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Abstract 

The Power Threat Meaning Framework (PTMF) was developed by Clinical 

Psychologists Johnstone and Boyle (2018a; 2018b, 2020) as an alternative to the psychiatric 

diagnostic model. A small, emerging research base suggests that the PTMF has had utility for 

practitioners in a range of disciplines. However, little is known about the use of the PTMF by 

Educational Psychologists (EPs). The current research took a critical realist and contextualist 

óbig Qô qualitative approach to explore EPsô views and experiences of using the PTMF. 

Semi-structured interviews were conducted with seven EPs and the data was analysed using 

Reflexive Thematic Analysis (Braun & Clarke, 2021). Seven themes were generated: 

ócontext as an underacknowledged causeô, óneed for collaborationô, óstriving for professional 

identityô, óthe power and influence of EPs is constrainedô, óimportance of storytellingô, 

óempowered individuals can be agents of change?ô and óitôs easier for individuals to change 

than systemsô. These themes were organised under two overarching themes: óit takes a village 

to raise a childô and óthe individual mattersô. The PTMF was considered to enhance the 

empowerment and agency of clients and, for practitioners, to promote reflection about the 

nature and purpose of the EP role and the dilemmas present within it. While the PTMF 

facilitated reflection about the systemic causes of clientsô problems, it did not consistently 

lead to a focus on systemic solutions. Implications for these findings have been discussed. 
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Chapter One: Introduction  

1.1 Chapter Overview 

Educational Psychologists (EPs) work with children and young people (CYP) with a 

range of special educational needs and disabilities (SEND), including those experiencing 

social, emotional and mental health difficulties (SEMH). This chapter introduces the Power 

Threat Meaning Framework (PTMF), a recently devised framework which reconceptualises 

ómental healthô (Johnstone & Boyle, 2018a; 2018b; 2020). The potential relevance of the 

PTMF for EPs is then discussed, and the aims of the current research described. 

1.2 The Power Threat Meaning Framework 

 The Power Threat Meaning Framework (PTMF) was devised by a group of clinical 

psychologists to provide an alternative to medicalised approaches to ómental healthô 

(Johnstone & Boyle, 2018a; 2018b). The authors of the framework aimed to provide a 

different perspective on ódistress and troubled or troubling behaviourô (shortened within 

much of their writing and within this thesis to ódistressô) and their origins, expression and 

peopleôs experiences of them (Johnstone & Boyle, 2018b. p8). 

 To fully describe and explain the PTMF, the authors have produced a range of 

publications outlining its development, theoretical basis, evidence base and implications, and 

giving in-depth descriptions of each of the core concepts of the framework (in addition to 

Johnstone & Boyle, 2018a, 2018b and 2020, see, for example: Cromby, 2020; Harper, 2020; 

Pilgrim, 2020; Boyle, 2020). This summary gives a brief overview of: the core questions of 

the framework; how power, threat, meaning and threat responses are defined; the ógeneral 

patternsô suggested by the authors (Johnstone & Boyle, 2018b, p.10) and the intended 

purpose of these; and how the PTMF has been received. 
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 The PTMF brings together evidence about the role of power in peopleôs lives, the 

kinds of threat that the negative operation of power can pose, and the ways that humans 

respond to threat (these threat responses are sometimes known as ósymptomsô within 

traditional mental health practice) (Johnstone & Boyle, 2018a). Emphasis is also placed on 

the meanings that people make of each of these things. The framework replaces the question 

ówhat is wrong with you?ô with the following key questions: 

¶ óWhat has happened to you? (How has Power operated in your life?) 

¶ óHow did it affect you?ô (What kind of Threats does this pose?) 

¶ óWhat sense did you make of it?ô (What is the Meaning of these situations and 

experiences to you?) 

¶ óWhat did you have to do to survive? (What kinds of Threat Response are you using?) 

¶ óWhat are your strengths?ô (What access to Power Resources do you have?) 

¶ óWhat is your story?ô (to integrate all of the above) 

(Johnstone & Boyle, 2020, p.47) 

A brief explanation of each of the core components of the framework will now follow. 

1.2.1 Power 

Throughout the PTMF, the link between power and distress is emphasised. In a 

separate publication further explaining power in the PTMF, Boyle (2020) highlighted that 

power played a role in all of the adversities considered in research on Adverse Childhood 

Experiences (ACEs). These were linked to a range of negative outcomes involving distress 

and/or troubled or troubling behaviour. Boyle (2020) also called attention to a number of 

post-childhood experiences with reportedly causal links to distress, including poverty, war 

and domestic violence, again all of which involve some form or forms or power. 
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Johnston and Boyle (2018b) outlined and integrated complex theory relating to power 

in an attempt to showcase the omnipresence of power in society, and particularly in adverse 

experiences linked with distress. Foucaultôs descriptions and analyses of different aspects of 

power has heavily influenced the concept of power within the PTMF (Johnstone & Boyle, 

2018b). Foucault highlighted the influence of self-surveillance on peopleôs behaviour, as he 

saw society as a reflection of the ópanopticonô (Foucault, 1977, p200). The panopticon was a 

surveillance system which worked to enforce certain behaviours by ensuring that prisoners 

could not be sure when they were being watched, and so would begin to police themselves 

(Foucault, 1977). Johnstone and Boyle (2018b) argued that people engage in this self-

surveillance by comparing themselves to social norms, which are often created and dispersed 

by powerful groups such as the media and research establishments. Deviating from these 

social norms can lead people to feel shame, and as though they are deficient or pathological. 

 Ideological power, the power to create such norms and to shape knowledge itself, can 

end up masking other forms of power in society (Johnstone and Boyle, 2018b). The operation 

and impact of certain forms of power is therefore not always immediately obvious. People are 

also more likely to develop an awareness of power that is operating close to them (such as 

when they are living with an abusive partner) as compared to power that is operating at a 

distance (such as the economic power of billionaires) (Smail, 2005). Power may also be more 

visible to marginalised groups, not only because it does not operate in their favour, but also 

because they are more likely to have to concern themselves with the lives of privileged 

people than vice versa (Fiske, 1993). 

 Johnstone and Boyle (2018b) emphasised that power is not always an intentional act, 

but explained that it acts to reinforce and perpetuate advantage and disadvantage. They 

described different ótypesô of power including legal power (e.g. rules and sanctions, the 

power to imprison or hospitalise), interpersonal power (e.g. the power to look after, abandon, 
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protect or withhold love) and embodied power (e.g. strength, fertility, talents, health). The 

meanings that people subsequently make of these operations of power is open to individuals 

to an extent, but meaning-making is also influenced by the power of society to shape private 

thoughts and feelings through language and discourse (see meaning section below). 

1.2.2 Threat 

 Threats to safety, survival and wellbeing come about as a result of the negative 

operation of power (Johnstone & Boyle, 2018a). Even in circumstances like unexpected 

bereavement or accidents, which can randomly pose a threat to anyone, power remains 

implicated in the subsequent distress experienced, through access to support and resources 

which would enable someone to cope. 

 Core threats, as described by Johnstone and Boyle (2018a), include relational threats 

(such as rejection, entrapment, invalidation and threats to boundaries), material threats 

(inability to meet basic physical needs or access necessary services), environmental threats 

(such as a lack of safety or a loss of homeland), and value base threats (such as a loss of 

community rituals or belief systems). 

1.2.3 Meaning (and Narrative) 

 Johnstone and Boyle (2018a) acknowledge that it is not possible to understand the 

threats posed by the negative operation of power without considering the meanings made by 

individuals and/or groups. In this way, meaning could be considered the linchpin of the 

framework. 

 To further explain the concept of ómeaningô within the PTMF, Cromby (2020) 

differentiated between capital M óMeaningô and ómeaningô as referred to in the framework. 

Things with exceptional significance or relating to higher value, self-transcendence, 

existential questions or expressing the core self can be described as having óMeaningô. For 
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the purposes of the framework, ómeaningô is the more mundane, everyday experience of 

drawing links between things and working things out (e.g. ñI wonder what it meant when 

they said thatò, ñwhen X happens it means ñYò) (Cromby, 2020). 

 The PTMF concept of meaning is based on critical realism, process philosophy, 

phenomenology and social constructionism (Cromby, 2020). Phenomenology is about 

subjective meaning, while social constructionism is the creation of reality through dialogue 

which is usually, but not exclusively, mediated by language (Johnstone and Boyle, 2018b). 

Together, both have influenced narrative approaches. Narratives were considered by the 

authors of the PTMF to offer an important alternative to systems of categorisation and 

classification, like the diagnostic approach to distress. 

 Both critical realism (which posits that there is a world independent of human 

interpretation, but that it can only be known imperfectly) and process philosophy (that 

psychological phenomena only emerge once biological processes reach a certain intensity) 

were drawn on to temper the excesses associated with radical relativism and discourage 

ómagical voluntarismô (Johnstone & Boyle, 2018b, p.83). This is the idea that adverse 

circumstances can be transformed by telling oneself a different story and thinking differently 

about adversity. While the PTMF provides a framework for exploring narratives and 

meanings, the aim is not to encourage people to narrate away their distress, but to validate 

and normalise threat responses. 

1.2.4 Threat Reponses 

 Johnstone and Boyle (2018a) described a range of threat responses that individuals 

may employ. Many of those outlined within the PTMF document could be considered 

harmful or maladaptive, although threat responses are not exclusively so. Threat responses 

include, for example, hypervigilance, flashbacks, perfectionism, rituals and self-starvation. 
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These are grouped under examples of the type of function that they may serve. For example, 

aggression may serve to protect someone from physical danger, and compulsive sexuality 

may serve to meet someoneôs emotional needs. 

1.2.5 General Patterns 

 Johnstone & Boyle (2018b, pp. 183) stated that one of the main purposes of the 

PTMF was to óallow provisional identification of general patterns and regularities in the 

expression and experience of distress and troubled or troubling behaviour, as opposed to 

specific biological or psychological causal mechanisms linked to discrete disorder 

categoriesô. The authors acknowledged that regularities can and do exist between people 

experiencing distress, but argued that these regularities are not indicative of distinct 

biological disorders.  

Seven provisional General Patterns were identified by the authors as an attempt to 

highlight the links between meaning-based threats and meaning-based threat responses 

(Johnstone & Boyle, 2018b). The patterns emphasise that threat responses are survival 

strategies rather than symptoms of pathology. The patterns make no differentiation between 

ónormalô and ópathologicalô and were not intended to function as diagnoses. 

1.2.6 Service-User Feedback 

 The authors of the PTMF consulted with eight service-users (people who had been 

given diagnoses for psychological, emotional and/or behavioural difficulties) for feedback on 

the framework (Johnstone & Boyle, 2018b). The consultants were provided with a summary 

of the framework as it had been developed to that point, which included information about 

each of the core elements of Power, Threat, Meaning and Threat Response. Consultants were 

then interviewed by three members of the PTMF development project and a clinical 

psychologist who did not have any other connection to the PTMF project. Afterwards 
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consultants were provided with a draft of the chapter on service-user feedback for comment, 

and were also given an opportunity to feedback on the final draft of the PTMF. 

 Much of the feedback from service-users was positive. They considered the 

framework relevant to their experiences and valued the focus on power. Some described 

discrepancies between their own experiences of distress and how those experiences were 

understood and reflected back to them by professionals within traditional diagnostic 

approaches. The consultants viewed the PTMF as offering service-users ópermission to 

speakô about things that had happened to them and how it had impacted them, and suggested 

that it could have bolstered their self-esteem. 

 A number of limitations were also raised. Some of the language of the framework, 

such as the term óthreatô, was considered to have the potential to be alarming, however the 

service-users did not themselves seem to experience it in this way. Accessibility was raised as 

an issue, although the authors anticipated this and recognised the need for the PTMF to be 

adapted for different audiences. Some of the consultants highlighted the risk that the PTMF 

would simply impose a different professional model, alluding to the power dynamics within 

the system which may not allow for a more radical change. The consultants made several 

suggestions for improvement, including highlighting the need to emphasise collaborative use 

of the PTMF.  

 On the whole, the service-users appeared to have a positive reaction to the framework 

and seemed hopeful about the difference that it could make to peopleôs lives. However, fairly 

limited information was provided about the recruitment process and it is not clear on what 

grounds the service-users were selected to be invited to take part. Faced with criticism about 

the number of service-users consulted with, the authors have since reiterated that the PTMF 

was not intended to be a formal policy, and clarified that a plan for overhauling services 
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would require greater service-user involvement to be in keeping with the principles of the 

framework (Johnstone et al., 2019).  

1.2.7 Reponses to the PTMF 

 The PTMF has received a mixed reception, particularly on social media. Criticisms 

have been directed in particular towards the General Patterns, with some claiming that they 

are diagnoses by another name (Salkovskis & Edge, 2018) based on cherry-picked research 

with an emphasis on causality unwarranted by the evidence-base (Salkovskis, 2019), and 

others suggesting that they read like a óhoroscopeô, where everybody can see some aspect of 

themselves in all of them (Brown, 2018). 

Johnstone et al. (2019) addressed such criticisms by suggesting that some 

commentators had misunderstood the non-diagnostic paradigm, by critiquing the patterns as 

though they were intended as diagnostic categories. Diagnoses have set criteria, and a 

professional must determine whether an individual meets enough of the criteria to warrant a 

diagnosis. The General Patterns, on the other hand, describe a collection of behaviours, 

feelings and experiences linked with common contributory factors, from which people can 

choose whether they identify with some or all of the elements of one or more patterns, either 

alone or in collaboration with a professional. There is a requirement for diagnostic categories 

to be sufficiently discrete and for each to have a distinct aetiology so that they can be 

considered suitably valid and reliable as diagnoses. There need be no such requirement for 

the patterns where they are being used to develop personalised individual formulations. 

However, as the authors noted, problem-descriptions and formulations pre-dated the 

PTMF as alternatives to diagnosis on an individual level. A key aim of the PTMF, therefore, 

was to provide a more systemic alternative to diagnosis. The extent to which the patterns can 

fulfil some of the other functions that diagnostic categories currently serve, without the need 
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for validity or reliability as mentioned previously, could be reasonably questioned. For 

example, Johnson and Boyle et al. (2018b) appeared to claim that the General Patterns could 

replace diagnostic categories for the purposes of planning services and making administrative 

decisions, guiding decisions about intervention, and for research purposes.  

Salkovskis and Edge (2018) also raised the valid argument that some individuals find 

diagnoses helpful. However, Johnstone and Boyle (2018a; 2018b; Johnstone et al., 2019) 

have consistently maintained that service-users should be given a choice. 

Several reviews of the PTMF were also published in journals relating to professional 

practice in a variety of different fields. Strong (2019) described the PTMF as a welcome 

resource for counselling psychologists, which could prompt useful conversations with both 

clients and colleagues, but does suggest that some work may need to be done to translate the 

framework into clinical practice. Another reviewer from the counselling psychology 

discipline cautioned that the PTMF could become another thing that is done to, rather than 

with or for, patients (Dawson, 2018). At the same time, Dawson also described the PTMF as 

empathic, well-evidenced and a valuable resource for óexperienced therapistsô (Dawson, 

2018, p.58). 

Both Strong (2019) and Dawson (2018) suggested that the nature and role of 

counselling psychologists could make them particularly well placed to make use of the 

PTMF. However, mental health nurses (Grant & Gadsby, 2018), a forensic psychologist 

(Ramsden, 2019) and a third sector organisation with a focus on youth mental health (Aherne 

et el., 2019) have also shown interest and enthusiasm about the framework and the ways that 

it could be applied within their work. 

For Aherne et al. (2019) and the JIGSAW charity, the PTMF was considered to offer 

alternative options to therapy for young people. One group of young people that they 
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suggested might benefit particularly from this alternative approach was those from migrant 

communities, a group that previously had been less likely to engage with their offer of 

individual therapy.  However, they questioned the ease with which the framework could be 

translated for CYP and suggested that it may take a few sessions to get to know a young 

person before it could be introduced. Aherne et al. (2019, p.5) also noted that the PTMF does 

not offer a óquick-fixô, suggesting that this could impact on its marketability and uptake. 

Ramsden (2019) stated that the relevance of the PTMF to forensic psychology was 

clear. Ramsden claimed that forensic psychologists are aware of and angry about the 

injustices faced by their service-users. They also stated that much of the framework was not 

new, but that its emphasis on power could add something valuable to their practice. 

Conversely, they felt that the framework had the potential to stoke divisions between 

professionals from different disciplines. Ramsden also suggested that the framework may 

offer a more compassionate way to work with individuals, but queried whether it could be 

successful in moving the focus away from individualised to more structural remedies to 

distress. Even in work with individuals, Ramsden highlighted that not everybody wishes to or 

is able to talk about their trauma. 

Grant and Gadsby (2018) described the PTMF as a framework with the potential to 

instil hope, and argued that the PTMF seems to align with many rights that individuals should 

have, including the right to dignity and respect with regards to their own meaning-making. 

They added that the PTMF could provide nurses with a foundation from which to support 

patients to challenge epistemic and testimonial injustice, where people are not believed by 

professionals about their own experiences. 

In a blog post on the PTMF, Butler (2018) shared personal experiences of repeatedly 

facing testimonial injustice. They were not believed about the harm that was inflicted on 
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them by the state as a looked-after child, and by individuals entrusted with their care. Butler 

celebrated the emphasis within the framework on helpers being allies to the oppressed and 

abused, and acknowledged the simple truth that injustice cannot be addressed if nobody 

reacts to it. From Butlerôs perspective, a framework which normalises peopleôs reactions to 

injustice could therefore shift the emphasis away from treating óunhealthyô reactions, and 

towards creating a fairer society. 

Overall, there has been a great deal of interest in the PTMF, and many service-users 

and professionals from a range of disciplines appear to agree with its core aims. Many of the 

reviewers highlighted limitations of the framework which reflect the current systems within 

which they are operating. While Johnstone and Boyle (2018b) emphasised the public policy 

implications of the framework, including the need to reduce economic and social inequality, 

it is unclear whether and how the PTMF has been received by policy-makers.  

1.3 Relevance of the PTMF for Educational Psychologists - National Context 

1.3.1 Mental Health in CYP 

Recent figures suggest that one in six children in England aged 6-16 have a 

diagnosable mental health disorder (NHS Digital, 2021). This figure is even higher in certain 

populations, with diagnosable mental health issues affecting nearly half of all looked after 

children (Department of Health & Department for Education (DfE), 2017) and 70% of 

autistic children (Department of Health & Social Care (DHSC), 2021).  

Research into the effects of COVID-19 and related social distancing measures on the 

mental health and wellbeing of children and young people (CYP) likewise identified 

disparities between groups. For example, Newlove-Delgado et al. (2021) highlighted that 

CYP with probable mental health problems as a result of the pandemic were more than twice 

as likely to live in families who had begun to struggle to pay bills, rent or mortgage 
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payments. Additionally, some groups were reported to be experiencing fewer emotional 

difficulties as a result of the pandemic, particularly those with Special Educational Needs and 

Disabilities (Waite et al., 2020). 

The government of the United Kingdom (UK) have recently published a white paper 

on Reforming the Mental Health Act, which includes plans to improve support for CYP 

(DHSC, 2021). This paper outlines plans to introduce a 24/7 crisis care service and to 

increase the number of CYP who are able to access mental health services. Although there is 

an ostensible focus on early intervention and prevention within the paper, little reference is 

made to the potential causes of mental health problems or how these might be resolved.  

The Special Educational Needs and Disabilities (SEND) Code of Practice (CoP) (DfE, 

2015) provides statutory guidance for professionals who work with children and young 

people (CYP) with SEND, including EPs. Although EPs are not exclusively ómental healthô 

professionals, one of the broad areas of need described in the CoP is ósocial, emotional and 

mental health difficultiesô (SEMH) (DfE, 2015, p.85). EPs therefore have a statutory duty to 

provide advice around this area of need.  

Researchers have highlighted the preventative benefits of EPs working indirectly to 

support pupils with mental health needs through consultation and policy development work, 

for example (e.g. Dunsmuir & Cobbald, 2016; Zafeiriou & Gulliford, 2020). As the PTMF 

has a specific focus on the social factors which influence the development of symptoms of 

mental health problems, it could support EPs to carry out this preventative work.  

1.3.2 Adversity and Educational Outcomes 

Adverse Childhood Experiences (ACEs) is a term used to describe potentially 

traumatic experiences which occur in childhood and are considered to contribute to long-term 

effects on health and wellbeing (Felitti et al., 1998). For example, experiencing or witnessing 
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violence, having a parent in prison or being neglected are all considered to be ACEs. There is 

considerable overlap between the ACEs and some of the ways that power can operate 

negatively as described in the PTMF. 

Houtepen et al. (2020) sampled nearly ten thousand individuals born in the southwest 

of England between 1991 and 1992, and found that 85% had experienced at least one ACE 

and almost a quarter had experienced four or more. A smaller sample (N=3885) but from 

across England found that almost half of respondents had experienced at least one ACE 

(Bellis et al., 2014). A strong link between ACEs and socioeconomic disadvantage has been 

found, although children who live in higher income houses are not completely protected from 

ACEs (Halfon et al., 2017). Altogether, these studies suggest that ACEs are commonly 

experienced in England. 

Experiencing ACEs in childhood is a risk factor for a range of mental health problems 

(Sheffler et al., 2020). Experiencing just one ACE is also associated with lower educational 

attainment compared to those who experience none, with additional ACEs compounding the 

association. Although the PTMF was developed with mental health in mind, the connection 

between traumatic experiences and experiencing difficulties in learning also suggests that the 

PTMF may have relevance for EP work even where SEMH is not considered to be the main 

area of need. 

1.3.3 Diversity and Cultural Competence 

EPs are working in increasingly diverse school populations. Around one third of all 

pupils now come from ethnic minority backgrounds (GOV.UK, 2021). Since 2017, the 

number of unaccompanied minors seeking asylum in the UK has risen by 20% (Refugee 

Council, 2019).  
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Several networks have been created with a view to encourage reflection on cultural 

diversity in EP practice, including the Black and Ethnic Minority Educational Psychology 

(BEEP) Network, the Trainee Educational Psychologistsô Initiative for Cultural Change 

(TEPICC) group, and the Educational Psychology Race and Culture Forum (EPRCF). 

Cultural competence is also emphasised within the British Psychological Society (BPS) 

Competencies and the Health and Care Professions Council (HCPC) proficiencies and is 

therefore considered an essential skill for EPs to be considered fit to practice. However, 

research exploring what it means to be culturally responsive appears to be in its infancy 

(Sakata, 2021). 

The authors of the PTMF hoped that it could support practitioners to take a culturally 

sensitive approach, as it highlights the role of social adversities such as racism and 

discrimination. It also encourages a focus on narratives and meanings as they are understood 

by individuals, and discourages professionals from imposing their own meanings on people. 

The PTMF could potentially be a useful tool when working with individuals or families who, 

for cultural or other reasons, do not wish to engage with diagnostic language or traditional 

mental health (or other professional) support. 

1.3.4 EPs and Power 

Research is one of the core functions of an EP (Farrell et al., 2006). As previously 

stated, ideological power is the power to create or influence societal norms, which can 

happen through research (Johnstone & Boyle, 2018b). EPs are also often consulted by the 

media as óexpertsô on child development. Both of these roles provide EPs with the power to 

influence the way that society understands CYP and the types of behaviour and learning that 

are considered ónormalô. EPs also hold the power to produce knowledge about individual 

people by carrying out assessment work and being able to direct consultation as the person 
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who asks the questions. As such, the PTMF may support this aspect of the EP role by serving 

as a reflective tool, as suggested by Aherne et al. (2019). 

1.4 Current Research 

While the PTMF has been subject to some criticism, there has also been considerable 

interest in the framework since its publication. Responses to the framework suggest that 

professionals from a variety of disciplines consider that it may have some utility within their 

practice (e.g. Strong, 2019; Grant & Gadsby, 2018; Ramsden, 2019). The PTMF also seems 

to have relevance to many aspects of EP work in the current context, as has been outlined in 

this chapter. The next chapter outlines a literature review conducted to establish what is 

already known about how the PTMF has been used by professionals since its publication. 

This thesis then explores the views and experiences of EPs who have used the PTMF. 
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Chapter Two: Literature Review 

2.1 Chapter Overview 

 This chapter provides a review of the literature pertaining to the following question: 

ñWhat is already known about how the PTMF is being used by EPs and other 

professionals?ò. A systematic search was carried out to identify relevant literature. Details of 

this search are provided herein, followed by an account of the identified literature grouped 

thematically. The tools used for critical appraisal of the papers are described. Reflections on 

the implications for EPs are then discussed. From this review it is clear that there is a need for 

research which further explores how EPs specifically are using the framework. 

2.2 Search Strategy 

A systematic literature search was conducted on the 20th January 2022 using an 

EBSCO search of the following databases: PsycInfo, PsycArticles, Psychology and 

Behavioural Sciences Collection, Education Source, ERIC, the British Library ETHOS, 

Academic Search Index, CINAHL, MEDLINE and SocINDEX. A range of databases 

covering various disciplines was used as scoping searches identified that the PTMF was 

familiar to researchers and practitioners with a variety of professional backgrounds, both 

within and outside of psychology. A search of titles and abstracts for the term ñPower Threat 

Meaning Frameworkò yielded 40 papers after the removal of duplicates. All of these papers 

remained after limiting the search to include only papers published in the English language 

and since the publication of the framework in 2018. Titles and abstracts of each of the papers 

were screened against the inclusion and exclusion criteria (see Table 1). The full texts of 14 

papers were then reviewed, ten of which met the inclusion criteria. 

Key journals in Educational Psychology (Educational Psychology in Practice, British 

Journal of Educational Psychology and Educational and Child Psychology) were also 
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searched separately for relevant papers using the term ñpower threat meaning frameworkò. 

No additional papers were identified from these journals. An additional search using Google 

Scholar was carried out to identify any papers that had not been picked up through the 

database searches. Nine additional papers were identified by title, although only two met the 

inclusion criteria after abstract and full-text screening. The Power Threat Meaning 

Framework section of the British Psychological Society (2022) website was also checked for 

signposting to any additional papers. Twelve additional papers were screened, three of which 

met the inclusion criteria. Lastly, a snowballing technique was employed, whereby the 

reference sections of the identified papers were searched for further relevant articles. No 

further articles were identified. A total of 15 papers were included for review. 

Table 1 

Literature Review Inclusion and Exclusion Criteria 

Inclusion Criteria Exclusion Criteria Rationale 

1. Study Design 

 

Research studies with 

either qualitative or 

quantitative design were 

included. óPractice 

literatureô (reflections on 

practice) were also 

included. 

 

 

Initial response papers 

were excluded. Papers by 

the authors of the 

framework which were 

written to provide 

additional clarification 

were excluded.  

 

The aim of the literature review 

was to find out about how the 

framework is being used, rather 

than to gather information about its 

reception or potential. As a 

relatively new framework, there is 

a paucity of research that has been 

published so far. Practice literature 

was therefore also included for the 
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relevance of this type of literature 

to the review question. 

 

2. Study focus 

 

Studies were included if 

they focused on current, 

historical or planned use 

of the Power Threat 

Meaning Framework OR 

if the Power Threat 

Meaning Framework was 

applied to the research 

paper (regardless of the 

topic of the research 

paper). 

 

 

Studies were excluded if 

they did not involve the 

use of the PTMF. 

 

 

The aim of the review is to explore 

how the framework has been used. 

Applying the framework to 

research data or to inform research 

design is considered by the author 

to be use of the framework. Papers 

were considered to be examples of 

the framework being applied (as 

opposed to just referenced) if the 

framework shaped the research 

approach or interpretation of the 

findings. 

 

3. Study quality 

 

Studies were included if 

they were published in 

peer-reviewed journals or 

if they were unpublished 

thesis manuscripts 

(assumed to have 

 

 

Blog posts and other 

unpublished materials 

were excluded. Where 

appraisal tools 

highlighted multiple 

quality issues papers 

 

As the research area is relatively 

new, a wide range of papers were 

sought including those which are 

as yet unpublished. One paper 

(Barnwell et al., 2020) was 

excluded on the grounds of quality 

as it precluded understanding of 



33 
 

undergone a degree of 

quality assurance during 

the assessment process). 

Appraisal checklists were 

also applied to the papers 

(Appendix A). 

 

were excluded (see 

Appendix A for details). 

the way that the framework had 

been used and applicability of any 

of the reported findings for 

different contexts. Details can be 

found in Appendix A. 

 

 One of the papers identified by the search was a thesis manuscript which has since 

been rewritten for publication (Schnackenberg, 2019; Schnackenberg, 2021). The published 

article was not included in the literature review as explicit references to the PTMF were 

removed by the author, although its influence remained. 

2.3 Critical Appraisal 

 Due to the variety of types of paper included in the literature review, several different 

tools were used for critical appraisal (Appendix A). The Critical Appraisal Skills Programme 

(CASP) (2018a) Qualitative Checklist was used for the qualitative studies (Barnwell et al., 

2020; Brown, 2019; Cogan, 2020; Paradiso & Quinlan, 2021; Schnackenburg, 2019; Siverns; 

2019), one of which was excluded on the grounds of quality (Barnwell et al., 2020). The 

CASP (2018b) Systematic Review Checklist was used for the papers by Enlander et al. 

(2021) and Cantrell (2021). The ópractice literatureô (Collins, 2019; Fyson et al., 2019; 

Griffiths, 2019; Reis et al., 2019) was appraised using the Joanna Briggs Institute (JBI) 

Checklist for Text and Opinion (JBI, 2017a). The JBI Checklist for Case Reports (JBI, 

2017b) was applied to the paper by Sapsford (2021). Lastly, the Long Godfrey Evaluation 
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Tool for Quantitative Research Studies (Long et al., 2002) was applied to the paper by Seery 

et al. (2021). 

2.4 Review 

Papers have been discussed thematically. The themes were identified by closely 

reading all of the papers to discern commonalities. In doing this, I recognised more than one 

way that the data could be grouped (such as by profession of those using the PTMF in each 

case) but ultimately selected themes which reflected the way that the PTMF had been used in 

each of the papers, as this was the focus of the review. The following themes were identified: 

intervention, assessment, training, formulation and research. 

2.4.1 Intervention 

Several papers focused on the use of the PTMF as, or as part of, a therapeutic 

intervention (Collins, 2019; Griffiths, 2019; Reis et al., 2019; Sapsford, 2021; SHIFT 

Recovery Community, 2020). Of these, only one used an empirical design to develop, 

implement and evaluate said intervention (Sapsford, 2019). Collins (2019) reflected on the 

development of a PTMF informed course to support victims of abuse, although it had not 

been delivered by the time of publication. Two papers were written by members of separate 

peer-support groups who decided to include the approach as part of their group discussions 

(Griffiths, 2019; SHIFT Recovery Community, 2020). Lastly Reis et al. (2019) described the 

therapeutic use of the framework with prisoners. While no formal evaluations were 

conducted by Griffiths, SHIFT Recovery Community or Reis et al., all three provided 

informal reflections on how the process had been and the possible impact of using the 

framework. 

The paper by Collins (2019) was unique in that it was written before the intervention 

had been put in place, and therefore could not include any evaluations or reflections on the 
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process or its impact. Collins set out to design an intervention (the óOwn my Lifeô course) to 

depathologise the distress experienced by victims of abuse and normalise their behaviour 

choices. Collins provided a clear, logical rationale for development of the course and the gaps 

that it intended to fill as compared to some of the support already on offer. Collins claimed 

that some professionals can harmfully categorise potentially adaptive behaviour as abnormal, 

for example, by questioning ñwhy donôt they just leave?ò. Collins argued that this lack of 

understanding may lead to increased distress for the survivors of abuse. 

As such, the PTMF was included as an underlying principle of the course as a whole, 

although Collins (2019) was also keen to explicitly teach delegates to understand the 

framework for themselves. The course was due to be piloted in 2019, but no further research 

has been published since. It is possible that COVID-19 restrictions in 2020 may have delayed 

plans to roll out and formally evaluate the course, but for now its impact remains to be seen. 

Sapsford (2021) attempted to measure the impact of using an intervention based on 

the PTMF with individuals with Multiple Complex Needs (MCN). Sapsford defined MCN as 

any two (or more) of the following: substance misuse, offending behaviour, homelessness 

and/or mental health difficulties. Sapsford intended to recruit multiple participants with 

whom the PTMF intervention could be trialled, but had to adopt a single participant case-

study approach due to complications arising from COVID-19 restrictions, which limited the 

generalisability of their findings. For a single case report, minimal contextual information 

was provided about the participantôs demographic characteristics, presentation and history. 

He was reported to be a 54-year-old man with a history of homelessness, offending behaviour 

and depression. The participant opted to take part in the intervention after being involved in a 

service-user feedback group that were consulted about the design of the intervention. This 

meant that he was better informed about what the intervention would entail than most future 

service-users would likely be. 
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A six-session intervention and accompanying workbook was designed by the lead 

researcher and delivered by a qualified Clinical Psychologist (Sapsford, 2021). The first 

session introduced concepts from the PTMF then asked the participant to reflect on the ways 

that power had operated in their life. Subsequent sessions focused on each of the other 

aspects of the framework in turn, before bringing together the whole narrative in the final 

session. The workbook was included as an appendix to the research providing a good 

indication about how the framework had been applied and the exact nature of the intervention 

being evaluated.  

Both qualitative and quantitative data were collected to check the impact of the 

intervention (Sapsford, 2021). Pre- and post-tests on a variety of quantitative measures 

showed few significant changes for better or worse. The participant showed small but 

significant positive changes regarding his sense of agency and feelings of power, optimism 

and anger, but experienced a reduction in self -esteem as measured by the Empowerment 

Scale (Rogers et al., 1997). Sapsford suggested that this scale may not have been sufficiently 

sensitive to change, but also reflected that discussing adverse life events, and in particular the 

participantôs own role within them, may have led to the deterioration.  

The qualitative data also presented a mixed picture of the impact of the PTMF-based 

intervention (Sapsford, 2021). Some quotes from the participant suggested that he had been 

empowered by the intervention, had developed an enhanced sense of agency, and had 

experienced helpful changes in how he thought about certain life events. On the other hand, 

the participant described himself as being ñin low spiritsò as a result of reflecting on his life, 

suggesting that telling his story through the use of the PTMF may have had a negative impact 

on his wellbeing (Sapsford, 2022, p.41). However, this was not reflected in quantitative 

measures of his wellbeing which showed no change before and after the intervention. An 

important extraneous variable to note was that the intervention took place during the first 
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COVID-19 lockdown and the participant reflected many times that he was finding the 

situation challenging and distressing and had been consuming more alcohol as a coping 

mechanism. His scores on the wellbeing measures may have been impacted by these other 

factors. 

Sapsford (2021) noted that it was not possible to ascertain whether the reported 

benefits could be attributed to use of the PTMF specifically, or if they had come about as a 

result of the supportive therapeutic relationship cultivated by the clinician. The clinician also 

identified attributes in the participant that may have made him particularly receptive to this 

way of working, in that he may have been particularly open to considering the operation of 

power in his life. Interesting to note was that during the service-user feedback phase of the 

intervention design process, one individual reflected that the title of the framework was 

extremely off-putting. There may be important individual differences, then, in how accessible 

people find both the language and the underlying principles of the framework. 

This debate about the accessibility of the language of the framework was also present 

in the reflections from both of the peer-support groups (Griffiths, 2019; SHIFT Recovery 

Community, 2020). Both groups made use of the Guided Discussion document with its 

accompanying template, with both groups in agreement that this seemed fairly straight-

forwards for most people to work through. However, the PTMF Overview document was 

deemed ñhard to understandò and aimed at academics (SHIFT Recovery Community, 2020, 

p.8), and difficult to read and ñtoo clinically orientatedò (Griffiths, 2019, p.13). Griffithsô 

(2019) concerns seemed to go a step further than those raised by the SHIFT Recovery Group, 

in that Griffiths also suggested that the PTMF questions could be overwhelming if someone 

had not previously considered the impact of adverse experiences, and noted the potential for 

use of the framework to be retraumatising without appropriate support. A potential reason for 

this additional note of caution may come from Griffithôs training in trauma-informed peer 



38 
 

support and background in psychology, which the SHIFT Recovery Group did not appear to 

have. However, neither group reported any negative consequences for any of the group 

members who applied the framework to their own experiences, with all in agreement that it 

had helped to normalise their feelings and reactions. 

Linked to the reflections of Sapsfordôs (2021) clinician that the participant may have 

been particularly open to the approach presented by the PTMF, the group described by 

Griffiths (2019) had a self-described ethos of offering alternatives to the medical model. 

Group members reported negative experiences of traditional mental health support, 

describing professionals as ñreluctant to work with themò and discussing experiences of 

being branded ñdifficult to engageò (Griffiths, 2019, p.11). Similarly, one member of the 

SHIFT Recovery Group (2020) shared reflections on her distressing experiences of seeking 

professional support as a transgender woman. Perhaps for members of these groups, the 

PTMF fit with beliefs that they already held which may have led to some bias in how they 

experienced and reported on its impact. However, another interpretation could be that the 

PTMF may offer a viable alternative approach for those who have not been helped or are put 

off by mental health support based on current medical and diagnostic frameworks. 

The papers by Griffiths (2019) and SHIFT Recovery Group (2020) were both written 

from the perspective of individuals who were in the self-help groups and had personally 

experienced the intervention. Both of these groups were entered voluntarily by the members, 

and members discussed and agreed upon the use of the framework. In contrast, Reis et al. 

(2019) reported on an intervention carried out by forensic psychologists with prisoners, a 

group who by definition are being forcibly detained. Although the prisoners participated in 

the intervention group voluntarily, their motivations for joining were not explored. All of the 

prisoners were serving indeterminate sentences, meaning that their release was dependent on 

their behaviour in prison. Some prisoners may therefore have felt that refusing the group 
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would have reflected badly on them, potentially impacting on future opportunities for parole. 

This introduced a power dynamic between the participants and facilitators, which was not 

present in the two groups previously described. 

Reis et al. (2019) did not carry out any formal evaluation of the PTMF-based group 

intervention, which further compounded this power dynamic, as the voice of the prisoner was 

very minimal in the report. However, they did reflect on the potential impact of power 

dynamics in future groups run in prisons. Reis et al. noted that participants were able to freely 

share information about their own behaviour safe in the knowledge that the facilitators would 

not be writing post-group reports. The authors suggested that reports typically would be 

produced after prison-based interventions, meaning that future groups may be reluctant to 

fully engage with the process since information that they revealed could potentially be used 

as evidence against them for parole purposes. 

The framework seemed to allow rich data about the prisonersô experiences to be 

generated and reframed. The prisoners reflected on a variety of ways that power had 

negatively impacted on their lives. For example, some had experienced power by force in 

terms of violence, intimidation and hostility. Others reflected on the negative operation of 

ideological power through racial or religious attacks and attacks on their sense of right and 

wrong, or of relational power through experiencing a loss of relationships, isolation and being 

unable to assert boundaries. They also shared a range of behaviours which they employed in 

response, such as withdrawing, using humour or becoming a bully to protect themselves from 

physical danger, or using drugs, over-exercising or breaking things to manage difficult 

feelings (Reis et al., 2019).  

It is not clear how much explanation the prisoners required to be able to reflect on 

their experiences using the language of the framework, although the authors described the 
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framework as easy to translate into practice (Reis et al., 2019). They also explained that 

facilitators mapped out the groupôs responses as they talked and that group discussion 

promoted meaning-making. This perhaps indicates that PTMF-based interventions require 

facilitators to take an active role in translating participantsô experiences to fit the language of 

the framework. As very limited feedback was sought from the prisoners, it is not clear 

whether this process was meaningful to them or if it changed how they thought or felt about 

what was being discussed, although one prisoner shared that the group gave him an 

opportunity to talk about things that he had not previously. 

The range of different needs for which the PTMF was used as an intervention in these 

papers adds a layer of complexity to the task of converging the findings to draw overall 

conclusions. Moreover, only one study involved a formal evaluation of the intervention 

(Sapsford, 2019). Nevertheless, all of the papers outlined some positive reflections from 

either facilitators or those in receipt of the intervention. The papers also provide evidence that 

there is an interest in and desire for interventions based on the PTMF, both from 

professionals and from some people who have experienced distress. 

2.4.2 Formulation 

 Using the PTMF as a tool for formulation has also been considered within the 

literature (Seery et al., 2021). In contrast with the majority of the other papers reviewed 

herein, Seery et al. employed a ñlaboratoryò method rather than researching or reporting on a 

real-world phenomenon. This arguably raises questions about the ecological validity of their 

results.  

Seery et al. (2021) aimed to compare the impact of a PTMF-based formulation with a 

DSM-based diagnostic category on public perceptions of an individual experiencing 

psychosis. The authors created an ungendered character named ñCharlieò and generated two 
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descriptions that they shared with the public, one in which Charlie was described as 

schizophrenic, and another involving a narrative formulation based on the PTMF. People who 

were told that Charlie was schizophrenic showed an increased desire for social distance from 

Charlie than those who were exposed to the PTMF-based formulation. The authors concluded 

that using PTMF formulations may help to reduce stigma. 

Perhaps less encouraging for proponents of the PTMF was the studyôs other major 

conclusion. Seery et al. (2021) also sought to determine the impact of PTMF-based 

formulations on attitudes towards treatment options. The authors concluded that the PTMF-

based formulation diminished the perceived helpfulness of medical treatment based on 

comparisons of the results of the Attitudes Towards Treatment Options Scale (ATTOS) 

(Nolan & OôConnor, 2019). From this, Seery et al. suggested that use of a formulation rather 

than a diagnosis could lead to poor medication adherence. However, the medical component 

of the ATTOS contained just three questions and reportedly had low internal consistency 

meaning that the items were not well correlated with one another. No information is given 

about any question on medication and whether attitudes were specifically poorer in this 

regard. The evidence to support Seery et alôs claim therefore seems limited. 

