adults like her, and it was only really that
question that was like an eye opener for the school to really think
about, hang on, we need to give her more support rather than just be
saying oh, you know, put it in another plan for the child. Yes, we can
do that and we can do the bit that is really going to break this cycle
that is happening for this parent. So yeah, I like the framework in terms
of those kind of questions because I think it enables those courageous
conversations to happen.

Interviewer: So having used the power threat meeting framework, what
are your sort of overall thoughts about it now?
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Sam: I like it. I think like I said, it enables kind of uncomfortable
conversations to happen, but often those, em, when we are in
situations of feeling discomfort, that's when real leaming can happen,
or awareness can happen. And, you know, I think that's when things,

1112

behaviour can often shift where it's quite entrenched or really difficult
situations just making meaning around that, for for whoever you're
kind of supporting. So I do feel it needs to be more explicitly taught in
doctoral programmes because like I'm supervising a year two and a
year three jointly at the moment and they've never heard of it until T
was kind of curious with them about it and stuff. And I was like, you
might wanna look into that, just talk about it. And you know, T'll
mention this like in the sense that I'll say I know, I saw this and just
check it out and stuff because it'd be, it's important that we, you know,
you only know what you know, otherwise it kind of Johari’s window,
and it's important that you have an awareness of it so I do think that
you know, it needs to be very much taught on the course and it does
fit in line with a bit like how you know, courses are now nationally
trying to think a bit more about their anti-racism work as well, and how
that fits in. I think this this framework is a really nice way to do that
actually, because those conversations can feel very threatening for
many people and I think this framework is actually going to help.
Maybe if they had this as a tool it would create a sense of safety, for
conversations to happen in services about maybe just practices within
their own services, let alone you know, how they practice with families,
in schools, things like that.

Interviewer: Really interesting points. Em, is there anything else you'd
like to tell me about the power threat meaning framework then?

Sam: No like I said, I use it quite loosely. So I don't know if this has
been helpful, but I do. I am more curious about it. I will be going back
and using it a lot more in my service that I'm in, in terms of kind of
having again, those conversations within the service something just
with the team members around how often do we use it? Do you
actually ask questions like this? What are you scared of when you
don't? Let's talk about it actually. What questions do we end up asking
instead, that is maybe feels quite safer when uh, from a place of
comfort for us, but actually, are we just a maintenance factor in these
same Issues being brought up time and time again, just by nature of
our kind of bias really in the tools we use? So yeah, that's how I, I'm
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our kind of bias really in the tools we use? So yeah, that's how I, I'm
actually, that's why I think it's a really important and valuable piece of
research. Because I've naticed Clin Psychs use it a lot mare just from
my kind of informal catch ups and stuff with my friends and I feel like
the EPs don't as much. That may well be just my kind of skewed
experience from the [place], local authorities, um, in that, you know
that that is where ((inaudible)) local authority no-one had heard of it,
that's quite sad really when you think about it, and the kind of
demographic they cover, yeah, I just think wow. So yeah I think it does
need more sharing and awareness so thank you for, you know, picking
this as a sort of topic really, and I think it'll be really worthwhile piece
of research.

Interviewer: Aw thank you for that, that's really kind of you. So if
there's nothing else then I'll, I'll stop the recording there because I
think that's us come to the end of the sort of interview, portion, unless
there's anything else you'd like to say?

Sam: No, no.
Interview: Ok thank you so much.



274

Appendix |: Examples of MAXQDA Grouping

Codes relating to EP power (whole map):

[FT———

T 0 S L) * * -

e . : = — — = -
a oy [aE € E 0 ) &
\evris < e i, e e
3
y N N ‘
. . . g g ‘m . . : = = = = S = . .@
Ser stk Bkt bt g - i e
a
. —
e a
) - - oty mons
& e T i
o s by Fremie ey
v - R @
) . R L
S 5
o =

*E] &

@l
pr——

[—————
=

Y ST vt
et pmarge
nE - *
el P
sy, D
‘g N
Er——— @ 0 B et

L P

Codes relating to EP power (closg to show examples of the codes more clearly).

. Jemy e ——— = | —
cpEesnhave control cver Bieacess  eps can halp future e ot infhuence how others ViEw therspole_eps &l
ey e ¢ e

EPs aften sark i vy Hiak are unsafe for-<yf
R -

e “

— —

o

- i —a —

& & e

ling as gateheepers  eps can appreach work in different ways  eps can chouse whether to do asasked  eps can have power  eps can Infict harm — eps can make some opportunities for themselves — eps encourage cypto change  epst

political pawer  cenfidence about impact

epaiion t decide what the main question@_| ]

few people use things owtskle ofthenam Inepworld @] sl eps have to do ehenas all the time
wider context impacts on the EP role ¥ o o ot hsuachoeE T | &)
@] = T

- _— - - & o
- - I L l ep writing s restricted
3 % ok power 19 make reabelED0es, | ocss how pmlte/mn,m-nm‘/I“’J o= epsdonthavianough ime
the EP prolessicn == % emporniyT, ~ % seniors can choose whal s comeet——____———
// — = o g " repoits seerushied but rushing is tabool @
Pl C I B % being constrained by the specific questians people have
- p— ——
= o pagple<an Havs s over aps writi w0 ] for eps
— — —
g ncertainty sheutimpact
»(® S— (: » (]

anbEd Teeng FCE twith families eps don't have time for therapeutic werk with children
M G |

e one sees ep role may depend on context
-

EPs/professionals may be expacted to provide “magic challenging the status quo can lead to pushback
Llau'_ e

~——tading makes a difference.

statutary assessment limits the kind of questions EPs can
—_—

- =]
- desire for officlal or sanctioned resources
I CH|

|
- difference betwesn what eps do and think they do
T —uading has changed things
T

= o - I T
-\gn» ———__tPsoetinvolwedtcolts
“the.ep role s changing has changedharis it? =
— . who can design resources - axperts? —_
— \‘ —
-~ —-
T T ]

-~
ather people's expectations can be very forceful/strong ] @1 aquickflate ep involvement can ba tokenistic




275

Appendix J: Examples of Coding Clusters

Uniqueness of EP role




276

Diagnosis




List of labels for the coding clusters




278

Appendix K: Examples of Potential Themes




279

Appendix L: Example Provisional Thematic Maps