Another important consideration regarding the findings of Seery et al.ôs (2021) study 

is that the authors did not compare the PTMF-based formulation with any other kind of 

formulation. The author responsible for writing the formulation was also not a qualified CP, 

psychiatrist or other professional who would have received training or be experienced in 

writing appropriate clinical formulations. Lastly, as the participant population were recruited 

from around the world, it is difficult to know whether their attitudes reflect cultural attitudes 

to mental health within the UK, and so the generalisability of the findings to a UK context is 

not clear. 
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From this, it seems that generating formulations based on the PTMF may provide a 

less stigmatising approach to describing the needs of those experiencing distress and 

distressing behaviour. Additional research could be beneficial to determine whether this 

applies within a UK context, and to further investigate the relationship between formulations, 

diagnoses, help-seeking behaviour and treatment adherence. 

2.4.3 Assessment 

 Two studies used the PTMF in a way that they did not explicitly name as formulation, 

but where the PTMF provided information which allowed predictions to be made about how 

people might behave (Cogen, 2020) or conclusions to be drawn about the type of support that 

might best suit them (Paradiso & Quinlan, 2021). Cogen used the PTMF as a theoretical 

framework to guide their predictions, while Paradiso & Quinlan worked through the core 

questions of the PTMF to generate ideas of the kind of support that mental health caregivers 

may require. This could be seen as similar to using the framework to support an assessment 

of need. 

 Many of the mental health caregivers interviewed by Paradiso and Quinlan (2021) 

were experiencing symptoms of mental illnesses themselves. Symptoms of depression and 

anxiety have even been reported to, at times, be higher in mental health caregivers than in 

their care receiver (Paradiso and Quinlan, 2021). Compared to an assessment approach with a 

focus on identifying these symptoms of mental health difficulties, the PTMF provided 

context to the distress experienced by the participants and highlighted strengths and resources 

that could be built upon. For example, participants reported experiencing empowerment 

through advocating for their loved ones. Paradiso and Quinlan (2021) concluded that the 

mental health caregivers needed improved access to peer support groups where they could 

use their experiences to support others in similar positions, and increased opportunities for 
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advocacy. The PTMF-based interviews also drew attention to the need for community 

education to reduce stigma. 

 A potential drawback of using the PTMF for assessment purposes showed up when 

participants were asked ñwhat have you had to do to survive?ò. The participants mostly 

talked about adaptive coping strategies, such as creating boundaries, using assertive 

communication and finding some control through research and applying knowledge (Paradiso 

& Quinlan, 2021). It could be considered counterintuitive to answer a question about survival 

by talking about low mood or suicidality, for example, as it is not immediately clear how 

these things may have helped someone to survive. As such, some key behaviours or feelings 

could be left out of the narrative depending on how an individual interpreted these concepts. 

 Similarly, the question about ómeaningô seemed to elicit responses about how the 

participants found meaning in their lives, rather than the meanings that they attributed to the 

situations that they found themselves in, the ways that power operated within their lives and 

the threats that these things posed to them (Paradiso & Quinlan, 2021). Many of the 

participants reflected that the connection with their care receiver gave their life meaning or 

that they felt they were giving back to the community. The authors did not discuss whether 

they gave additional explanation about concepts such as óthreat responsesô or ómeaningô. 

In practice then, people may require more explanation about the PTMF than was 

provided in the interview context by Paradiso and Quinlan (2021). However, this may depend 

on the aim for using the framework. In some of the studies where the framework was used for 

intervention purposes, the participants spent much longer with the facilitators and/or 

researchers, meaning that they would have had increased opportunities to explore and 

understand the different concepts of the PTMF (Reis et al., 2019; Sapsford, 2021). Where the 

PTMF was used to gather information by Paradiso and Quinlan, this aim could be met 
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regardless of whether the participants had achieved an in-depth understanding of the 

framework. 

2.4.4 Training 

 Two papers discussed the use of the PTMF when delivering training (Collins, 2019; 

Fyson et al.; 2019). Fyson et al. asserted that social work training has always centred social 

components of distress, but that they have historically drawn on eclectic theoretical bases to 

justify this approach. They argued that the PTMF provides a unifying framework which fits 

with the ethos of the social work profession. 

 Another advantage of the PTMF discussed by Fyson et al. (2019) is the potential for 

the framework to enable and enhance multi-disciplinary work. The authors reflected on their 

experiences of psychiatrists contrasting the length of their professional training with that of 

social workers to justify the privileging of their own decisions. They suggested that having a 

theory and evidence-based framework to defend the need to take a social perspective on 

distress may empower non-psychiatrists within multi-disciplinary discussions. 

 Fyson et al. (2019) described their plan to introduce the PTMF as a theoretical model 

for trainees, but also to employ the PTMF as a teaching tool by encouraging trainees to 

reflect on their own personal narratives. The piece was written before the course had been 

delivered and evaluated by trainees, so the impact of the PTMF as a teaching tool had not 

been measured. Interestingly, the article discussed a number of social work training providers 

who had already introduced the PTMF into their programme or were planning to do so, 

suggesting that uptake of the model as a theoretical framework at least has been high within 

the social work profession. 

 Collins (2019) also drew upon the PTMF when developing training materials. They 

argued that, for many, a label or diagnosis is necessary for their pain to be validated as real, 
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and for them to be able to access any support. Collins aimed to share the PTMF as widely as 

possible as an alternative to this way of understanding and responding to distress. 

Collins (2019) developed a video comparing the PTMF with medicalised frameworks 

for understanding distress. The video then explained the PTMF using shame as an example. 

The video was shown during a course aimed at youth practitioners and others who work with 

CYP who have experienced domestic abuse or exploitation. Some practitioners described 

having ólight bulb momentsô after watching the video, immediately recognising the relevance 

of the framework to the people that they work with (Collins, 2019, p.40). 

These papers suggest that the PTMF can be used as a theoretical basis to underpin 

training about mental health where the aim is to highlight the importance of the social 

components of distress. Additionally, the PTMF could be used within training as a tool to 

encourage delegates to reflect about their own experiences and positions in relation to 

distress. 

2.4.5 Research 

 Eight of the papers involved the application of the PTMF for research purposes 

(Brown, 2019; Cantrell, 2021; Cogen, 2020; Enlander et al., 2021; Paradiso & Quinlan, 2021; 

Schnackenberg, 2019; Siverns & Morgan, 2020; Smith, 2018). The process used in each of 

these papers is more relevant to the current literature review question than the findings, and 

because most of them were focused on unrelated topics the results are largely not 

comparable. However, the context and findings may have important implications for 

understanding the use of the framework and, as such, will be reported. 

 Enlander et al. (2021) and Cantrell (2021) both used the PTMF as a tool to reframe 

existing research within a literature review. Cantrell (2021, p.14) reviewed literature 

pertaining to the following question: ñwhat are the psychological experiences and outcomes 
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of claiming (or attempting to claim) benefits in the UK?ò. They summarised all of the 

findings associated with this question in relation to each of the components of the PTMF. For 

example, they suggested that some studies highlighted the negative operation of economic 

power through being denied access to financial resources. This led to material threats 

including an inability to meet basic needs. As a result, participants began to understand 

themselves as powerless and unworthy, leading to anger, distrust of others, loss of hope and 

even suicidality. 

Enlander et al. (2021) did not use the framework to bring the findings together like 

Cantrell (2021), but instead used the framework to explain or reinterpret the findings noted. 

Enlander et al. were interested in understanding birth parentsô experiences of compulsory 

child removal. Enlander et al. included far less detail about their search strategy than Cantrell, 

so it was not clear whether the studies had been especially selected for their relevance to the 

PTMF and if the views and experiences of some parents may not have been included if they 

did not fit. 

Siverns and Morgan (2020) conducted research with a similar population to that 

explored in the literature reviewed by Enlander et al. (2021), exploring mothersô experiences 

of placing their child into care. Siverns and Morgan used the PTMF to contextualise some of 

their findings, such as the participantsô sense of being de-valued and diminished as mothers. 

Viewing this experience as a negative operation of power allowed the author to draw closer 

comparisons between mothers who chose or agreed to the decision to have their children 

placed into care, with those whose children were forcibly removed. Siverns and Morgan also 

reframed some of the professional narratives about these mothers, such as that they were non-

cooperative or disengaging, as understandable threat responses. By using the PTMF, 

increased empathy could potentially be fostered for parents in difficult circumstances, leading 

to a better understanding of the support that they really need. This links with Enlander et al.ôs 
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conclusion that society needs to rethink the individualistic approach to intervention taken in 

these cases, in favour of preventative systemic change such as improved access to social 

housing and benefits. 

Like Siverns and Morgan (2020), Smith (2018) also used the PTMF to contextualise 

their findings. Smith explored the experiences of young Afghan asylum seekers turning 18 

whilst subject to UK immigration controls. Smith described a struggle between a desire and 

pressure to be independent and self-reliant, and systemic factors which shaped the options 

available to the young people. 

Cantrell (2021), Enlander at al. (2021), Siverns and Morgan (2020) and Smith (2018) 

were all Clinical Psychologists (CPs), with two out of the four papers being unpublished 

theses produced for the authorsô doctorate degrees (Cantrell, 2021; Smith, 2018). A fourth 

paper was also written from the perspective of a CP, but exploring trainee CPsô experiences 

of workplace bullying (Brown, 2019). For Brown, the PTMF provided a language to describe 

the participantsô experiences in another way, although few implications of this for practice 

were clearly delineated. 

Brown (2019, p.134) highlighted the potential benefits of ócompassionate mind 

trainingô for trainee CPs, a programme based on Gilbertôs (2007, p.171) model of self-

regulation which supports individuals to develop their self-care skills by activating their 

ósoothingô systems. Gilbertôs model had an influence on the development on the PTMF, but 

was criticised by Johnstone and Boyle (2018a) for its focus on individual solutions to 

systemic problems. However, Brown avoids placing responsibility entirely with the potential 

victims of bullying by recommending training across multiple-levels of the profession to 

encourage compassionate leadership. 
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The threat responses exhibited by Brownôs (2019) participants included hiding their 

feelings, becoming more submissive and over-working. Brown provided no comment about 

the acceptability, or even desirability, of these responses within the workplace, or how these 

may relate to wider structures and systems.  

Power at the political level is notably absent from Brownôs (2019) analysis and 

interpretation of the data. This may reflect the authorôs understanding of the boundaries of the 

role of a CP, and perhaps highlights a limitation of practitioner research in that the perceived 

role boundary may act to constrain the knowledge generated. However, Smith (2018) 

reflected on the implications of their research at a political level, suggesting that 

psychologists can seek to effect policy change. 

Schnackenberg (2019), also a practitioner researcher but in educational rather than 

clinical psychology, explored the influence of wider society in some detail within their 

research. Schnackenberg explored young peopleôs experiences of Body Dysmorphic Disorder 

(BDD) and used the PTMF to consider how power, threat and meaning came together in the 

participants to produce the threat responses that were understood as BDD. The author 

reframed BDD as the lived experience of people who exist in social and political 

environments, highlighting the importance of societal narratives about beauty, for example, in 

the development of BDD.  

Interestingly though, the implications for professionals noted by Schnackenberg 

(2019) focused exclusively on supporting individuals already experiencing BDD, and made 

no mention of how EPs or other professionals could help to create an environment with 

reduced opportunities for the negative operation of power. Additionally, the suggestion was 

made that young people and their families may wish to carry an information card to educate 

professionals about BDD to reduce the likelihood that they may say something that causes the 
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young person to feel misunderstood. This suggests that education may not always be 

considered to be the responsibility of the professionals themselves. Additionally, there was no 

push for closer working relationships between different disciplines, even where their paths do 

not often cross under the current system (such as EPs and General Practitioners). 

Another EP to employ the PTMF as part of their research used it to develop 

ósensitising conceptsô to inform their research design (Cogen, 2020, p.12). With an interest in 

adolescent development, Cogen essentially considered the PTMF in conjunction with identity 

development theory to make predictions about how 16-18-year-olds might engage with the 

world. From this the author developed their research question and interview schedule. Cogen 

used a Grounded Theory design, with the rest of the research rooted in the data volunteered 

by the participants. Issues around power were raised by the participants, and so it is not clear 

why Cogen opted not to revisit the PTMF when drawing together their theory. 

Paradiso and Quinlan (2021) also used the PTMF to inform their interview schedule, 

although in a more direct fashion than Cogen (2020). Paradiso and Quinlan explored the key 

questions from the framework with the caregivers of individuals with mental health 

difficulties. The participants drew attention to the negative operation of social power through 

the stigma that they and their loved ones experienced, as well as the lack of understanding 

and practical support available within the community. The participants also described 

institutional barriers such as difficulty accessing services, being unable to act on their rights 

and poor communication from professionals as examples of the negative operation of power 

in their lives as caregivers. 

Overall, these papers indicate that the PTMF is gaining traction as a model for 

understanding behaviour and distress. As the majority of these papers were published by 
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research-practitioners in clinical and educational psychology, it seems likely that the PTMF 

may also be influencing day-to-day practice in applied psychology. 

2.5 Implications for Educational Psychology 

 Although the papers described herein were written by individuals from a range of 

disciplines and settings, the ways that the framework had been used largely map on to the 

core functions of an EP as described by The Currie Report (Scottish Executive, 2002). 

Although these functions were first described in Scotland, they have also been embraced by 

EPs in England and Wales (Farrell et al., 2006). The core functions are: consultation, 

assessment, intervention, training and research, all but one of which were discussed directly 

or indirectly within the literature. 

 Many of the papers were also focused on populations that EPs are likely to come into 

contact with, such as looked after children (Enlander et al., 2021; Siverns & Morgan, 2020), 

caregivers (Paradiso & Quinlan, 2021), CYP who have experienced domestic abuse (Collins, 

2019) and asylum seekers (Smith, 2018). Additionally, two of the identified papers were 

written by EPs (Cogen, 2020; Schnackenberg, 2019). Altogether, the research indicates that 

the PTMF could be a useful tool for EPs, and that there are already some EPs who are aware 

of and making some use of the framework for research purposes (Cogen, 2020; 

Schnackenberg, 2019). 

 Some more specific implications for EP practice can also be taken from the literature. 

Some of the papers indicated that the PTMF may be a useful approach when working with 

people who have previously found mental health support unhelpful, or with those who could 

be put off by the traditional medical approach (Griffiths, 2019; Sapsford, 2021; SHIFT 

Recovery Group, 2020). This is particularly pertinent in an increasingly diverse population, 
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where some groups are consistently less likely to access support (Mental Health Foundation, 

2022).  

 On a related note, the papers by SHIFT Recovery Group (2020) and Griffiths (2019) 

also provided a reminder of the impact of person-centred practice, and the benefits that 

people can reap when they are empowered to make decisions about their own care. The 

PTMF may provide an additional approach which could be offered to clients, thereby 

increasing the choices available to them. 

The papers reviewed came from a range of settings including social work, third-sector 

organisations and different psychology disciplines, suggesting that the PTMF has already had 

a far-reaching influence. As noted by Fyson et al. (2019), the PTMF may have the potential 

to enhance multi-disciplinary work, as it could provide a shared focus on social factors 

associated with distress. The framework could also provide a shared language which could 

ease communication between different services. EPs are well placed within multi-disciplinary 

teams to bring awareness to group processes and to suggest ways to develop group 

functioning, such as by encouraging the use of a framework which is familiar across 

disciplines. 

 A potential barrier to the use of the PTMF in EP practice could be the time-scales that 

it took to explain the model and meaningfully work through it. In one study, the contact time 

for an intervention based on the PTMF was 12 hours (Reis et al., 2019). Time for 

explanations could be reduced by employing the PTMF as an assessment tool or for 

formulation purposes, or by delivering training on the model. 

 Despite Reis et al. (2010) working with a different population to EPs, their research 

highlighted a challenge that could also impact EP work. They suggested that writing a report 

on the prisoners may discourage them from fully committing to the PTMF intervention 
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process, as they could be concerned about how the information shared may be used. This may 

also apply in EP practice, where it is often the expectation that EP input will be followed by a 

report. However, this barrier is not unique to the use of the PTMF, and in fact the PTMF may 

be experienced as less threatening than some other assessment approaches, for example.   

2.6 Summary and Links to Current Study 

 The PTMF has been used for a range of purposes by different professionals, including 

in clinical practice for intervention purposes (e.g. Sapsford, 2021), to enhance reflection 

during mental health training (Fyson et al., 2019) and to gather information to identify need 

(Paradiso & Quinlan, 2021). The PTMF has also been taken up and applied by self-help 

groups for individuals who have experienced distress, with a positive reception and impact 

(Griffiths, 2019; SHIFT Recovery Community, 2020). Although the accessibility of the 

language of the framework was questioned within the literature, particularly by the self-help 

groups (Griffiths, 2019; SHIFT Recovery Community, 2020), some practitioners suggested 

that it was easy to translate into practice (Reis et al., 2019). 

 Use of the framework has been linked with empowerment and enhanced agency for 

clients (Sapsford, 2021) and with a reduction in stigma as compared with diagnostic 

descriptions (Seery et al., 2021). Using the framework may also be associated with increased 

empathy for individuals who have had to make distressing choices, such as mothers who opt 

to have their children taken into care, by drawing attention to the systemic factors 

contributing to those óchoicesô (Siverns and Morgan, 2020). 

It seems from the literature that the PTMF fits with many aspects of the EP role and 

has been used by professionals who work with similar populations to achieve similar aims 

with some success (e.g. Collins, 2019; Paradiso & Quinlan, 2019; Sapsford, 2021). However, 

as a relatively new model, the evidence base for the PTMF is currently limited, with few 
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research studies exploring its use and effectiveness, and much of the literature reviewed 

herein taking the form of ópractice literatureô (written reflections of practitioners about their 

field (Aveyard, 2014, p.46)). Quality exploratory research would therefore enhance the 

current understanding of how the PTMF is being used in practice. 

There is also evidence that there is an emerging awareness about the PTMF within 

Educational Psychology specifically, with some EPs drawing upon it within their research 

(Cogan, 2020; Schnackenberg, 2019). However, whether and how this may have translated 

into day-to-day EP practice is unclear. This reflects a gap in the literature and supports the 

need for further exploration of how EPs are using the PTMF. This research therefore aims to 

explore EPs use of the framework in more depth, by asking: what are EPs views and 

experiences of using the Power Threat Meaning Framework? 
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Chapter Three: Methodology 

3.1 Chapter Overview 

 This chapter outlines the philosophical and theoretical positions adopted by the 

researcher and the aims and purpose of this study. The research design employed, including 

sampling procedures and methods of data collection and analysis, will be described and 

justified. Ethical considerations and steps taken to ensure research quality will also be 

discussed. 

3.2 Research Paradigms 

Guba and Lincoln (1994) described inquiry paradigms as sets of basic beliefs about 

ontology (the nature of reality), epistemology (the nature of knowledge) and methodology 

(the ways that knowledge can be investigated). The paradigm adopted by a particular 

researcher influences the way that their research is designed and carried out.  

Traditionally research has been considered to generate objective knowledge of reality 

(Bowker & Sankey, 1994). This is based on a paradigm known as positivism. Positivism is 

based on the belief that there is an independent reality, separate from human consciousness, 

which can be described as ontological realism. Positivists also believe that reality can be 

discovered and measured through value-free and objective science (Mertens, 2015). The aim 

of positivist research is to uncover universal, objective truths. 

In developing the PTMF, its authors adopted an anti-positivist stance (Pilgrim, 2020). 

Instead, they emphasised the importance of peopleôs experiences, which is more aligned with 

a paradigm known as constructivism. Within this paradigm, knowledge is constructed by 

people (including researchers) who perceive the world in a certain way based on their 

position in it and past experiences (Mertens, 2015). Some constructivists are relativists, who 

reject the notion of absolute truth and instead purport that there are multiple realities. Others 



55 
 

suggest that an objective reality may exist but be imperfectly perceived and impacted upon by 

language, culture and interpretations. This position can be considered a ñweak [é] form of 

constructivismò and is an iteration of critical realism (Pilgrim, 2020, p. 84). 

Contextualism is an epistemological position in which multiple accounts of reality can 

exist and hold validity simultaneously, because it is acknowledged that all accounts are 

subjective and contextually-dependent (Madill et al., 2006). Unlike in radical constructivism, 

within critical realism and contextualism reality places constraints on the interpretations that 

can be made, meaning that some accounts can be more valuable and compelling than others. 

However, it is also considered impossible to uncover objective truth. This means that the 

utility may be more important than the accuracy when evaluating knowledge (Braun & 

Clarke, 2021a). 

A critical realist stance combined with contextualism underpins the current study. 

This position is aligned with the qualitative paradigm, also known as the ñBig Qò approach 

(Kidder & Fine, 1987). For the current study, qualitative research supports the exploration of 

EPs views and experiences from their own perspective, and allows for variety with regards to 

how the framework has been learned about, understood, applied and reflected upon.  

As a researcher, I value the individual stories of the participants and consider them to 

be true and valid accounts of each participantôs experiences and views. By understanding and 

bringing together different voices through analysis of the patterns and commonalities of 

participantsô experiences, I aim to create a story which reflects a shared understanding of 

what it can be like to use the PTMF as an EP. This story will be grounded in the data and 

shaped by the interpretations and contexts of the participants, but will also inevitably be 

influenced by my own context and interpretations. Rather than reflecting an objective truth 
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about EPôs use of the framework, the story represents a co-constructed interpretation of 

reality. 

3.3 Purpose and Aims 

 The aim of this research was to highlight the reflections of EPs who had drawn upon 

the PTMF in their work as EPs by answering the following research question: 

What are EPs views and experiences of using the Power Threat Meaning Framework? 

 The purpose of the research was exploratory as EPs use of the framework had not 

previously been researched. It was hoped that the research could build greater understanding 

of the applicability of the framework to EP practice by considering the views and experiences 

of EPs who have already used it in some way. Exploratory studies can be used to gather rich, 

in-depth information about experiences and are aligned with the contextualist, critical realist 

stance outlined previously. 

3.4 Methodology 

 Due to the exploratory purpose of this research and the ontological and 

epistemological positions adopted, a óbig Qô qualitative design was used. The terms ñBig Qò 

and ñsmall qò can be used to distinguish qualitative research which is underpinned by 

qualitative research values and philosophical positions (Big Q), from small q qualitative 

research which is conducted, often unknowingly, using values and approaches aligned with 

the dominant scientific (positivist) framework, such as aiming for objectivity (Braun & 

Clarke, 2021). Qualitative research can provide access to the thoughts and feelings of 

participants, allowing a deeper understanding of the meaning that they attach to their 

experiences (Sutton & Austin, 2015) and invites nuance and complexity (Braun & Clarke, 

2021a). This was considered to be an appropriate way to generate data which might provide 

an answer to the research question. 
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 Braun and Clarkeôs (2006; 2012; 2019, 2021a) six-stage process of reflexive thematic 

analysis (TA) was used to analyse the data. In accordance with this approach, the stages were 

applied in a non-linear fashion, meaning that different stages could be returned to for further 

checking and comparison, prolonging engagement with the data. The six stages are as 

follows: familiarisation with the data; coding; generating initial themes; developing and 

reviewing themes; refining, defining and naming themes; and writing up the analysis. 

 As there was not pre-existing knowledge about the use of the PTMF in EP practice, an 

inductive approach to coding was taken. This means that coding was driven by the data, 

rather than being generated previously from existing theory. Both semantic and latent 

approaches to coding were used. Semantic codes summarise content which is explicit within 

the data, while latent codes aim to capture underlying ideas or meaning (Braun & Clarke, 

2021a).  

3.5 Rationale for Reflexive Thematic Analysis 

Reflexive TA was considered the most appropriate method of analysis after the 

suitability of a variety of other methodologies was explored. Close consideration was given to 

the use of Interpretative Phenomenological Analysis (IPA) as it is an idiographic approach 

which means that it focuses on how people make sense of experience (Starks & Trinidad, 

2007). However, IPA researchers try to understand personal situations or events to gain an 

understanding of what it was like for that person to be in that situation or have that event 

happen to them (Larkin et al., 2006). IPA is therefore better suited to research questions with 

an interest in individual lived experience, while the current study places greater focus on 

commonalities and themes based on shared meaning and on being able to draw conclusions 

about implications for EP practice. These aims are more suited to Reflexive TA (Braun & 

Clarke, 2020a). 
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Constructivist Grounded Theory (CGT) was also considered. Unlike other forms of 

Grounded Theory, CGT acknowledges subjectivity and the active role that the researcher 

plays in generating knowledge through the process of analysis (Charmaz, 2014). Charmaz 

(2014, p.14) also rejected óradical subjectivismô (the idea that every truth is equally valid) 

which aligns with weak constructivism, and is similar to the position that I am taking. 

However, the research question posed does not require a theory to be built since it is 

exploratory rather than explanatory in nature. I was also interested in the experiences of one 

relatively homogenous group rather than in a variety of people involved in a social process. 

This methodology was therefore rejected in favour of Reflexive TA. 

Lastly, discourse analysis (DA) was also not considered to be suitable for the purpose 

of this research. DA is better suited to the analysis of naturalistic conversations or 

publications about a phenomena, as it is used to study language and meaning in context 

(Harper & Thompson, 2011). This approach could have been taken to study online discourse 

about the PTMF, for example. Although this could highlight the views of EPs about the 

framework, DA places greater focus on how people use language and what they do with it, 

which would answer questions about how EPs are talking about the PTMF. This may not, 

however, provide detailed insight into the views and experiences of EPs who have used the 

framework in practice, which is the focus of this study.  

3.6 Participants 

3.6.1 Participant Information 

EPs (including Senior, Specialist and Principal EPs) and Trainee EPs (TEPs) with 

experience of applying the PTMF within their practice were the population of interest. 

Purposive sampling was used to select participants based on inclusion and exclusion criteria 
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with relevance to the research question. The inclusion and exclusion criteria can be found in 

Table 2. 

Table 2 

Participant Inclusion and Exclusion Criteria 

Inclusion Exclusion Justification 

Participants must: 

 

Be qualified EPs (including main-

grade, senior, principle etc.) or TEPs in 

HCPC and BPS approved and 

accredited doctorate training. 

 

 

 

 

 

  

 

 

 

 

Have been working as an EP or on a 

training placement as a TEP in the UK 

 

 

Assistant EPs or other 

professionals. Assistant EPs 

are not considered to be 

carrying out the full range of 

EP duties with an adequate 

level of training, experience 

or autonomy.  

 

 

 

 

 

 

 

EPs/TEPs working outside of 

the UK.  

 

 

 

The study aims 

to explore the 

framework as 

applied within 

EP practice so 

the perspectives 

of other 

professionals are 

not considered to 

be relevant to 

answer the 

research 

question. 

 

Different 

contexts may 

have different 
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at the time that they made use of the 

framework.  

 

 

 

 

 

 

 

Be familiar with the framework either 

through exposure as part of their EP 

training, Continued Professional 

Development or through their own 

reading/interest. Participants will be 

trusted to judge for themselves 

whether they have the relevant 

knowledge and experience to talk in-

depth about the PTMF. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EPs who are not familiar with 

the PTMF or who have not 

made use of it within EP 

practice. 

 

 

 

 

 

 

 

 

 

 

 

 

 

expectations and 

understandings 

of the EP role. 

The PTMF was 

also developed 

within and for 

the UK context. 

 

There is no 

formal training 

required to use 

the framework. 

The researcher 

adopts a 

contextualist 

position which 

considers that 

each participant 

may have a 

different 

perception (and 

indeed different 

experiences) of 

how much they 

needed to know 
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Have made use of the framework in 

one (or more) of the following ways at 

least once: 

o Used the framework to 

guide consultation 

(either in conjunction 

with other models of 

not) 

o Used the framework to 

assist with their 

formulation (either in 

conjunction with other 

models or not) 

o Used the framework to 

inform an assessment 

approach 

o Used the framework 

when providing 

supervision, peer-

support groups etc. 

 

 

 

Those who have not applied 

the framework within EP 

practice. 

about the 

framework 

before applying 

it.  

 

This is so that 

participants can 

speak to their 

own experiences 

of using the 

framework 

within EP 

practice. 
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o Used the framework 

when 

developing/delivering 

training 

o Used the framework in 

another way during and 

as part of their EP 

practice  

 

 

I aimed to recruit between six and ten participants. This range was chosen based on 

Braun and Clarkeôs (2021b) guidance to consider the diversity within the population of 

interest and the diversity required within the sample, the scope of the research question, the 

methods of data collection and the depth of data likely to be generated from each participant, 

and the pragmatic constraints of the project. The population of interest was considered to be a 

relatively homogenous group, and identity-based diversity within the group was not 

considered to be of particular relevance to the research question. It was considered that 

carrying out in-depth interviews with each participant would likely provide rich data.  

The concept of data saturation is often viewed as the guiding principle on which 

sample size should be based in qualitative research (Mason, 2010). Data saturation is the 

point at which collecting new data becomes redundant, because no new information is 

considered to be coming from any subsequent data. However, Braun and Clarke (2021b) 

argued that this definition of data saturation implies that the codes and themes reside within 

and emerge from the data, and that this aligns with a realist ontology which is not compatible 

with reflexive TA. They suggest that there is no fixed end point of analysis that a researcher 
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will inevitably reach, but that ósaturationô should instead be determined based on the 

researcherôs judgment based on the aims of the analysis. Data collection was stopped after 

seven participants because the data collected at this point was considered sufficient to provide 

a órich, complex and multi-faceted storyô (Braun & Clarke, 2021b, p211) in answer to the 

research question. 

3.6.2 Recruitment 

A nationwide recruitment strategy was employed as the PTMF is not currently a 

ubiquitous approach and so the sample of EPs using it was likely to be fairly limited. I posted 

an advert on the EPNET EP forum and directly emailed EPs who I knew to be familiar with 

the framework (Appendix B). EPs who responded to the advert were provided with the 

participant information sheet (Appendix C) and invited to ask questions about the research 

before deciding if they wished to take part. When they were satisfied that they had sufficient 

information to give informed consent, participants completed a consent form (Appendix D). 

3.6.3 Sample 

Nine EPs responded to the recruitment adverts. One withdrew after they had been 

provided with the Information Sheet as they felt that they did not meet the inclusion criteria, 

while another ceased contact after the Information Sheet was shared. Six of the others met the 

inclusion criteria and took part in the study. Early on in the interview with the seventh 

participant (ñAlexò), I wondered from their initial account of having observed the use of the 

PTMF whether I could consider them to have met the inclusion criteria around using the 

PTMF. I decided to continue the interview and to reflect on next steps in supervision. 

However, they later revealed that they had since gone on to use the PTMF in their own 

formulations and thinking around cases, and so their data was included in the analysis. 
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 Participants were asked to provide some contextual information, including their role, 

their experience as an EP, their work context and how they learned about the PTMF. 

Contextual information can be found in Table 3. The participants are referred to by 

pseudonym. 

Table 3 

Contextual Information for Participants 

Participant Role 

Experience as 

an EP 

Work Context Introduction to PTMF 

Sam 

Maingrade EP 

with 

attachment and 

trauma 

specialism 

(LA) / 

specialist 

senior EP 

(independent 

agencies) 

9.5 years post 

qualification 

Local authority 

(LA)  and 

independent 

fostering and 

adoption 

agencies 

Read article about it, 

personal connections 

with other 

professionals. 

Jude 

Senior EP with 

lead on 

autism/social 

communication 

17.5 years 

post 

qualification 

Local authority Own reading and 

training webinar 

Pip 

Maingrade EP Recently 

qualified EP 

Local authority Supervision in previous 

job as CAMHS 
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(first year post 

qualification) 

practitioner and 

discussion during 

university lecture on 

training course 

Alex 

Trainee EP Third year of 

training. 

Placement in 

local authority 

and previous 

placement in 

multi-

disciplinary 

team 

Colleague in multi-

disciplinary team shared 

information about it in 

supervision group, then 

observed it being used 

by family therapists. 

Sidney 

Part-time 

maingrade EP 

(LA)/ part-time 

senior EP 

(charity) 

8.5 years post 

qualification. 

Local authority 

and third sector 

(childrenôs 

mental health 

charity) 

Information from BPS, 

podcasts and videos 

from Lucy Johnstone, 

personal connections 

with other 

professionals. 

Nat 

Maingrade EP 2.5 years post 

qualification 

Local authority Through a professional 

network. 

Jackie 

Maingrade EP Recently 

qualified EP 

(first year post 

qualification) 

Local authority  Through university 

tutors. 
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 All of the participants worked in England, with some working in the North, Midlands 

and Southeast of England. One participant mentioned that they had trained to become an EP 

outside of England. Three of the participants mentioned that they had completed their training 

at the same institution. Several mentioned their involvement in similar professional 

networking groups with the purpose of discussing alternatives to traditional mental health 

approaches. 

3.7 Data Collection 

3.7.1 Semi-structured Interviews 

I conducted semi-structured interviews with the participants. Semi-structured 

interviews were considered an appropriate method of data collection because they allow the 

participant to retain some control over the interview discussion, which is in keeping with an 

exploratory approach (Willig & Rogers, 2017). Compared with questionnaires, interviews 

provide breadth and depth of information and allow the researcher to observe non-verbal 

indicators which can provide clues about the intervieweesô thoughts and feelings (Blee & 

Taylor, 2002). Interviews were also considered useful for giving voice to a range of 

individuals with different experiences and views, whereas in focus groups, some participants 

may dominate and have more influence over the narrative. Interviews also better allow for 

anonymity and confidentiality, which may support participants to be more open and honest in 

their reflections (Longhurst, 2003). 

The interviews took between 28 and 53 minutes to complete. I asked the participants 

about their views and experiences of applying the PTMF in their practice as EPs. I followed a 

semi-structured interview schedule (Appendix E), which employed Robsonôs (2002) structure 

for semi-structured interview schedules, with an initial question to cue participants into the 
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topic area, questions for more depth in the middle, and a less demanding question to conclude 

the interview.  

3.7.2 Video-conference Interviews 

I conducted the interviews via Zoom video conferencing software as recommended by 

the Tavistock & Portman NHS Trustôs video conferencing guidelines. Conducting interviews 

online was considered to be the safest way to carry out interviews during the COVID-19 

pandemic. A number of researchers have compared face-to-face with online video 

conferencing interviews and have found that the quality of interviews did not differ 

(Cabaroglu et al., 2010; Deakin & Wakefield, 2014).  

Sedgwick and Spiers (2009) explored advantages and disadvantages of using video-

conferencing software to conduct qualitative research interviews. They highlighted that video 

conferencing software can enable participants from a wide geographical area to take part in 

research, while reducing the cost and environmental impact of travelling to conduct face-to-

face interviews. Use of video conferencing technology was also considered to be superior to 

telephone participation for this purpose, because of the visual cues such as body language 

which are lost when communicating by telephone. 

On the other hand, video conferencing requires an adequate internet connection for 

both parties to ensure a smooth connection. For the purpose of the current research, it was 

considered unlikely that this would pose problems. As participants were professionals who 

were likely to make use of high-speed internet connections for carrying out their day-to-day 

roles, it was considered that potential participants would have a suitable internet connection 

available to them. The use of video conferencing technology has also become much more 

commonplace since the introduction of social distancing measures during the COVID-19 
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pandemic and so it was considered that potential participants would also likely be familiar 

and comfortable with using the technology. 

However, another disadvantage highlighted by Sedwick and Spiers (2009) related to 

sharing intimate and sensitive details either in the physical presence of another person or not. 

They posited that a lack of physical presence may have a negative impact on the degree of 

sharing. More recent research has suggested that the opposite may be true, due to the feeling 

of anonymity associated with the interviewer being further away and less likely to see the 

interviewee coincidentally in the community afterwards (Nehls et al., 2015). Regardless, as 

the current research question pertains to everyday work experiences rather than highly 

emotive or personal information, this was not considered to be of significant concern. 

To ensure successful use of the video conferencing technology, the following 

recommendations from Gray et al. (2020) were implemented: 

1. I tested the technology ahead of the interviews with a colleague, including the 

recording features. 

2. Participants were offered technical support with setting up the call, should they have 

required it. 

3. A backup plan was arranged with participants in case of technical difficulties by 

arranging to contact participants by phone in the event of a technology failure. 

4. Participants were advised to limit distractions, the type of environment that would be 

suitable was suggested and participants were requested to silence emails and phones. 

The interview process and the responses given by participants did not appear to be 

impacted by the use of video-conferencing technology. 

3.7.3 Interview Procedure 
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 I welcomed the participants to the interview and checked for any accessibility issues 

such as poor internet connection or low volume, then sought confirmation that participants 

had seen the information sheet. I then invited the participants to ask further questions about 

the research, checked that a signed consent form had been received and sought confirmation 

that they were happy for the interview to take place and for recording to commence. 

 The interviews were recorded using Zoom recording functionality. The semi-

structured interview schedule was applied flexibly, adapting to participantsô responses. This 

meant that the order that questions were asked and the follow-up questions varied based on 

the answers given by participants, which allowed the conversation to flow with a natural 

rhythm. At the end, I thanked the participants and offered another opportunity to ask 

questions. Participants were invited to make further comment or ask questions by email 

should they feel the need following the interviews. 

The recordings were stored on an encrypted laptop. I transcribed and anonymised the 

interviews. All identifiable information was changed or omitted. I referred to both the audio 

recordings and the transcripts when carrying out data analysis. 

3.8 Data Analysis 

 As mentioned previously, data analysis was carried out by following the six-stage 

process of Braun and Clarkeôs (2021a) reflexive TA. Although this is presented in a linear 

fashion, the stages were revisited as needed throughout the process.  

3.8.1 Stage 1 - Familiarisation with the Data 

 This stage involves becoming actively immersed in the data and beginning to consider 

patterns arising. I transcribed each interview following the notation system described by 

Braun and Clarke (2013) (see Appendix F for transcripts). This provided a consistent 

approach for capturing the spoken language in a clear written form. I read and reread the 
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transcripts critically and analytically, and began to record initial thoughts about the data by 

keeping familiarisation notes (Appendix G). I also referred back to the research question to 

see what initial links could be made between the data, my notes and the research question. 

My early thoughts about the data were that many of the participants had discussed multi-

disciplinary working, supervision and using the PTMF with cases which involved a lot of 

complexity in the context around the CYP. I also noticed that there was a lot of reflection 

about the role of the EP. 

3.8.2 Stage 2 - Coding 

 This stage involves analysing the data systematically to create codes, which identify 

and label potentially relevant features of the data. I used the computer-based data analysis 

software MAXQDA to organise the data and to create and keep track of codes using a colour-

coding system. I closely processed the whole of the data, making sure that each part of the 

data was given equal and unbiased attention. I tried to capture the essence and context of each 

piece of data using short phrases to label the codes. Some of the codes that I generated tried 

to capture the explicit meaning of the words that participants had said, while others 

tentatively considered a more implicit or abstract meaning, where I tried to understand the 

meaning beyond what was stated. An example of a coded transcript is appended (Appendix 

H). 

  I began coding the transcripts in the order that I had collected data but began to feel 

stuck as I was working my way through the fifth transcript. I then worked from the final 

transcript backwards in the hope that doing this would help me with the coding of the fifth 

transcript. As I was coding I began to recognise that I was using slightly different words for 

meanings which were roughly equivalent, so collapsed some of the codes together. I applied 
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previous codes to each subsequent transcript where relevant, but continued to create new 

codes as I went to capture detail and nuance in the data.  

At the end of my first coding sweep I had generated more than 1100 codes. Worried 

that my coding may have been too fine-grained to begin to use the codes usefully to develop 

themes I completed a full second sweep of the data, this time working backwards from the 

eighth transcript in case the order could influence my thinking. From this process I collapsed 

more codes together, but ultimately decided that I was happy to try moving to the next phase 

of analysis with just under 1000 codes still in play. 

3.8.3 Stage 3 ï Generating Initial Themes 

 At this stage, codes are sorted into themes by considering patterns across the coded 

dataset. I began this process of MaxQDA by grouping codes visually where I recognised that 

they shared similar meanings (Appendix I). I found this awkward to do using the technology 

and moved to using MaxQDA to read and find the codes and pen and paper to group them. 

Initially I sorted the codes into coding clusters, examples of which can be found in Appendix 

J. I realised that some of the coding clusters were beginning to develop into ótopic 

summariesô. For example, I had grouped together everything the participants had said about 

the EP role and everything that they had said about diagnosis. This was a useful step for me 

as it helped me to picture the topics that were discussed so that I could then look more closely 

to find any ócentral organising conceptsô about these topics to begin to generate themes. 

 I began to make a list of potential themes based on the coding clusters (Appendix K). 

This list was initially very long, with themes lacking refinement. I also noticed that some of 

the potential óthemesô that I generated at this point were based on very few codes, but that 

were perhaps things that I had found particularly interesting (such as a theme around 

transactions in the EP role). Keeping in mind that my aim was to eventually bring together a 
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cohesive and (potentially) useful narrative about the participants views and experiences as a 

whole, I began to draw visual maps to connect some of the initial themes and consider where 

some overlapped with others.  

3.8.4 Stage 4 ï Developing and Reviewing Themes 

 This stage involves critically reviewing the generated themes, by looking at the data 

which supports their inclusion in the analysis, and considering whether themes should be 

combined or further broken down. Once I had created a provisional thematic map that I felt 

captured many of the codes (Appendix L), I then returned to the transcripts to check whether 

the themes and the overall story were supported by the data. Doing this led me to revise my 

thematic map several times. I noticed that some of my themes seemed to work when I looked 

at the codes and the data, but that the name that I had given them seemed insufficient or did 

not capture the intended meaning. This led me to move onto Stage 5. 

3.8.5 Stage 5 ï Refining, Defining and Naming Themes 

 My next step involved attempting to name the themes and write theme definitions to 

check that the themes were meaningful and distinct. I considered the unique, specific 

contribution of each theme to the analysis and checked whether each theme had a singular 

focus and that themes were related but not repetitive. I also checked the links between the 

themes and the research question. I selected extracts from the data which exemplified each 

theme, looking across the dataset for vivid and compelling examples that illustrated the 

analytic points being made (see Appendix M for a list of quotes by theme). Finally, I 

considered whether the analysis as a whole told a story of the data which seemed compelling 

and valuable. 

3.8.6 Stage 6 - Writing up the Analysis. 



73 
 

 Braun and Clarke (2021a) describe the report as telling the story of the data, 

illustrating how each theme contributes to the overall narrative. The analysis, including the 

final visual thematic map, is reported in Chapter 4 of this manuscript. A table showing the 

final themes and subthemes linked with the codes can be found in Appendix N. Appendix O 

contains the segmented text linked with each code. 

3.8.7 A Contextualised Analysis 

 As noted previously, both latent and semantic approaches to coding were taken. There 

are therefore descriptive and interpretive components to the analysis. However, due to the 

ontological and epistemological positions described previously, all aspects of the data and the 

analysis undertaken to describe and interpret it are considered to exist within a context, and to 

be contextualised by the researcher. This means that throughout the analysis the information 

is understood and presented in a particular way and in relation to concepts and worldviews 

that are known and accessible to the researcher. 

 The contextualised nature of data analysis can be a largely unconscious process, 

although I engaged with the reflexive aspect of Reflexive TA to become more aware of my 

impact on the data analysis (Braun & Clarke, 2021). However, due to operating within a ñBig 

Qò qualitative framework, the purpose of this awareness was not to enable me to eliminate, or 

even minimise, my impact. Instead, I aimed to highlight that the analysis is made by and of 

me, and to provide sufficient information about me, the data, and the analysis process, such 

that a reader could understand my positions, context and approach, and make informed 

judgments about how their own positions and context may relate to the presented analysis.   

 The research is further contextualised in the Discussion chapter, where the outcomes 

of the analysis of this study are explored in relation to other research in the field and 

established theory. Here, placing the analysis in this wider context is a predominantly 
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conscious and deliberate process. However, the comparisons drawn and the points which 

appear salient will inevitably be influenced, again, by my own context and worldviews. 

3.9 Quality Criteria  

The criteria used to evaluate the quality of a piece of research must align with the 

epistemological position which underpins the research (Yardley, 2016). As such, the quality 

criteria which has traditionally been applied to quantitative research (validity, reliability and 

objectivity) are not usually applicable to qualitative research. Several researchers have 

proposed alternative criteria for qualitative research, including Yardleyôs (2008; 2017) 

principles of validity, and Lincoln and Gubaôs (1985) trustworthiness criteria. Braun and 

Clarke (2020b) have also published a tool specifically for evaluating thematic analysis. The 

approaches that I have taken to ensure quality will be discussed under the two key areas from 

Braun and Clarkeôs (2020b) evaluation tool, with reference to criteria and recommendations 

from Lincoln and Guba (1985) and Yardley (2017). 

3.9.1 ñAdequate choice and explanation of methods and methodologyò (Braun & Clarke, 

2020b, p.328). 

 Braun and Clarke (2020b) emphasised that researchers must have a clear and 

justifiable reason for using the specific form of TA that they have selected, grounded in 

theory. Before making any decisions about methodology, I first identified the research 

question that I wanted to answer, and then engaged extensively with literature about a broad 

range of possible approaches. The ontological and epistemological positions underpinning 

this research, and the reasoning for selecting reflexive TA have been outlined earlier in this 

chapter. 

 Using a carefully considered and established method was considered by Lincoln and 

Guba (1985, p.219) to increase the ócredibilityô of a study, giving more reason to believe in 
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the ótruthô of the findings. However, in taking a critical realist ontology and contextualist 

epistemology, I acknowledge that it is not possible to uncover objective truth and recognise 

that multiple interpretations of truth can be equally valid. According to Braun and Clarke 

(2021a), contextualist research can be evaluated based on whether the knowledge produced is 

valuable and persuasive, rather than whether the findings are considered likely to be true. As 

such, I adhered to the principle of ócommitment and rigourô as described by Yardley (2017, 

p.295), through developing an in-depth understanding of reflexive TA and reflecting on what 

I had learned and each of the decisions I was making in research supervision.  

 Semi-structured interviews meant that the research question could be addressed, while 

allowing the participants flexibility to direct the conversation to reflect their own experiences 

and positions. Interviews were carried out using software that was familiar to all of the 

participants, and, as the interviews were virtual, participants could choose a location in which 

they felt at ease. I sought to further ensure the comfort of participants by engaging with them 

with warmth and compassion, and reminding them that I did not have expectations or hopes 

about what they might say. This encouraged participants to reflect honestly and openly, 

generating rich data. 

3.9.2 ñA well developed and justified analysisò (Braun & Clarke, 2020b, p.328) 

 In qualitative research and within contextualism, it is acknowledged that research 

findings could not be replicated exactly by repeating the study. Different participants (and 

indeed even the same participant at different times and under different conditions) are 

expected to offer different reflections in relation to the subject matter, and different 

researchers may interpret the data differently depending on their own background and 

perspectives. However, to produce a valuable and persuasive account, the analysis must be 

well developed and justifiable (Braun & Clarke, 2020b). 
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To be considered dependable, findings should be consistent with the data and 

conclusions should follow logically (Lincoln & Guba, 1985). Clearly documented processes 

for data collection and analysis have been used and reported. This also meets Yardleyôs 

(2017, p.295) criteria for ótransparency and coherenceô. Sufficient detail is considered to have 

been provided throughout the thesis manuscript so that interpretative and analytical choices 

can be understood. This should provide support that the analysis is well developed and 

justifiable. 

Confirmability refers to the extent to which the reported findings link to the data 

(Lincoln & Guba, 1985). Quotations have been given throughout Chapter 4 so that it is clear 

how the analysis reflects the data. I acknowledge that I have taken an active role in the 

generation of codes and themes, and that they are therefore necessarily impacted by my 

experiences, theoretical positions and biases. However, approaching the analysis with 

commitment and rigour through in-depth engagement with the transcripts before, during and 

after coding and theme development ensured the analysis was grounded in the data. 

Additionally, I discussed aspects of my analysis with research peers and my supervisor to 

seek feedback about how and why they may have approached the data differently to enhance 

my reflexivity. 

Reflexivity is the process of critically evaluating oneôs own positions and decisions as 

a researcher (Berger, 2015). In being open about my beliefs, expectations and positions in 

relation to the research topic, data and findings, I aimed to provide the reader with sufficient 

contextualising information about me as the researcher (see Chapter 5). I have also provided 

the national context within which the research was carried out in Chapter 1, as well as 

contextualising information about the participants earlier in this chapter. Providing contextual 

information supports with transferability, which is the extent to which findings can be 
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transferred to different contexts (Lincoln & Guba, 1985). Yardley (2017, p.295) also 

acknowledges the importance of ósensitivity to contextô for quality in qualitative research.  

According to Yardley (2017, p.295), quality analysis will produce qualitative research 

which has óimpact and importanceô, which links to Braun and Clarkeôs (2021b, p.178) criteria 

that findings should be óvaluableô. One way of judging this is in applied research is by 

considering its utility. I have outlined a number of implications for practice based on the 

findings on this research in Chapter 5. Completing this research has also raised further 

questions which could be explored through future research. Suggestions for areas of future 

inquiry can also be found in Chapter 5. 

3.10 Ethical Considerations 

3.10.1 Approval 

An application for review and approval of the research was submitted to the Tavistock 

and Portman NHS Foundation Trust Research Ethics Committee (TREC) in November 2021. 

Approval was granted on the 14th December 2021 (Appendix P). Conducting the research 

was deemed ethical in accordance with the British Psychological Society (BPS) Code of 

Ethics and Conduct (BPS, 2009) and the Standards of Conduct, Performance and Ethics for 

Practitioner Psychologists (Health Care Professions Council (HCPC), 2008).  

3.10.2 Informed Consent 

All prospective participants were provided with a written information sheet outlining 

the nature and purpose of the study, the data that would be collected, and how information 

would be used and stored. As the participant group were trainee or qualified Educational 

Psychologists, those invited were all educated to post-graduate level and had experience 

carrying out professional roles in English. Participants confirmed that they had understood 

the information that had been given to them and were invited to ask questions before the 
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interview began. Voluntary, informed, written consent was obtained prior to participation. 

Participants were made aware of the research aims before taking part and as such there were 

no issues of deception. Participants were thanked and debriefed (including a further 

opportunity to ask questions) following the interview. 

3.10.3 Right to Withdraw 

Participants were told of their right to withdraw from the study without giving a 

reason. Participants were informed that they could break or stop the interview at any point. 

They were also informed that they could refuse to answer any of the interview questions. 

Participants were reminded that they would be unable to withdraw after the data had been 

processed because the data would be anonymous at this point, and were informed that this 

would happen two weeks after their interview. This was outlined in the information sheet that 

participants confirmed they had read and understood, but was also reiterated at the beginning 

of the interviews to enable participants to retain control over their involvement even after the 

initial consent had been given. None of the participants opted to withdraw. 

3.10.4 Confidentiality 

All data was collected and stored in accordance with the Tavistock and Portman NHS 

Foundation Trustôs Data Protection and Handling Policies and in accordance with UK data 

protection law. Data was anonymised by assigning a pseudonym to each participant. 

Identifiable information, such as names and workplaces, was removed from interview 

transcripts at the point of transcription. Gender neutral names and pronouns were adopted for 

all participants. Participant names and contact details were stored securely on a separate 

Microsoft Excel file. Likewise, consent forms with identifying personal information were 

stored securely and separately from interview transcripts. All data was stored on an encrypted 

and password protected laptop.  
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Participants were made aware of the limits of confidentiality before they gave their 

consent to take part. For example, they were reminded that disclosures relating to 

safeguarding would have to be passed on. Participants were also made aware that they may 

be able to identify themselves in the study, but that all steps would be taken to ensure that 

they would not be identifiable to others. 

3.10.5 Dual Relationships 

Due to working in the same profession, it was considered that there may be occasions 

when participants and the researcher may encounter each other in future professional 

endeavours. Participants were informed that no reference to their participation or the data 

given would be made by the interviewer in any future encounters with participants. 

Participants were also assured that no participant information or data would be shared with 

mutual colleagues or employers. Two of the participants were already known to me. They 

were reminded that participation, non-participation or withdrawal from the study would have 

no effect on professional relationships between the individual and the researcher. 

3.10.6 Power Imbalances 

Researchers can be considered to have epistemological power due to the opportunity 

that they have to create and disseminate knowledge (Ennser-Kananen, 2019). This can create 

a power imbalance between researcher and participant, as the researcher has the power to 

choose the topic, design the study, analyse the data and present the findings. The power 

imbalance was somewhat reduced as the researcher is also a member of the population of 

interest. This meant that as part of their usual roles, the researcher is not in a position of 

power over the participants since the participants are at the same or higher position than the 

researcher in hierarchical structures within a shared profession.  

3.10.7 Support for Participants 
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The research was not anticipated to cause discomfort or distress to the participants as 

they were being asked to discuss everyday work experiences. The topic was considered 

unlikely to put participants at risk of harm. Participants were informed about the research 

topic and aims prior to giving consent to participate, and were able to withdraw from the 

study without giving a reason until the data had been processed (after which it would not 

have been possible to identify and remove data provided by individual participants). 

Participants were debriefed following the interviews and no participant displayed emotional 

distress during or after the interview, or required further support. 

3.11 Relevance and Impact 

It was hoped that taking part in the interview would provide participants with an 

opportunity to reflect on their experiences and views of the PTMF, as well as how these may 

fit  with their role as an EP, potentially benefiting their subsequent practice. This research may 

provide guidance that supports more EPs to begin to use the PTMF or to adapt their current 

practice. It may also encourage reflexivity about the ways that power operates within EP 

work and provide EPs with a tool for this reflection by developing their understanding of how 

other EPs have used and experienced the PTMF. 
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Chapter Four: Analysis 

4.1 Chapter Overview 

 Participant interviews exploring EPôs views and experiences of the Power Threat 

Meaning Framework (PTMF) were analysed using Reflexive Thematic Analysis. The 

outcomes of this analysis are presented herein. Seven themes were generated, and are 

explained and discussed with reference to quotations from participants. This chapter is 

organised by theme and presents an overall story which implicitly answers the research 

question,  as well as explicitly highlighting the links between the themes and the research 

question by suggesting some key messages encapsulated by each theme 

4.2 Thematic Map 

The overarching theme óit takes a village to raise a childô encompasses four themes: 

ócontext as an underacknowledged causeô. óneed for collaborationô, óstriving for professional 

identityô and óthe power and influence of EPs is constrainedô. The last of these themes 

incorporates two subthemes: óremote work just isnôt the sameô and ótime is a luxury that EPs 

donôt haveô. An additional overarching theme ï óthe individual mattersô ï encompasses three 

final themes: óempowered individuals can be agents of change?ô, óimportance of storytellingô 

(with the subtheme ódiagnosis as a contentious part of the storyô) and óitôs easier for 

individuals to change than systemsô. The relationships between these are represented in the 

thematic map in Figure 1. 

Figure 1 

Thematic Map of the Analysis 
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4.3 What are EPs views and experiences of using the Power Threat Meaning 

Framework? 

 In accordance with Braun and Clarkeôs (2021, p.89) Reflexive TA, the theme names 

have been created by me in an attempt to label the ócentral organising conceptsô which were 

apparent to me in the patterns that I noticed in the data as I engaged with the analysis process. 

Themes have been metaphorically likened by Braun and Clarke (2021) to the head of a 

dandelion, with the ócentral organising conceptô as the core which holds together seemingly 

disparate data.  

Table 4 summarises possible óanswersô to the research question (or ófindingsô) which 

seemed to be communicated by the participants through each of these themes. Within the 

ódandelionô model, these could be likened to brief and succinct descriptions of the ófruitsô, the 

data, codes and coding clusters that made up each theme during the analysis process. The 

statements in the right-hand column are, therefore, my attempt to summarise my 

understanding of the participantsô views and experiences of the PTMF. 
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Table 4 

óFindingsô Grouped by Theme 

Theme Statements summarising the óviews and experiencesô of the 

participants. 

Context as an 

underacknowledged 

cause. 

The PTMF highlights the multi-factorial causes of distress. 

The PTMF can be used when the context is complex. 

Need for 

collaboration. 

Competence in using the PTMF is developed through collaboration 

and discussion. 

The PTMF can support with multi-disciplinary work. 

Striving for 

professional 

identity. 

It is unclear whether the PTMF fits with every possible conception 

of the EP role. 

EPs have to compete for custom and so may have to consider 

whether the PTMF is marketable. 

The power and 

influence of EPs is 

constrained. 

Using (and explaining) the PTMF takes time that EPs do not 

always have. 

The PTMF requires connectivity and collaboration which can be 

impaired by remote working. 

The context around EPs means that they cannot always effect 

change in the ways that they might like to. 

Importance of 

storytelling. 

Using the PTMF is a rewarding way to develop an in-depth 

understanding of a situation. 

The PTMF can help to centre marginalised stories. 
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The PTMF can be used alongside diagnoses (even if diagnoses are 

not considered to be ideal). 

Empowered 

individuals can be 

agents of change? 

The PTMF can empower adults to change their life. 

The PTMF can change how people think about their life. 

Itôs easier for 

individuals to 

change than 

systems. 

Using the PTMF subtly changes EP practice. 

There is a possibility that the PTMF could encourage or facilitate 

wider changes within Educational Psychology. 

 

4.4 Overarching Theme 1 - It takes a village to raise a child. 

 óIt takes a village to raise a childô is a proverb that comes from the idea that a whole 

community must work together to provide for and interact positively with a child in order for 

them to flourish. While this can be taken to mean that it takes lots of people to be able to 

achieve a goal, it also connotes that the way that an individual develops and functions will 

depend very much on their surroundings. Taken together, themes one to four seem to 

encompass this saying. This overarching theme thus comprises the following four themes: 

ócontext as an underacknowledged causeô, óneed for collaborationô, óstriving for professional 

identityô and óthe power and influence of EPs is constrainedô. 

4.5 Theme 1 - Context as an underacknowledged cause. 

 This theme captures the apparent emphasis placed on the causal nature of contextual, 

systemic and environmental factors in contributing to the presentations of the children seen 

by the EPs interviewed once they had drawn upon the PTMF. While the participants seemed 

to suggest that this may be known by others in theory, it may not be acknowledged, 
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understood or truly taken into consideration in practice. Reflections on their use of the PTMF 

suggested that it can be used to draw attention back to context and away from the biology or 

behaviour of individuals. 

Allusions to context as being an underacknowledged cause of difficulties in CYPôs 

lives were often made when participants were reflecting on their reasons for using the PTMF. 

For example, Pip described one child as follows: 

ñhis dad had recently gone to prison, their housing situation was really, really difficult 

and sort of struggling with things like poverty and lots of social issues going onò (Pip, 

line 43-45 of the interview transcript) 

 Pipôs description starts specific but then becomes more open and ambiguous, giving 

the impression that the issues were too numerous and complex to list. They then described the 

schoolôs response: 

ñit was quite kind of normal, they were almost kind of desensitised to it, but I think 

maybe that's why they didn't sort of pick up on those things as much [é] I really 

wanted to explore the child's experiences of what that was like for him, so that's sort 

of when I drew on the power threat meaning frameworkò (Pip, 47-50) 

This points to the importance of context on two levels. Firstly, Pip seems to believe 

that the childôs home and social circumstances would be likely to play a role in shaping the 

childôs difficulties at school and were thus worth considering. Secondly, Pip seems to suggest 

that a different school with a different cohort of children may have been more likely to 

acknowledge the impact of some of these contextual factors, as they highlighted that frequent 

exposure to similar situations had decreased the schoolôs sensitivity to the childôs 

circumstances. 
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Some of the participants seemed to suggest that some contextual factors (such as the 

family circumstances) were more likely to be considered than others, with the PTMF 

considered a tool for refocusing on the bigger picture. Nat explained this as follows: 

ñit's very much talking about tren-, the aspects of trans-generationality, if that's even a 

word, and really looking further up the river in terms of thinking about why things 

might have transpired in a particular way so how, how to have those conversations 

without shaming, blaming, ostracising without shutting down something that actually 

could be nourishing, empowering, compassionateò (Nat, 195-197) 

Nat shared a personal goal of seeking to move away from ñwithin-child or within-

family evenò (line 31) ways of conceptualising childrenôs problems. Through both of these 

quotes, Nat seems to be expressing an idea that where context is (rarely) considered, often the 

focus remains too close to the child, and is used to apportion blame rather than to provide an 

explanation. Sam similarly alluded to the downplaying of óbigger pictureô contextual factors, 

stating that it is important to use the PTMF because ñit will tap into things that sometimes 

don't get spoken about, like race, about genderò (line 219). 

In some instances, focusing on context could be seen to be constructed as a kindness 

or the morally correct thing to do, with the impact being reduced blame, increased empathy 

and a championing of social justice. However, participants also offered practical reasons for 

considering context. For example, Sam used the PTMF when they noticed patterns of 

behaviour in several children from the same family. Sam described the outcome of this piece 

of work as follows: 

ñôDo you know there's these benefits you can be claiming for your child?ô She didn't 

even know any of this. We were like óyou do not have to just be with a man for 

finance reasonsô, you know, but because she was from a different, she, she migrated 
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here, she'd come from a different part of the world, she didn't have that knowledge of 

the kind of support that is available to vulnerable adults like herò (Sam, 431-435). 

 Samôs goal in using the PTMF was to find ways to ñbreak the cycleò (line 431) that 

the family had ended up in, where the mother had been welcoming unsuitable partners into 

her childrenôs lives to try to achieve financial stability, a cycle which Sam believed to be 

directly related to each of the children in the family experiencing difficulties at school. 

Through asking one of the core questions from the framework about access to resources, Sam 

felt that they had successfully established a way to improve the childrenôs circumstances. 

However, Sam acknowledged that this was unlikely to be a comprehensive solution, and 

acknowledged the need to consider a range of causal factors and ways to intervene. 

 As well as emphasising the role of context, participants often questioned the role of 

biology, suggesting that biological explanations may be over-simplifying things, with Alex 

stating: 

ñrather than those very sort of discrete this is biological and this is the executive 

function [é] I think sometimes we need to be thinking a bit more abstract than that 

and it can be hardò (Alex, 318-320) 

 Alex also described the focus on biological explanations as a ñget out cardò (327), 

suggesting that it is done because it is easier, rather than because it is right. Nat added to this 

idea, implying that psychologists may overstate the impact of biology, even where the 

evidence is scant: 

ñyou cannot open a brain and see a lot of the things that we talk about as though they 

are concrete in some way and and often talk about outside of the systemic context and 

the cultural context and the familial contextsò (Nat, 57-59). 
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 On this note, Alex commented that the PTMF had reminded them of the need to 

consider a range of causal factors in their casework, stating: 

ñI feel like sometimes in cases, people really privilege like, the kind of biological side 

of things or like they tend to privilege one side of things and itôs made me I think it's 

kind of stuck in my thinking like not to privilege one side of it and just look at yeah, 

okay, well, what, where's the power here and that, that kind of thingò (Alex, 215-218) 

 Overall, the participants gave me the impression that they viewed context as key and 

an oft underacknowledged factor in why children come to be seen by EPs (ñbecause much of 

the children we see there will have been harder bits of [life], and that's probably why weôre 

kind of seeing themò ï Sam, 230-231). This view both impacted on their decision to draw 

upon the PTMF and was reinforced by the PTMF. They seemed to experience the PTMF as a 

helpful tool for exploring context and, in some cases, for considering a plan of action for 

making changes to the CYPôs context. This theme therefore tells us that EPs may be 

encouraged to use the PTMF when they perceive that there needs to be a greater emphasis on 

the context around CYP (if others are neglecting its impact or if the context is particularly 

complex), but also that using the PTMF can help to illuminate important factors in the 

context around a CYP. 

4.6 Theme 2 - Need for collaboration. 

 This theme is about the promotion of collaborative and joined up working by the 

participants, who viewed the PTMF as a facilitator of this. Captured within this are ideas 

around improving PTMF-based EP practice through working with others, using the PTMF to 

guide or inform supervision, and using the PTMF to facilitate joint planning and multiagency 

support. 

 The need for collaboration and support between EPs was raised by Jackie who shared: 
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ñI think you do need to have in-person incidental conversations with other EPs, you 

can't do this kind of work on your own, I feel. I just feel like this is a job where you 

need to be in touch with your colleagues a lotò (Jackie, 198-200) 

Jackie may have felt this particularly strongly as a newly qualified EP and therefore 

perhaps at a stage where the desire to learn from others is felt more keenly. As Alex put it: 

ñI think the more you get people to bounce ideas, they realise that they actually are 

competent and confident and I think yeah, to develop competence, just by talking to 

each other and bouncing off each otherò (Alex, 345-347) 

 The need for discussion with others to help develop competence in using the PTMF 

was also expressed by Sam who explained that ñyou only know what you know, otherwise it 

kind of Johariôs windowò (453-454). Here, Sam elicits the idea that individuals can only 

increase their awareness and understanding about themselves and their practice through open 

exploration with other people, referencing a psychological model which posits that people 

have óblind spotsô, or things that are known to others but not to them. This idea links to the 

emphasis placed on supervision by some participants as a way to make sense of new ideas 

(including the PTMF). For example, Alex emphasised the importance of supervision and 

discussion with peers for putting the PTMF into practice: 

ñwhat helped was having like, almost our supervision group to discuss it to decide 

like, what elements of it we were going to think about and how we were going to 

apply it and then talk about it after, I think it being a multidisciplinary team was really 

helpful, having, basically having loads of discussion and supervision like peer 

supervision around it was really helpfulò (Alex, 247-251) 

 Another participant considered supervision as an important space for anybody who 

has to make sense of difficult work roles stating: 
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ñwe always talk about you know, [headteachers] do such a challenging demanding 

role, but actually, who gives them kind of supervision?ò (Sam, 188-189) 

Linked to this, Pip suggested that the PTMF could be used as a model for supervision, 

stating ñI think the framework and the questions you know, could be used to structure you 

know, supervision and talking about casesò (279-280), although they had not yet put this into 

practice. Overall, though, there was a sense from participants that supervision was an 

important way to work with others to support casework, and that this could be enhanced by 

using or reflecting upon the PTMF 

Alex was unique in that her first use of the PTMF was through a piece of work 

involving a range of practitioners in a multi-disciplinary team. For Alex, this set-up was 

crucial to her subsequently applying the PTMF. 

ñI think maybe the multidisciplinary element of it did have an impact, because maybe 

I wouldn't have heard of it if it weren't for the clinical psychologist, I also wouldn't 

have put it into practice if it weren't for like the family therapy situationò (Alex, 365-

367) 

 Jackie likewise encountered the PTMF initially through conversations with other 

people, away from the context of an EPS: 

ñI'm just thinking like if I hadn't been introduced to this through university tutors, and, 

and also outside of that, my friend is a forensic psychologist so he knows about it too 

[é] but I think if I hadnôt had those bits of input I wouldn't have heard about it 

through my service, for example, well not in any substantial wayò (Jackie, 282-289) 

The idea that EPs are largely unaware of the PTMF and only discover it through 

people from different disciplines or by chance links to the ñJohariôs windowò quote from 
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Sam, previously mentioned, and points to the value in linking with and learning from people 

from different disciplinary backgrounds. 

The PTMF was also seen by participants as a way to bring people together across 

disciplines, with Jude suggesting ñI think it helps to, maybe, it also helps to kind of link in 

my head EPs, clinical psychs, people having shared dialogueò (361-362). Although Pip had 

not yet used it in this way, they likewise speculated that the PTMF could help to bring 

different practitioners together through a shared language. 

ñI think it'd be nice as well to maybe use it to link in more with CAMHS and sort of 

that multidisciplinary work. I think the service Iôm in there's not that much joined up 

working, I know that varies quite a lot between services, but I think something like 

this framework could be maybe used to kind of create those links as well [é] I 

suppose it's quite a universal approach that different types of psychologists but also 

maybe other practitioners will use within their roles, so I suppose it's the type of thing 

that you know, we might be using, but other teams might be using, and that could be 

quite a nice way to sort of link with themò (Pip, 301-312) 

This quote from Pip also portrays multi-disciplinary work as something which is 

variable in terms of how often it is likely to occur, and suggests that there are factors outside 

of individual EPôs control which account for these differences. However, Pip also seems to 

suggest that the PTMF offers EPs something which may help them to overcome some of 

these systemic barriers to joined-up working. 

The final way in which the EPs discussed a need for collaboration was in planning for 

intervention. Nat highlighted the need to involve multiple people in attempting to find 

solutions for CYP by stating that EPs should ñthink about how we can support all, all 
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members as far as possible in the system to ignite the change that child or young person 

wishes forò (91-92). 

Many of the EPs interviewed had experienced multi-disciplinary and collaborative 

work as a necessary introduction to using the PTMF, with most of them hearing about it 

through multiple channels or even seeing it in action before deciding to include it within 

aspects of their practice. However, once they had begun to make use of it, they seemed to 

view it as a helpful tool for bringing people from different professional backgrounds together 

and as a structure for group discussions around cases. The importance of supervision when 

making use of the PTMF and the potential for the PTMF to enhance supervision was also 

emphasised. 

4.7 Theme 3 - Striving for professional identity. 

 Despite the optimism and positivity about multi-disciplinary work captured by the 

previous theme, it appeared to me that participants seemed to be attempting to carve out a 

clear professional identity for EPs through their reflections on the PTMF. This theme 

considers the ways that the participants constructed the boundaries of the EP role, compared 

EP practice with that of other professionals, and attempted to make sense of where the PTMF 

fit within the role of the EP. Sidney captured the question of how the PTMF fits in with EP 

practice by saying: 

ñIôm still trying to make sense of where [the PTMF] sits with some of the ideas as 

Educational Psychologists and with the diagnoses that we come across every day and 

how that kind of fits in with this framework and how we think about thingsò (Sidney, 

116-119) 

 This quote indicates that EPs have a shared way of thinking about things and that the 

diagnoses that EPs come across every day are perhaps different to those that the frameworkôs 
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authors (Clinical Psychologists) had in mind. Jackie also alluded to this when pondering 

reasons that the framework may not be widely known or used among EPs, stating ñbecause 

itôs also clinical, from clinical psychsò (274-275). Sam expanded on this: 

ñsome my best friends are Clin Psychs and they use it a lot in their work, whereas I 

don't think Ed Psychs kinda use it much, I do feel that there's a more kind of expert 

kind of model within Ed Psych world in some respects as well, because there's less 

room for working therapeutically and the traded model in local authority means that 

it's a kind of do assessment, offer kind of consultation with the adults and then you're 

offò (Sam, 31-34) 

 Here, there appears to be some clarity about the role of the EP, although it could be 

inferred that the role may be disfavoured when compared to the work of Clinical 

Psychologists (CPs). Jackie wondered whether EPs were perhaps becoming more similar to 

CPs over time: 

ñMaybe, you know, as the training became a doctorate rather than a master's, it moved 

closer to the clinical psychology training, I mean, we moved away from ((.)) have we 

moved? But we started to move away from just being like assessors and doing 

WISCs, have we moved away from that? I don't know, maybe we haven't, but we like 

to think we haveò (Jackie, 308-311). 

 Again, there seems to be a notion that some of the work that EPs do is disesteemed, 

and that becoming more aligned with CPs may be a sign of progress. Contrastingly, Jude 

evoked the idea that perhaps the EP role is preferable to that of CPs, who may be more likely 

to work in clinics: 
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ñwhat I liked about our role that we are allocated to schools so we build relationships 

with them, rather than being a referral system, that you, children go to the clinic or go 

to the wherever we're in all the timeò (Jude, 462-464) 

 Regardless of the stance taken on the kind of work undertaken by EPs as compared to 

CPs (and indeed forensic psychologists, counsellors, teachers and psychiatrists, which were 

all also discussed by participants), the participants all seemed to be grappling with questions 

about what it means to be an EP, and attempting to carve out a clear, unique role for 

themselves. The idea that different people could have very different conceptualisations of the 

EP role was pervasive, but captured effectively by Nat: 

ñwhat is the EP role again, on paper? What is it on the ground in reality, and then 

what is it perceived to be? And I think sometimes as soon as we step into something 

like opening up the power threat meaning framework in terms of just even opening 

our mouths to share something from it, there can be a sense of that, well, that's not 

your remit, that's not what you doò (Nat, 200-204) 

 Nat seems to be suggesting that the work that EPs are able to do can be determined by 

other peopleôs expectations of the role. Having a clearly defined role, where all key 

stakeholders are aware of the skills that EPs have, therefore seems considered to be a 

precursor to introducing different ways of working, such as the PTMF, within EP practice. As 

for the need to establish a role which is unique, Jackie almost directly addressed the reason 

that this may be so important: 

ñthere's this kind of tension between us wanting to have that power, that we, for 

example, weôre the only ones that can use cognitive assessments so schools can't do it, 

whatever, because if we give up our power, then what have we got? You know, and 

that's the truth, isn't it? Because it's not an easy thing to train in, takes a lot of 
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experience, itôs extremely competitive, et cetera, and there's a tension there, because if 

you start to break down the sort of diagnoses, then what do you add to the, and how 

do you show people that you can add something without doing cognitive assessments 

all the time or diagnosing things, you know?ò (Jackie, 383-389) 

 This implies that it is important for EPs to add value, in part because of an expectation 

(or even demand) from others, but also because EPs perhaps deserve to have something to 

offer which would give them status, given that they have invested time and energy into 

pursuing the role. The image that comes to my mind, which I have illustrated here through 

my references to óadding valueô, ódemandô and óinvestmentô, is one of a marketplace, where 

different professionals are competing for custom. Through this lens, the PTMF could be 

considered a product which has the potential to be sold at many stalls, with the participants 

considering whether it fits with the EP óbrandô. 

 Overall, this theme captures the participantsô uncertainty about the fit between the 

PTMF and the EP role. A fluid and indistinct role, as conceptualised by the participants, 

seemed to both facilitate and inhibit the use of the PTMF.  

4.8 Theme 4 ï The power and influence of EPs is constrained. 

 Using and discussing the PTMF seemed to encourage the participants to reflect upon 

power within the EP profession. The fourth theme explores the ways that participants 

suggested that the work of EPs, and the power and influence that EPs therefore have, can be 

constrained by contextual factors. Across the data, there was a sense of ambivalence about 

whether EPs have power, control, autonomy and freedom to choose how to practice, or to 

influence outcomes for CYP. Jude seemed to acknowledge a need to reframe and think 

differently about their situation when they said ñI think Iôm quite a positive person but reality 

is we are extremely constrained by statutory workò (567-568). 
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 Some participants offered suggestions as to why EPs cannot always operate as they 

might like to, with Sam suggesting ñeven actually adults donating how we use our time, 

especially in a traded modelò (247). This evokes the sense that those who pay for a service 

can dictate exactly how that service is carried out, as otherwise they can take their custom 

elsewhere, and again reminds me of the competitive marketplace mentioned in Theme 3. 

 Questions around power related not just to whether EPs can choose how to practice, 

but also considered the impact that it is possible for EPs to have. Jackie wondered: 

ñand it was like this cycle and so then me intervening really what what can I do as an 

EP? And how much can I change this situation? We, maybe it's like, you know, just 

making my expectations quite small. I can't prevent this exclusionò (Jackie, 96-99) 

Later Jackie concluded: 

ñbecause maybe my words are the most powerful thing I've got in this situation, and 

this is my legacy here is to write about this young person in a way that is not you 

know, describing them in, as a defectiveò (Jackie, 401-403) 

Jackieôs reflections on the power of EPs seems to suggest that EPs may have minimal 

power to do good, but quite a lot of potential to do harm. Sam also shared concerns about the 

impact that EPs have, questioning: 

ñactually, are we just a maintenance factor in these same issues being brought up time 

and time again, just by nature of our kind of bias really in the tools we use?ò (Sam, 

471-473) 

Here Sam suggests that EPs can be constrained by the tools that are available to them. 

However, Sidney was optimistic about the power that EPs have to potentially effect change at 

a wider, more systemic level through engaging with politics: 
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ñweôve gone through quite a heavy training and weôre psychological thinkers so we, 

we do have an opinion and a voice and we might be able to use some of the theory 

and the frameworks in a way thatôs not just standing on a soap box and shouting. We 

can use the psychology to make a good argumentò (Sidney, 218-221) 

This suggests that there could be an interaction between EPs and the context that they 

work in, with each potentially influencing the other. Nat shared a personal reflection which 

seemed to suggest that the onus falls on individual EPs as to whether they are able to choose 

to practice ethically and effectively: 

ñSomething I definitely find really difficult as an EP and then find myself sometimes 

feeling that I'm not doing a good enough jobò (Nat, 161-162) 

 Overall, the EPs seemed to share a sense of responsibility as EPs and a desire to do 

good and have a positive impact. The PTMF was seen as a tool for practicing in a way that fit 

with their values and aims, but there was some doubt as to whether it was possible for the 

EPs to make choices about how to practice (including to make use of the PTMF) because of 

contextual constraints. The EPs highlighted some specific aspects of the context around them 

which particularly seemed to constrain their practice. These form the subthemes óremote 

work just isnôt the sameô and ótime is a luxury that EPs donôt haveô. 

4.8.1 Subtheme 4.1 ï Time is a luxury that EPs donôt have. 

 This subtheme is about time pressures, time constraints, and a lack of time 

described by the participants.  The suitability of the PTMF for the EP role was questioned 

mainly in relation to time and capacity issues. The participants wondered how accessible the 

PTMF was for busy EPs, for example: 

ñIôd really like to have a better grasp of it, and, and, yeah, get to know it more, so I 

could implement it more, yeah, I think I think if almost there were an even more 
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accessible document about it, like I know like the introductory one is like a hundred 

pages, I think if there were an even shorter, more simplified version, I think it'd be 

more accessible for people to go to pick up and go oh, I'm interested in this, let me 

give it a go and then go more in depth, I think that might be a better way in because 

yeah, as someone who's really interested in it, even the like hundred and thirty page 

document was like, wowò (Alex, 408-414) 

 This suggests that EPs may be more likely to consider new ideas and implement them, 

if they are succinct and digestible and do not demand too much time to understand. This need 

for brevity is contextualised by the participantsô beliefs about pace within the EP role. For 

example, Jackie suggests that situations can change even before EPs have had the chance to 

complete their work (ñeven while you're writing the report up, the child's been excluded, very 

frustratingò, 121-122). 

 Another aspect of the PTMF which was considered to take time which EPs do not 

necessarily have, was the need to build relationships. Nat explained as follows: 

ñhow to, to name and talk about that [power, threats etc.] when actually there hasn't 

been the luxury of building up the trust with that family and sometimes even that 

school over time to be able to stop and say, um, actually it sounds like that's really a 

really important aspect. Is that something we can spend a bit a bit of time over?ò (Nat, 

158-161) 

 Interestingly, Natôs final sentence here suggests that time could be available, but that 

others have more control over how it is used, which links to ideas mentioned previously 

within theme 4. Sidney also hinted at the need to consider how others wish to use EP time 

when reflecting on whether it is possible to fully explain the PTMF to clients: 
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ñsometimes it feels like it would take all of the time to explain what the framework 

was and where it was coming from, and Iôm not sure whether some of the people that 

I work with, as in teachers or parents, would necessarily have the time or the 

headspace to think about the theoretical approach that I might be taking because they 

would want to think about [child] in classò (Sidney, 152-156) 

 The participants appeared to be experiencing a need and a pressure to rush and do 

things quickly, while having a desire to slow things down. However, the source of the 

pressure to rush seemed ambiguous. For example, Pip shared: 

ñwe all kind of came together after that I think there were a few scheduling issues and 

things so it was quite a short ((laughter)) meeting in the end, I would have liked it to 

have been longerò (Pip, 100-102). 

 Pip neither takes responsibility for the scheduling issues, nor assigns the responsibility 

to anybody else, suggesting that contextual factors outside of anybodyôs control may have 

been at play. The laughter may hint that this is a regular occurrence, and just part and parcel 

of being an EP. Jude offered an alternative explanation: 

ñI feel like sometimes as EPs you kinda have to go in quickly and you go through all 

the ac-, youôre really action focused, and I think the you know, the clinicians and the, 

you know, the mental health, you know, professionals seem to just be more 

comfortable to sit with that you know what's going on for a bit longerò (Jude, 170-

173) 

 A slight contradiction appears in Judeôs statement, in that Jude feels that EPs ñhave 

toò take a quick, action-focused approach, yet also suggests that other professionals take 

more time because they are more comfortable to stay in the exploratory phase, as though EPs 

may opt to move on to alleviate discomfort. However, perhaps it is the context around other 



100 
 

professionals and how their roles have been constructed that enables them to feel comfortable 

even if they do not have solutions ready in an instant. 

 Using the PTMF was also described as something that takes time: 

ñyou canôt do it in a tokenistic way, you can't just march in and go right, so we're 

gonna do the power threat meaning, let's fill in the boxes, it's not, it doesnôt feel 

ethical to do that, it feels like it's a journey, letôs use it as a model, it's not, it's not 

something my takeaway message, it's not something you squeeze into, like, I don't 

know, a 45 minute consultationò (Jude, 368-371) 

 Ideas about ótokenisticô EP involvement were raised a few times, often in relation to 

the idea that EPs come to be involved in cases too late to make a real difference. For 

example: 

ñI think maybe with a lot of risk of exclusion cases that you just feel you're on the 

backfoot all the time. Like, if you could have come in two years earlier, maybe you 

make a difference, but I don't know. Did I make a difference?ò (Jackie, 83-85) 

These ótokenisticô pieces of work often involved cases where the EP was asked to 

give advice for an Education Health and Care Plan Needs Assessment (EHCNA) with very 

little prior involvement, and alluded to an idea that things may turn out differently for CYP if 

EPs were able to do their work earlier and óproperlyô. 

 EHCNAs are of course a statutory requirement within local authorities. Some 

suggestions that EPs may have more time and capacity to work in different ways outside of 

local authority (LA) contexts were made. Some of the EPs worked within LA and alternative 

contexts and had been more readily able to apply the PTMF in their non-LA jobs. Sidney, 

who had recently moved into a non-LA role, was looking forward to having ñsome time to 
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read and think about the frameworkò (307-308), suggesting that the pace is such in local 

authorities that opportunities to read and think are scarce. 

 In summary, this subtheme highlights that understanding, using and explaining the 

PTMF was considered to be time-consuming, and that the participants did not always feel 

they had the time within their role to do so. 

4.8.2 Subtheme 4.2 ï Remote work just isnôt the same. 

This subtheme captures the ways that the participants made sense of applying the 

PTMF during remote working in the face of very current and pervasive systemic factors: 

COVID19 and associated social distancing measures. Although the participants reflected 

upon a mixture of opportunities and losses, there seemed to be agreement that remote 

working is just different from face-to-face work. Remote working caused Jackie to question 

her impact: 

ñI just find it very difficult to build those connections through a screen. You know, I 

try my best, but in reality, like, you know, Iôm glad I wasn't furloughed, but I can just 

about do my job, but I don't feel I am having the impact I would beò (Jackie, 421-423) 

Here, Jackie attributes feelings of not having an impact to the difficulty they had 

experienced in making connections virtually. Jude seemed to agree with Jackie that remote 

work was having an impact on connecting with others, saying ñrubbish to COVID, itôs 

interrupted our, all our communications and thingsò (389-390), while Sidney felt differently, 

commenting that ñIôve linked up with, the beauty of COVID and us making these remote 

connections, Iôve linked up with quite a few other people that are interested in [the PTMF] as 

wellò (293-294). 
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Within the interviews, COVID and remote working largely had an air of unreality, as 

though it were a temporary blip in usual proceedings, with only Jude offering any suggestion 

that it may be worthwhile learning to adapt to remote working: 

ñmaybe it's a learning point for me to try and develop these things a bit more digitally, 

a bit more remotely, but I quite like it being in person just for this particular, the 

narrativeò (Jude, 428-429). 

 Still here, the PTMF is considered to be better in person, although at other points Jude 

and others remarked that the reasons that they had been doing less work involving the PTMF 

during periods of remote work were related to extraneous factors, such as increases in the 

demand for other types of work, rather than the unsuitability of the PTMF. As Sam shared: 

ñI only saw that parent once, you know, virtually, and I was able to use the power 

threat framework just to kind of get a sense of those different areas and actually, that's 

changed my formulationò (Sam, 374-376) 

To sum participants views and experiences of the PTMF with regards to remote work, 

most of the participants reported fewer opportunities to put the framework into practice, 

although there was a sense that it is not impossible to use remotely. The pandemic was 

discussed as disrupting business-as-usual with the general sense that this was detrimental to 

EP practice 

4.9 Overarching Theme 2 ï The individual matters. 

óThe individual mattersô can, and should, be understood in two ways. Firstly, this 

overarching theme captures the matters arising within the data which pertained to individuals, 

such as the ways that individuals may experience narratives about themselves including 

diagnoses. Secondly, this overarching theme captures the importance of individuals according 

to the participants, and the ways that individuals can make changes for themselves and others. 
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The themes óempowered individuals can be agents of change?ô, óimportance of storytellingô 

and óitôs easier for individuals to change than systemsô all relate to individuals in these ways. 

4.10 Theme 5 - Importance of storytelling. 

 The fifth theme is about the importance of storytelling as understood by the 

participants, including an emphasis on formulation, which, from the participantsô reflections, 

is perhaps a specific type of storytelling that only psychologists can do. The participants 

linked the PTMF with storytelling and the creation of formulations. Storytelling seemed to be 

considered inevitable, necessary, challenging, impactful, risky and time consuming, but 

ultimately worth considering and doing as EPs. The PTMF provides a way to structure, 

explore and elicit stories. óDiagnosis as a contentious part of the storyô is a subtheme within 

this, wherein participants described diagnosis as something that can do good, while ultimately 

being bad. 

 Some participants highlighted the usefulness of the PTMF when all else has failed, as 

a way of moving things on by getting an in-depth understanding of the situation. For 

example: 

ñit is about kind of stories and it can they can fit into the narrative element, their like 

life story, what's happened to you [é] and what, what they brought up, and what that 

could give to us for this case to help them become unstuckò (Alex, 293-296) 

Sidney elaborated on this, adding that the PTMF fits with their values and how they 

wish to practice as an EP: 

ñit sort of takes on board those more narrowing labels or ideas and helps us to sort of 

get down into well, you know, whatôs happened to you, whatôs made up your identity, 

whatôs created the person that you are, what is your story? And I suppose thatôs my 

belief system, thatôs my approach as an EP, what is the story here, whatôs going on, 
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and then what can we do to change, support, shift that type of thing, so um and being 

able to do that through kind of, again, language, constructsò (Sidney, 188-193) 

 Stories seem to be important to the participants for two reasons, then. Firstly, telling 

stories can be a way of gathering a richer picture about who somebody is and what is 

important to them which can lead to better ideas about what and how to change, as illustrated 

here: 

ñwe find that the problem solving will happen quicker once we've done this bit 

[exploring the story through the PTMF], otherwise, we're just doing a sticking plaster 

approachò (Sam, 322-324) 

Secondly, hearing stories and being ñon a journey with themò (Jude, 386) is 

experienced as a fulfilling and rewarding way of working, with Jackie describing their use of 

the PTMF to explore stories as ñvery satisfying and I think it's very enriching and I think it 

makes the work betterò (166-167). Some of the EPs also focused on the importance of stories 

for clients, for example: 

ñthe school, you know, developed a more positive narrative of this child because I 

think I said before they were just very much focused on these behaviours, and I think 

there was some kind of labelling of him as being, I guess more as one of kind of the 

naughty children, whereas actually, I think they developed more, yeah, more of an 

understanding and more kind of compassion for his situation, erm and actually, they 

were able to kind of, yeah, see him more as a wholeò (Pip, 175-179). 

This quote demonstrates an awareness of the power of stories to be potentially 

harmful. Some of the EPs posited that the PTMF could be used to challenge some of the 

potentially harmful but generally accepted stories or narratives within society, and to 

champion alternative voices. For example: 
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ñit allowed us to really explore from the point of view of the children and young 

people and what they had told us. And the whole bit of work came from the media 

having very strong narratives, quite dominant narratives about what was happening to 

the children and young people, the impact that it was gonna have on them and the fact 

that their voices werenôt being heard at all. So it allowed us to kind of, I suppose 

again use the framework as a way to em highlight some of that em lack of 

consideration of what children and young people might think or feel or even have an 

opinion themselves about what was going onò (Sidney, 65-71) 

 All of the participants discussed using the PTMF to inform their formulations about 

clients, with Nat describing formulation as ñthe story of that personò (60-62) and Jackie 

providing a more detailed definition as follows: 

ñdrawing together different strands of a situation to make sense but based on ((pause)) 

I mean, there's theory there, there is theory there, we might not cite it, but based on 

theoriesò (Jackie, 316-317) 

 Although Jackie describes formulation as being grounded in theory, they also 

acknowledge that this (including the use of the PTMF) is not always shared explicitly. Jackie 

also stated ñsomething I've learned is you have to pick a narrative to go with because there're 

obviously always lots of different ways you could present your formulationò (330-332). This 

suggests an awareness that there are multiple ways that stories can be viewed and told, which 

links with Sidneyôs point about the importance of listening to young people themselves.   

 Linked with theme 3, some of the EPs saw exploring stories as an essential and 

integral part of the EP role, such as Pip who said ñI see [the EP role] as more working in that 

more holistic way to think about, you know, someone's experienceò (223-224). Alex 
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suggested that some EPs may not be doing in-depth exploration but suggested that they may 

be shirking an obligation: 

ñI have come across EPs that are quite quick to go: well, this child with autism will do 

X Y and Z, and this child with dyslexia will do X, Y and Z. I think that yeah, 

sometimes it's a bit more complicated than that and I think that as EPs we have we 

have the power to be able to do that and we should be doing thatò (Alex, 333-336) 

In summary, the PTMF was viewed as a tool for eliciting and exploring stories. This 

was considered to be an impactful and fulfilling way of working, and there was an 

acknowledgement that stories about the same situation can differ. Because of this, the 

participants seemed to be suggesting that it is important that individuals can be supported to 

explore, understand and share their own stories, with this being considered an integral part of 

the EP role. Using the PTMF in this way was considered to be empowering for individuals 

(and groups) who otherwise do not always have their stories heard. 

4.10.1 Subtheme 5.1 - Diagnosis as a contentious part of the story 

 This subtheme captures the participants views on whether and how the PTMF can be 

used alongside diagnoses commonly encountered by EPs, and their views on diagnosis as a 

model for understanding need. The general sense that I got from the participants was that 

moving away from diagnosis would be preferable, but that it is ingrained within society 

(ñdiagnosis is like your currencyò, Jackie, 381) and can come with some positives. For 

example: 

ñsomebody said to me I was really interested to say that I work with kids, and they 

have found the diagnosis of autism or whatever that's been PDA or whatever they've 

gone down the line of, helpful, itôs given them an identity and parents an identity to 



107 
 

say they've got that, they know what that means, they can relate to that, yes, that's 

true, that gives me an answerò (Jude, 480-484) 

 Although this quote outlines several ways that diagnosis may be helpful (sense of 

identity, having an explanation, relating to a group), Jude also gives the impression that this 

may be somewhat illusory, with ñthey have found [that] helpfulò holding a slightly different 

meaning to ñdiagnosis can be/is sometimes helpfulò. Pip shared another example of diagnosis 

being helpful, although with a caveat: 

ñthere might be some cases where a diagnosis could be helpful, Iôm just thinking 

within some services for a child to access certain resources or those more practical 

things, sometimes, they need to have that diagnosis, you know, which I don't 

necessarily agree withò (Pip, 246-248) 

 This was initially shared in contrast to the use of the PTMF (as in thinking about 

when they might want to use one rather than the other), although Pip then clarified that the 

PTMF could be used alongside diagnoses. Others shared this sentiment, such as Sam who 

said ñI appreciate what you know, diagnosis way of thinking is a part of the jigsawò (115). 

However, they also questioned the validity and usefulness of diagnoses, particularly where 

CYP had more than one: 

ñpreviously all his all the formulation about his needs are from a autism perspective, 

ADHD, sensory processing disorder, dyspraxia, he's got six diagnoses, Oppositional 

Defiant Disorder, he's even got that oneò (Sam, 98-100) 

 Here Sam seems to be suggesting that despite all of the diagnoses the child had been 

given, there was still not a clear picture of his needs and how best to support him. The 

number of diagnoses is shared with incredulity, and ñeven got that oneò suggests a hierarchy 

of diagnoses, as though some may be more valid or useful than others. Another concern about 
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diagnoses and some ólabelsô, in contrast to the PTMF, was that they are pathologising. For 

example: 

ñthere's a lot of my uncle is psychotic and I have PTSD, and we were trying to sort of 

depathologise things to try and get to the root of the meaning and stuff behind itò 

(Alex, 94-96) 

 Here, Alex positions depathologising behaviours as something to aim for. However, 

for me, Alexôs case in particular raises some questions about whether it is always possible or 

desirable to depathologise or normalise deviant behaviours, as in the case of the uncle who 

had sexually abused a minor, but such nuances were not explored by the participants. 

 Another downside of diagnosis, as expressed by the participants, was that labels can 

be limiting. For example: 

ñ[the PTMF] kind of made me think about how, even though it's not a mental health 

diagnosis but him still having that sort of label or diagnosis of dyslexia, it made me 

think how actually, that was really limiting in this case, because at the school were 

just so focused on it, but it really prevented them from thinking actually what else is 

going on? And they, yeah, they were just very much focused on the dyslexia, I don't 

think they really saw him as much as an individualò (Pip, 71-76) 

 Here, Pip points out that although the PTMF was designed with psychiatric diagnoses 

in mind, it can also be used helpfully in cases where there are no concerns about mental 

health, but where individuals may be showing other possible signs of distress, even including 

limited progress at school. 

 The participants seemed to position both themselves and the creators of the PTMF as 

not being anti-diagnosis (eg. Sidney: ñI think thereôs been a lot of push-back to suggest 

theyôre anti-diagnoses and anti-medication and maybe those types of things, and I donôt think 
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they necessarily are, itôs just about maybe having a more holistic viewpoint of diagnosesò, 

275-278), but also seemed to suggest that there should be a move away from diagnoses and 

towards approaches based on storytelling (eg. Jude: ñletôs get away from the erm diagnosis 

[é] and really get into narrativeò, 61-62). Perhaps this represents a belief that the change 

needs to happen, but that society is not ready yet. Sidney speculated about this as follows: 

ñthings are very much tied up with certainly the DSM and all the diagnostic manuals, 

theyôre all so, they are tied up with pharmaceutical and those elements and things as 

well, and thatôs a really complex web isnôt it, of money and powerò (Sidney, 279-281) 

4.11 Theme 6 - Empowered individuals can be agents of change? 

Empowerment and agency were repeatedly referenced together as though intrinsically 

linked, with both seen as impacts of using the PTMF (eg. Jude, 488: ñthe empowerment of 

the person and agency, you know, itôs all about that as wellò). This theme explores what it 

takes to be an active agent of change (including understanding oneself through engaging with 

the PTMF), and whether individuals have the power to change their (and other peopleôs) 

lives. 

My overall impression was that participants seemed to be suggesting that individuals 

can change their lot in life if only they are empowered to do so. Nat expressed the link 

between empowerment and agency as follows: 

ñthe words that are coming up for me somehow are empowerment and agency, you 

know, sort of if we understand our stories, and if we understand some of the reasons 

why things may have evolved as they have or even some of the reasons why we might 

be behaving or reacting and some of the ways that we, we have been, suddenly weôre 

empowered to be an agent of change in our livesò (Nat, 83-87) 
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Sam shared a number of anecdotes where individuals had found ways to ñbreak the 

cycleò following engagement with the PTMF. Here they describe some senior leaders who 

were supported using aspects of the PTMF in supervision to consider their own boundaries: 

ñadults who are really quite intelligent and holding down very successful, kind of big 

senior management, strategic jobs, but actually at a cost of their own sort of mental 

health in a way around not putting in boundaries, that kind of you know, workaholism 

in some respect, and we've kind of been able to shift that because there's been those 

feelings of agency, feelings of empowermentò (Sam, 259-263) 

 The implication seems to be that while the senior leaders may seem empowered, 

influential and commanding because of their jobs, if they truly were, they would not be 

experiencing stress, overwhelm or other signs that the job is impacting on their wellbeing. 

Sam, and most of the other participants, whether intentionally or not, seem to link control and 

mental wellness, suggesting that individuals are free and able to make changes to their lives, 

and the role of the EP (and the end goal of the PTMF) is to make them aware that this is 

possible. However, Nat pointed out a distinction between adults and children: 

ñas an adult, and of course, it can take courage and of course, it's not always felt to be 

possible, but I could walk out the front door and find a way, another way as difficult 

as that might be, with children and young people, you know, thinking also of babies 

[é] theyôre truly helpless and dependent actually, with very little agency and controlò 

(Nat, 135-139) 

Again, there is a suggestion that adults always have options, and that the only help 

that they may need is in believing that change is possible. In contrast, children were 

considered dependent; their reliance on others was obvious to the participants. 
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At times, participants seemed to accept that changing the circumstances may not be 

possible, but that in these cases people (including children) can at least change their response 

to it, which may be just as effective. For example, Alex reflected: 

ñI think she found it really empowering and really useful. And really, yeah, it was 

almost a way of reframing things for her that made her yeah, look at it in a more 

useful wayò (Alex, 158-160) 

 Alex was referring to a young person who had been sexually abused, and had been 

able to see herself not as a damaged, disordered individual but as someone who had 

experienced something horrible and was having normal reactions to that, as a result of being 

talked through the PTMF. 

Another participant said of COVID: 

ñwhat was missing from a lot of the media was some of the more positive sort of 

experiences, how they were making the most of what theyôd gotò (Sidney, 79-80) 

 This suggests that making the most of a bad situation is positive. Whether by taking 

action to change their situation or through looking at the situation that they are in differently, 

there was a strong suggestion from the participants that the solution to distress lies within 

individuals, particularly if the individual happens to be an adult. For children, solutions to 

their distress were often found to lie within other individuals, such as in the behaviour and 

approaches of the adults supporting them. For example, Pipôs intervention planning following 

the use of the PTMF with one case was ñthinking about supporting him emotionally around 

emotion regulation, and sort of taking a more nurturing approachò (Pip, 113-114). 

 To sum, participants suggested that using the PTMF can empower adults to make 

changes which will enhance their lives or those of the children in their care. and that the 

PTMF can encourage people to think differently about their problems, thereby improving 
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their wellbeing. Empowerment was considered to be a key goal and outcome of the EPsô use 

of the framework. 

4.12 Theme 7 ï Itôs easier for individuals to change than systems. 

 The final theme explores the idea that the PTMF can be adopted in some capacity by 

individual EPs fairly easily (despite the lack of time discussed in theme 4). There was a sense 

that using the PTMF encouraged the EPs to make very small but meaningful changes to the 

language that they would use in a report, for example. Jackie compared the language of the 

PTMF with some ideas from trauma-informed approaches: 

ñI was using the kind of phrasing that Iôd picked up from the power threat meaning 

framework, because I think it's easier to understand, I think it's less alienating than 

saying trauma informed, you know, fear system of the amygdala or whatever. And 

that's just another way that powerôs operating, isn't it? Like us as the professionals 

bearing down with our language in our reportsò (Jackie, 137-141) 

 This quote also highlights another small change that participants reported, which was 

that having knowledge and understanding of the framework caused them to reflect and 

change their thinking. Here, Jackie discusses an increased awareness of the power that EPs 

can yield in potentially harmful ways (discussed in more detail in theme 4) that they 

developed through their engagement and use of the PTMF. Alex shared that the PTMF subtly 

changed how they were thinking about childrenôs behaviour: 

ñIt made me sort of look at different cases and go well obviously that child or young 

person is just doing this as a coping mechanism and that's, that's okay. Like of course 

they had to do this, their their their coping to X, Y and Z threat, and that is made me 

look at quite a few cases like that nowò (Alex, 187-190) 
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 There was also a sense from the participants that the PTMF increased their 

confidence. For example: 

ñitôs certainly guiding my thinking and my questions around things. And almost how I 

want to be as an EP as well, the type of questions I want to ask, the direction I want 

my consultation or discussions to go in. Iôve certainly got, I think, more bold in 

questioning or challenging peopleôs search for a label first and understanding 

afterwards, and I think that does come from having, having this really strong 

framework thatôs been so thought through and evidencedò (Sidney, 140-145) 

 Sidney does not seem to be suggesting that the PTMF has changed their entire 

viewpoint, but rather that it has reinforced their beliefs and given them some guidance on 

enacting those beliefs by drawing together a comprehensive evidence-base. As well as 

linking the PTMF to personal values, the participants also discussed connections and 

similarities between the PTMF and many other theoretical models and approaches that they 

were already using, with Sam stating ñI do a lot of this anyway to be honest in a lot of my 

kind of dyadic developmental psychotherapyò (20-21). The suggestion seems to be that for 

the participants, applying the PTMF did not involve drastic changes to their worldview or 

their practice. 

 A slightly different picture was painted when the EPs reflected on whether and how 

the EP profession as a whole may begin to embrace the PTMF. Many of the participants were 

enthused by the idea that the PTMF could become a model for practice, but were uncertain 

about how this could happen: 

ñI think this could be quite a nice kind of yeah, overarching model maybe for services 

to use, whether that's in their consultation approaches, or more widelyò (Pip, 300-301) 
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There was also a sense that the PTMF was being underutilised by EPs, was not known 

about by many EPs, and that information about it should be shared widely within the 

profession, with Sam (and others) suggesting ñit needs to be very much taught on the 

[doctoral training] courseò (455). Sam continued: 

ñit does fit in line with a bit like how you know, courses are now nationally trying to 

think a bit more about their anti-racism work as well, and how that fits in. I think this 

this framework is a really nice way to do that actually, because those conversations 

can feel very threatening for many people and I think this framework is actually going 

to help. Maybe if they had this as a tool it would create a sense of safety, for 

conversations to happen in services about maybe just practices within their own 

services, let alone you know, how they practice with families, in schools, things like 

thatò (Sam, 455-461) 

While the participants seemed enthusiastic about the idea of the EP profession 

adapting to make more use of the PTMF, they also portrayed systemic change as being very 

difficult. Stories were shared of the shock and horror experienced in teams when new things 

were introduced (eg. ñwhen I introduced the [assessment] to my team of EPs they were like 

oh my god a [type of assessment] and I was like, okay, let's just calm down about thisò, Alex, 

343-345), with managers described as ñresistantò (Sam, 293). 

Nat discussed an idea that the authors of the PTMF may have intended for it to have 

far-reaching impact: 

ñI think their desire and the hope for it, and certainly my understanding is that it 

would be broader, it wouldn't live in the realm of clinical psychology or wouldn't this 

live in the realm even just of psychiatry [é], how can we bring it into other realms 
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and education for me, feels to be a really obvious one, but then there's also then the 

how, the how, how do we do that?ò (Nat, 236-240) 

 Nat seems to be suggesting that the PTMF could, and perhaps should, lead to systemic 

change across many parts of society, but again wonders about how this could be achieved. 

Linked with theme 2, many of the participants suggested that real systemic change will take 

lots of time and discussion, with Sam stating ñletôs talk about it actuallyò (470). 

 Overall, this theme highlights that participants viewed the use of the PTMF as a subtle 

change to their practice. They also seemed to promote the PTMF as a model for systemic 

change, but were ambivalent about the likelihood that the EP profession as a whole could 

change in accordance with the PTMF. 

4.13 Summary 

 The EPs shared a range of views and experiences related to their use of the PTMF. A 

shared view which may have contributed to their interest in the framework seemed to be that 

the context around a person is a key factor in terms of how they will develop and behave. 

However, they also generated an idea that people are able to change their lives if they are 

empowered to do so. Storytelling and being exposed to new narratives through the use of the 

PTMF can be one way to empower individuals to be agents of change in this way. Although 

the EPs considered storytelling a valuable use of EP time, they also experienced time 

pressures and other constraints making it challenging to fully understand and utilise the 

PTMF to the best of its potential. The EPs who took part in this study have nonetheless 

managed to employ the PTMF in various small and big ways, but have doubts about how 

easily the PTMF could be embraced by the EP profession as a whole, and about how easily 

EPs can influence systemic change. 
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Chapter Five: Discussion 

5.1 Overview 

In this chapter, participantsô views and experiences of the PTMF are explored further 

through linking the identified themes to theory and previous literature. An overall story which 

explains the data as a whole is suggested and linked to theory. My own positions and their 

potential influence on the analysis are then reflected upon and strengths and limitations of the 

research are explored so that the presented story is fully contextualised. Implications of the 

research are discussed with recommendations for practice and further research, and a strategy 

for dissemination is then outlined. 

5.2 Theme 1 ï Context as an underacknowledged cause. 

5.2.1 The PTMF highlights the multi-factorial causes of distress. Bronfenbrennerôs 

(1977; 2005) eco-systemic model considers the different systems that are present around an 

individual, how those systems interact, and how those systems and interactions influence a 

personôs experiences, perspective and behaviour. A diagram showing the different systems 

within the model can be found in Figure 2. 

Figure 2 

Bronfenbrennerôs Eco-Systemic Model. 
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 Bronfenbrennerôs model was referenced explicitly by some of the participants, but 

was also discussed implicitly in many cases, due to the importance placed by all of the 

participants on the systems around CYP. Using the PTMF seemed to draw participants 

attention towards the outermost circles of the model (the macrosystem and chronosystem), 

with many of the participants reflecting on politics and ideology, for example, although the 

inner circles were also kept in mind.  

The participants suggested that there may be a more typical tendency (of both EPs and 

those they work with) to focus on the innermost circles of Bronfenbrennerôs model. Previous 

research has suggested that teachers tended to attribute low achievement to poor motivation 

and family factors (Georgiou et al., 2002). Parents tended to attribute childrenôs behavioural 

issues to factors such as peer influences and teacher fairness (Miller et al., 2010). As for EPs, 

previous research has shown that some EPs have an awareness of the impact of wider 

systemic issues, such as austerity, but can be uncertain about how to affect change at the 

macro level (Schulze et al., 2018). The participants views were therefore aligned with 
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previous research, suggesting that the PTMF may serve as a useful reminder to think about 

the impact of different levels of influence. 

Many of the EPs shared that the causes of CYPôs difficulties can be, and often are, 

oversimplified with a particular focus on biology. The biopsychosocial model was created to 

enhance the biomedical model of disease, which assumed a biological explanation for all 

symptoms, by acknowledging psychological and social factors and the interactions between 

all three (Engel, 1980) as shown in Figure 3. 

Figure 3 

The Biopsychosocial Model (Engel, 1980) 

 

 Despite considerable evidence for the validity of the biopsychosocial model (Wade & 

Halligan, 2017), its uptake and application across the medical field has been sporadic, with 

some researchers claiming that there is little awareness of the model at a political or 

managerial level (Wade & Halligan, 2017), meaning that funding decisions and decisions 

about structure (i.e., how care is divided up) have continued to be made based on the 

biomedical model. Proponents of the biopsychosocial model view it as a way to ensure 
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person-centred and improved care for people with both physical and mental illnesses (Wade 

& Halligan, 2017). 

 The biopsychosocial model is not without critics. Ghaemi (2009) argued that the 

biopsychosocial model gives no guidance about where, when, how or why to emphasise the 

different elements of the model. While some may view this as an opportunity for eclectic and 

individualised practice, Ghaemi suggested that it may instead be used to justify practicing in 

a dogmatic way, emphasising whichever component suits an individual practitionerôs beliefs. 

 In developing the PTMF Johnstone and Boyle (2018) made reference to the 

biopsychosocial model, acknowledging the importance of each of the three factors in 

contributing to peopleôs experiences of distress. However, they argued that in practice greater 

emphasis continued to be placed on the biological components of distress, a view which also 

seemed to be held by the participants. The PTMF was purportedly developed to redress the 

balance. 

All of the participants seemed to place a high level of importance on the context 

around CYP (the sociological component) and on the meaning that the CYP made of their 

situations and diagnoses (the psychological component). Some of the participants contrasted 

this with practice that they had seen from others or that they had engaged in previously, 

suggesting that understanding and using the PTMF had encouraged them to reflect on the 

biopsychosocial model of distress and the differing emphasis placed on each of the 

components. This links to a concept known as ñmethodological consciousnessò. Ghaemi 

(2009) described this as the need to be aware of the methods one is selecting, the strengths 

and limitations of it, and why one might use different approaches. As the PTMF encouraged 

the EPs to become more reflective about their practice, it may serve as a tool which supports 

individuals to balance the different elements of the biopsychosocial model more consciously. 
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5.2.2 The PTMF can be used when the context is complex. Many of the 

participants used the PTMF with cases that they considered to be ócomplexô, where it was 

clear that there were many difficulties in the lives of the children that they were working 

with. The PTMF was viewed as a tool which could help to make sense of this complexity by 

providing a structure and sense of safety to discussions.  

On the whole, participants were not explicit about their aims for these discussions, 

and the distinction between gathering information for assessment purposes and using the 

PTMF to explore stories as an intervention seemed blurred. This was dissimilar to the 

literature reviewed in Chapter 2, where the PTMF was either used for intervention (Collins, 

2019; Griffiths, 2019; Reis et al., 2019; Sapsford, 2021; SHIFT Recovery Community, 2020) 

or to understand peopleôs circumstances and plan support (Paradiso & Quinlan, 2020.  

On this occasion, none of the EPs discussed having specifically planned and delivered 

a PTMF-based intervention, although the PTMF was indirectly considered to be interventive, 

through the idea that telling a different story is change in itself (see óimportance of 

storytellingô). However, within the PTMF literature, the interventions delivered by a Clinical 

Psychologist (Sapsford, 2019) and Forensic Psychologists (Reis et al., 2019) took place over 

a number of sessions. That the EPs in this study did not report to be using the PTMF in this 

way may be linked to their beliefs around time pressures within the EP role (see óthe power 

and influence of EPs is constrainedô). 

Hammond and Palmer (2021) suggested that ótherapeutic practiceô is a fundamental 

part of the EP role. They defined this as drawing on approaches which may be experienced as 

therapeutic, but where this is not the specific, agreed intention of the work. The participantsô 

views about the PTMF suggest that it fits well with this aspect of the EP role. However, 

Hammond and Palmer argued that ambiguity such as that associated with therapeutic practice 
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can increase óethical blind spotsô. They suggest that critical reflection and discussion could 

help to address these ethical issues. The importance of discussion (óneed for collaborationô) 

and reflection (óitôs easier for individuals to change than systemsô) were also expressed by the 

participants, although this was not explicitly linked to ethics. 

5.3 Theme 2 ï Need for collaboration. 

5.3.1 Competence in using the PTMF is developed through collaboration and 

discussion. The participants promoted collaborative working, recognising the new 

knowledge that can come of it, particularly where individuals can connect with professionals 

from different disciplines. Formal processes such as supervision and less formal approaches 

such as regular incidental contact with peers were both deemed important learning 

opportunities. These ideas are all connected with a concept known as ócommunities of 

practiceô. 

 A community of practice is an example of group functioning originally described by 

Lave and Wenger (1991). A community of practice has three key features: a domain of 

knowledge, a community of people who care about the domain, and the shared practice 

developed by the community in relation to the domain (Wenger et al., 2002). The domain is 

like the set of issues or shared purpose around which a group is organised, and acts as the 

reason that group members contribute and participate. Community members both develop 

and distribute their knowledge about the domain through interactions with other group 

members. These interactions and the knowledge that is created and shared then shapes the 

actions taken by individuals and the group as a whole (the practice). 

 Within communities of practice, interaction is considered to be the key way that 

learning takes place, driving changes in practice and shifts in both explicit (knowing what) 

and tacit (knowing how) knowledge of the domain (Wenger et al., 2002). This links with 
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social learning theories such as social constructivism, which frames learning as dependent on 

interpersonal interaction (Pritchard & Woollard, 2010). Within social constructivism learning 

happens in the presence of a more knowledgeable other (Abtahi et al., 2017). In communities 

of practice, the learning that takes place is dynamic and non-hierarchical; knowledge is not 

merely passed from master to apprentice. Instead, members of the group negotiate knowledge 

and practice by challenging and defending that which is currently accepted by the group, 

leading to subtle changes over time. Members of the group can come and go, bringing 

information from outside and enacting knowledge from the community of practice elsewhere, 

operating as somewhat of an open system. Communities of practice therefore require a 

balance between commonality (the shared domain) and diversity (to promote interaction and 

negotiation) to function. 

 For the EPs, the PTMF represented a piece of knowledge that has not yet been 

accepted into the domain of the community of practice that is educational psychology. They 

recognised that interactions with others, often outside of the EP profession or away from LA 

Educational Psychology Service (EPS) contexts had influenced their knowledge of and 

decisions to use the PTMF. They also suggested that there is a need for more discussion 

about the PTMF within the EP profession and linked this with the potential for systemic 

change within the profession. 

 Questions about the accessibility of the PTMF were raised within the existing 

literature (Griffiths, 2019; Sapsford, 2021; SHIFT Recovery Community, 2020) and by the 

participants themselves. However, a level of understanding had been reached which was 

sufficient for the PTMF to be used for the intended purposes in each case. In each of these 

studies, participants took part in in-depth discussions about the PTMF (Griffiths, 2019; 

Sapsford, 2021; SHIFT Recovery Community, 2020). In one study, facilitators acted as a 

more knowledgeable other by translating experiences into the language of the PTMF (Reis et 
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al., 2019). This approach was also explicitly reported by Jude in the current study. From 

previous literature and insights from the participants of the current study, discussion seems to 

facilitate the use of the PTMF. 

 5.3.2 The PTMF can support with multi -disciplinary work.  Annan et al. (2008) 

highlighted that EPs often facilitate and work in groups where there is a high level of 

diversity around how problems experienced by CYP are understood. This diversity can lead 

to tensions and disagreement over how to progress. However, they also acknowledged that 

diversity can encourage dialogue and promote subtle changes, as is the case in communities 

of practice. EPs can therefore support effective collaboration by emphasising the shared goal, 

acknowledging diverse viewpoints, and encouraging conversation (or, in other words, 

facilitating a community of practice). 

From the participants reflections, the PTMF could be seen as supporting with the 

facilitation of communities of practice. Participants suggested that the PTMF could provide a 

shared language in multi-disciplinary contexts, potentially enhancing the commonalities 

within the group. It was also described by the participants as being a ósafeô way to promote 

conversations about the diverse reasons that CYP may present the way that they do, enabling 

the interaction required for learning. This affirms Fyson et al.ôs (2019) suggestion that the 

PTMF may enhance multi-disciplinary practice by providing a defence for the need to 

consider a range of perspectives on distress. 

 Additionally, there was a suggestion from participants that opportunities for multi-

disciplinary work as EPs may be variable. This could mean that there may be a reduced 

possibility that ideas from other disciplines will enter into the domain of knowledge for 

particular EPs. The potential impact of this on practice warrants further exploration around 

this in future research. 
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5.4 Theme 3 ï Striving for professional identity. 

 5.4.1 It  is unclear whether the PTMF fits with every possible conception of the 

EP role. The participants suggested that the EP role can be understood and enacted in a 

variety of ways. Across the interviews, there was a sense that the EPs were trying to position 

themselves in relation to other EPs and to position EPs in relation to other professionals.  

Harré and Langenhove (2010) defined ópositioningô as a more dynamic version of the 

concept of óroleô. Positions can be given, taken, accepted or denied, and are changeable 

collections of beliefs about how people should behave, be treated and otherwise interact with 

the world. These positions have both social and individual components. This means that the 

positions people can take and, as a result, the actions that they do are limited by the 

following: each personôs individual capacity to do certain things, each individualôs intentions 

to do certain things, and the restrictions imposed upon each individual by others. 

 Some EPs alluded to the restrictions imposed by others on the position that EPs can 

take by reflecting on the differences between their perceptions of how EPs think of 

themselves compared with the type of work and approaches that they perceived other people 

to expect of EPs. According to the participants, the fit between the PTMF and the role of the 

EP may depend on how the EP role is understood. As such, EPs may need to find ways to 

balance the tension between the individual and social components of how EPs are positioned, 

so that EPs can be positioned as professionals who can make use of tools such as the PTMF. 

However, trading as a model for service delivery was considered by the participants to be a 

barrier to striking this balance due to the power of the purchaser of a service to take their 

custom elsewhere should they be dissatisfied with the offer. 

 5.4.2 EPs have to compete for custom and so may have to consider whether the 

PTMF is marketable. Present both explicitly and implicitly in the participantsô reflections 
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about the role of the EP was the idea that professionals should have something unique to 

offer. Combined with the EPsô reflections on the impact of trading mentioned in the last 

section, this suggested to me that there was a shared understanding that EPs have to compete 

with each other and with other professionals. 

There is a commonly held belief that competitiveness is human nature, a belief 

founded in evolutionary theory (Kohn, 1992). Spencer (1864, p264) coined the phrase 

ósurvival of the fittestô to explain why some individuals and groups survived to pass on their 

genes and others did not, meaning that those that were better able to compete for scarce 

resources would be the ones to survive. This idea has since been interpreted to suggest that 

the most self-interested would inevitably outlive others, meaning that humans must be 

inherently selfish (Dawkins, 1976). 

 If it is right that humans are naturally competitive and selfish, then it would be neither 

surprising nor particularly interesting that competitiveness seemed to be present in the 

working lives of the EPs. However, the application of evolutionary theory to humans is a 

highly controversial practice as it has been used to justify fiercely competitive economic and 

social doctrine (Claeys, 2000) and has been linked with eugenics and scientific racism 

(Dennis, 1995). The notion that humans have survived because we are the ófittestô has also 

been contested. Rather than being particularly strong or clever compared to the Neanderthal, 

for example, evidence suggests that homo sapiens may have outlived other species of human 

as a result of our ability to co-operate (Bregman, 2020; van Schaik & Burkart, 2010; 

Tomasello & Moll, 2010). 

 The idea that competitiveness is simply human nature also fails to explain differences 

in competitiveness cross-culturally, with those in collectivistic societies reporting less 

competitiveness than those from individualistic societies (Houston et al., 2005; Leibbrandt et 
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al., 2013). This suggests that there is a cultural, and perhaps political, component to 

competitiveness. 

 The need to compete alluded to by the participants may also be influenced, then, by 

cultural or political factors. One such factor which seems to be particularly relevant is that 

EPs are now most commonly operating within a traded system, and have to be able to sell 

their services (Lyonette et al., 2019). This means that when planning to use the PTMF some 

EPs may have to consider whether it is attractive and marketable, particularly in comparison 

to offers that other EPs may make to the same schools.  

 As highlighted within the literature reviewed in Chapter 2, the PTMF has generated 

interest in and been used by professionals from a range of disciplinary backgrounds including 

forensic psychology (Reis et al., 2019), clinical psychology (eg. Brown, 2019; Cantrell, 2021) 

and social work (Fyson et al., 2019). The literature also highlighted the overlap between the 

client groups of EPs and some of the other professionals, for example Smithôs (2018) 

research focused on adolescent asylum seekers, while two of the papers centred around the 

parents of children in care (Enlander et al., 2021; Siverns and Morgan, 2020). The services 

of, for example, clinical psychologists are not purchased directly by schools in the same way 

as those offered by EPs, which could exacerbate any pressure felt around the need to market 

and justify unique EP work. This may explain why comparisons with other professionals 

featured in the EPs reflections around their use of the PTMF. 

One aspect of the EP role which is unique is that EPs are the only named professional 

with a statutory role in providing advice for all Education, Health and Care Plan 

(EHC/EHCP) needs assessments (Department for Education, 2015). This aspect of the EP 

role was considered to inhibit but not prevent the use of the PTMF. Conducting statutory 

assessments was contrasted with preventative work and considered to be more tokenistic in 
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nature at times. This suggests to me that the EPs considered themselves to be using the PTMF 

for purposes other than (or in addition to) assessing need and gathering information, and that 

the EPs may instead have been engaged in ótherapeutic practiceô as described previously. 

Selling services is sometimes considered to raise standards because those with 

purchasing power can make choices about what to buy and from where (Davies, 2021). 

Perhaps linked to this, the EPs commonly reflected upon their impact within the interviews. 

The participantsô questioning about whether EPs can and do achieve positive outcomes is 

explored in more detail in Theme 4.  

5.5 Theme 4 ï The power and influence of EPs is constrained. 

5.5.1 Using (and explaining) the PTMF takes time that EPs do not always have. 

A dominant pattern across the data was that the participants considered EPs to be under 

significant time pressures, both because of rapidly changing situations and because they have 

a high workload. As previously mentioned, this may be linked to the ways in which the 

participants professed to be using the PTMF.  

Another possible impact of the lack of time discussed by the participants was that they 

did not often explicitly name or explain their use of the PTMF to others. This was a different 

approach from Collins (2019) who designed the óOwn My Lifeô course with the specific 

intention of sharing an understanding of the PTMF with as many people as possible. 

However, I noticed in the literature reviewed in Chapter 2 that greater explanation about the 

framework was provided when the PTMF was being used for intervention (Collins, 2019; 

Reis et al., 2019; Sapsford, 2021) as compared to when the PTMF was being used to gather 

information (Paradiso & Quinlan, 2020), which may have been reflected in the participantsô 

experiences. This may also link to how the EP role was understood, negotiated and 

positioned, as explored in Theme 3 (óstriving for professional identityô). 
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Many of the participants had used the PTMF for their own formulations or to develop 

their own understanding of a behaviour or situation in isolation from clients. The participants 

reported that they did not always share information about the psychological theory that they 

had drawn upon when formulating, whether they had used the PTMF or other psychological 

theory and concepts. This suggests that the participants may not have been uniquely avoiding 

explaining the PTMF because of its length or complexity, but rather that it could be common 

practice not to share or to jointly formulate with clients. This appears to be in contrast to 

some of the guidance around good practice in formulation (Johnstone & Dallos, 2013). 

However, the participants understood school staff and parents to have different priorities for 

using the minimal time available to EPs. 

In 1969, the president of the American Psychological Association (APA) at the time 

gave a speech which urged psychologists to ógive psychology awayô. Miller (1969) 

contrasted this with the idea of developing a professional elite with expert knowledge that 

they gatekeep from the general public. This was a call for psychologists to make their work 

more accessible, so that the benefits of it could be reaped by all. More recently, the chief 

executive of the APA reinforced the call to give psychology away, and suggested a number of 

ways that this could be done, including increasing psychological literacy and explicitly 

labelling psychology (Evans, 2020). However, it seemed from the participantsô reflections 

that formulation may commonly be a private activity undertaken by EPs, although future 

research could explore this further.  

Millerôs (1969) comments seem to suggest that psychologists can position themselves 

as experts by withholding knowledge. Paradoxically, I understood from the participants that 

they withheld psychological information for the sake of brevity and simplicity, as there 

seemed to be a perception that clients may be more interested in the EPôs expert conclusions 

and recommendations (or in other words, that EPs may withhold psychology when they feel 
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they are positioned as experts). Previous research has suggested that schools and other 

commissioners highly value specialist assessments from expert EPs, but also that they find 

EP input more valuable if they understand the psychology and reasoning behind EP work 

(Lee & Woods, 2017). For this reason, future research could investigate the ease and brevity 

with which the PTMF could be explained to clients. 

5.5.2 The PTMF requires connectivity and collaboration which can be impaired 

by remote working. Participants reported increased opportunities to communicate with a 

wide range of people as a result of the use of internet communication technology during the 

COVID19 pandemic. However, they also found it difficult to connect with people and 

seemed to experience a sense of unreality or detachment from many aspects of virtual 

working. These findings are aligned with the business psychology concept of óvirtual 

distanceô. 

 Virtual distance is the emotional and psychological detachment that develops when 

people rely heavily on electronic modes of communication (Sobel-Lojeski, 2015). It is 

believed to have an impact on trust, helping behaviours and job satisfaction (Sobel-Lojeski, 

2015; Sobel-Lojeski & Herrin, 2015). Sobel-Lojeski (2015) also suggested that virtual 

distance can lead to a reduction in role clarity. This could suggest that COVID19 restrictions 

may have encouraged greater reflection about the EP role as outlined in Theme 3 (óstriving 

for professional identityô). Future research could explore this further. 

 Sobel-Lojeski and Herrin (2015) described three factors which contribute to virtual 

distance: physical distance, which relates to where people are situated in relation to each 

other; operational distance, which results from miscommunication and technology failure; 

and affinity distance, which is the absence of a social connection. Affinity distance can 

depend on whether people have known each other and worked together previously, as this 
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helps to reduce the virtual distance associated with the use of technology. Many of the 

participants had recently changed jobs or joined their current teams during or just before the 

pandemic, and so they may have been particularly susceptible to the feelings of disconnect 

associated with virtual distance. Again, it may be helpful to investigate this further in future 

research to further contextualise the current findings. Additionally, the EPs reported that they 

were commonly involved in short-term input and were unable to build relationships over time 

in many cases. This could further exacerbate affinity distance. 

5.5.3 The context around EPs means that they cannot always effect change in the 

ways that they might like to. Talking about their uses and experiences of the PTMF seemed 

to prompt the participants to reflect about whether EPs have adequate power to effect positive 

change. The potential for professionals to both have power and lack power was also reflected 

in some of the literature reviewed in Chapter 2, which highlighted the potential power 

dynamics which can exist between professionals and clients (Enlander et al., 2021; Reis et al., 

2019; Siverns & Morgan, 2021) and between professionals and those above them in the 

hierarchy of their workplace (Brown, 2019). The participants of the current study further 

reflected on the impact of the wider context on their work, although this could be an area for 

specific exploration in future research. 

There was a suggestion that EPs may unwittingly act as a maintenance factor in the 

systems around CYP, in that EPs can be, for example, ñjust another [é] force [é] that 

excludesò (Jackie, 117-118). This is reminiscent of the perceptions of professionals held by 

some of those involved in the self-help groups who opted to use the PTMF as an alternative 

to the standard mental health provision that they had found alienating and unhelpful 

(Griffiths, 2019; SHIFT Recovery Community, 2020). As the current study focused on the 

perceptions of professionals who had made use of the PTMF, it is not possible to draw 

conclusions about whether the PTMF may be experienced differently by clients.  
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5.6 Theme 5 ï Importance of storytelling. 

5.6.1 Using the PTMF is a rewarding way to develop an in-depth understanding 

of a situation. Narrative psychology places language, stories and meaning as central to the 

ways that people understand themselves and others (Crossley, 2002). óThin descriptionsô, 

where conclusions are drawn about the cause or meaning of behaviour based on limited 

information, are contrasted with óthick descriptionsô, where a rich picture can be painted of 

someoneôs circumstances, behaviours, and their many possible values and motivations 

through complex storytelling (Morgan, 2019). Participants views about stories and 

storytelling seemed to be closely aligned with these ideas. 

Some participants seemed to hold a view that exploring clientsô experiences in depth 

is a key aspect of the EP role. Exploring stories was considered to be useful for helping 

situations to become óunstuckô and for designing meaningful interventions which are more 

appropriately targeted. This links with Paradiso and Quinlanôs (2021) use of the PTMF to 

assess the needs of the caregivers of individuals with mental health needs. 

One participant (Jude) provided more detail about the processes involved in using the 

PTMF to elicit stories. Jude acknowledged their own role in listening closely to the 

experiences of clients and translating them into the language of the framework. This was 

similar to the active role taken by the facilitators where the PTMF was used in a prison 

setting (Reis et al., 2019). Reis et al. (2019) considered the PTMF easy to translate into 

practice, a sentiment which seemed to be shared by the current participants. 

Many of the other participants reported to have talked through the core questions with 

their clients. Paradiso and Quinlan (2021) had likewise structured their interview around the 

core questions of the framework. Some of the questions were interpreted differently than may 

have been expected by Paradiso and Quinlanôs (2021) participants as discussed in Chapter 2. 
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This was not explored by participants in the current study, suggesting that even if varied 

interpretations did occur this was not considered significant or relevant. This suggests that the 

core questions of the PTMF can usefully be used with clients to explore their story, even with 

limited explanation of the framework as discussed in Theme 4 (óthe power and influence of 

EPs is constrainedô). 

The participants seemed to consider exploring stories through the use of the PTMF an 

enjoyable and rewarding way of working, with some of the participants linking its use to their 

values and the ways that they would like to practice as EPs. Similarly, there was a suggestion 

from the literature reviewed in Chapter 2 that some individuals may be more drawn to the 

PTMF than others, particularly those who had negative experiences or were marginalised by 

traditional mental health support (Griffiths, 2019; SHIFT Recovery Community, 2020; 

Sapsford, 2021). The participants did not share any insight into their own relationships to or 

experiences with help, although many of them expressed some frustration with or questioning 

of mainstream EP practice. 

5.6.2 The PTMF can help to centre marginalised stories. Participants viewed their 

storytelling work with the adults around CYP as helping to change dominant and unhelpful 

discourses, and as an opportunity to advocate for the voice of the CYP and offer more 

respectful narratives even in the absence of the CYP or where they were unable to share their 

own stories. There was a sense from the participants that some stories can be harmful and that 

the PTMF helps people to tell more helpful and hopeful stories about themselves. 

 Being supported to tell oneôs own story was considered by the participants to be 

helpful and empowering. Similar to the report written by Reis et al. (2019), this study focused 

on the perspective of the professionals, meaning that it is unknown whether this view was 

shared by clients. While SHIFT Recovery Community (2020) and Griffiths (2019) reported 
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that telling their stories based on the PTMF was a positive experience, Sapsfordôs (2021) 

analysis of their case study presented a more mixed picture, with the client left feeling ñlow 

in spiritsò. 

5.6.3 The PTMF can be used alongside diagnoses (even if diagnoses are not 

considered to be ideal). Some of the participantsô reflections about narratives evoked, for 

me, Lyotardôs (1979/1984) ideas about postmodernism and the rejection of ómetanarrativesô. 

A metanarrative is an all-encompassing dominant schema which is considered to order and 

explain knowledge and experience, and which is commonly considered to reflect universal 

truth. Lyotard suggested that postmodernism was a move away from grand narratives such as 

Christianity and Enlightenment and towards localised narratives which draw upon eclectic 

and varied theoretical underpinnings. 

For the participants, there seemed to be an interest in moving away from 

metanarratives and their relation to, for example, intelligence and intelligence testing, and the 

categorisation and labelling of CYP. Participants reported being keen to take a person-centred 

and holistic approach, and considered the PTMF to be facilitative of this. At times the 

participants contrasted this with other approaches, such as the use of diagnoses, which were 

described as limiting and pathologising. 

The desire to avoid pathologising adaptive behaviour was shared by Collins (2019), 

who argued that this can exacerbate distress. Something that the participants (and Collins) did 

not explore, and which could be an area to consider in future research, is whether there are 

limits to the kinds of behaviour that could or should be depathologised.  

Diagnoses such as dyslexia were also considered by some participants to have an 

impact on attitudes towards the individual with the diagnosis, such as by limiting the kinds of 

interventions that they might access. There may be a connection between this belief and 
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Seeryôs (2021) finding that a schizophrenia diagnosis was associated with greater stigma than 

a formulation based on the PTMF. Further exploration around attitudes towards and 

approaches to intervention for CYP with diagnoses and where there has been a PTMF 

formulation seems warranted. 

Despite a seemingly shared view that it may be useful to avoid diagnoses, the 

participants acknowledged that having a diagnosis can be useful and helpful, particularly 

within current systems. The participants seemed confident that the PTMF could be used 

alongside diagnoses, and that one or more diagnoses could be part of a clientôs story. Many of 

the participants had found it useful to use the PTMF in cases where CYP already had a 

diagnosis to create a óthickô description of their needs, as described previously. 

5.7 Theme 6 ï Empowered individuals can be agents of change? 

5.7.1 The PTMF can empower adults to change their life . Bandura (1986) 

developed Social Cognitive Theory (SCT) from Social Learning Theory (SLT) to include the 

concept of self-efficacy. SLT is the understanding that there is a dynamic, reciprocal 

interaction between a person, their environment and their behaviour, and that people can 

learn from observing others. SCT added that whether a person performs a behaviour or not 

will depend on whether they believe that they can successfully complete the behaviour (their 

self-efficacy). Bandura (2001, pp.10) described efficacy beliefs as the ñfoundation of human 

agencyò, with agency being the ability to make things happen intentionally through oneôs 

actions. 

 The participants focused on personal agency as an aim and a positive outcome of 

using the PTMF. This linked with Sapsfordôs (2019) findings that their participant had 

benefited from the PTMF intervention by experiencing increased personal agency and 

empowerment. Regardless, the focus on developing personal agency was somewhat 
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surprising for me; given the PTMF centres environment and context I had expected the 

participants to place more emphasis on the need to make changes to these to improve 

outcomes.  

However, SCT specifically denotes the reciprocal interaction between person, 

behaviour and environment, meaning that a change in any of the three will impact on the 

others. One participant (Sam) gave a specific example where they anticipated that a change in 

the adultôs knowledge about the UK benefits system would lead to changes to the 

environment around their child. From this, it could be inferred that the only barrier to the 

family having access to financial support was the parentôs lack of awareness about what they 

may be entitled to. However, as reported by Cantrell (2021), navigating the benefits system 

can be complicated, disempowering and lead to distress. Sam did not report the outcome of 

the case leaving some ambiguity about the effectiveness of this intervention. 

5.7.2 The PTMF can change how people think about their life. Where it was 

considered impossible or unlikely that clients could act as agents to make positive changes to 

their circumstances, participants seemed to suggest that they would benefit instead from 

changing their feelings and reactions towards their circumstances. In these cases, the PTMF 

could be used as a tool for reframing experiences. 

 Within cognitive behavioural approaches there is a focus on an individualôs thoughts, 

feelings and behaviours, as distress is considered to be the result of faulty cognitions (Teater, 

2013). At times there were suggestions from the participants that individuals could be 

supported to think in more helpful ways and that this would reduce their distress, which links 

to cognitive behavioural theory. The PTMF was considered to be a tool which could facilitate 

these changes in perception. 
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 However, a key difference between Cognitive Behavioural Therapy (CBT) and using 

the PTMF in this way, is that in CBT the aim is to encourage the clients to develop more 

rational thinking, or to bring their thoughts more in line with reality (Longmore & Worrell, 

2006). The participants did not purport to be encouraging their clients to see and understand 

the reality of their experiences, but rather to explore and consider different ways that they 

could make meaning. This is more aligned with constructivist therapies, where the client is 

seen as creating reality through their meaning-making (Neimeyer, 1993). 

5.8 Theme 7 ï Itôs easier for individuals to change than systems. 

5.8.1 Using the PTMF subtly changes EP practice. The Fogg Behavior Model 

(FBM) was developed by a computer scientist with a background in designing persuasive 

technology, or computers which can change peopleôs attitudes and behaviours. Foggôs (2009) 

model posits that a behaviour will occur when a prompt occurs at the same time as someone 

has sufficient motivation and sufficient ability to perform the behaviour, and has been 

influenced by Social Cognitive Theory, described above. Pictorial representation of the 

model can be found in Figure 4. 

Figure 4 

Fogg Behavior Model. 
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In essence, the model suggests that even where somebody is motivated to make a 

change, the change has to be (and feel) sufficiently easy. Easier behaviours are often those 

which are very similar to whatever the person is already doing, and so Fogg advocates for a 

óbaby stepsô approach to behaviour change. 

This model may explain why the participants were able to make use of the PTMF. 

The trigger for using the PTMF was usually hearing about it or seeing it in work with others. 

The participants were motivated to use it because it seemed to fit with their values and beliefs 

around context as a cause of difficulties and the importance of storytelling. The PTMF also 

felt sufficiently easy to implement because it required only small changes from current 

practice, such as asking the core questions in consultation, or reading through sections of the 

PTMF while formulating.  

Many of the participants either reported, or seemed to demonstrate through their 

insights, that using the PTMF had encouraged them to reflect on their practice. Similar 

experiences of the PTMF as prompting reflection had previously been reported by Collins 
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(2019), Griffiths (2019) and SHIFT Recovery Community (2020). Most of the interviews 

seemed to prompt the participants to reflect about the philosophical and political positions 

taken by themselves and the profession as a whole. It is not clear from this research alone 

whether the PTMF is attractive to EPs with an awareness of and interest in philosophical and 

political dilemmas within the profession, or whether using and discussing the PTMF 

encouraged the participants to reflect on these issues in particular. 

 5.8.2 There is a possibility that the PTMF could encourage or facilitate wider 

changes within Educational Psychology. Many of the participants seemed enthusiastic 

about wider adoption of the PTMF within Educational Psychology practice. The participants 

offered some óbaby stepsô towards this change, including starting conversations with 

colleagues about the PTMF, inclusion of the PTMF as a talking point in EP training courses, 

and the dissemination of the findings of this research. A strategy for this will be discussed 

later in this chapter. 

 It was also thought that greater awareness of and use of the PTMF may facilitate 

systemic change within the profession in other ways. For example, some of the participants 

believed that discussing the PTMF with colleagues could promote discussion about, for 

example, race and racism within the profession. However, it was felt that the PTMF was not 

commonly known about by EPs. This seems to be in contrast to some other professions. For 

example, Fyson et al. (2019) seemed to suggest that many courses for training social workers 

were already including the PTMF within their teaching. 

5.9 An Overall Story of the Data 

As a contextualist piece of ñbig Qò (Kidder & Fine, 1987) qualitative research, the 

aim of this study was to explore the views and experiences that EPs shared with me and to 
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present a story of this data. For me, the overall story of the data can be summed up as 

follows: 

In using the PTMF (and reflecting on it through the interview process), the 

participants found themselves managing a series of tensions between apparently 

conflicting ideas: EPs as powerful and powerless; sharing psychology and saving 

time; a desire for EPs to work more closely with other professionals but also to be 

distinct and unique; virtual work being undesirable and virtual work being the only 

option; diagnoses and the óthick descriptionô of narratives; and clients as free, active 

agents of change and constrained, passive products of their environment. Rather than 

alleviating these tensions, the PTMF seemed to bring them to the forefront, perhaps 

drawing EPs away from the óeither/orô position and towards the complexity of 

óboth/andô. However, the greatest tension within the data (and one which seems to me 

unresolved), as captured by the two overarching themes, seemed to be between the 

focus on systemic issues when considering the cause of problems, but on change at an 

individual (or small group of individuals) level when considering solutions. 

5.9.1 Possible Theoretical Explanations for this Story  

5.9.1.1 Dichotomies are just how we think, but the PTMF takes a óboth/andô 

position on power which may have nudged the participants towards the same. There are 

a number of theories in psychology and other disciplines which suggest that it is natural for 

humans to organise the world in terms of dichotomies. Within the psychoanalytic tradition, 

binary thinking characterises the earliest stages of human development, with ósplittingô 

considered a defence mechanism against the uncomfortable feelings that can come with an 

understanding that things can be both good and bad (Spillius et al., 2011). Tolerating 
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ambivalence is therefore considered to be a more challenging position to hold, although this 

theory asserts that it is possible to reconcile binaries into a unified whole. 

The theory of cognitive dissonance, as described by Festinger (1957), also links to the 

idea of managing oppositions. Festinger proposed that pairs of cognitions can either be in 

harmony or opposition with each other. For example, an individual may enjoy keeping up 

with the latest clothing trends, and then learn about problems inherent within the fast-fashion 

industry. These cognitions are incongruous, or ódissonantô. According to the theory, this 

causes discomfort which can be alleviated by bringing the cognitions back in line with one 

another. The fashion-follower could do this by beginning to shop more ethically, or they 

could find ways to justify the maintenance of their preferred shopping habits, such as by 

identifying (or even imagining) flaws in the new information that they received.  

Structuralism is a theory which posits that components of human life (such as 

language and culture) can only be understood through comparisons, by considering one thing 

in relation to its opposite (Blackburn, 2008). For example, structuralism encompasses the 

idea that it is possible to understand ólightô only when compared with ódarkô. 

To the structuralist, the concepts of the PTMF would also be understood in this 

dualistic way. For example, power would be meaningless without impotence. This could lead 

to black and white conceptualisations around who has power and who does not, dividing 

people into the advantaged and disadvantaged, oppressors and oppressed, victims and 

perpetrators and so on. With these categorisations in mind, the PTMF would legitimise the 

distress of certain individuals or groups, but could also be used to invalidate others (those 

considered to hold power) and to stoke inter-group competitive victimhood (CV). CV occurs 

when there is conflict between groups about which has suffered more and can be increased 

when one group is blamed for harming the other (e.g., current discourse between some trans 
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rights activists and radical feminists). CV is considered to be a significant barrier to 

reconciliation and collaboration between groups (Young & Sullivan, 2016). 

However, the Foucauldian view of power, which influenced the development of the 

PTMF, is that power always exists beyond the influence of individual people or groups, and 

that the source of power is complicated, dynamic and multifaceted (Lynch. 2011). Rather 

than focusing on the possible hierarchies of power, the PTMF highlights that power can 

operate negatively in any life. This avoids the aforementioned complications of attempting to 

categorise individuals or groups as the winners or losers of power dynamics. The participants 

commonly used the PTMF in situations where it was clear that the clients were experiencing 

hardship, but some also made use of it with individuals who could be considered to be in 

positions of power, such as headteachers. Using the PTMF also encouraged the participants 

to reflect on the power resources available to EPs, as well as the areas where EPs have less 

power.  

Both cognitive dissonance theory and psychoanalytic theory suggest that holding 

seemingly opposing ideas in mind simultaneously can be difficult and uncomfortable. Elbow 

(1993, p.24) described binary thinking as the ópath of least resistanceô for the human mind, a 

position which seems to be supported by the theory relating to dichotomies as outlined above, 

and by the dominance of binary thinking across time and culture (Barker & Iantaffi, 2019; 

Germond-Duret, 2016). However, binary oppositions have also been argued to bring about 

dominance and hierarchy, with one pole inevitably privileged over the other (Germond-

Duret, 2016; Robbins, 2015). When applied to groups of people, this can lead to 

discrimination, oppression and prejudice or, to use the language of the framework, to power 

and threat. This suggests that it is important to find non-harmful ways to manage binary 

thinking. 
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Elbow (1993) suggested five possible ways to deal with dichotomies: choosing a side 

as the correct or better side (óeither/orô thinking), compromising, denying the conflict, 

reframing the conflict so that there are more than two sides, and affirming the truth, 

importance, correctness and necessity of both sides (óboth/andô thinking).  He argued that this 

final approach offers an opportunity for balance and for outcomes without winners and losers, 

but reiterated that it is not an easy position to hold. The participants may have used a 

combination of these approaches to manage the conflicts which were brought to mind by their 

use of and reflection on the PTMF. 

5.9.1.2 The óontological frameworkô adopted by the profession may prioritise 

individual approaches and/or there is an individual approach to adopting óontological 

frameworksô. Participants in the study suggested that the PTMF is not yet widely known, 

discussed or utilised within Educational Psychology. In contrast, Fyson et al. (2019) reported 

that the PTMF was being taught on many social work training courses, suggesting that the 

social work profession may have more widespread awareness of the model. This difference 

may be explained by the (spoken or unspoken) óontological frameworksô which underpin 

each of these professions. 

Ornellas et al. (2016, p.222) outlined four óontological frameworksô which have been 

identified in social work: interpretivist-therapeutic, individual-reformist, neoliberal-

managerialist and socialist-collectivist. These are frameworks which structure the nature and 

purpose of social work, underpinned by an understanding of how problems occur and how 

best to achieve aims such as wellbeing. Definitions for each can be found in Table 5. Ornellas 

et al. (2016) argued that the most recent global definition of social work as published by the 

International Federation of Social Workers (2014) marked a shift from individual to 

collective approaches, reflecting a profession-wide commitment to the socialist-collectivist 

framework.  
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Table 5 

Key Features of Ornellas et al.ôs (2016) Ontological Frameworks for Social Work 

Ontological Framework Key Features 

Interpretivist-

therapeutic 

¶ Focus on relationships and meaning made by individuals 

¶ Client centred 

¶ Aims = fulfilment, growth, wellbeing, individual changes 

in capacity to cope, empowering people to rise above 

their situation 

Individual-reformist 

¶ Acknowledgement of individual and social components 

to problems 

¶ Maintenance of social order ï gradual, small steps of 

change preferred 

¶ Profession accepts limits to role and function 

¶ Aims = maintaining good fit between individual and 

environment 

Neoliberal-

managerialist 

¶ The profession is a business, services are sold within a 

competitive market system 

¶ Focus on measuring performance, accountability and 

ensuring excellence 

¶ Aims = encouraging individuals to be responsible for 

their own wellbeing 

Socialist-collectivist 
¶ Social transformation considered only way for 

disadvantaged to gain empowerment 
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¶ Aims = challenge current structures and status quo, 

mobilise collective action, redistribute wealth and power, 

developing critical consciousness 

 

Each of the ontological frameworks described above seemed to be reflected in aspects 

of the data and analysis of the current study. For example, the participants spoke of 

enhancing clientsô capacity to cope with their circumstances by using the PTMF to change 

their perspective, which aligns with the interpretivist-therapeutic framework. Participants 

reflections on trading and the comparisons with other professionals are reminiscent of the 

neoliberal-managerialist framework. The acknowledgement of individual and social 

components to issues, as well as the reflections that EPs may serve to maintain systems as 

they are and that systemic change is very difficult reflect the individual-reformist framework. 

The desire for systemic change and suggestion from one participant that EPs might 

effectively engage with politics links with the socialist-collectivist framework, although there 

seemed to be less evidence for the influence of this framework than the others. 

Unlike in social work, there does not appear to be an agreed definition of Educational 

Psychology or shared mission statement from a national or international professional body. 

However, the Health and Care Professions Council (HCPC) publish standards of proficiency 

for practitioner psychologists (HCPC, 2015), and the British Psychology Society (BPS) 

produce a list of competencies which must be met by trainees to qualify as EPs (BPS, 2019). 

Together these give a good indication of expected practice in Educational Psychology in the 

UK.  

From the competencies and proficiencies, it is clear that EPs must understand the 

impact of a range of systemic factors such as socioeconomic inequality, but there does not 
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seem to be the requirement for EPs to act to change these things (BPS, 2019; HCPC, 2015). 

However, EPs are directed to participate in policy and systems development, particularly as 

informed by research, although this may refer to individual practitioners contributing to local 

policy within organisations, rather than a collective effort to influence at a political level (see 

Appendix Q for a breakdown of related competencies and proficiencies). The competencies 

and proficiencies therefore seem to suggest that Educational Psychology aligns more so with 

the interpretivist-therapeutic or individual-reformist frameworks as they are understood in 

social work. 

However, separately many EPSs and training courses emphasise social justice and 

community psychology as core aspects of the role (e.g., Rochdale Education & Child 

Psychology Service, n.d.; University of East London, 2021; University of Exeter, 2021; The 

University of Sheffield, 2019; Worcestershire Children First, n.d.). This could suggest that at 

least some EPs are practicing or aim to practice in a way which would be aligned with the 

socialist-collectivist framework, although it has been argued that a lack of a clear definition 

of social justice has meant that even social justice may be understood in an individualistic 

way, as moral behaviour chosen by individuals acting charitably to those less fortunate 

(Thrift & Sugarman, 2018). 

Arguably, each of these frameworks carries potential advantages and disadvantages, 

with none being inherently good or bad. However, I am reminded once more of Ghaemiôs 

(2009) warnings about eclecticism and ómethodological consciousnessô. This is the idea that 

without careful interrogation of decisions and approaches, individuals may practice in a 

dogmatic way based on their own agenda. Argyris and Schön (1992) also argued that 

professional effectiveness would be more readily achieved where espoused theory (the 

worldview and values that one believes guides their behaviour) and theory-in-use (the 

decisions and actions that one actually takes) were brought into line with each other. For EPs, 
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this may mean developing an awareness and understanding of the ontological frameworks 

adopted by individuals and the profession as a whole, even if a consensus cannot be reached 

about which model might be preferred. 

 

5.9.1.3 EPs may have a limited sense of collective agency.  Within SCT (described 

previously), Bandura (2001) identified three forms of agency: personal agency, proxy agency 

and collective agency. By supporting clients to make changes in their lives, EPs could be 

considered to be exerting proxy agency. Bandura (2001) defined proxy agency as 

encouraging others to act to secure a desired outcome, and explained that this can happen 

where individuals have influence but not the means to make changes, where they feel that 

others can do things better than them, or where they do not wish to take on the burden of 

being in direct control. The participants reported that they felt unable to directly control 

outcomes for CYP, but were also conscious of the power of influence that they held, which is 

aligned with the concept of proxy agency. 

Collective agency is a shared belief in the collective power to make things happen 

(Bandura, 2001). One EP reflected explicitly about the power of EPs to create systemic 

change through engaging in politics. Otherwise, there was very little reflection about how 

EPs could make changes to the contextual factors that the EPs highlighted as important 

contributors to distress. A possible explanation for this could be that EPs may have a limited 

sense of collective agency, which could perhaps be linked to the lack of shared definition, 

mission statement, and clear ontological framework for EP practice described previously. 

This could be an area for exploration in future research. 

5.10 Reflexivity 
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This section is written to provide context to the reader about the potential impact that 

I had as the researcher on this study, and in particular the analysis and conclusions. As a 

contextualist, I acknowledge that the ófindingsô of this study derive from my own interactions 

with and beliefs about reality, and do not reflect an objective external reality that was 

awaiting my discovery within the data. However, it remained important for me to practice as 

a reflexive researcher so that my interpretations stayed close to the data and reality as 

described by the participants, rather than exclusively reflecting my own positions and 

interests. 

Looking back on my familiarisation notes, before I had conducted the interviews I 

clearly anticipated that the conversations would have more of a focus on diagnosis and 

labelling. Although diagnoses were discussed and there were suggestions that it would be 

helpful to move away from them, this topic was less prominent than I expected. The 

participants also seemed to have largely ignored the óGeneral Patternsô section of the PTMF. 

This is the part of the PTMF which seems to attempt to move the PTMF beyond being a 

model that can be applied in practice with individuals, and towards being a model for a whole 

new way of approaching mental health and diagnoses. This could be considered the óUSPô 

(unique selling point) of the PTMF as compared to other storytelling approaches or 

approaches which emphasise the causal impact of contextual factors. However, it is possible 

that this section seemed less relevant to educational psychology for the participants, due to 

their understanding of the differences between the diagnoses that EPs commonly deal with in 

comparison to CPs and of their differing roles in diagnosis, but this was not explored by 

participants. 

Prior to undertaking this research, I had no experience in using the PTMF. However, 

there had been times when I felt that the approach that I was taking was inadequate, and 

where the PTMF may have provided a useful alternative had I known about it. For example, I 
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was asked to deliver a group with young people who had experienced multiple internal and 

external exclusions from school. The aim was to teach them to better regulate their emotions. 

I planned a series of sessions based on CBT, with activities to help them to recognise their 

feelings and ófaultyô thinking patterns. However, the young people seemed to have bigger 

issues on their mind, bringing every conversation back to racism or being hated and 

misunderstood by teachers. After carrying out my literature search, I thought it could be 

interesting to replicate Reis et alôs (2019) PTMF-based intervention with a group of young 

people like this, as I felt that helping them to make sense of their experiences may have been 

more impactful. These feelings may have made me particularly hopeful that the PTMF could 

achieve the things that I felt some other models and approaches lacked. This could have 

oriented me to lend more weight to the positives reported by participants.  

I also held (and still loosely hold) a view that the EP profession demands a superficial 

engagement with issues of power, social justice and politics, that virtue signalling and 

appearing to be on the órightô side of certain issues are expected, but that órocking the boatô 

and the genuine questioning of authority are considered to be at odds with the picture of 

reflective, considered, quiet rationalism that EPs seem to present. This may have made the 

political and philosophical reflections shared by the participants seem particularly salient to 

me. I noticed that there were times in the interviews where I strongly identified with what the 

participants were saying and had to resist the urge to join in and share my opinions. I 

managed this by writing in my research journal (see Appendix R for excerpts) and by having 

regular conversations with my supervisors about my own perspectives on the politics and 

philosophy of the job. 

Throughout the analysis process, I was drawn to the conflict between systemic causes 

and individual solutions. This is something that I believe that I am particularly sensitive to 

because of my beliefs and experiences. As a TEP I find myself making small-scale 
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recommendations for individual children which feel wholly inadequate when I allow myself 

to consider the radical societal overhaul that I actually consider to be necessary. Additionally, 

my left-wing political beliefs mean that I view current society as placing too much emphasis 

on individualism, competitiveness and productivity, and not enough on compassion, 

connecting and collective good. Because of this, I considered ignoring this aspect and 

concluding that the PTMF had supported the EPs to manage tensions between conflicting 

ideas. 

However, on returning to the data, revisiting my codes and tweaking and re-tweaking 

my developing themes to check that my analysis was grounded in the data, I decided that I 

could not ignore something which seemed so prominent to me. I made changes to the themes 

and how they were organised in relation to each other, but no matter how I looked at it, there 

did seem to be quite a lot of evidence that the participants were attributing systemic issues as 

the cause of their clientôs problems, but frequently making recommendations at an individual 

level and providing few insights into ways that EPs may make changes at a wider systemic 

level. 

5.11 Strengths and Limitations 

 A critical realist, contextualist position has been maintained throughout this research, 

which includes an understanding that individuals interpret and, to an extent, construct their 

own realities, including through dialogue with others. This research therefore represents my 

interpretation of the data that I collected from a particular group of individuals at a particular 

time. When describing Reflexive TA, Braun and Clarke (2021a, pp. 270) warned against 

ópositivism creepô. This is where values from quantitative positivist-empiricist research, such 

as striving for objectivity, are incorporated into qualitative research. As such, limitations 

around sample size and generalisability are not considered relevant for this research.  
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 Although objectivity was not the aim, the researcher was keen to ensure that the 

processes undertaken at each stage of the research were transparent to ensure trustworthiness 

and rigour. This has been offered by maintaining an audit trail of the analysis process and 

including a reflexive account of the researcherôs own experiences and positions in relation to 

the research topic and findings. Due to the contextualist epistemology, it was not considered 

possible for the researcher to have no impact on the research process or analysis. Rather, it is 

acknowledged that the findings presented will inevitably be influenced by my positions as a 

researcher. 

 Although the aim of this research was to produce one interpretation of the views and 

experiences of the participants, it is hoped that this may have utility to other practitioners. To 

support with this, I have linked the themes that I have generated with research and theory to 

provide a possible explanation as to why these findings may have occurred.  

I have also provided information about the context within which the data was 

collected to allow the reader to draw conclusions about whether the data and interpretations 

may be transferable to their own context. However, a limitation of this research exists in the 

amount and type of data collected to contextualise the findings. Given the nature of the 

PTMF and some of the reflections that the discussion prompted, it may have been helpful to 

ask the participants about a range of characteristics such as gender, race and (dis)ability. As 

the PTMF may be particularly suitable for or attractive to individuals for whom mainstream 

supportive services have been unhelpful, it could also have been useful to know about the 

participants own experiences of and relationships to help. However, this was considered 

sensitive information which may have made participants feel uncomfortable. 

 A self-selecting strategy for recruitment was employed, meaning that participants 

volunteered to participate if they felt that they met the inclusion criteria. This approach could 
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lead to the recruitment of individuals with particularly strong views, or with personality traits, 

opinions and values that mean that they are particularly open to and interested in taking part 

in research of this kind. However, this was considered a necessary approach as the PTMF is a 

relatively new framework and does not yet seem to be widely known by EPs. 

 The research also focused on individuals who had already made use of the PTMF, 

with a particular call for participants who had used the PTMF extensively or who had 

incorporated it into many aspects of their practice. This was done in the hopes that the 

participants recruited would have a range and depth of experience to speak to. However, this 

may have created a bias towards individuals with positive experiences of the PTMF. Despite 

this, the participants were able to reflect on some barriers to using the PTMF and challenges 

associated with it. 

5.12 Conclusions 

The PTMF seems to have utility for direct work with clients, where it can help to 

empower people, encourage them to tell and hear new and helpful stories about themselves, 

and promote personal agency. For EPs, the PTMF can also usefully promote reflection about 

the nature about purpose of the EP role, the dilemmas present within it, and how to develop a 

sense of balance between opposing ideas. The PTMF may be particularly suited to EPs who 

have an interest in the systemic causes of their clientsô problems and can facilitate the 

exploration of systemic problems beyond the school and family context. However, using the 

PTMF does not necessarily lead to the promotion or implementation of systemic solutions to 

these systemic problems. 

5.13 Implications 

5.13.1 Recommendations for Future Research 
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The current research focused on EPsô views and experiences of the PTMF. The 

following could be suggestions for future research based on the findings: 

¶ As the PTMF was deemed to have utility by the EPs in a range of situations, it would 

be worth considering how the PTMF is experienced by children, parents and school 

staff. 

¶ Once the PTMF is more widely known and used, carrying out similar research with 

EPs who have used the PTMF directly with children. 

¶ Exploring EPs sense of collective agency and how this could be promoted. 

¶ Exploring how EPs have worked at the ómacroô level of Bronfenbrennerôs model. 

¶ Implementing and evaluating a therapeutic intervention for CYP based on the PTMF. 

¶ Exploring how variations in multi-disciplinary practice impact on EP practice in 

different contexts. 

¶ Considering ways that EPs understand and carry out formulation. 

¶ Exploring the ease and brevity with which the PTMF could be explained to lay 

people. 

¶ Exploring the impact of COVID-19 on EPsô perceptions of their role. 

¶ Considering the impact of virtual distance on collaboration in EPs. 

¶ Exploring EPsô perceptions of how the political landscape impacts on their role. 

¶ Exploring EPsô views on depathologising behaviours and feelings. 

¶ Considering attitudes towards and approaches to intervention for CYP with diagnoses 

and where there has been a PTMF-based formulation. 

5.13.2 Recommendations for Practice  

This research highlighted potential uses for the PTMF in Educational Psychology 

practice, and in particular outlined the value that participants had experienced in using the 
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PTMF to discover and tell stories about their clients. EPs who wish to make use of the PTMF 

may find the following suggestions to be a helpful starting point: 

¶ Ask the key questions from the PTMF in consultation or supervision to develop 

narratives with clients, or refer to the key questions when developing 

formulations. 

¶ Mention the PTMF in multi-disciplinary meetings to promote the role of context 

in situations where the óbioô aspect of the biopsychosocial model seems to be 

dominating. 

¶ Make use of supervision, group supervision and other discussion spaces to 

develop understanding of the PTMF. 

The analysis also highlighted a tension between the focus on systemic issues when the 

EPs were considering the cause of problems, but on change primarily at an individual level 

when considering solutions. As such, I would like to suggest that EPs also consider the 

following: 

¶ Reflect on the outer circles from Bronfenbrennerôs model and how EP practice can or 

should support at the macro level. Carrying out and disseminating research beyond 

the EP profession (e.g.., approaching policy-makers, sharing findings with the general 

public, being explicit about research and theory in consultation, reports etc.) are all 

ways that this could be achieved. Some EPs may be also interested in using 

psychological knowledge to engage in activism. (Psychologists for Social Change is a 

network with an interest in exactly this.) 

¶ Additionally, it may be necessary to reflect on the óontological frameworksô 

underpinning EP practice, both individually and collectively. EPs could promote 

discussion and reflection about the frameworks which are most and least attractive as 
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individuals and within groups of EPs and share ideas about how to bring óespoused 

theoryô in line with ótheory-in-useô. 

5.14 Dissemination Strategy 

 Due to the participantsô reflections about the need for increased awareness of the 

PTMF within Educational Psychology, it is hoped that it will be possible for this research to 

be widely shared. A short report will be produced and distributed to the participants. I will 

also produce and share a presentation about this research with colleagues on my training 

course and in my EPS in the first instance. It is also hoped that I will also be able to present 

the findings at webinars and conferences relevant to EP practice. The researcherôs ultimate 

aim is to publish the research in a peer-review journal which is widely read by EPs. 

 This research also served as a reminder to me of the need to ógive psychology awayô. 

As such, I intend to link up with the PTMF interest groups to discuss and support with the 

creation of PTMF resources for children, parents and school staff. 

Word count: 37698 
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Appendices 

Appendix A: Critical Appraisal of Literature Review Papers 

CASP Qualitative Checklist 

Study Type 1. Was 
there a 
clear 
statement 
of the 
aims of 
the 
research? 

2. Is a 
qualitativ
e 
methodol
ogy 
appropria
te? 

3. Was 
the 
research 
design 
appropri
ate to 
address 
the aims 
of the 
research
? 

4. Was the 
recruitment 
strategy 
appropriate? 

5. Was the 
data 
collected in 
a way that 
addressed 
the research 
issue? 

Barnwell et 
al. (2020). 

Qualitative 
case study. 

No ς 
provides 
an aim for 
presenting 
the data 
but 
unclear 
whether 
the data 
was 
collected 
with this 
purpose in 
mind 
(highlighti
ng need 
for 
framewor
k that 
acknowled
ges power 
in relation 
to climate 
distress). 

Yes ς 
highlights 
the needs 
of the 
people in 
the area 
where 
the case 
study was 
conducte
d from 
their 
perspecti
ve. 

/ŀƴΩǘ ǘŜƭƭ 
ς no 
discussio
n as to 
how/why 
particula
r method 
was 
chosen. 

/ŀƴΩǘ ǘŜƭƭ ς no 
explanation as 
to how the 10 
people were 
selected. 

/ŀƴΩǘ ǘŜƭƭ  ς 
perspective 
of the 
people was 
key so 
interviews 
and focus 
groups 
relevant. 
However, 
processes 
unclear 
including 
language 
the 
interviews/f
ocus group 
were 
conducted 
in. 

Brown 
(2019) 

Thesis, 
thematic 
analysis. 

Yes ς 
explore 
trainee 
clinical 
psychologi
ǎǘǎΩ 
experienc
es of 

Yes ς 
allows for 
exploratio
n of 
experienc
es. 

Yes ς 
clearly 
justified. 

Yes ς clearly 
explained and 
justified. 

Yes ς 
interview 
process 
clearly 
explained. 
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workplace 
bullying 
during 
training. 

Cogan 
(2020) 

Thesis, 
grounded 
theory. 

Yes ς 
explore 
social 
processes 
in 16-18 
year olds. 

Yes ς 
allows for 
exploratio
n of 
experienc
es. 

Yes ς 
justificati
on 
provided. 

Partly ς 
strategy at 
odds with 
Grounded 
Theory 
methodology.  

Yes ς 
interview 
process 
explained. 

Paradiso & 
Quinlan 
(2021) 

Thematic 
analysis. 

Yes ς 
explore 
ŎŀǊŜƎƛǾŜǊΩǎ 
experienc
es of 
power, 
threat, 
meaning 
and threat 
response. 

Yes ς 
allows for 
exploratio
n of 
experienc
es. 

Yes ς 
qualitativ
e 
approach
, 
interview
s for 
individua
l 
experien
ces.  

Yes ς criteria 
appropriate 
for research 
questions, 
recruited 
through 
support 
service which 
may have 
impacted on 
representativ
eness of 
sample. 

Yes ς 
interview 
process 
explained 
and 
transcripts 
member 
checked. 

Schnacken
burg (2019) 

Thesis, 
grounded 
theory. 

Yes ς 
explore 
and 
explain 
experienc
es of 
young 
people 
with Body 
Dysmorph
ic 
Disorder. 

Yes ς 
allows for 
exploratio
n of 
experienc
es and 
explanati
ons from 
perspecti
ve of 
experts 
by lived 
experienc
e. 

Yes ς 
clearly 
justified. 

Yes ς inclusion 
criteria 
justified, 
process 
suitable for 
grounded 
theory 
methodology. 

Yes ς 
processes 
explained in 
depth. 

Siverns 
(2019) 

Thesis, 
Interpretative 
Phenomenolo
gical Analysis. 

Yes ς  
explore 
experienc
es of 
mothers 
with 
trauma 
histories 
who 
decided 
(or agreed 
with the 
decision) 
to place 

Yes ς 
allows for 
in-depth 
exploratio
n of 
experienc
es. 

Yes ς 
clearly 
justified. 

Yes ς 
explanation of 
process given, 
criteria 
appropriate 
for study 
aims.  

Yes ς 
interview 
process 
explained. 
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their child 
into care. 

 

Study 6. Has the 
relationship 
between 
researcher and 
participants 
been adequately 
considered? 

7. Have ethical 
issues been 
taken into 
consideration? 

8. Was the 
data 
analysis 
sufficiently 
rigorous? 

9. Is there 
a clear 
statement 
of 
findings? 

10. How 
valuable is the 
research? 

Barnwell et al. 
(2020) 

/ŀƴΩǘ ǘŜƭƭ ς 
ǊŜǎŜŀǊŎƘŜǊΩǎ 
relationship with 
community is 
not discussed. 

/ŀƴΩǘ ǘŜƭƭ ς no 
approval 
bodies 
mentioned, no 
descriptions of 
how 
participants 
were kept 
from harm. 

/ŀƴΩǘ ǘŜƭƭ ς 
not always 
clear what 
has come 
from 
participants. 
Unclear 
whether 
data came 
from 
interviews 
or focus 
group. 

No ς not 
always 
clear what 
the 
evidence 
was for 
findings 
presented. 

Limited ς 
authors have 
suggested 
implications, 
including the 
need to 
consider 
operation of 
power in 
climate 
distress. 
 
EXCLUDE from 
review. 

Brown (2020) Yes ς one 
interviewee 
known to the 
researcher, 
researcher 
reflects on 
impact of own 
experiences as 
member of the 
trainee 
population. 

Yes ς approval 
sought, ethics 
explored in 
some detail. 

Yes ς 
process 
described in 
detail. 

Yes ς 
themes 
described 
in depth 
and 
examples 
from data 
given. 

Acceptable ς 
findings 
discussed in 
relation to 
previous 
literature, 
some 
implications 
highlighted, 
suggestions 
for further 
research given 
and 
appropriate. 

Cogan (2020) No ς research 
from social 
constructionist 
perspective but 
little exploration 
ƻŦ ŀǳǘƘƻǊΩǎ 
influence on 
data and 
findings. 

Yes ς approval 
sought, ethics 
explored in 
detail. 

Yes ς 
process 
described in 
detail, 
negative 
case 
analysis 
presented. 

Yes ς 
emergent 
theory 
presented 
graphically. 

Acceptable ς 
some 
implications 
suggested 
although with 
a lack of 
clarity. 

Paradiso & 
Quinlan (2021) 

Yes ς no prior 
relationships, 
researcher not 
part of 

Yes ς approval 
sought. 

Yes ς 
process 
described, 
two authors 

Yes ς 
themes 
explored in 
depth and 

Acceptable ς 
suggestions 
given for 
practice and 
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population of 
interest. 

coded 
separately 
and 
compared. 

examples 
from data 
given. 

research and 
limitations 
acknowledged. 

Schnackenburg 
(2020) 

Yes ς researcher 
identifies 
relationship to 
population and 
reflects on 
potential 
impact. 

Yes ς approval 
sought, ethics 
explored in 
detail. 

Yes ς 
process 
described in 
detail, 
negative 
case 
analysis 
presented. 

Yes ς 
findings 
presented 
as model, 
examples 
from data 
given. 

Acceptable ς 
many 
implications 
for practice 
highlighted. 

Siverns (2019) /ŀƴΩǘ ǘŜƭƭ ς 
ǊŜǎŜŀǊŎƘŜǊΩǎ 
position in 
relation to 
topic/population 
unclear. No 
prior 
relationships 
with 
participants. 

Yes ς approval 
sought. 

Yes ς 
process 
described in 
detail. 

Yes ς in-
depth 
exploration 
of themes 
and 
examples 
from data 
given. 

Acceptable ς 
implications 
for practice 
clearly stated. 

 

 

 

 

JBI Checklist for Text and Opinion 

Study 1. Is the 
source of 
the opinion 
clearly 
identified? 

2. Does 
the source 
of the 
opinion 
have 
standing in 
the field of 
expertise? 

3. Are the 
interests 
of the 
relevant 
populatio
n the 
central 
focus of 
the 
opinion? 

4. Is the 
stated 
position 
the result 
of an 
analytical 
process 
and is 
there logic 
in the 
opinion 
expressed? 

5. Is there 
reference to 
the extant 
literature? 

6. Is any 
incongruence 
with the 
literature/sour
ces logically 
defended? 

Collins 
(2019) 

Yes ς 
creator of 
the course. 

Unclear ς 
Author is 
άƎŜƴŘŜǊ 
justice 
ǎǇŜŎƛŀƭƛǎǘέΦ 

Yes ς 
although 
the author 
is 
describing 
a course 
of her 
own 
creation. 

Yes ς some 
informal 
feedback 
has been 
sought. 

Limited ς 
some 
contextualisi
ng statistics 
etc. 
provided as 
rationale for 
developmen
t of course. 

Yes ς logically 
defends 
position taken 
against 
pathologising 
women in 
abusive 
situations. 
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Fyson et 
al. (2019) 

Yes ς 
university 
professors. 

Yes ς 
professors 
of social 
work and 
teachers 
of the 
course 
being 
described. 

Yes ς 
interests 
of trainee 
social 
workers 
and future 
service-
users 
considere
d. 

Yes ς 
reasons for 
the 
developme
nt of the 
course 
have been 
explained. 

Yes ς several 
papers 
referenced. 

Yes ς explains 
position in 
relation to 
psychiatrists. 

Griffiths 
(2019) 

Yes ς 
member of 
the group 
being 
discussed. 

Yes ς 
expert by 
lived 
experience
, member 
of the 
group 
upon 
which 
reflections 
are 
shared. 

Yes ς 
reflects on 
own 
experienc
es and 
those with 
different 
needs. 

Yes ς 
author 
participate
d in the 
group and 
used the 
PTMF to 
reflect on 
own life. 

Limited ς 
references 
one or two 
papers 
relevant to 
peer 
support, 
trauma and 
the PTMF. 

N/A 

Reis et al. 
(2019) 

Yes ς 
forensic 
psychologis
ts, 
facilitator 
of group 
being 
discussed. 

Yes ς 
forensic 
psychologi
st, not 
previously 
published. 

Yes ς uses 
data from 
the group 
to reflect 
their 
experienc
es. 

Yes ς 
informal 
feedback 
sought. 

Limited ς 
references 
to narrative 
practice and 
research on 
long-term 
imprisonme
nt. 

N/A 

SHIFT 
Recovery 
Communi
ty (2020) 

Yes ς 
although 
the authors 
are 
unnamed, 
they are 
members 
of the 
group being 
described. 

Yes ς 
experts by 
lived 
experience
. 

Yes ς 
includes 
range of 
reflections 
from 
group. 

Yes ς 
authors 
used PTMF 
for own 
reflections 
and 
participate
d in group. 

No - only the 
PTMF is 
referenced. 

N/A 
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CASP Systematic Review Checklist 

Paper Type 1. Did the 
review 
address a 
clearly 
focused 
question? 

2. Did the 
authors 
look for 
the right 
type of 
papers? 

3. Were all 
appropriate, 
relevant 
studies 
included? 

4. Did the 
authors do 
enough to 
assess quality 
of the 
included 
studies? 

5. If the 
results of 
the review 
have been 
combined, 
was it 
reasonable 
to do so? 

Elander 
et al. 
(2021) 

Literature 
Review 

Yes - what 
are birth 
ǇŀǊŜƴǘǎΩ 
experiences 
of 
compulsory 
child removal 
(from 
perspective 
of PTMF)? 

/ŀƴΩǘ ǘŜƭƭ ς 
inclusion 
and 
exclusion 
criteria not 
apparent. 
However 
the papers 
reviewed 
are 
suitable for 
a 
qualitative 
review. 

/ŀƴΩǘ ǘŜƭƭ ς 
search 
strategy not 
outlined. 

/ŀƴΩǘ ǘŜƭƭ ς no 
information 
given about 
whether 
appraisal tools 
were 
used/studies 
had to be of a 
certain 
standard to be 
included. 

Yes ς 
patterns 
within 
findings 
have been 
identified 
with 
examples 
from each 
of the 
relevant 
studies. 

Cantrell 
(2021) 

Systematic 
literature 
review as 
part of 
thesis. 

Yes ς what 
are the 
psychological 
experiences 
and 
outcomes of 
claiming (or 
attempting to 
claim) 
benefits in 
the UK? 

Yes ς 
inclusion 
and 
exclusion 
criteria 
justified. 

Yes ς search 
method 
clearly 
outlined. 

Yes ς CASP 
used to 
appraise 
rigour which 
informed 
interpretation 
of studies. 

Yes ς 
thematic 
synthesis 
approach 
taken. 

 

Paper 6. What are the 
overall results of 
the review? 

7. How 
precise are 
the results? 

8. Can the 
results be 
applied to the 
local 
population? 

9. Were all 
important 
outcomes 
considered? 

10. Are the 
benefits 
worth the 
harm/costs? 

Elander 
et al. 
(2021) 

Birth parents have 
often used threat 
responses to survive 
history of trauma 
and adversity 
compounded by 
systemic 
disadvantage. Those 
responses impact 
their parenting skills 

N/A Yes ς based 
on UK 
studies. 

Yes ς 
outcomes fit 
with stated 
aims. 

N/A 



179 
 

 
 

and the ways that 
they engage with 
court proceedings 
and cope with child 
removal. 

Cantrell 
(2021) 

Claiming benefits is 
associated with 
adverse 
psychological 
effects. 

N/A ς 
although 
clear and 
thorough 
process used 
for analysis 
and 
integration. 

Yes ς based 
on UK 
studies. 

Yes ς 
outcomes fit 
with stated 
aims. 

N/A 
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JBI Checklist for Case Reports 

мΦ ²ŜǊŜ ǘƘŜ ǇŀǘƛŜƴǘΩǎ ŘŜƳƻƎǊŀǇƘƛŎ 
characteristics clearly described? 

Partly ς information is fairly minimal given the 
single case study design. 

2. Was the ǇŀǘƛŜƴǘΩǎ ƘƛǎǘƻǊȅ ŎƭŜŀǊƭȅ ŘŜǎŎǊƛōŜŘ 
and presented as a timeline? 

No ς ǎƻƳŜ ƪŜȅ ŘŜǘŀƛƭǎ ŀōƻǳǘ ǘƘŜ ǇŀǘƛŜƴǘΩǎ 
history were provided. 

3. Was the current clinical condition of the 
patient on presentation clearly described? 

Partly ς data from pre-measures given plus 
some description of his current situation. 

4. Were diagnostic tests or assessment 
methods and the results clearly described? 

Diagnostic methods ς N/A 
Assessment methods ς yes, all described with 
information re. validity etc.  

5. Was the intervention clearly described? Yes ς detailed account given. 

6. Was the post-intervention clinical condition 
clearly described? 

Yes ς quantitative and qualitative data given. 

7. Were adverse events or unanticipated events 
identified and described? 

Yes ς discrepancies between qual and quant 
data discussed in detail. Potential explanations 
provided for decrease in self-esteem measure. 

8. Does the case report provide takeaway 
lessons? 

Yes ς provides intervention outline based on 
feedback and implications for practice. 

 

Long Godfrey Evaluation Tool for Quantitative Research Studies 

(1) STUDY OVERVIEW 

Purpose  

1. What are the aims of the study? Investigate the hypotheses: 1. Describing a case of psychosis 

using a PTM narrative reduces stigmatising attitudes relative to using a DSM-5 diagnosis of 

schizophrenia; 2. Describing a case of psychosis using a PTM narrative is associated with less positive 

attitudes to help-seeking relative to using a DSM-5 diagnosis of schizophrenia; 3. Describing a case of 

psychosis using a PTM narrative diminishes the perceived helpfulness of treatment options relative 

to using a DSM-5 diagnosis of schizophrenia. 

2. If the paper is part of a wider study, what are its aims? N/A 

Key Findings  

3. What are the key findings of the study? Hyp 1 and 3 supported by data. 

Evaluative Summary 

4. What are the strengths and weaknesses of the study and theory, policy and practice implications? 

Strengths ς large sample size, attempt to constrain extraneous variables like gender, appearance 

Weakness ς conclusion not fully supported by the data (PTM formulation may undermine 

confidence in medicalised care and not taking medication), ecological validity, 

formulations/diagnostic statement not written by qualified CP or psychiatrist, participants 

potentially from very different cultural contexts (no breakdown by specific country of residence). 

(2) STUDY, SETTING, SAMPLE AND ETHICS 

The Study  
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5. What type of study is this? Between-groups experimental vignette 

6. What was the intervention? PTM formulation 

7. What was the comparison intervention? DSM5 diagnosis of schizophrenia 

8. Is there sufficient detail given of the nature of the intervention and the comparison intervention? 

Limited (examples would have been useful) 

9. What is the relationship of the study to the area of the topic review? Relevant 

Setting  

10. Within what geographical and care setting was the study carried out? Ireland although 

advertised on international social media sites and wide range of respondents. 

Sample  

11. What was the source population? General public on internet. 

12. What were the inclusion criteria? Unclear 

13. What were the exclusion criteria? Unclear 

14. How was the sample selected? Self-selected. 

15. If more than one group of subjects, how many groups were there, and how many people were in 

each group? 351 participants 

16. How were subjects allocated to the groups? Randomly. 

17. What was the size of the study sample, and of any separate groups? Not clear how many in each 

group or if the groups differed from each other in any way (but important variables were controlled 

for in analysis). 

18. Is the achieved sample size sufficient for the study aims and to warrant the conclusions drawn? 

Yes. 

19. Is information provided on loss to follow up? N/A 

20. Is the sample appropriate to the aims of the study? Possibly ς perhaps could have chosen single 

population (eg. exclude non-Irish participants). 

21. What are the key sample characteristics, in relation to the topic area being reviewed? Over 1/3 

had studied some psychology, not clear how many had lived experience of mental health difficulties. 

(3) ETHICS 

22. Was Ethical Committee approval obtained? Yes 

23. Was informed consent obtained from participants of the study? Yes 

24. Have ethical issues been adequately addressed?  Yes 

(4) GROUP COMPARABILITY AND OUTCOME MEASUREMENT 

Comparable Groups 
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25. If there was more than one group was analysed, were the groups comparable before the 

intervention? In what respects were they comparable and in what were they not? Not clear, controls 

used. 

26. How were important confounding variables controlled (e.g. matching, randomisation, in the 

analysis stage)? At analysis. 

27. Was this control adequate to justify the author's conclusions? Yes. 

28. Were there other important confounding variables controlled for in the study design or analyses 

and what were they? Any that were found to have an impact on first analysis. 

29. Did the authors take these into account in their interpretation of the findings? Yes. 

Outcome Measurement 

30. What were the outcome criteria?  Stigma, attitudes towards seeking help and attitudes towards 

treatment options. 

31. What outcome measures were used? Social Distance Scale, Attribution Questionnaire, Mental 

Help Seeking Attitudes Scale, Attitudes Towards Treatment Options Scale 

32. Are the measures appropriate, given the outcome criteria? Yes 

33. What other (e.g. process, cost) measures are used? None 

34. Are the measures well validated? SDS = high internal consistency, AQ-9 = low internal 

consistency (considered acceptable with one item removed), MHSAS = high internal consistency, 

ATTOS = high for specialist and community, low for medical. 

35. Are the measures of known responsive to change? No 

36. Whose perspective do the outcome measures address (professional, service, user, carer)? 

General public attitudes. 

37. Is there a sufficient breadth of perspective? Yes 

38. Are the outcome criteria useful/appropriate within routine practice? N/A 

39. Are the outcome measures useful/appropriate within routine practice? N/A 

Time Scale of Measurement 

40. What was the length of follow-up, and at what time points was outcome measurement made? 

Immediately 

41. Is this period of follow-ǳǇ ǎǳŦŦƛŎƛŜƴǘ ǘƻ ǎŜŜ ǘƘŜ ŘŜǎƛǊŜŘ ŜŦŦŜŎǘǎΚ ¸ŜǎΣ ōǳǘ ŘƻŜǎƴΩǘ ŀƭƭƻǿ ŦƻǊ 

cumulative effects. 

(5) POLICY AND PRACTICE IMPLICATIONS 

42. To what setting are the study findings generalisable? (For example, is the setting typical or 

representative of care settings and in what respects?) Hard to tell as population not clear and 

unnatural conditions. 

43. To what population arŜ ǘƘŜ ǎǘǳŘȅΩǎ ŦƛƴŘƛƴƎǎ ƎŜƴŜǊŀƭƛǎŀōƭŜΚ ¦ƴŎƭŜŀǊΦ 
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44. Is the conclusion justified given the conduct of the study (For example, sampling procedure; 

measures of outcome used and results achieved?) Yes, largely. 

45. What are the implications for policy? N/A 

46. What are the implications for service practice? Considering clinical formulations (unclear 

whether PTM is important part of it). 

(6) OTHER COMMENTS 

47. What were the total number of references used in the study? 69 

48. Are there any other noteworthy features of the study? No 

  



184 
 

 
 

Appendix B: Recruitment Adverts 

Email to Forum 

Dear all, 

My name is Elaine and I am a Year 3 Trainee EP at the Tavistock and Portman NHS Foundation 

Trust. I am currently looking to recruit participants to interview for my thesis research on Educational 

Psychologistsô views and experiences of the Power Threat Meaning Framework.  

Who can take part? 

You can take part if you: 

¶ Are a qualified EP (at either masters or doctoral level) or TEP on a HCPC and BPS approved 
and accredited EP doctorate training course. 

¶ Were working as an EP or on a training placement as a TEP in the UK at the time that you 
made use of the framework. 

¶ Are familiar with the Power Threat Meaning Framework either through exposure as part of 
your EP training, CPD or through your own reading/interest. 

¶ Have made use of the framework in one (or more) of the following ways at least once: 
o Used the framework to guide consultation (either in conjunction with other models or 

not) 
o Used the framework to assist with formulation (either in conjunction with other models 

or not) 
o Used the framework to inform an assessment approach 
o Used the framework when providing supervision, peer-support groups etc. 
o Used the framework when developing/delivering training 
o Used the framework in another way during and as part of your EP practice 

 

Interviews are expected to last for around 45 minutes and will require participants to talk in depth 

about their experience of applying the framework within their EP practice. I am particularly keen to 

hear from EPs who have used the framework more than once or who have embedded the framework 

within some aspect or aspects of their practice. However, those who have used the framework once 

but feel sufficiently familiar with the PTMF to speak in-depth about their experience are also warmly 

welcomed to participate. 

What would participation involve? 

Participants will be asked to take part in a virtual interview using secure video conferencing software. 

The interviews are expected to last for around 45 minutes and, if you do choose to take part, will be 

scheduled at a time which is convenient for you. The interview would involve answering questions 

about your views and experiences of using the Power Threat Meaning Framework in your practice as 

an EP. 

The research is being supervised by Dr Dale Bartle, an Educational Psychologist and Research 

Supervisor at the Tavistock and Portman NHS Foundation Trust. The project has been given ethical 

approval by the Tavistock Research Ethics Committee. 

How can I find out more? 

Please contact me on the email address below if you would be willing to take part or would like further 

information. 

Thank you for your time. 

Best wishes, 

Elaine Milligan 

emilligan@tavi-port.nhs.uk 

mailto:emilligan@tavi-port.nhs.uk
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Email to ñbest practiceò EPS 

Dear [name], 

My name is Elaine and I am a Year 3 Trainee EP at the Tavistock and Portman NHS Foundation 

Trust. I am currently looking to recruit participants to interview for my thesis research on Educational 

Psychologistsô views and experiences of the Power Threat Meaning Framework. I noticed on the BPS 

website that you have previously been involved in some work around the use of the framework in EP 

practice, and so I wanted to offer you (and colleagues) the opportunity to participate in my study. 

Participation would involve a virtual interview via secure video conferencing software. The interview 

would involve answering questions about your experiences of making use of the framework and your 

views on it. I have attached the Information Sheet with more details. 

Please email me if you would like to take part and we can arrange a mutually convenient date and 

time for the interview. I would also appreciate if you could share the Information Sheet with any 

colleagues who may be interested. 

Let me know if you have any questions. I will look forward to hearing from you and/or any interested 

colleagues. Thank you for your time. 

Best wishes, 

Elaine Milligan. 

emilligan@tavi-port.nhs.uk 

 

Email to known EPs 

Dear [name], 

I am currently conducting my thesis research on EPsô views and experiences of the Power Threat 

Meaning Framework. I am looking for participants to interview who have made use of the framework 

in some way within their practice (see attached Information Sheet for more details). Participation 

would involve a virtual interview via secure video conferencing software. The interview would involve 

answering questions about your experiences of making use of the framework and your views on it. 

Please email me if you would like to take part and we can arrange a mutually convenient date and 

time for the interview. If you know of colleagues who have made use of the framework and may be 

interested in participating I would appreciate if you could share the invitation with them. 

Let me know if you have any questions. I will look forward to hearing from you and/or any interested 

colleagues. Thank you for your time. 

Best wishes, 

Elaine Milligan. 

emilligan@tavi-port.nhs.uk 

  

mailto:emilligan@tavi-port.nhs.uk
mailto:emilligan@tavi-port.nhs.uk
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Appendix C: Information Sheet 

 

 

Research Information Sheet 

Exploring Educational Psychologistsô views and experiences of the Power Threat 

Meaning Framework. 

You are invited to take part in an interview for a research study. The purpose of this Information 

Sheet is to provide you with the information that you need to consider in deciding whether to 

participate. 

Who is doing the research? 

The research is being carried out by Elaine Milligan, a Trainee Educational Psychologist at the 

Tavistock and Portman NHS Foundation Trust (emilligan@tavi-port.nhs.uk). The research is 

sponsored by the Tavistock and Portman NHS Foundation Trust and ethical approval has been 

received from Tavistock and Portman Trust Research Ethics Committee on [date]. This means that 

the research is safe to take part in and should cause you no harm. 

The Principal Investigator is Dr Dale Bartle, Academic Tutor and Research Supervisor at the Tavistock 

and Portman NHS Foundation Trust (dbartle@tavi-port.nhs.uk).  

Why is the research being done? 

The researcher would like to find out the views and experiences of EPs who have made use of the 

Power Threat Meaning Framework. It is hoped that the research can build greater understanding of 

the applicability of the framework to EP practice by considering the views and experiences of those 

who have already used it. 

Who can take part? 

You can take part if you: 

¶ Are a qualified EP (at either masters or doctoral level) or TEP on a HCPC and BPS approved 
and accredited EP doctorate training course. 

¶ Were working as an EP or on a training placement as a TEP in the UK at the time that you 
made use of the framework. 

¶ Are familiar with the Power Threat Meaning Framework either through exposure as part of 
your EP training, CPD or through your own reading/interest. 

¶ Have made use of the framework in one (or more) of the following ways at least once: 
o Used the framework to guide consultation (either in conjunction with other models 

of not) 
o Used the framework to assist with their formulation (either in conjunction with 

other models or not) 
o Used the framework to inform an assessment approach 
o Used the framework when providing supervision, peer-support groups etc. 
o Used the framework when developing/delivering training 
o Used the framework in another way during and as part of your EP practice  

 

mailto:emilligan@tavi-port.nhs.uk
mailto:dbartle@tavi-port.nhs.uk
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Interviews are expected to last for around 45 minutes and will require participants to talk in depth 

about their experience of applying the framework within their EP practice. The researcher is 

particularly keen to hear from EPs who have used the framework more than once or who have 

embedded the framework within some aspect or aspects of their practice. However, those who have 

used the framework once but feel sufficiently familiar with the PTMF to speak in-depth about their 

experience are also warmly welcomed to participate. 

What would taking part involve? 

Taking part involves an interview which would be recorded for transcription. The interview would be 

with the researcher. The questions would be about your views and experiences of using the Power 

Threat Meaning Framework. There are no right or wrong answers to the questions, and the 

researcher is interested in what you think is important and your own experiences. The researcher 

does not have expectations or hopes about what you might say, and is interested in your 

perspective. The interview is expected to last around 45 minutes.  

What will happen to the information I give? 

The interviews will be recorded and then transcribed. As the recording facility in Zoom will be used, 

the interview will be video as well as audio recorded. You can choose to keep the video switched off 

if you prefer. The video footage will be deleted as soon as the recordings are transcribed. In the 

transcript a pseudonym will be used and other details which might help someone to identify you will 

be removed to ensure that your data remains confidential. 

Please note, confidentiality is subject to legal limitations. This includes necessary information sharing 

for safeguarding purposes where a disclosure is made of imminent harm to self and/or others. 

The researcher will look at the information that you give to see if there are any themes or patterns in 

what you and others say. The researcher will write about these themes in a description of the study 

which is submitted as part of the Educational Psychology training course. The researcher will also 

share the information with the EPs who have taken part. This information will be presented 

anonymously (under pseudonyms) so that other people cannot tell who said what, but you may be 

able to identify yourself as you might recognise your own words. The researcher may also submit the 

findings to academic journals or present the findings at research conferences related to Educational 

Psychology. 

!ƭƭ Řŀǘŀ ǿƛƭƭ ōŜ ǊŜǘŀƛƴŜŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ¢ǊǳǎǘΩǎ 5ŀǘŀ tǊƻǘŜŎǘƛƻƴ ŀƴŘ IŀƴŘƭƛƴƎ tƻƭƛŎƛŜǎΥ 

https://tavistockandportman.nhs.uk/about-us/governance/policies-and-procedures/ and in 

accordance with UK data protection law. 

What can I do if I have any concerns about the research or following my participation? 

Participating in the research is voluntary and you can withdraw at any point until the data has been 

processed (two weeks after the interview). This means that you could finish the interview but then 

ŘŜŎƛŘŜ ƭŀǘŜǊ ǘƘŀǘ ȅƻǳ ŘƻƴΩǘ want the researcher to use the information you have given, or you could 

stop the interview if you no longer felt comfortable. If you want or need to take a break during the 

interview you can. The content of the interview is not expected to cause discomfort or distress. 

However, the researcher will debrief with you and check how you are feeling after the interview has 

taken place and signpost you to further support if necessary. 

 

https://tavistockandportman.nhs.uk/about-us/governance/policies-and-procedures/
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If you have any questions at any point please feel free to ask the researcher. If you have any 

concerns about the conduct of the researcher, investigator or any other aspect of this research 

project, please contact Beverly Roberts, Head of Academic Governance and Quality Assurance 

(academicquality@tavi-port.nhs.uk). 

Please note: 

wŜŎǊǳƛǘƳŜƴǘ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅ ƛǎ ǘŀƪƛƴƎ ǇƭŀŎŜ ƻƴ ŀ άŦƛǊǎǘ ŎƻƳŜ ŦƛǊǎǘ ǎŜǊǾŜέ ōŀǎƛǎ ŀƴŘ ƛǘ Ƴŀȅ ƴƻǘ ōŜ 

possible to contact everybody where there are more interested parties than can participate. No 

references tƻ ǘƘŜ ƛƴǘŜǊǾƛŜǿǎΣ Řŀǘŀ ƻǊ ŀƴȅ ƛƴŘƛǾƛŘǳŀƭΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ (or non-participation) in the 

research will be made in future personal or professional encounters. 

  

mailto:academicquality@Tavi-Port.nhs.uk
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Appendix D: Consent Form 

 
Research Participant Consent Form 

 
Exploring Educational Psychologistsô views and experiences of the Power Threat Meaning 

Framework. 
 

Name of Researcher: Elaine Milligan  (Trainee Educational Psychologist) 

Principal Investigator: Dr Dale Bartle  (Academic Tutor and Research Supervisor) 
 

This research is being undertaken as part of the requirements for the degree of Doctorate in 

Child, Community and Educational Psychology at the Tavistock and Portman NHS Trust.  

 

Please read the attached information sheet before signing this consent form. The researcher 

will be happy to answer any questions you have. 
                           (circle as appropriate) 
ü I have read and understood the information sheet for the above 

study. 

 

ü I have been given the opportunity to ask questions 

 

ü I understand that my participation is voluntary and I am free to 

withdraw from the study at any point until the data has been 

processed under a pseudonym (two weeks after my interview) 

 

ü I agree to take part in an interview and to the interview being 

audio and video recorded 

 

ü I agree to being anonymously quoted in the research 

 

ü I understand that due to the small number of participants I may 

recognise my own comments in the research, but that the 

researcher will remove or change details about me that would 

allow other people to identify me 

 

ü I understand that there are limits to my confidentiality for legal 

and/or safeguarding reasons 

 

ü I understand that the results of this study will be submitted as 

part of a doctoral thesis and may be published in academic 

journals relevant to Educational Psychology 

 

ü I agree to take part in the above study 

Yes / No 

 

 

Yes / No 

 

Yes / No 

 

 

 

Yes / No 

 

 

Yes / No 

 

Yes / No 

 

 

 

 

Yes / No 

 

 

Yes / No 

 

       Yes/No 

 

 

 

Name of participant   éééééééééééééééééééééééééé.. 

 

Signature     éééééééééééééééééééééééééééééé. 

 

Date  éééééééééééééééééééé 
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Appendix E: Interview Schedule 

Interview Schedule 

Check audio and visual quality, introduce self, thank participant for time, confirm seen Information 

Sheet and signed consent form, remind re. no hopes/expectations of what they might say, check for 

questions (and remind that there will be another opportunity at the end), check happy to begin 

recording. 

Contextual questions: 

What is your role?: EP, senior, TEP etc. 

What is your work context? ie. LA, private, NHS etc. 

How many years have you been an EP/What year of your training course are you in? 

Have you had any specific training on PTMF? What/who delivered? 

Semi-structured interview questions (these questions are intended as an outline and will be flexibly 

applied): 

1. Can you tell me about the time or times that you have used or drawn upon the Power Threat 

Meaning Framework in your work as an EP? 

Who was that with? What were their needs? 

What was the context? 

What did you do with it? How did you use it? 

What led to that? How did that come about? 

What happened before X? What happened after Y? 

You mentioned Z ς can you say a bit more about that? 

What does W mean to you? 

What was that like for you/them? 

What helped you to do that? 

 

2. In your view, what would you say was the impact of using the framework? 

What happened next? What was that like for you/them? 

How do you think X came about? 

Was there anything that you/they particularly liked/disliked about it? 

If you were doing that again, what would you change and/or keep the same? 

What difference (if any) did it make to use/do/draw on that? 

How else have you managed X? What (if anything) was different/similar about using the 

PTMF? 

 

3. Having used the PTMF, what are your thoughts about it now? 

In what ways/under what circumstances do you think it could be useful/not useful? 

How easy was it to use in that way? What helped you to use it? What barriers were there? 

How could those be overcome? 

Are there other ways that you think it could be used? 

In what ways does it fit or not fit with your views of the EP role? 



191 
 

 
 

 

4. Is there anything else you would like to tell me about the PTMF? 

Check again re. questions, remind re. confidentiality, anonymity etc. 
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Appendix F: Interview Transcripts  

Sam 

Interviewer: So, before we sort of launch into the interview bit about the framework, it's just good 

to get some sort of contextual information to kind of put people together and figure out what 

people have in common and things like that. So what is your role at the moment? Are you a 

maingrade, senior, TEP?  

Sam: Yes, I am a maingrade psychology in a local authority with a specialism in attachment and 

trauma. So I lead on a kind of the boroughs, city wide kind of initiative on being trauma-

informed/attachment aware so I do that sort of part time, but I also work as a specialist senior 

psychologist for kind of more independently for fostering and adoption agencies sort of nationally, 

because my specialism is attachment and trauma. So yeah, that's kind of a split roll I do so I work 

three days in the local authority and the other two, independently in private practice with families 

mainly. I kinda specialise in dyadic developmental psychotherapy. So I use that a lot with adoptive 

families or foster carers.  

Interviewer: Cool, that sounds really interesting. And, and you answered my next question already 

about local authority and so on. So how many years have you been an EP?  

Sam: How many years? I qualified in 2012, so nearly 10 years. Yeah. 

Interviewer: And for the power threat meaning framework then, have you had any specific training 

on that, or how did you sort of come to hear about it, know about it? 

 

Sam: I read an article about it a couple of years ago, I think it was a Lucy Johnstone one and I was 

like, I do a lot of this anyway to be honest in a lot of my kind of dyadic developmental 

psychotherapy. I do a lot of kind of following around Dr. Bruce Perry's work, and you know, that kind 

of within the trauma context, I feel like a lot of the principles we're connecting with that kind of shift 

in narrative from, you know, what's wrong with you to kind of what happened to you. So when I 

read that article, I think that was the sort of catalyst for me kind of more explicitly naming it also to 

my team as well, saying do you guys use this, I've come across it. We might be sort of using it but 

ȅƻǳ ƪƴƻǿΣ Ƨǳǎǘ ƪƛƴŘ ƻŦ ǳǎ ƘŀǾƛƴƎ ŀ ŦǊŀƳŜǿƻǊƪ ǘƻ Ƙƻƻƪ ƻƴ ǘƻ ƛǎ ǳǎŜŦǳƭΣ ŀƴŘ ŀŎǘǳŀƭƭȅΣ ǘƘŜƴ LΩǾŜ ōŜŜƴ 

supervising for about seven years and you, with a lot of trainees. So from that experience, I think it 

was helpful because I love doing that because actually I learn loads as well. So it's really nice to be 

able to get in a space where you know, I was like oh show me some articles that you're reading, do 

you feel like you're using that and they will ask you oh we always see you using this approach and 

they kind of put a hook on to it. So that got me kind of more intrigued by it. And then I also some my 

best friends are Clin Psychs and they use it a lot in their work. Whereas I don't think Ed Psychs kinda 

use it much I do feel that there's a more kind of expert kind of model within Ed Psych world in some 

respects as well, because there's less room for working therapeutically and the traded model in local 

authority means that it's a kind of do assessment, offer kind of consultation with the adults and then 

you're off. So that kind of ability to apply these kind of frameworks are not kind of they're not given 

any kind of explicit teaching in doctoral programmes. So it was only that I mentioned it that the 

trainees were saying oh yeah, I'm curious about it. And then they went back in their own learning. It 

wasn't something that was on their courses, but then it's important for me to highlight the super, 

the trainees that I supervise are froƳ ώǇƭŀŎŜϐ ¦ƴƛǾŜǊǎƛǘȅ ŀƴŘ ώǇƭŀŎŜϐ ¦ƴƛǾŜǊǎƛǘȅΦ ώhƪŀȅΦϐ LΩƳ ŦǊƻƳ ǘƘŜ 

[place], so, you know, they will be variation you know I appreciate from your perspective, Tavi is far 
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more kinda, you know, psychodynamic and how it might be kind of rooted in how the programme is 

kind of you know, taught so yeah, from that perspective, that's how I kind of initially came across it. 

So, I mean, I would say I'm in fairly that kind of early stages, and I've seen some of the critiques of 

the model in the recent articles as well. So yeah, that's probably where I'm at, I would say having 

been introduced to it. 

 

Interviewer: Cool, em, so can you tell me a little bit about the time or times and the way, and the 

ways that you have used or drawn upon the framework in your work as an EP?  

Sam: Yeah, absolutely. I think first of all, I found it very helpful even in statutory assessment. So 

where, for example, the kind of access to parent views would be focused on you know, what are 

your aspirations for your child? What are your, what is your understanding of needs? I found where 

there's a lot of diagnosis world where children have a number of diagnosis, you know, they've got 

!5I5 ŘƛŀƎƴƻǎƛǎΣ ŀǳǘƛǎƳΣ ǎŜƴǎƻǊȅ ǇǊƻŎŜǎǎƛƴƎ ƴŜŜŘǎΣ ŘȅǎǇǊŀȄƛŀ ǿƘŜǊŜΣ ȅƻǳ ƪƴƻǿΣ ǘƘŜȅΩǾŜ Ǝƻǘ ŀ ǿƘƻƭŜ 

reem of diagnoses. And I've used it in the sense that I kind of encouraging a kind of narrative and 

dialogue with the parents around you know, and I've got these diagnoses but I'm really curious 

about the kind of story if you like to take away you know, the diagnosis will be in my report but in 

order to help my formulation I'm really curious around the kind of early life history but also the story 

of, of, from your perspective. And, you know, what kind of has been your journey navigating all 

these different diagnoses for your child in terms of, you know, you think you understand your child 

and then there's another layer and you know, often with diagnosis comes a sort of grief, but often, if 

you like, that, you know, the child I thought I had is not the one I've got in front of me. And it's been 

really powerful in that it's enabled by just kind of creating that kind of, from the outset, has 

supported parents to feel I suppose ǎƻǊǊȅΣ ǘƘŀǘΩǎΣ ǎƻǊǊȅΣ LΩǾŜ ǎǘƻǇǇŜŘ ƛǘΦ .ǳǘ ȅƻǳ ǎŜŜΣ Ƴȅ ƛtŀŘ ƛǎ ƴƻǿ L 

can't stop the noise. We just have to let him ride out. Apologies. (Interviewer: That's okay. No 

worries.) Yeah, so, from that perspective, I feel like it's allowed the parent feel like you know, kind of 

very safe and be open and engaged. So and it's been really powerful because it's enable them to 

share vulnerability in the respect that I was just thinking of a recent case and probably that was on 

the single day when I was submitting the advice when I saw your email because I thought to myself, 

this parent has essentially shared what the three first three years of that child's life were, that 

they've never done before. This is a 10 year old child now, and no one's maybe and she's actually 

said no-ƻƴŜΩǎ ŀŎǘǳŀƭƭȅ ŀǎƪŜŘ ƳŜ ǘƘŀǘ ǿƘŀǘΣ ƴƻ ƻƴŜ ƴƻ ƻƴŜ ƘŀǎΦ tŜƻǇƭŜ have taken the diagnosis 

world as a kind of ((phone ringing)) so sorry about this. I might need to answer this only because it 

might be my child's school because they should we should we pause for a second. ((Interview 

paused)) (Interviewer: Okay, good to go.) So, yeah, the parent then shared that actually, the child's 

early life history was very unstable. She'd experienced an abusive partner where she shared that she 

was, had limited emotional availability in parenting. She essentially said, I did the bare minimum, 

and just so courageous to share all this. I was like, wow, this is significant, because, you know, how 

do you understand that to fit with his kind of needs and stuff? She was, she was like, I think that's 

why I struggle with putting in boundaries because I feel guilty. And I was like, wow, this is, you know, 

a big shift in you know, she has gone down finding diagnosis for him, she consciously became aware 

of that I didn't have to do anything. It's just the fact that I gave her the platform, to ask the right 

questions for her to feel safe enough to start to develop I suppose her thinking around his needs. 

!ƴŘ ǘƻ ƪƛƴŘ ƻŦ ǘƘƛƴƪ ŀōƻǳǘ ŀŎǘǳŀƭƭȅΣ ȅƻǳ ƪƴƻǿΣ ŀǘ ǎŎƘƻƻƭ ƘŜΩǎ ŘƻƛƴƎ ŦƛƴŜΣ ǘƘŜ ǎŎƘƻƻƭ Řƻƴϥǘ ƘŀǾŜ ŀ 

problem. The issues are really all at home and maybe I need to work on myself. You know, so she 

was kind of breaking the cycle here and thinking hang on a minute I'm consciously becoming aware 

now around I need to do something you know, the diagnoses are kind of not not important here 

about how his needs are going to develop and what's you know, there's no magic bullet for autism. 
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And I refuse to get my child medicated, she made that really clear. So then it kind of empowered 

her. Empowered her in the sense that she was asking me then how do I sort of put in boundaries 

better, how do I, I said, you know, so there's something here about your self-care, how you're, you, 

you've kind of consciously become aware around that you're actually getting your emotional needs 

met. In terms of, I was kind of processing it with her but she was very much in that safe space to kind 

of reflect on what had happened to her and how that's impacted, which it led to a formulation 

around the attachment lens, which had never been looked at. And this was a 10 year old child. And 

ultimately, you know, he's had adverse childhood experiences for the first few years of his life. So I, 

you know, checked out with her permission that I could also put that in the advice, in the 

formulation because I said you know, previously all his all the formulation about his needs are from a 

autism perspective, ADHD, sensory processing disorder, dyspraxia, he's got six diagnoses, 

Oppositional Defiant Disorder, he's even got that one, you know, and I said, well, actually, you know, 

this is about where now we need to consider the attachment lens. And then we want to maybe think 

about developing some support for yourself. Is that something you're interested in, so kind of invited 

her really, and they kind of checked in and that was just for a statutory assessment. But what 

enabled was I think, by using the kind of principles of the framework, it enabled, it wasn't 

threatening anymore. It wasn't a case of this any expert is coming to tell me what's wrong with my 

child actually. They're more curious around how things have been for me in that I am his lifelong 

attachment figure, you know, those early years, it was just him and me. So she was like, no one's 

ever really asked me about that. They just knew that I moved from the city but they know they 

didn't really, they weren't ever curious about that. And there's never been a mention of that. And it 

did make me think about how often we talk about the kind of trauma or adverse childhood 

experiences for children who are clearly identified as LAC or adopted. But what about those who are 

still with the parents and there's clear kind of emotional needs there from an attachment lens. How 

do we make sense of that with parents so that they're able to then break cycles? So I use it a lot with 

families, I would say, because, with families, you are empowering them to move away from the 

diagnosis model. Yes, I appreciate what you know, diagnosis way of thinking is a part of the jigsaw is 

the way I understand it. That paediatrician may have given that diagnosis, um or a medical 

professional. And I'm also curious about the other aspects of their kind of story if you like. I think 

then it accounts for inequalities, you know, in terms of what conditions they're living in, whether 

ǘƘŜǊŜΩǎ ōŜŜƴ ƻǘƘŜǊ ŦŀŎǘƻǊǎ ǘƘŀǘ ǘƘŜȅ ƳƛƎƘǘ ƘŀǾŜ ƻǊ ōŀǊriers they're faced, that have kind of meant 

the profile of what the self-report is might be really kind of limited into kind of what a medical 

professional hears. I know that's definitely been the case where you know a parent's limited 

understanding of conditions as met children have been diagnosed and they won't even later come 

back to me and said, do you know, what, it's only through our conversations I'm actually thinking 

and I didn't say half the things about their kind of early life history and things like that. So it did make 

me think a lot about how medical professionals may ask questions in ways that only get a skewed 

kind of response from their, from like a biased kind of response, a bit of like a confirmation bias. You 

know you only ask questions ǘƘŀǘ ǎŜŜƪ ƻǳǘ ǿƘŀǘ ȅƻǳ ǿŀƴǘ ƛƴ ŀ ǿŀȅ ǘƘŜȅΩǊŜ ƪƛƴŘ ƻŦ ƭƻŀŘŜŘΦ L ŦŜŜƭ ƭƛƪŜ 

this framework enables a very kind of non-threatening, obviously very kind of cu-, professionally 

curious narrative approach, which is part of the understanding and I think families need that. Equally 

I do appreciate, I always make it clear that some families might have repeated their story of the 

what's gone on to a lot of professionals. So I think you know where that's really clear, I would I 

would get a sense that you know, from reading this that I would make that really clear from what I 

share explicitly, my understanding and say, you know, tell me a little bit about, do you feel like that's 

ǘƘŀǘ ǘƘŀǘ ƪƛƴŘ ƻŦ ǎǳƳƳŀǊȅ L ƘŀǾŜ ŀōƻǳǘ ǘƘŜ ǎǘƻǊȅ ǘƻŘŀȅ ƛǎ ŀŎŎǳǊŀǘŜΣ ƻǊ Řƻ ȅƻǳ ŦŜŜƭ ǘƘŜǊŜΩǎ ƪey aspects 

that are missing, um and that's been really helpful actually, because then they've kind of shared you 

know, the other things that have happened, which, again, have felt really safe for them to do 
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because I've kind of acknowledged aspects of the story that don't need repeating again, because, 

you know, that's a bit like assessment paralysis, otherwise, for them and again, but actually, there's 

no intervention or there's no moving forward for my child. From that perspective. So yeah, I think it 

enables them to be more reflective as well. I think these kinds of frameworks very much, enable 

ŀŘǳƭǘǎ ǘƻ ōŜŎƻƳŜ ƳƻǊŜ ǊŜŦƭŜŎǘƛǾŜΣ ǎƻ LΩǾŜ Ŝǉǳŀƭƭȅ ǳǎŜŘ ƛǘ ƛƴ Ŏƻƴǎǳƭǘŀǘƛƻƴ ŀ ƭƻǘΦ Sometimes SENCOs are 

very, in a coaching, I use it a lot in coaching, supervision and consultation. The reason being where 

SENCOs are very stressed or used, for example, during the pandemic about where they had to shift, 

you know, and kind of and adapt, like, all of us, but I think a lot of the heads were, you know, under 

a lot of kind of stress. So what we were offering was that kind of just getting them feeling really safe 

and open. And I think this kind of framework enables that. It moves away from trying to problem 

solve straightway, just kind of going to a place of offering them more kind of acceptance and 

comfort. You're offering them acceptance and comfort that enables them to kind of shift their 

thinking themselves in a way. 

Interviewer: Yeah, and is it that acceptance and comfort then that that allows that safety that you 

were talking about or is there something else? 

 

{ŀƳΥ ¸ŜŀƘ ŀōǎƻƭǳǘŜƭȅΦ 9ȄŀŎǘƭȅΦ !ƴŘ ǎƻƳŜǘƛƳŜǎΣ ȅƻǳ ƪƴƻǿΣ L ǘƘƛƴƪΣ L ǘƘƛƴƪ ƛǘΩǎ ŎƻƴǎŎƛƻǳǎƭȅ ƴŀƳƛƴƎ ǘƘŀǘΣ 

that you know, these are really difficult conversations that are happening and you know, maybe we 

need to think about this is not the time for it, you know, I can invite you to talk about it but, you 

know, it's about, so I think I really kind of name that. Or you know, I kind of name also what's going 

on for me, and I think sometimes the expert model doesn't allow for that. You know, it goes into this 

kind of, you're a professional and you must but actually if I'm really shocked by something they've 

said, I will name that. I'm like, that's really shocked me and I'm just wondering for you how that must 

feel because you know, when I hear that, these are the things that come up for me in terms of what I 

think you might be feeling, but tell us a little bit more what it was like for you and then obviously 

that enables them to feel really safe, that I'm naming kind of authentically. I think it creates that 

authenticity, ultimately, you know, that I'm not just there to kind of do a process. I make it clear, you 

know, around if there's, you know, not I'm not I'm not dumping any of my stuff on them, but it's 

more about making sense of in that very moment, if there's any tricky things and what that might 

ƳŜŀƴ ŦƻǊ ƳŜ ƛƴ ǘŜǊƳǎ ƻŦ ǿƘŀǘ LΩƳ ƘŜŀǊƛƴƎΣ ƪƛƴŘ ƻŦ ǎƻǳƴŘƛƴƎ ǘƘŀǘ ƻǳǘ ǿƛǘƘ ǘƘŜƳΦ  

Interviewer: Yeah, so you're tapping into the sort of meaning-making bit by exploring the feelings 

that are coming up for people? And is that in supervision and consultation that you're doing that? 

Sam: That's it, because I think that's what develops them, you know, in that you're moving away 

from the expert model in that they'll come back and they'll be like oh, you know, I've been thinking 

about that. They've come back and said, you know, in between a supervision session or a coaching 

session I've had heads come back and say, you know, that's really kind of um shifted my thinking 

((inaudible)) quite powerful and, you know, come back and some of the work I've been doing and 

writing down things and sort of my really made me think around, move, shifting from this kind of 

why is this happening to me kind of narrative to what is this teaching meΚ !ƴŘ L ǿŀǎ ƭƛƪŜ ǘƘŀǘΩǎ 

amazing. I was like, you know, that's like proper empowerment there. You know, you're using that, 

you're using that kind of as an opportunity to learn and to feel empowered, even in difficult 

situations, you know, whereas before, it was, like, kind of the, you know, the head was like I was 

really kind of going, going, going but actually I was avoiding the discomfort. I was avoiding those kind 

of challenging conversations with myself. You know, and yeah, I was really like yeah, this, that's, 

that's kind of testament to the kind of atmosphere in a way and I think the values around that this 

framework very much, I think upholds so yeah, from that's where I suppose I feel like a lot of the 
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principles are used are in line. 

 

Interviewer: So that example there with the head teacher, was that some consultation work that you 

were doing with a head teacher? 

Sam: So we called it more supervision actually, but [right] yeah, that head has supervision like once a 

month. And it's because we always talk about you know, they do such a challenging demanding role, 

but actually, who gives them kind of supervision, if you like, and they really wanted to invest in that 

process, that kind of cluster of schools. So their heads were able to kind of acknowledge it, that you 

know, we well even the use of you know, supervision we even explored that, you know, what does 

that mean? You know, that, you know, sometimes there can be a kinda resistance around help 

seeking behaviours, you know, from their perspective, but we kind of made sense of what it would 

look like what it wouldn't, so we were really clear on the parameters. And I think by doing that, 

explicitly, is really important. Because then you're kind of removing barriers, you're kind of the 

unspoken stuff, and it enables the atmosphere to be, you know, as authentic as you'd like, really for 

them to feel like they can make best use of it. 

 

Interviewer: You've said a little bit about using it with parents and families for like, sort of getting the 

story and finding out the sort of what has happened to you bit, and you've also mentioned 

supervision and consultation. Are there any other ways that you, that you haven't mentioned, or 

that you haven't spoken about yet? 

Sam: Yeah, with children and young people. I think, especially where, you know, the children and 

people we see are, you know, vulnerable, in that they might, often will have additional needs. And I 

think often we use approaches that can be, come from a place of kind of authority, bias or power. So 

I think, I use it in the sense that it's about creating, again, the same conditions of safety. So to create 

ŎƻƴŘƛǘƛƻƴǎ ƻŦ ǎŀŦŜǘȅ ƛǎΣ ȅƻǳ ƪƴƻǿΣ ŘƻƛƴƎ ǊƻŀŘƳŀǇǎΣ ǎƻ LΩŘ ǎŀȅΣ ƎƻǎƘΣ ȅƻǳϥǊŜ ȅƻǳϥǊŜ ƘŜǊŜ ƴƻǿ ȅƻǳϥǊŜ 

like eight years old, but I'm really curious, what are the big things, any big things or really exciting 

things that happened to you, when you think about your journey, and make sense of that. And I 

think sort of that's been a catalyst that you know, by using it in those kinds of ways it's non-

threatening rather than come in and say, you know, I've seen Ed Psychs use a very sort of, you know, 

I'm here for an assessment just need to know, what do you, what do you think you have difficulties 

with? You know, that already sets up a resistance or a defensiveness. So I think it's about using such 

a framework to create conditions of safety for the child, where possibly they've either had adults 

ǘƘŀǘ ŀǊŜ ŜƛǘƘŜǊ ǘƻƻ ƪƛƴŘ ƻŦΣ ŜǎǇŜŎƛŀƭƭȅ ǿƘŜǊŜ ǘƘŜǊŜϥǎ ǎƛǘǳŀǘƛƻƴǎ ǿƘŜǊŜ ǘƘŜȅΩǾŜ ŜƛǘƘŜǊ ƘŀŘ ŀŘǳƭǘǎ ƛƴ 

their life that are too conǘǊƻƭƭƛƴƎ ƻǊ ǘƻƻ ǇŀǎǎƛǾŜΦ {ƻ ǘƻ ƘŀǾŜ ŀƴ ŀŘǳƭǘ ǘƘŜƴ ƛƴ ǘƘŜƛǊ ƭƛŦŜΣ ǿƘŜǊŜ ǘƘŜȅΩǊŜ 

actually kind of giving them the appropriate empowerment and agency to share things is really 

important. You know, so yeah, I think it's important to use it from that perspective, because also it 

will tap into things that sometimes don't get spoken about, like race, about gender, things like that, 

you know, where children by using such framework, children and young people in particular, are 

able to make sense of their identity and times where maybe they wish they challenged an adult and 

ǘƘŜȅ ŘƛŘƴΩǘΣ ȅƻǳ ƪƴƻǿΣ ǘƘŜȅϥǊŜ ƳŀƪƛƴƎ ǎŜƴǎŜ ƻŦ ƳŀȅōŜ ǘƘŜȅ ƳƛƎƘǘ ƴƻǘ ǎŜŜ ƛǘ ƴŜŎŜǎǎŀǊƛƭȅ ŀǎ ȅƻǳ ƪƴƻǿΣ 

trauma, but actually, it's just something that has happened to them that maybe I didn't challenge 

that adult, and it does play on my mind that you know what, I wish I did, you know, I was like that, 

what would you say to you, you know, what would you say to your younger self, kind of thing and 

that's again, that enables them to kind of make sense of how they, how they have shifted their 

ǘƘƛƴƪƛƴƎΣ ǿƘƛŎƘ ƛǎ ŀƭƭ ǇŀǊǘ ƻŦ ǘƘŀǘ ƪƛƴŘ ƻŦΣ ȅƻǳ ƪƴƻǿΣ ŎƻƴǎŎƛƻǳǎ ŀǿŀǊŜƴŜǎǎ ŀǊƻǳƴŘ LΩƳ ŘŜǾŜƭƻǇƛƴƎΣ LΩƳ 

learning. And I think that's important, especially for young people, as they're trying to navigate their 

kind of identity and appreciate their kind of lived experience and acknowledge the harder bits of it. 
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Because much of the children we see there will have been harder bits of it, and that's probably why 

ǿŜΩǊŜ ƪƛƴŘ ƻŦ ǎŜŜƛƴƎ ǘƘŜƳΦ [Yeah.] So I think it's about making that space, you know, any sort of 

assessment, I use it a lot in assessment with children and young people too, I would say.  

Interviewer: And what sort of age ranges have you kind of used it with? 

{ŀƳΥ LΩŘ ǎŀȅ ƳƻǊŜ ǿƛǘƘ ƻƭŘŜǊ ŎƘƛƭŘǊŜƴΣ ƭƛƪŜ ȅƻǳƴƎ ǇŜƻǇƭŜΣ ǊŜŀlly from that kind of more, I'd say eight, 

nine onwards really, definitely that kind of Key Stage Two upwards. Kind of, you know, with the 

younger ones equally, you know, developmentally they might be younger, and that's where you 

would use more visuals and stuff. You know, from that perspective, whereas with the older ones, it 

might just be using like, stones, you know, a bit like in narrative therapy you might use buttons, I've 

used buttons before, I've used stones, I've used shells, or whatever, you know, to kind of get them to 

feel safe enough to kind of use that as the facilitator if you like, for the dialogue, to create that kind 

of safe space. 

Interviewer: That sounds really interesting. So in your view, then, what would you say is the impact 

of using the framework? 

 

{ŀƳΥ L ǘƘƛƴƪ ŦƻǊ ƳŜΣ ǘƘŜ ŦƛǊǎǘ ƛƳǇŀŎǘ LΩƳ ƴƻǘƛŎƛƴƎ ƛǎ ǘƘŀǘ ǿŜϥǊŜ ƳƻǾƛƴƎ ŀǿŀȅ ŦǊƻƳΣ ƭƛƪŜ L ǎŀƛŘΣ ǘƘŜǊŜϥǎ ŀ 

shift because with a lot of the assessment, and consultation, often the expert model comes into 

play, or even actually, adults donating how we use our time, especially in a traded model. And it's 

like, oh, could you see this child and we need to put in an EHC application, I'm thinking okay, that 

might be an end goal, but actually the process rather than the outcome, I want to focus on the 

process being more appropriate. And through that process there has to be a, the values around 

empowering whoever we're kind of, you know, encourage encouraging to change or develop in 

terms of outcomes which is often you know, children. So in that, in the best interest of the, the 

impact is about you trying to encourage empowerment, whether that's for a parent who perhaps 

hasn't had the their voice heard or felt like their story heard, whether that's a child who hasn't really 

shared the inner feelings or ŀōƻǳǘ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ŦƻǊ ǘƘŜƳΦ hǊ Ŝǉǳŀƭƭȅ ȅƻǳ ƪƴƻǿΣ ƭƛƪŜ ŀ ƪƛƴŘ ƻŦ 

member of senior management, who probably feels like they're kind of being overloaded with other 

people's stuff and having to deal with other but actually, they haven't kind of put in any boundaries 

for themselves. So I feel this framework has really helped in a lot of the coaching and supervision I 

ŘƻΣ ƛƴ ǘƘŀǘ ƛǘΩǎ ŜƴŀōƭŜŘ ǘƘŜ ƛƳǇŀŎǘ Ƙŀǎ ōŜŜƴ ƛǘϥǎ ŜƴŀōƭŜŘΣ ǳƳΣ ȅƻǳ ƪƴƻǿΣ ŀŘǳƭǘǎ ǿƘƻ ŀǊŜ ǊŜŀƭƭȅ ǉǳƛǘŜ 

intelligent and holding down very successful, kind of big senior management, strategic jobs, but 

actually at a cost of their own sort of mental health in a way around not putting in boundaries, that 

kind of you know, workaholism in some respect, and we've kind of been able to shift that because 

there's been those feelings of agency, feelings of empowerment, feelings of reclaiming themselves 

and navigating ultimately, you know, their their kind of multiple identities. So I've had in coaching 

and supervision, lots of senior management kind of make sense of, actually, we've we've probably 

talked less, we'll probably talk less about our sort of professional identity, but more about personal 

identity. And I was like, well, they can co-, they do coexist. You know, I was like, I'm a psychologist, 

but I'm also a mother, I'm also wife, I'm also a sister, you know, we have all these various roles and 

we're navigating all of them. So it's, it's okay to make sense of them equally, you know, because the 

space we're using is safe enough to be able to then tap into that, that feeling really safe, you know, 

for them to do and that can shift to then their professional identity and that's what's happened 

really in a lot of these cases where they're able to hold better boundaries, better accountability. You 

know, there's been some really uncomfortable, I've used it a lot, for example, when in the pandemic, 

and also with the tragic murder of George Floyd where you know, I was encouraging staff to really 

think about how they might make sense of the discomfort that some of their staff are feeling right 
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now or anger about maybe you haven't even talked about this, or, you know, or they've shared you 

know, I'm actually really scared. I don't want to open a can of worms and then we really didn't, 

ōŜŎŀǳǎŜ ǘƘŀǘΩǎ ŀ ǎŀŦŜ ǎǇŀŎŜ Ƙŀǎ been that kind of, oh, well actually, it's alright to sit with the 

discomfort, that's that's part of it, you know. And with that, you can you can do both together. You 

can be you know, you can you can be doing the kind of activism and you'll be doing the healing in a 

way because you're healing yourself from stuff you've probably pushed down because you don't you 

you know, you don't want to kind of tackle it in a way yourself because it's easy, isn't it, not to think 

about it, and it's safer for you. So they've kind of it's enabled them to, I think, the fact is, we tackle 

quite a lot of difficult things that possibly professionals don't always do and I think as psychologists, 

we are in a privileged position to kind of explore using key techniques, and I think the framework is a 

is a really important one. You know, I do think it's really valuable because when we, we by nature of 

the profession hold privilege, and I think it's important to use such frameworks to make sense as 

well of our own kind of identity, and whether that's with a child, a family member, a parent, school 

staff member, you know, or even in the service where we have to challenge. I've done a lot of that in 

our service that I worked in nearly just over, last year until last year was nine years in [place] local 

authority. A really large local authority, but actually really, quite stifled in the kind of frameworks it 

uses for consultation and, um, you know, we worked quite hard, but actually a lot of the senior 

management were quite resistant to that and naming some of that was, was very difficult. And I 

think unless you kind of, services need to be openly talking about these kind of frameworks, so that 

you're kind of able to have more courageous conversations ultimately, in the local authorities you 

exist within and I'm not saying, I definitely think it has its value, but it's not the only one, you know, I 

don't profess to only use this kind of framework to make meaning of people's experiences and 

situations and then write whether it's a consultation record or, you know, an assessment, whatever 

it is, it's about, it's a piece, a sep-, a piece of the formulation really. And really a process, I see it very 

much as a process and kind of a way of being. So because I've seen psychologists who are really 

good at it. And some psychologists who are just not willing to use it because they're quite fixed in 

their kind of secure toolkit, if you like, of things. And I think their, you know, reflective supervision 

needs to make sense of that really, I think that's what I found, you know, I've been curious in peer 

supervision, with others ((inaudible)), and it's helped you know some of the ones where they really 

want to do their own learning, they will do it, you know, but it might just take time and everyone's 

got their own, you know, kind of points and I think it's about respecting that and this framework 

ŘƻŜǎΣ ŘƻŜǎ ǘƘŀǘ ŀǎ ǿŜƭƭΦ LǘΩǎ ƴƻǘ ƪƛƴŘ ƻŦΣ ȅƻǳ ƪƴƻǿΣ ǊŀƳ ƛǘ ŘƻǿƴΣ ŜȄǇŜŎǘƛƴƎ ŜǾŜǊȅƻƴŜ ǘƻ Řƻ Řƻ ǘƘƛǎ 

approach. No, it doesn't work like that. You know, it's about creating a really safe and non-

threatening environment for people to learn in. So, yeah, I think that's been a key factor around that 

kind of sense of agency and empowerment, and shifting people's thinking consciously about things 

that often, about how they set boundaries for themselves. That's how I find it really helpful in where 

they feel more empowered to do rather than fixating a focus in potentially often quite a medical 

model, it moves away into that into a more kind of narrative space. 

 

Interviewer: Yeah. You mentioned that the managers in your old place seemed quite resistant to it. 

And I was just wondering if you could clarify what you meant by it. Did you mean the framework 

itself as in the power threat meaning framework, or just change in general, or new things in general? 

 

Sam: I think change in general actually, when you talk about you know, the power threat framework 

ƛǘ ǿŀǎ ŀ ŎŀǎŜ ƻŦ ƻƘΣ ǘƘƛǎ ǿƛƭƭ ǘŀƪŜ ǘƻƻ ƳǳŎƘ ǘƛƳŜΦ ¸ƻǳ ƪƴƻǿΣ ȅƻǳǊ ȅƻǳǊ ȅƻǳǊΣ ȅƻǳΩǊŜ ŜƴŎƻǳǊŀƎƛƴƎ ǘƘƛǎ 

kind of focus on ǿƘŀǘ ƘŀǇǇŜƴŜŘ ǘƻ ȅƻǳΣ Ƙƻǿ ŘƛŘ ȅƻǳ ǎǳǊǾƛǾŜ ƛǘΚ hƘ ǿŜƭƭΣ ŀŎǘǳŀƭƭȅΣ ǘƘŜȅ ƘŀǾŜƴΩǘ Ǝƻǘ 

time, you know, we need to go into problem solving. I was like, well, actually, you know, we find that 

the problem solving will happen quicker once we've done this bit, otherwise, we're just doing a 
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sticking plaster approach often and actually that's what happens in the traded schools, you keep 

seeing the same children, you keep seeing the same issues. And I'm not, I'm not here for that, you 

ƪƴƻǿΣ L Řƻƴϥǘ ǿŀƴǘΣ ƛŦ LΩƳ ƴƻǘƛŎƛƴg, gosh, you know, I'll make sense of that with the senior 

management that, you know, you've got an 18 hour package and I'm noticing this last two terms, 

I've seen three children with all quite similar needs. And my guess is that we really need to think 

about this or that. And I think sometimes they're like, well, actually, you know if there's an adult who 

is responding the same way to children and it's not working just write down a few things in a 

consultation record about what they do and I'm like, well, actually no. Using this framework means 

ǘƘŀǘ ǿŜ Ŏŀƴ ŀŎǘǳŀƭƭȅ ǊŜŀƭƭȅ ǎƘƛŦǘ ōŜƘŀǾƛƻǳǊ ŀǎ ǿŜƭƭΣ ōŜŎŀǳǎŜ ȅƻǳΩƭƭ ǎƘƛŦǘ ǘƘƛƴƪƛƴƎ ŀƴŘ ŎƻƴǎŎƛƻǳǎƴŜǎǎ ǎƻ 

awareness about things that they maybe haven't given kind of enough kind of awareness to, or 

acknowledgment to. So yeah, I think the resistance well around within the traded model of the main 

consultation framework is used as like the Monsen et al. problem-solving framework and stuff and 

just focusing on solution focused stuff. You know, like that has a place but also, you know, this more 

kind of narrative approach is also really beneficial, especially where we have those same cases 

coming up with time and time again, really. 

 

Interviewer: And you mentioned that you use the power threat meaning framework along with 

some other sort of ways of working and frameworks and things like that. Can you say a little bit more 

ŀōƻǳǘ Ƙƻǿ ƛǘ Ŧƛǘǎ ƛƴ ǿƛǘƘ ǘƘŜƳΣ Ƙƻǿ ƛǘϥǎ ǎƛƳƛƭŀǊΣ Ƙƻǿ ƛǘΩǎ ŘƛŦŦŜǊŜƴǘΣ Ƙƻǿ ǘƘŜȅ ǎƻǊǘ ƻŦ ǿƻǊƪ ǘƻƎŜǘƘŜǊ ƛŦ 

that makes sense or how you bring them together? 

 

Sam: Yeah I think it fits in really nicely with dyadic developmental psychotherapy, because and sort 

ƻŦ ǘƘŜ όόǇŀǳǎŜύύ ǘƘŀǘ ƛǎ ŀ ǎƻǊǘ ƻŦ ǳƳōǊŜƭƭŀ ǘŜǊƳΣ ōǳǘ ǿƛǘƘƛƴ ǘƘŀǘ ƛǎ ǘƘŜ t!/9 ƳƻŘŜƭΣ 5ŀƴ IǳƎƘŜǎΩ t!/9 

model, and it does fit in really nicely with that, because there's the acceptance is a saying in that 

model, there's a curiosity, you know, in that model, clearly the empathy because, you know, you've 

got to be prepared for being able to be empathic and really ensure that the person talking to you is 

understood, is feeling understood. Otherwise, you could leave them feeling very vulnerable, you 

know, so it does fit in really nicely, I feel with dyadic and I did, I started all that kind of dyadic 

developmental psychotherapy about seven years ago now, and I remember, it shifted my thinking in 

a way because it was quite different to how Ed Psychs work. And I think that was partly because we 

don't really work with families mainly, you know, if we see them we see them sort of one off. We 

don't really see families in the way Clin Psychs do on a regular basis just because of the traded model 

ŀƴŘ ǘƘƛǎ ƛǎ L ǎǳǇǇƻǎŜ ƳƻǊŜ ǊŜƭŜǾŀƴǘ ǘƻ ǘǊŀŘŜΣ ȅƻǳ ƪƴƻǿΣ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅΣ ƪƛƴŘ ƻŦ ǎƻ ǿƘŜǊŜ ǘƘŜǊŜΩǎ 

often a traded model of service delivery. So from that perspective, I kind of feel like it fits in really 

nicely with DDP and also obviously got the kind of same principles around narrative therapy as well 

in that you're kind of more exploring the story. And you, you know, going into that kind of trauma 

informed models as well and attachment lens. So I do feel it's quite trauma-informed. And I think 

sometimes the word trauma I feel like everyone you've got to have, it's got to only be relevant to 

like, that, you, word gets used a lot, but actually, it's more about you know, everyone's had 

experiences where there might be, that, that, some level of threat, what that threat look like and 

Ƙƻǿ ǘƘŜȅ ǎǳǊǾƛǾŜŘ ƛǘ ƻǊ ŀŘŀǇǘŜŘΣ ǘƘŀǘΩǎ ǇŀǊǘ ŀƴŘ ǇŀǊŎŜƭ ƻŦ ƭƛŦŜΦ ¸ƻǳ ƪƴƻǿΣ Ƨǳǎǘ ǘŀƪŜ ǘƘŜ ǇŀƴŘŜƳƛŎΣ ŦƻǊ 

example, you know, that was a very, you know, signifƛŎŀƴǘ ǘƘǊŜŀǘ ŦƻǊ ŜǾŜǊȅƻƴŜΦ .ǳǘ ƛǘΩǎ ƭƛƪŜ ƻƪŀȅΣ 

how do you make sense of that? How did you adapt, how did you survive you know, what was your 

go to kind of stress regulation, how did your stress regulation system, I think it really fits in with Dr. 

Bruce Perry's work as well about the kind of neurosequential model of how we make sense of 

trauma and stress. So I do really find that it's really fitting with a lot of the work I do because I often 

work within teams, of a lot of loss and trauma for the families that I work with, so that the 

framework does very much align itself with that kind of way of working. And you do need time for 
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that. I do appreciate that, you know, because that's about building obviously the relationship, the 

rapport, but equally, you know, as long as it's kind of explicitly clear, I you can use it. I've used it like I 

say in that statutory assessment. I only saw that parent once, you know, virtually, and I was able to 

use the power threat framework just to kind of get a sense of those different areas and actually, 

ǘƘŀǘϥǎ ŎƘŀƴƎŜŘ Ƴȅ ŦƻǊƳǳƭŀǘƛƻƴΣ ǘƘŀǘΩƭƭ Ǝƻ ƛƴ Ƴȅ ŀŘǾƛŎŜΣ ŀƴŘ ŀƭǎƻ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅΣ ǘƘŜǊŜϥǎ ŀ ǇƛŜŎŜ ƻŦ 

work that is going to happen with the parents, you know, via early help and the school now 

becoming aware. You know, I've invited her to share, I said are you happy for me to put it in the 

ŀŘǾƛŎŜΣ ǘƘŜ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜŜ ǘƘƛǎΣ ƛǘΩǎ ƎƻƛƴƎ ǘƻ ǘƘŜƴ ŘŜǾŜƭƻǇ a conversation around really developing 

your relationship with the school further, about what support they can offer you, you know. It might 

be even that, you know, they can support you in the wider context around kind of your skills and 

things because, you know, a lot of is around her kind of self-care and identity. So, yeah, you can use 

it I think as a one off as well. But yeah, from perspective, from types of models or frameworks, I 

would say it does very much align with DDP, which is the main kind of framework that I often use 

with the work I do with families and in coaching and supervision. 

 

Interviewer Yeah. Do you think that the power threat meaning framework offers anything sort of 

extra or different to EPs compared with some of those maybe? 

 

Sam: I think DDP is relatively new, to be honest in the EP world, I'm like, or I have a lot of peer 

ǎǳǇŜǊǾƛǎƛƻƴ ŀƴŘ L ŘƻƴΩǘ ƘŀǾŜ ƛǘ ǿƛǘƘ ƭƛƪŜΣ ƭƛǘŜǊŀƭƭȅ ŀƴȅ 9tǎΣ ƛǘΩǎ ŀƭƭ /ƭƛƴ tǎȅŎƘǎΣ ƛǘΩǎ ǾŜǊȅ ƳǳŎƘ ǘƘŜƛǊ ƪƛƴŘ 

ƻŦ ǊŜƳƛǘΦ [ƛƪŜ ƭƛǘŜǊŀƭƭȅ ŦƛƴŘƛƴƎ ŀ Ŏƻƴǎǳƭǘŀƴǘ ǎǳǇŜǊǾƛǎƻǊ ǿƘƻΩǎ ŀƴ 9Ř tǎȅŎƘ ŦƻǊ ǘƘŀǘ ǿƻǊƪ ǿŀǎ ǊŜŀƭƭȅ 

difficult. And I've got it now, but it's like it took a long time so I do feel that that model is is in a same 

sort of situation, to be fair, because it's quite different to the tradition to traditional sort of 

frameworks that are used. So I think the, what it offers, I think, is a looking at things through a 

trauma-informed lens. And that's about any sort of threats really, or any kind of ruptures, any kind 

of experiences that have been difficult. So yeah, I do feel that that very much is what it offers and 

more trauma informed. 

 

Interviewer: When you when you say what it offers, were you still talking about DDP there, or are 

you talking about the power threat meaning framework or both maybe? 

 

{ŀƳΥ LΩŘ ǎŀȅ ōƻǘƘΣ ȅŜŀƘΦ 

 

Interviewer: Yeah. And is there anything that the power threat meaning framework offers that DDP 

doesn't or that some of the other frameworks that maybe are more commonly used by EPs like 

narrative? Is there anything extra or?  

Sam: Yeah I think the one thing the power threat framework explicitly kind of talks about that you 

would verbalise which not necessarily DDP says, DDP doesn't really say to do that, but is like you 

know what access to power do you have? What resources? I like that question. I think that's really 

ƛƳǇƻǊǘŀƴǘΦ .ŜŎŀǳǎŜ ǿƘŜƴ LϥƳ ŀǎƪƛƴƎ ǘƘŀǘΣ ǘƘŜȅΩǊŜ ƭƛƪŜ ƻƘΣ ŀŎǘǳŀƭƭȅΣ LϥƳ ǘƘƛƴƪƛƴƎ ƴƻǿΣ ƴƻǿ ȅƻǳ Ǝƻǘ ƳŜ 

thinking. And, you know, I think it starts getting them really reflecting. Whereas in DDP you don't 

ǊŜŀƭƭȅ ƴŜŎŜǎǎŀǊƛƭȅΣ ǘƘŀǘ ǘƘŀǘ ǉǳŜǎǘƛƻƴ ƳŀȅōŜ L ǿŀǎƴΩǘ ǊŜŀƭƭȅ ŜȄǇƭƛŎƛǘƭȅ ŀǿŀǊŜ ƻŦΣ ǿƘŜǊŜŀǎ L ǘƘƛƴƪ ƛƴ ǘƘŜ 

power threat framework, you you know, you kind of can say that with a view to openly thinking 

about where people exist within what's happened to them, why, why that's gone on, why maybe 

ǘƘŜȅϥǊŜ ǎǘƛƭƭ ƛƴ ǘƘŜ ǎŀƳŜ ǎƛǘǳŀǘƛƻƴ ƻǊ ǘƘŜ ǎŀƳŜ ǘƘƛƴƎ ƪŜŜǇǎ ƘŀǇǇŜƴƛƴƎ ŀƴŘ ǘƘŜȅΩǊŜ ƴƻǘ ŀōƭŜ ǘƻ ōǊŜŀƪ 

ǘƘŀǘ ŎȅŎƭŜΦ ²ŜΩǊŜ ƭƛƪŜΣ ƻƘΣ ǿŜƭƭ actually hang on. Maybe we're trying to firefight something constantly 

but we're not actually getting to the root of it. I think that's the helpful bit, isn't it? Where, you 
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know, it's like I remember working with a parent where it's like, oh, someone made a comment, and 

especially in those situations where I think there's, you know, real inequalities where there was a 

parent who happened to have children from, five children from all different fathers and there was a 

case where school staff or professionals very much had a narrative around, oh yeah, she is, it's just 

all her kids are crazy. They're all like that. They're all from different dads. And I was like, actually, 

well has anyone thought about breaking the cy-, about giving her help? You're always talking about 

giving the children help, who's helping her? Who's helping her to break maybe a cycle here, you're 

telling me you're noticing a pattern here, in that the relationships that are happening, something's 

happening for her, that perhaps she's going for a similar type of man, and actually that led to them 

that kind of question to her, what access to power and resources do you have? And that was like, 

actually, you know, I just go for anyone who could provide me with some, some level of financial 

security, and then I don't look for anything else. And then it was like, wow, you know, we're actually 

talking about something to break the cycle. Hang on a minute. Do you know there's these benefits 

you can be claiming for your child? She didn't even know any of this. We were like you do not have 

to just be with a man for finance reasons, you know, but because she was from a different, she, she 

migrated here, she'd come from a different part of the world, she didn't have that knowledge of the 

kind of support that is available to vulnerable adults like her, and it was only really that question that 

was like an eye opener for the school to really think about, hang on, we need to give her more 

support rather than just be saying oh, you know, put it in another plan for the child. Yes, we can do 

that and we can do the bit that is really going to break this cycle that is happening for this parent. So 

yeah, I like the framework in terms of those kind of questions because I think it enables those 

courageous conversations to happen. 

 

Interviewer: So having used the power threat meeting framework, what are your sort of overall 

thoughts about it now? 

 

Sam: I like it. I think like I said, it enables kind of uncomfortable conversations to happen, but often 

those, em, when we are in situations of feeling discomfort, that's when real learning can happen, or 

awareness can happen. And, you know, I think that's when things, behaviour can often shift where 

it's quite entrenched or really difficult situations just making meaning around that, for for whoever 

you're kind of supporting. So I do feel it needs to be more explicitly taught in doctoral programmes 

ōŜŎŀǳǎŜ ƭƛƪŜ LΩƳ ǎǳǇŜǊǾƛǎƛƴƎ ŀ ȅŜŀǊ ǘǿƻ ŀƴŘ ŀ ȅŜŀǊ ǘƘǊŜŜ Ƨƻƛƴǘƭȅ ŀǘ ǘƘŜ ƳƻƳŜƴǘ ŀƴŘ ǘƘŜȅϥǾŜ ƴŜǾŜǊ 

heard of it until I was kind of curious with them about it and stuff. And I was like, you might wanna 

ƭƻƻƪ ƛƴǘƻ ǘƘŀǘΣ Ƨǳǎǘ ǘŀƭƪ ŀōƻǳǘ ƛǘΦ !ƴŘ ȅƻǳ ƪƴƻǿΣ LΩƭƭ ƳŜƴǘƛƻƴ ǘƘƛǎ ƭƛƪŜ ƛƴ ǘƘŜ ǎŜƴǎŜ ǘƘŀǘ LΩƭƭ ǎŀȅ L ƪƴƻǿΣ L 

ǎŀǿ ǘƘƛǎ ŀƴŘ Ƨǳǎǘ ŎƘŜŎƪ ƛǘ ƻǳǘ ŀƴŘ ǎǘǳŦŦ ōŜŎŀǳǎŜ ƛǘϥŘ ōŜΣ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ we, you know, you only 

ƪƴƻǿ ǿƘŀǘ ȅƻǳ ƪƴƻǿΣ ƻǘƘŜǊǿƛǎŜ ƛǘ ƪƛƴŘ ƻŦ WƻƘŀǊƛΩǎ ǿƛƴŘƻǿΣ ŀƴŘ ƛǘϥǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ȅƻǳ ƘŀǾŜ ŀƴ 

awareness of it so I do think that you know, it needs to be very much taught on the course and it 

does fit in line with a bit like how you know, courses are now nationally trying to think a bit more 

about their anti-racism work as well, and how that fits in. I think this this framework is a really nice 

way to do that actually, because those conversations can feel very threatening for many people and I 

think this framework is actually going to help. Maybe if they had this as a tool it would create a sense 

of safety, for conversations to happen in services about maybe just practices within their own 

services, let alone you know, how they practice with families, in schools, things like that. 

 

Interviewer: Really interesting points. Em, is there anything else you'd like to tell me about the 

power threat meaning framework then? 
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Sam: No like I said, I use it quite loosely. So I don't know if this has been helpful, but I do. I am more 

ŎǳǊƛƻǳǎ ŀōƻǳǘ ƛǘΦ L ǿƛƭƭ ōŜ ƎƻƛƴƎ ōŀŎƪ ŀƴŘ ǳǎƛƴƎ ƛǘ ŀ ƭƻǘ ƳƻǊŜ ƛƴ Ƴȅ ǎŜǊǾƛŎŜ ǘƘŀǘ LΩƳ ƛƴΣ ƛƴ ǘŜǊƳǎ ƻŦ ƪƛƴŘ 

of having again, those conversations within the service something just with the team members 

around how often do we use it? Do you actually ask questions like this? What are you scared of 

when you don't? Let's talk about it actually. What questions do we end up asking instead, that is 

maybe feels quite safer when uh, from a place of comfort for us, but actually, are we just a 

maintenance factor in these same issues being brought up time and time again, just by nature of our 

kind of bias really in the tools we use? So yeah, that's how I, I'm actually, that's why I think it's a 

really important and valuable piece of research. Because I've noticed Clin Psychs use it a lot more 

just from my kind of informal catch ups and stuff with my friends and I feel like the EPs don't as 

much. That may well be just my kind of skewed experience from the [place], local authorities, um, in 

that, you know that that is where ((inaudible)) local authority no-one had heard of it, that's quite sad 

really when you think about it, and the kind of demographic they cover, yeah, I just think wow. So 

yeah I think it does need more sharing and awareness so thank you for, you know, picking this as a 

sort of topic really, and I think it'll be really worthwhile piece of research. 

LƴǘŜǊǾƛŜǿŜǊΥ !ǿ ǘƘŀƴƪ ȅƻǳ ŦƻǊ ǘƘŀǘΣ ǘƘŀǘΩǎ ǊŜŀƭƭȅ ƪƛƴŘ ƻŦ ȅƻǳΦ So if there's nothing else then I'll, I'll 

stop the recording thŜǊŜ ōŜŎŀǳǎŜ L ǘƘƛƴƪ ǘƘŀǘΩǎ ǳǎ ŎƻƳŜ ǘƻ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǎƻǊǘ ƻŦ ƛƴǘŜǊǾƛŜǿΣ ǇƻǊǘƛƻƴΣ 

ǳƴƭŜǎǎ ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ǎŀȅΚ 

Sam: No, no. 

Interview: Ok thank you so much. 

 

Jude 

 
Interviewer: Okay, have you got a little pop up to say that it's recording?  
 
Jude: Yeah.  
 
Interviewer: So before we sort of launch into all the stuff about the framework and things then, it 
would be good to just get some sort of contextual information about you so that I can kind of group 
things and see what connections that are between people and things like that. So, what is your role 
at the moment? Are you a maingrade EP, senior? Where are you in your sort of? 
 
WǳŘŜΥ ¸ŜŀƘΣ LϥǾŜ Ƨǳǎǘ ƎƻǘǘŜƴ ŀ ƴŜǿ Ǉƻǎǘ ŀŎǘǳŀƭƭȅΣ LΩƳ a senior practitioner educational psychologist 
with a lead on autism, social communication role, and got quite a long history of specialism around 
autism and work em, my last job was working for the National Autistic Society, working in one 
provision for about eight or nine years, and before that I was in the [city] as an EP. And then I am up 
in [area] now as well.. 
 
Interviewer: Cool, cool. So just to check what is your work context is that local authority or 
something else? 
 
Jude: Yeah, yeah. Local authority yup. 
 
Interviewer: And how many years have you been an EP?  
 
Jude: Since 2004. 
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Interviewer: 2004, so quite a while then. 
 
Jude: I know. Yeah, I know the wrinkles are. 
 
Interviewer: And with the power threat meaning framework then, have you had any specific training 
on that or how did you sort of come to learn about it, know about it? 
 
WǳŘŜΥ {ƻ Ƴȅ Ƴȅ ǊŜŀƭ ǎǘǊƻƴƎ ƛƴǘŜǊŜǎǘΣ ŜǊƳ Ƴȅ ǘǊŀƛƴƛƴƎΣ ōŜŎŀǳǎŜ LΩǾŜ ǘǊŀƛƴŜŘ ǎƻ ƭƻƴƎ ŀƎƻΣ Ƴȅ ǳƴŘŜǊƎǊŀŘ 
for example, years ago was a bit of a mixture of clinical psychology and educational psychology. I 
trained [abroad]. So I took a years placement and I worked with, em in the clinical psychology sort of 
[inaudible] format the that was the way the services run there. So I've always sort of through 
[inaudible] and worked in psychiatric provisions and things like that. So always through time I have 
been really interested in what our clinical knowledge tells us about cases and casework and how we 
do formulations and what that looks like. And then when I especially when I worked in the 
residential school cases were so complex, that I had to think about how to reframe everything that 
we were looking at and I had to bring staff together and I tried to, to develop a version of a 
formulation approach to that, because I just needed something to kind of work with because it was 
getting so complex, and then we would get consultant, clinical psychs coming in and you would have 
that shared language. So I'm definitely still on my journey with formulation all throughout my time. 
So I always keŜǇ ŎƻƳƛƴƎ ōŀŎƪ ǘƻ ƛǘ ŀƴŘ ǘƘŜ [ǳŎȅ WƻƘƴǎǘƻƴŜ ǎǘǳŦŦΩǎ ǊŜŀƭƭȅ ǳǎŜŦǳƭΣ ƛǎƴϥǘ ƛǘ ŀƴŘ ƛǘ ƎƛǾŜǎ ȅƻǳ 
real shared understanding of that. And so yeah, I'm, I'm developing my knowledge of like 
developmental trauma and things like that as well and again that formulation really helps. So when I 
came into I moved into the local authority in 2019, and when I came into the local authority, the 
principal knew me from before and he asked me to, the first case basically he asked me to get 
involved in it was a case that had beŜƴ ƘŀƴƎƛƴƎ ŀǊƻǳƴŘ ŦƻǊ ŀ ǿƘƛƭŜ ƘŜ ǎƻǊǘ ƻŦ ǎŀƛŘ ǘƻ ǇŜƻǇƭŜ LΩƭƭ ǿŀƛǘ 
until you know, I can I come in and we have a good talk about it together because he thought maybe 
from my experience of autism and more complex case work perhaps that I might have something to 
add, possibly. So the first thing I said to him was, what's your formulation around this case? And he 
ǎŀƛŘΣ ƻƘΣ ǘƘƛǎ ƛǎ ǿƘŀǘ LΩƳ ǊŜŀƭƭȅ ǘǊȅƛƴƎ ǘƻ ŘŜǾŜƭƻǇ ŀƴŘ L ǎŀƛŘΣ ŦŀƴǘŀǎǘƛŎΣ ǿŜƭƭΣ LϥƳ ƻƴ ǘƘŜ ƭŜŀǊƴƛƴƎ 
journey with formulation. Shall we do, you know, focus on this case? So he, absolutely, so we picked 
up so I picked up this case, and the young man had an autism diagnosis, but there was also a lot of 
conversation around PDA and what was going on and the school were really kind of thinking it 
couldn't meet his needs and what I wanted to do was come upo-, come about this from a traditional 
5 Ps kind of formulation sort of model, cause I was more familiar with that model in most sort of in 
day to day work and so we did, we did started to do that bit of case work and then I started to, kind 
of starting to read and come upon, this was in 2019, more stuff around the power threat meaning 
frame-, and I really liked that and it really resonated with me around let's get away from the erm 
diagnosis at the [inaudible] (hard and fast) and really get into narrative because when I came out of 
the specialist application, I was saying to my boss sounds like I really want to learn more about 
narrative, learn more about stories, learn about journeys, what's happened to you, and the idea of 
threat and stress always linked in my head. So what I did with the case myself and an assistant EP, 
we worked on this case for quite a while, maybe six months, and we looked we wrote everything up 
in terms of a standard sort of formulis-, formuli-, formulation together, but then we re-approached 
the case from a power threat meaning framework, just as a trial really to see what we could make of 
it and just at that time as well, so there was myself and another colleague who's left [place] now and 
erm the principal and the assistant and we, we looked we developed this along with one of the 
lecturers in [place] un that we have a look at this erm because the need in the service the principal, 
wanted to do some training on formulation with the service. So what we ended up doing was there 
was a bit of a break away where the one of the EPs and the lecturer they focused more on the power 
threat meaning and I sort of presented it with the assistant and the principal from a case 
perspective. So we sort of talked about theory and then we talked about practice. So this was sort of 
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Aug-. sort of autumn time 2019, so that was a bit of like, practice around it but I think that will be 
ǎƻƳŜǘƘƛƴƎ ǿŜΩŘ Ǝƻ ōŀŎƪ ŀƴŘ ǊŜǾƛǎƛǘ ŀǎ ŀ ǎŜǊǾƛŎŜ ŀƴŘ ώƴŀƳŜϐ ŀƴŘ L ǘŀƭƪŜŘ ŀōƻǳt very much. So there 
was a case and application around a case so we wrote that all up and then there was some train, half 
day training to the service. So we did that as well and I was part of that sort of reflection team. So 
we did that and then and then, erm, then I at that time, I eh, do you know the erm you know the 
boxes with the you know the kind of the main framework, but the key box- at that time, I was trying 
to get my head around what the framework looked like and what that looked like in terms of EP 
practice etc. So I sort of went through lots of different things and through discussions that we had 
with colleagues at that time and the training, and I just sort of made a bit of an [inaudible] sheet so 
that I can kind of em guide me in terms of what I was doing. And I presented that to the group, and I 
think one of those is on the BPS website potentially because I got involved in a bit of a working sort 
of not working party, just a you know, group, an informal group with [name] and a few other people, 
ώƴŀƳŜϐ ŀƴŘ ǘƘƛƴƎǎΣ ŀƴŘ ǘƘŜǊŜ ǿŀǎ ǘƘŜ ƧƛƎǎŀǿ ǎŜǊǾƛŎŜ ŦǊƻƳ LǊŜƭŀƴŘ ŀƴŘ ǘƘŜȅΩǾŜ Ǝƻǘ ŀ ƭƻǾŜƭȅ ǘǊŀƛƴƛƴƎ ƻƴ 
their webs-, just informal sort of conversations around things on their website as well. So that was 
around a similar time. So those resources that I used I tried them out with my group of SENCOs in 
[place] and we tried it around casework because I was trying to talk to them a little bit more about 
ǿƘŀǘ Ƴȅ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀǊƻǳƴŘ ŦƻǊƳǳƭŀǘƛƻƴ ǿŀǎ ǊŀǘƘŜǊ ǘƘŀƴ ȅƻǳΩǊŜ ǘƘŜ 9tΣ ǿƘŀǘΩǎ ǘƘŜ ǇǊƻōƭŜƳΣ 
what are we gonna do about it, obviously, and it was a bit more like let's explore this journey and 
what might be contributing here etc. And then [inaudible] (I was trying to) sort of do that, again, 
learning about the power threat meaning and thinking about formulation. So it's very much trying it 
out and sort of reflecting on it, but so then we did that. And then I did a little kind of evaluation with 
Ƴȅ {9b/hǎΣ ŀƴŘ ǘƘŜȅ ǿŜǊŜ ǎǳǇŜǊ ǇƻǎƛǘƛǾŜΦ !ƴŘ L ǘƘƛƴƪ ǘƘƛǎ ƛǎ ǘƘŜ ƪƛƴŘ ƻŦ ǘƘƛƴƎ ǘƘŀǘ ǿŜΩŘ ƳŀȅōŜ Řƻ 
when we have more complex case work, do you know, is that something that you could try again? So 
ƻōǾƛƻǳǎƭȅ ǘƘŜǊŜϥǎ Ǿƛǎǳŀƭǎ ǘƻ Ǝƻ ǿƛǘƘ ǘƘŀǘ ƛǎƴΩǘ ǘƘŜǊŜΣ L ǇǊƛƴǘ ǘƘŜƳ ƻǳǘ ǎƻ Ƴȅ ƪƛƴŘ ƻŦ ƭƛƴƪǎ ǿƛǘƘ ǘƘŀǘΣ 
would have been more informal probably after that for a while. I did some trainƛƴƎ L ǘƘƛƴƪ ƛǘΩǎ 
psychology associates. I just did a one day, maybe even half day training with the psychology 
associates in May 2021 I think it was and I think before that I did I dropped into some informal erm 
drop the disorder, you know, conversations aƴŘ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘΣ ǘƘŜȅΩŘ ƘŀŘ ŦǊŜŜ ǎŜƳƛƴŀǊǎΦ {ƻ L ǿŀǎ 
listening to the kind of I don't know national conversation or international or national conversations 
around you know, around diagnosis and about people's lived experience etc. So that would have 
been probably, yeah 2020 around that [inaudible] (days?) but I get those emails coming through et 
cetera and decided that I half day training in 2021 which is kind of a bit of a nod to yep this is what 
we know so far. Basically people give it a go and see how it goes. So there wasn't really a 
 
Interviewer: you were delivering that training? 
 
Jude: No I joined it. 
 
Interviewer: Oh you joined the training as a delegate?  
 
Jude: Yeah, I think their called psychology associates.  
 
Interviewer: Right.  
 
Jude: So I think this is a bit of a break away sort of group. They do a lot of different training. I think 
ǘƘŜȅΩǊŜ 9tǎ ƳŀȅōŜ ōǳǘ ȅŜŀƘΣ ƛǘ ǿŀǎ ƭƻǿ ƪŜȅΣ ƛǘ ǿŀǎƴϥǘ ǾŜǊȅΣ ȅƻǳ ƪƴƻǿΣ ƘŜŀǾȅ ƻƴ ǘƘŜ ŎƭƛƴƛŎŀƭΣ ƛǘ ǿŀǎ 
very sort of more sort of discussion and practice, etc. So that was just a half. I think it was just a half 
day erm element of that. And then so yeah, I used some of the initial formulation work around some 
of the case work. And I've used that in statutory reports to kind of do the summary and the 
formulation. And that was good because I had already had a good, a good heavy conversation about 
the the particular child, there was lots of care issues, query social communication issues, with the 
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theme that run through it was around identity and around journeys and around families. So that 
really helped me when I wrote my statutory advice because I could really sort of try because she was 
ŀ ǾŜǊȅ ȅƻǳƴƎ ŎƘƛƭŘ ǘƘŀǘ ƻƴŜ ƛƴ ǇŀǊǘƛŎǳƭŀǊ ǎƻ ǘƘŜǊŜΩǎ ōŜŜƴ ŀ ŦŜǿ ŎŀǎŜ ǿƻǊƪǎ ŀƴŘ ǘƘŜƴ ǊŜŎŜƴǘƭȅΣ Ƨǳǎǘ ǘƘƛǎ 
month, actually, December January, December 21 and January 2022 one of, some of my, one of my 
{9b/hǎΣ ƘŜΩǎ ǾŜǊȅΣ ǾŜǊȅ ŜȄǇŜǊƛŜƴŎŜŘ Ƙŀǎ Ǝƻǘ ƘŜϥǎ ƳŀŘŜ ŀ ƪƛƴŘ ƻŦ ŀΣ ŀ ǇǊƻǾƛǎƛƻƴ ǊŜŀƭƭȅ ƛƴ Ƙƛǎ ǇǊƻǾƛǎƛƻƴ 
and it's really targeted at young children was more kind of complex profiles, wƘƻΩǊŜ ƴƻǘ ŦƛǘǘƛƴƎ ƛƴ Ƨǳǎǘ 
as well and he's just he's so experienced that he's, he's quite stressed by the, the journey that he's 
worried that the child might go on to the extent where, so when, when it got to that more heavy 
sort of work I talked to him and then I said I think what we might do is if you're alright with it, I think 
we might just sort of explore this a little bit from a formulation, a power threat meaning framework 
LϥƳ ŘŜǾŜƭƻǇƛƴƎ ǘƘƛǎΣ LΩƳ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǘƘƛǎ ǎƻ L Ƨǳǎǘ ŜǊƳ ǿƘŀǘ L Ƨǳǎǘ ƭƛǘŜǊŀƭly did was, I took in the 
frameworks erm from this child already had Boxall, [inaudible] everything, SCERTS and everything, 
loads and loads of SCERTS actually. So I literally just took in the frame, I'll show you because it might 
be helpful because this is the thing that it needs to improve as well. So I was jumping around a little 
bit from two different formulation sheets, so big massive one, and just kind of my notes and I knew 
where I was kind of going from the different headings because I had you know been teaching myself 
where they are.  
 
Interviewer: Is that one of the sheets from the erm what do you call it, what do they call it now, is it 
the Overview? 
 
Jude: Yes, it's a version of because I just printed out I guess what it was one I had used before but 
ǿƘŀǘ L ǘƘƛƴƪ L ǿƻǳƭŘ Řƻ ƴƻǿ ƛǎ ǇǊƛƴǘ ƛǘ ƻǳǘ ŀƎŀƛƴΣ ǘƘƛǎΣ ƛǘΩǎ ŀ ǾŜǊȅ ƳƛƴƻǊ Ǉƻƛƴǘ ōǳǘ ǿŜϥǊŜ ǊŜƳƻǘŜ 
working at the minute so having access to fill A3 sheet, you know having access to your normal stuff 
ƛǎ ŀ ōƛǘ ǘǊƛŎƪƛŜǊ ƻǊ ƘŀǾƛƴƎΣ LΩŘ ƭƛƪŜ ǘƻ ƳŀƪŜ ǎƻƳŜ ǇǊompt cards, that's my next thing I think that I 
ǿŀƴƴŀ Ƨǳǎǘ ŎŀǳǎŜ LϥǾŜ Ǝƻǘ ǘƘŜƳΦ LΩǾŜ ƳŀŘŜ ƭƛǘǘƭŜΣ LΩǾŜ ƳŀŘŜ ƭƛǘǘƭŜ ǇǊƻƳǇǘ ŎŀǊŘǎΣ LΩǾŜ ƳŀŘŜΣ ƛǘϥǎ ƭƛƪŜΣ 
ȅƻǳ ƪƴƻǿΣ ƎǳƛŘŀƴŎŜ ǎƻ ǿƘŀǘ L ǿƻǳƭŘ ƭƛƪŜ ǘƻ Řƻ ƛǎ Řƻ ƛǘ ƛƴ ŀ ƳƻǊŜ Ǿƛǎǳŀƭ ǿŀȅ ǿƛǘƘ ǇŜƻǇƭŜ ǎƻ ǘƘŜȅΩǾŜ 
got owƴŜǊǎƘƛǇ ƭƛƪŜ ǘƘŜ ǘŀƪŜŀǿŀȅ ƳŜǎǎŀƎŜ ƛǎ L ǘƘƛƴƪ ƛŦ ȅƻǳϥǊŜ ŘƻƛƴƎ ǘƘƛǎΣ L ǘƘƛƴƪ ƛǘΩǎ ōŜǘǘŜǊ ŘƻƴŜ ƻƴ 
paper in formulae rather than sitting with a laptop. I think that puts a barrier, but that's my opinion. I 
spoke to staff about this, when I was there. And he said, yeah, yeah, I totally agree, I dropped it in at 
the end, so I think what I would like my power threat meaning sheet to be is a large, large A3 sheet 
at the minimum, and then I have my little prompts ready to go. And I think practice would be really 
good. Just lots of practice with it so I'm more I'm quick at going through it and then making sure I get 
ǘƘŀǘ ŦŜŜƭƛƴƎ ǘƘŀǘ LϥƳ ƳƻǊŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ƻŦ ǘƘŜ ǎƻƭǳǘƛƻƴ ŦƻŎǳǎŜŘ ǎǘǳŦŦ ǎƻ L ƪƴƻǿ ǿƘŀǘ LΩƳ ŀǎƪƛƴƎΣ 
you know my own models so I can kind of interpret it ǿŜƭƭΦ !ƴŘ ǘƘŜƴ ŘŜŦƛƴƛǘŜƭȅ ǎƻƳŜǘƘƛƴƎ LΩƳ 
learning about formulation is not to jump to the not to jump to the intervention, to the actions, to 
the so what I try and do on my sheets erm I don't write I try not to write that on the same sheet, I 
know that sounds a bit trivial but I try and keep the formulation separate. Like as if it's a journey so 
that's there, and then try and not let people jump to the end where we're going, to try and keep 
coming back just sitting with that journey like, like reminding them ƛǘϥǎ ƭƛƪŜ ƛǘϥǎ ŘȅƴŀƳƛŎΣ ƛǘΩǎ ŎƘŀƴƎƛƴƎ 
and then maybe sort of taking a bit of a step or a break or physical break and then going, okay, you 
know, do you want to talk about maybe next steps today or should we come back and revisit that, or 
should we just say, is there something we need to explore a wee bit more so, I think, I don't know if 
that is, from my experience, I don't know. If, I feel like sometimes as EPs you kinda have to go in 
quickly and you go through all the ac-Σ ȅƻǳΩǊŜ ǊŜŀƭƭȅ ŀŎǘƛƻƴ ŦƻŎǳǎŜŘΣ ŀnd I think the you know, the 
clinicians and the, you know, the mental health, you know, professionals seem to just be more 
ŎƻƳŦƻǊǘŀōƭŜ ǘƻ ǎƛǘ ǿƛǘƘ ǘƘŀǘ ȅƻǳ ƪƴƻǿ ǿƘŀǘϥǎ ƎƻƛƴƎ ƻƴ ŦƻǊ ŀ ōƛǘ ƭƻƴƎŜǊ ŀƴŘ L ǘƘƛƴƪ ǘƘŀǘΩƭƭ ōŜ 
something to really sort of erm develop a bit more but erm so yeah, so I think some practical issues 
around having the resources there, having the little prompts there, that's something that I would like 
to develop to make, make it better for me and then how I wrote that up, this time, it felt like the 
ǊƛƎƘǘ ǘƘƛƴƎ ǘƻ ŘƻΣ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ ƛǘ ƛǎ ƻǊ ƴƻǘΣ L Ƨǳǎǘ ǿǊƻǘŜ ǘƘŜ {9b/h ŀ ƭŜǘǘŜǊ ŀƴŘ L Ƨǳǎǘ ǳǎŜŘ ŀ ƭƻǘ ƻŦ 
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ǊŜŦƭŜŎǘƛƻƴ ƛƴ ǘƘŀǘ ƭŜǘǘŜǊ ŀǊƻǳƴŘ ȅƻǳ ƪƴƻǿΣ ȅƻǳ ƪƴƻǿ ǿƘŀǘ ǘƘŜ ƧƻǳǊƴŜȅ ƻŦ Ƙƻǿ ƘŜΩŘ ǿƻǊƪŜŘ ǿƛǘƘ 
them. I can hear your concerns, you know, reflecting all that sort of formulation sort of model. I used 
that language as like reassuring them why I'm saying things the way I was, erm you feel you know, 
you've got concerns around this and there's impact and and then I I drew in a little bit around 
approaches I knew that he was using like PACE, you know, the Dan Hughes stuff, you know the kind 
of trauma informed work and I'd said, oh you talked about this and I know that we talked about this 
approach because of this and I was a bit sort of like leaving them in to say, I hear what your saying, 
ŀƴŘ ƛǘΩǎ ǳƴŘŜǊǎǘŀƴŘŀōƭŜ ŀƴŘ ǘƘƛǎ ƛǎ ǘƘƛǎ ƛǎ ǘƘŜ ŎƘƛƭŘϥǎ ƧƻǳǊƴŜȅ ŀƴŘ L ƪƴƻǿ ǘƘŀǘ ȅƻǳϥǊŜ ǿƻǊǊƛŜŘ ŀōƻǳǘ 
this, but then I did write some links in with suggestions on that letter and then at the end I just did a 
formulation summary, but what I did ask him for, which he didn't get to me yet was a bit more about 
the developmental history cause I would have liked that a little bit more and you can't see this cause 
ƛǘΩǎ ǾŜǊȅΣ ǾŜǊȅ ŦŀƛƴǘΣ ōǳǘ L ƳŀŘŜ ǘƘƛǎΣ L ǘƘƛƴƪ L Ǉǳǘ ƻƴŜ ƻŦ ǘƘŜƳ ƻƴ ǘƘŜ ƻƴ ǘƘŜ .t{ ǿŜōǎƛǘŜΣ L ŘƻƴΩǘ ƪƴƻǿ 
ƛŦ ȅƻǳ Ŏŀƴ ǎŜŜΣ Ŏŀƴ ȅƻǳ ǎŜŜ ǘƘŜ ǿŀȅ ǘƘŜǊŜΩǎ ƭƻǘǎ ƻŦ ǿǊƛǘƛƴƎ ƻƴ ǘƘŀǘΚ {ƻ ǘƘƻǎŜ ŀǊŜ Ƴȅ ƭƛǘǘƭŜ ώƛƴŀǳŘƛōƭŜϐΦ 
So I made one for the network, so the people if you were doing it in a group one, I did one for is 
there any ideas that maybe you would draw upon for a child's views? So like talking mats or 
something like that, so I put that into the same format, and then I did one for assessment measures I 
think, it was a bit like, what questions might you ask the child and then the next one what tools to 
use, and then this one was, if you were talking in a group what might you use, and that's where I 
kind of got to in my understanding of the model. I think I need to improve my erm my tools and my 
practice about using it possibly and then you know, being a wee bit more isolated from day to day 
practice with colleagues, not being able to kind of say oh I was thinking about this does that sound 
alright. I wrote a pupil letter, I wrote, you know, a staff letter, does that feel right, you know, this is 
ǿƘŀǘ L ǿŀǎ ŦŜŜƭƛƴƎ ŀƴŘ ǿƻƴŘŜǊŜŘ ōŜŎŀǳǎŜ ȅƻǳϥǊŜ ƻƴ ŀ ōƛǘ ƻŦ ŀ ƧƻǳǊƴŜȅ ǿƛǘƘ ǘƘŜƳ ŀǎ ǿŜƭƭΣ ŀǊŜƴΩǘ ȅƻǳΣ 
you're doing this so erm yeah, so that would be I mean, you can see that the dates the gap with 
/h±L5 ƛƴ ǘƘŜ ƳƛŘŘƭŜ ǿƘŜǊŜ LΩǾŜ Ƨǳǎǘ ōŜŜƴ ŘƻƛƴƎ ǎǘŀǘǳǘƻǊȅ ǊŜǇƻǊǘǎΣ ƛǘΩǎ ŀƭƭ ōŜŜƴ ŜȄǘǊŜƳŜƭȅ ŘƛǊŜŎǘŜŘ 
since COVID. Just beginning, reacting and firefighting and as that's the case, and we're still 
prioritising statutory work so to sit with case work is more of a luxury and I did that with the case I 
just wrote up with the letter because I'd worked with a school so much and I didn't want to keep 
that, not keep that agreement, because I knew I wouldn't get those appointments so our 
opportunities through where we are at the minute [inaudible] (to kind of apply ourselves) are 
limited. 
 
Researcher: So I think you men-, did you mention that there was one EHC case where you had used 
the framework?  
 
Jude: Yep, so I had, I had used it erm with the, that initial, it happened to be the same. So the SENCO 
ōǊƻǳƎƘǘΣ ǎƻ ǘƘŜǊŜΩǎ ŀ ƎǊƻǳǇ ƻŦ {9b/hǎ ǘƘŀǘ L ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ǇŀǊǘ ƻŦ Ƴȅ ǎŎƘƻƻƭǎ ŀƴŘ L ǎŀƛŘ ǿƻǳƭŘ 
anybody like to bring a case and just one SENCO said yes, let's bring ǘƘƛǎ ƎƛǊƭ ŀƴŘ LΩƭƭ Ŏŀƭƭ ƘŜǊ ώƴŀƳŜϐΣ 
erm let's bring [name] and I oh great, because I knew as well that I was going to be following up with 
this girl because she was really quite complex. So we happened as a group to use this to discuss 
things and then when we did that I was able to revisit that later with the school, and then I could 
revisit that later with different bits of input from linked in with CAMHS and formulate and then I 
used that to inform my my ehcp report, but it was it was kind of part of the consultation in the and 
the support really.  
 
Researcher: Yeah, cuz because it sounded like some, maybe I've got this wrong from what you were 
saying but it sounded like you were saying that when you're using the power threat meaning 
framework, that's that tends to be in cases where you have a little bit more contact with the person 
or with the people that you're using it with rather than sort of ehc cases that are maybe sort of one 
off, or you don't see them. Is that? Is that sort of right or have I not got that? 
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Jude: Yeah, I think you're right. And I think that's good point, actually, I think it is, I think that case 
that I just spoke of, I had seen that young boy in that provision, easy, you know, five, six times, I 
helped set, I helped set that kind of those conversations about the group of kids together. And this 
young man stood out to me, um, because I felt like maybe I was on a bit of a journey with the staff 
and him and they were really strug-and we've tried this and this and this and I was like, I can totally 
ǎŜŜ ƘƻǿΣ L Ŏŀƴ ǎŜŜ ȅƻǳǊ ŦǊǳǎǘǊŀǘŜŘΦ [Ŝǘϥǎ ƘŀǾŜ ŀ ŦǊŜǎƘΣ ƭŜǘΩǎ ƘŀǾŜ ŀ ƭƻƻƪ ŀǘ ƛǘ ŦǊƻƳ ǘƘƛǎ ǇŜǊǎǇŜŎǘƛǾŜΦ 
Like, again, that sharing narrative, that shared journey. That's when I did that and it felt sort of safe. I 
felt like there was erm that containment there. But, erm yeah. 
 
Researcher: Because it sounded like you were saying that erm you've used it for your sort of your 
own formulation, maybe in in your own thinking. I don't know if that's quite right. And then in other 
times you've used it directly with people. Am I right?  
 
Jude: Yeah. 
 
Researcher: Yeah. So there's, yeah, there's been some times where it has informed your thinking and 
other times where you've used it and you showed some sheets and those had, did, what those have 
on them those sheets that you were showing, what sort of headings and things? 
 
Jude: They have the key sort of headings of you know, the impact of power, the threats, meaning 
discourse, what made things better or worse, bodily reactions to threat, erm strengths, and I split 
strengths into resources as well. And then my story, the narrative sort of at the bottom, the kind of 
core, what the framework looks like, but then I've added bits into that as well.  
 
Interviewer: Really cool. And with those sheets then and those things, were you talking through 
those with the adults rather than the children, or have you done a bit of both or? 
 
Jude: Yeah, well, so the adult sheet that's the one I've used with the group of SENCOs and then also 
more recently with my, it was actually, two current SENCOs, the individual level one of the other, a 
different sheet but similar, I talked through that one with, on the case work that we did a long time 
ago with the assistant so we used that stuff together, me and the assistant, so I said to the assistant, 
άǊƛƎƘǘΣ ǿƘŀǘ ǿƻǳƭŘ ƛǘΣ ǿƘŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ ǿƻǳƭŘ ǘƘǊŜŀǘ ƭƻƻƪ ƭƛƪŜ ŦƻǊ ƘƛƳΚ ²Ƙŀǘ ǿƻǳƭŘ ǘƘŀǘ ƭƻƻƪ ƭƛƪŜΚέ 
and she interpreted that when she talked to him about that and he ended up telling us that you 
know high threat what what feelings of sort of perceived threat were him like it felt fuzzy in his 
body, you know he felt overwhelmed and so then what we did was, this was quite powerful actually, 
we took this his his viewpoints through the power threat meaning to and then obviously the whole 
bit about mŜŀƴƛƴƎ ƛǎƴΩǘ ǘƘŜǊŜΣ ǿŜ ǘƻƻƪ ǘƘŀǘ ǘƻ ǘƘŜ {9b/h ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊ ŀƴŘ ƛǘ ǿŀǎ ǊŜŀƭƭȅ ǇƻǿŜǊŦǳƭ 
ōŜŎŀǳǎŜ ǿŜ ǿŜǊŜ ǿŜ ƘŀŘ ŀ ōƭƻŎƪ ōǳǘ ǘƘŜ {9b/h ǊŜŀƭƭȅ ǉǳƛǘŜ ƴŜƎŀǘƛǾŜΣ ǇǊƻōŀōƭȅ ŘƻƴΩǘ ǎŀȅ ǘƘŀǘ 
anywhere, and it unblocked, because she could see what was how he interpreted his words, and we 
just we made a big sheet with sticky notes of each section and I said, because the assistant and I 
were learning about what this looked like, and then you know what made things better, what made 
things worse. You know, what happened in your body when you felt like stress? You know, what are 
your strengths, and we interpreted that in that way, and I made some very sort of basic sheets to 
kind of do that. That assistant she moved on to the doctoral course or else I probably would have did 
more work with her while she was really into it. And she did a cracking job of getting us around that 
cause she was really intuitive and she did a cracking job of getting his views around but we were 
really kind of trying to understand how we, to pull this out from especially around the meaning of 
what was experienced and him feeling overwhelmed from an autism point of view. 
 
Interviewer: And how old was that child? 
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WǳŘŜΥ Iƻǿ ƻƭŘ ǿŀǎ ǘƘŀǘ ŎƘƛƭŘΣ ǘƘŀǘ ŎƘƛƭŘ ǿŀǎΣ L ƘŀǾŜƴΩǘ Ǝƻǘ ǘƘŜ ŦƛƭŜΣ ōǳǘ ƘŜ ǿŀǎ ǇǊƻōŀōƭȅ probably 
about eight.  
 
Interviewer: Okay, yeah. 
 
Jude: And then we took those to do a home visit as well, and so we explored that a little bit with the 
parent, with the parent and the auntie, no parent and the granny. And that was nice and we had a 
nice chat with them, and again, it was talking about, you know, his experiences of feeling, you know, 
under pressure, and feeling the threat, what might happen, and things like that, but try not to lead it 
but just try and explore, so, and again, that was ǊŜŀƭƭȅ ǇƻǎƛǘƛǾŜ ŀŎǘǳŀƭƭȅΦ wŀǘƘŜǊ ǘƘŀƴΣ L ŘƻƴΩǘ ƪƴƻǿΣ 
we just came in, listened and explored and maybe it gave us opportunity to feel like we were 
exploring rather than coming in, this is what we're going to do, and this is the intervention and what 
the EP is doing, but so that was good, and then also giving those perspectives back to the sort of 
school in a positive, so the positive was he did stay in his placement and it was quite positive 
actually, turned in quite well. And then yeah, good, you know, then obviously back down practical 
roads and things like you know, practical things to give messages about, you know, about how he 
Ŏŀƴ ŎƻƳƳǳƴƛŎŀǘŜ ōŜǘǘŜǊ ƻǊ ȊƻƴŜǎ ƻŦ ǊŜƎǳƭŀǘƛƻƴ ƻǊ ǿƘŜǊŜǾŜǊ ǘƘŀǘ ƳƛƎƘǘ ōŜ ŀǘ ǘƘŜ ǘƛƳŜΣ ŎŀƴΩǘ 
remember now back, but it turned out quite positive I think for him. 
 
Interviewer: Yeah, good. ((in overlap)) and with the  
 
Jude: And we got approached by that school to do more casework because of that casework so, 
cause they asked us to do one thing, basically get this kid into specialist pǊƻǾƛǎƛƻƴΣ ōǳǘ ǿŜ ŘƛŘƴΩǘΣ ǿŜ 
went back and we explored this and we did this work and managed to keep him there so. 
 
Interviewer: Really positive then, yeah? Okay. And the group of SENCOs you were also talking about 
some work that you had done with that group. It sounded like that was sort of case discussion type, 
was that was it a group supervision type setting or what was the setup? How did that come to be? 
 
Jude: So what we, one of the models that we have is that you uh, you have a group of schools, and 
thŜǊŜΩǎ ŘƛŦŦŜǊŜƴǘ ǾŜǊǎƛƻƴǎ ƻŦ Ƙƻǿ ǘƻ Řƻ ǘƘƛǎΣ ǿƘŀǘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ŎŀƭƭŜŘ ƭƛƪŜ όŎƻƳǇŀǎǎΚύ ƳŜŜǘƛƴƎΣ 
where you bring case work and you talk about lots of kids and everything, and I sort of I thought it 
would be nice to instead of just talking about loads and loads of cases, seeing how we could explore 
maybe one case in depth and you know, get other people to help each other really think about this, I 
did also talk to them about supervision and things like that, a different way, but it was more, it 
wasn't official supervision cause you know it wasn't a specific erm like reflecting team or whatever 
or solution circle or anything like that, it was really using this kind of model to listen to what people's 
perspectives were and then try and get them into the model and then to write it all up. I probably 
would have anonymized it and sent it out to them for their information but I give them a little, a 
little mini handout about what general formulation looked like and then maybe what this, how this 
might format rŜŀƭƭȅ ŀƴŘΣ ȅŜŀƘ ǎƻ ƛǘΩǎ ōŜŜƴ ŀ ǿŜŜ ōƛǘ ƳƻǊŜ ƻŦ ŀ ǘǊŀƛƴƛƴƎΣ ōƛǘ ƳƻǊŜ ƻŦ ŀ ƭŜǘϥǎ ŜȄǇƭƻǊŜ ƛǘ 
through casework. 
 
Interviewer: Cool. How did you sort of introduce the power threat meaning framework to that 
group? 
 
Jude: So what I did, well I explained, I did a little mini handout about just standard formulation and 
what that looks like, I just literally I followed like Lucy Johnstone guidelines about you know, like 
collaborative sense- ƳŀƪƛƴƎ ŀƴŘ ǘƘŀǘ ƪƛƴŘ ƻŦ ǘƘƛƴƎΣ ŀƎŀƛƴΣ ōŜƛƴƎΣ ōŜŀǊƛƴƎ ƛƴ ƳƛƴŘ LΩƳ ƻƴ ŀ ƧƻǳǊƴŜȅ 
with all of this, I'm not like you know, so I'm gonna say that particularly there's another kind of sort 
of complementary framework in my mind that really explores this and I said, I just explained about, 
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ȅƻǳ ƪƴƻǿΣ ƛǘΩǎ ƴŜǿΣ ƛǘΩǎ ŀōƻǳǘ ƴŀǊǊŀǘƛǾŜ ŀƴŘ ŀōƻǳǘ journeys and looks at threats and it looks at, and I 
sort of explained a little bit at the time to them and then I sort of showed them the sheets that I'd 
made, and I just wanted to see if we can try it together and see what they thought and then when 
they, they told me something, I did my best to say oh, that sounds a bit like like, you know, a threat 
response or that sounds a bit like this, so it was a bit dynamic and it wasn't, you know, a finished 
article but when I wrote it up, I kind of tried to put it in the right sort of areas as best I could, so sort 
of leading them but no directing them too much as an as a trial, you know, so. 
 
Interviewer: Yeah, cool. So in your view, then what would you say is the impact of using the 
framework? 
 
Jude: I think about slow like, I think erm slowing it down. I think just that culture shift of let's slow 
ǘƘƛƴƎǎ ŘƻǿƴΣ ŀƴŘ ŀƭǎƻΣ ȅƻǳ ƪƴƻǿΣ ŦǊƻƳ ƳƻǊŜ ǎǘŀƴŘŀǊŘ ŦƻǊƳǳƭŀǘƛƻƴǎΣ ōƛǘ ƭƛƪŜΣ L ǿƻǳƭŘΩǾŜ ōŜŜƴ ƳƻǊŜ 
previously into saying, oh, they've got autism, they've got ADHD they've got this and you sort of put 
that in one little box and then this is you know what I used to do a bit more, you know you put that 
ƛƴ ƻƴŜ ōƻȄ ŀƴŘ ǘƘŜƴ ȅƻǳ ƳƻǾŜ ƻƴ ǘƻ ǘƘŜ ƴŜȄǘ ǘƘƛƴƎ ǊŀǘƘŜǊ ǘƘŀƴ ǎŀȅƛƴƎ ǿƘŀǘΩǎ ǘƘŀǘΣ ǿƘŀǘ ŘƻŜǎ ŀǳǘƛǎƳ 
look like for that person? What does ADHD look like for that person? You know, on my report sheet, 
you pull it out a little bit, but I think erm, just, not not not just categorising the diagnosis and moving 
ƻƴΣ ȅƻǳ ƪƴƻǿ ƳŀƪƛƴƎ ǘƘŀǘ ǇŀǊǘ ƻŦ ǊŜŦǊŀƳƛƴƎ ǘƘŜ ƧƻǳǊƴŜȅ ŀƴŘ ǿƘŀǘ ȅƻǳΩǊŜ ǘrying to do and then the 
erm yeah, that narrative, I like that narrative, and I like, feeling that he might have something sort of, 
you know, comment around it rather than just put it into cat-, do you know what I mean, this is a 
journey, this is maybe whaǘϥǎ ƘŀǇǇŜƴŜŘΣ ŀƴŘ ǊŜŦƭŜŎǘƛƻƴΦ L ǘƘƛƴƪ ǘƘŀǘΩǎ ŎŜǊǘŀƛƴƭȅ ŀΣ ŦǊƻƳ ŀ ǇǊƻŦŜǎǎƛƻƴŀƭ 
ŘŜǾŜƭƻǇƳŜƴǘ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΣ ŀƭǿŀȅǎ ŘŜǾŜƭƻǇƛƴƎ ǘƘŀǘΣ ǿŜ v! ŜŀŎƘ ƻǘƘŜǊΩǎ ǊŜǇƻǊǘǎΣ ǎƻ ŦƻǊƳǳƭŀǘƛƻƴΩǎ ƻƴ 
our QA sheet now, forgot to tell you that, so we try and get better at that as we go along with the 
ǾŜǊȅ ǎƻǊǘ ƻŦ ǘƛƎƘǘ ǊŜǎǘǊƛŎǘƛƻƴǎ ŀǊƻǳƴŘ ǿƘŀǘ ǿŜΩǊŜΣ ȅƻǳ ƪƴƻǿΣ ǉǳƛŎƪƭȅ ǿǊƛǘƛƴƎΣ ƴƻǘ ǉǳƛŎƪƭȅ ǿǊƛǘƛƴƎ ƻƴ 
ƻǳǊ ǊŜǇƻǊǘǎ ōǳǘ ŜǊƳΣ ȅŜŀƘ ǎƻΦ {ƻǊǊȅΣ Řƻ ȅƻǳ ǿŀƴǘ ǘƻ ŀǎƪ ƳŜ ǘƘŀǘ ǉǳŜǎǘƛƻƴ Ƨǳǎǘ ŀƎŀƛƴΣ ƛƴ ŎŀǎŜ LΩǾŜ 
ƳƛǎǎŜŘ ŀ ōƛǘΣ LΩǾŜ ǿŜƴǘ ƻƴ ŀ ǘŀƴƎŜƴǘ. 
 
Interviewer: Yeah, I was just asking what your sort of views of the impact of the framework were.  
 
Jude: Yeah, I think ((pause)) I think it helped me, just a lot. I think it helps to, maybe it also helps to 
kind of link in my head EPs, clinical psychs, people having shared dialogue. I would like to, I'd like to 
do this a wee bit more with the service erm but the past year or two, it's just been mind boggling, 
not easy to develop, and when we did a small piece of work with the team, like myself and the 
principal, we were like, we really want to see if we can revisit this, but I did try a few times to get, to 
pick that up. I quite like ((inaudible)) things and keep moving on things, but erm so I'd like to do that 
again. And I just spoke to the new, one of the new principals about exploring that as well so we 
ƳƛƎƘǘΣ ǿŜ ƳƛƎƘǘ ōŜ ŀōƭŜ ǘƻ Řƻ ǘƘŀǘ ōǳǘ ȅƻǳ ŎŀƴΩǘ Řƻ ƛǘ ƛƴ ŀ ǘƻƪŜƴƛǎǘƛŎ ǿŀȅΣ ȅƻǳ Ŏŀƴϥǘ Ƨǳǎǘ ƳŀǊŎƘ ƛƴ ŀƴŘ 
Ǝƻ ǊƛƎƘǘΣ ǎƻ ǿŜϥǊŜ Ǝƻƴƴŀ Řƻ ǘƘŜ ǇƻǿŜǊ ǘƘǊŜŀǘ ƳŜŀƴƛƴƎΣ ƭŜǘϥǎ Ŧƛƭƭ ƛƴ ǘƘŜ ōƻȄŜǎΣ ƛǘϥǎ ƴƻǘΣ ƛǘ ŘƻŜǎƴΩt feel 
ŜǘƘƛŎŀƭ ǘƻ Řƻ ǘƘŀǘΣ ƛǘ ŦŜŜƭǎ ƭƛƪŜ ƛǘϥǎ ŀ ƧƻǳǊƴŜȅΣ ƭŜǘΩǎ ǳǎŜ ƛǘ ŀǎ ŀ ƳƻŘŜƭΣ ƛǘϥǎ ƴƻǘΣ ƛǘϥǎ ƴƻǘ ǎƻƳŜǘƘƛƴƎ Ƴȅ 
takeaway message, it's not something you squeeze into, like, I don't know, a 45 minute consultation. 
I think it's a bit like, oh we've talked about this for a while, I wonder if we could do it in a different 
perspective. And I wonder, and I really think, again, that simple collaborative sense-making does sort 
of fall into this category and I think erm, yeah, and then really a part of this should be how to get 
pupil views as well, you know, kind of feedback on we did this,  this is what happened erm, you 
know our pupil letters, we try and do more pupil letters, some some of the erm the team I've 
ǿƻǊƪŜŘ ǿƛǘƘΣ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜǊŜΩǎ ƻƴŜ ƴŜǿ ǘǊŀƛƴŜŜΣ ǎƘŜ writes pupil letters for everything which is 
brilliant, so that's really aspirational and again that narrative, so I think you know, kind of this is this 
ǿŀǎ ȅƻǳǊ ƛƴǾƻƭǾŜƳŜƴǘΣ ǿŜ ǘŀƭƪŜŘ ŀōƻǳǘΣ ǿŜ ŘƛŘ ǘƘƛǎ ŀƴŘ LΩƳ ǿƻƴŘŜǊƛƴƎ ŀōƻǳǘ ǘƘƛǎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘ ōǳǘ 
itϥǎ ƘŀǊŘ ŦƻǊ ǳǎ ǘƻ ŦŜŜƭ ƭƛƪŜ ǿŜΩǊŜ ŘƻƛƴƎΣ ǿŜ Ŏŀƴ ŎƻƴƴŜŎǘ ǘƻ ŀƴȅ ǎƻǊǘ ƻŦΣ ŀ ƭƻǘ ƻŦ ŘƛŀƭƻƎǳŜΣ ŀ ƭƻǘ ƻŦ ƴŜŀǊƭȅ 
therapy type work with kids, you know, that are ((inaudible)) orientated work because we are spread 
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quite thin, so you have to get to get the balance of it as well, but, you know, we do talk to parents all 
the time and staff and everything, so I think I think yeah, I think there's something  in it and I think 
our understanding of the impact of trauma on children, and developmental trauma and complex 
profiles, school avoidance and everything, it's really relevant for that. I think, I just think it's 
ƛƳǇƻǊǘŀƴǘ ƴƻǘ ǘƻ ǊǳǎƘ ƛǘ ōŜŎŀǳǎŜ ȅƻǳΩǊŜ ƻƴ ŀ ƧƻǳǊƴŜȅ ǿƛǘƘ ǘƘŜƳΣ ȅƻǳΩǊŜ ƻƴ ŀ ƧƻǳǊƴŜȅ ƻŦ ǘǊȅƛƴƎ ǘƻ 
make sense of what it looks like and it is change and a process so you need time, and I have, more, 
LΩŘ ōŜ ƳƻǊŜ ǘƘŀƴ ƘŀǇǇȅ ǘƻ Řƻ ǎƻƳŜ ƳƻǊŜ ŎƻƴŎǊŜǘŜ ǎƻǊǘ ƻŦ ǘǊŀƛƴƛƴƎ ŀǊƻǳƴŘ ƛǘ ŀǎ ǿŜƭƭΣ LΩƳ ƘŀǇǇȅ ǘƻ ōŜ 
ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŀǘΦ {ƻ ȅŜŀƘΣ ƛǘϥǎ ǊǳōōƛǎƘ ǘƻ /h±L5Σ ƛǘΩǎ ƛƴǘŜǊǊǳǇǘŜŘ ƻǳǊΣ ŀƭƭ ƻǳǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ŀƴŘ 
things. 
 
Interviewer: What's been the impact of COVID on sort of your power threat meaning framework 
work?  
 
Jude: Just the erm dialogue with people, the journeys with people, no, I think one of the key bits me 
about this job is I go in to see staff, I really enjoy working with kids, you're on the journey, you know, 
you've got respect for them, erm, and you know, you like, being able to do, I know you probably 
could be able to do this virtually as well, maybe that's something to develop, but I just I don't know. 
It just feels more respectful to go in and see people and be with them and I didn't know, that feels 
ōŜǘǘŜǊ ǘƻ ƳŜΣ ǘƘŀǘϥǎ ǿƘȅ L ǳǎŜŘ ƛǘ ōŜŦƻǊŜΣ ǘƘŀǘΩǎ ǿƘȅ L ǳǎŜŘ ƛǘ Ƨǳǎǘ ǊŜŎŜƴǘƭȅ ōŜŎŀǳǎŜ L ƘŀǾŜ ŀ ƎƻƻŘ 
relationship with those staff, and it feels, it feels personal, basically. And it feels like, erm, yeah, 
whereas previous quick solution-ŦƻŎǳǎŜŘ ǘƘƛƴƎ ȅƻǳΩǊŜ ǊŜŀƭƭȅ ŘƻƛƴƎ ŦƻǊ ǘƘŜ ǇǳǊǇƻǎŜǎ ƻŦ ŀ ǊŜǇƻǊǘΣ ǘƘƛǎ 
ŦŜŜƭǎ ŀ ōƛǘ ƳƻǊŜ ƛƴǾƻƭǾŜŘ ǘƻ ƳŜΣ ōǳǘ LϥǾŜ ōŜŜƴΣ ƛǘΩƭƭ ōŜ ƎƻƻŘ ǘƻ ƘŜŀǊ ǿƘŀǘ ƻǘƘŜǊ ǇŜƻǇƭŜ ŀǊŜ ǎŀȅƛƴƎ ŀǎ 
well.  
 
Interviewer: Yeah. With the sort of SENCO the SENCO group that you used it with what sort of 
happened next with that, how did they sort of take up that that piece of work with the framework 
and did they keep using it in some way or was there anything that they particularly liked or didn't 
like about it, or? 
 
WǳŘŜΥ ²Ƙŀǘ ǿŜ ŜƴŘŜŘ ǳǇ ŘƻƛƴƎ ƛƴŦƻǊƳŀƭƭȅ ŀƎŀƛƴΣ ǿŀǎ ŀ ōƛǘ ƳƻǊŜ ƻŦ ȅƻǳ ƪƴƻǿ ƭƛƪŜ ǎƻ ȅƻǳΩŘ ƘŀǾŜ ŀ 
planning meeting, talk about loads of kids and then occasionally, there might be a child who would 
be a bit more complex in a certain school so I said do you think we should maybe do to sort of a 
more joint formulation around this child and draw upon it, but not in a systematic way I didn't go 
into like that, my hope was, my hope at the time was that I was going to go in to every school and do 
ƛǘ ǿƛǘƘ ŜŀŎƘ ƻŦ Ƴȅ ǎŎƘƻƻƭǎΣ ŀƴŘ ǘƘŜƴ όόƛƴŀǳŘƛōƭŜύύ ŀƴŘ ƛǘΩǎ Ƨǳǎǘ ƴƻǘ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ L ƳŀƴŀƎŜŘ ǘƻ ōŜ 
ŀōƭŜ ǘƻ Řƻ ǎȅǎǘŜƳŀǘƛŎŀƭƭȅΣ LΩƳ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ƛǘΣ ōǳǘ ǘƘŀǘ ƻƴŜ L ŘƛŘ ǿƛǘƘ ǘƘŜƳΣ ǘƘŀǘ ǇŀǊǘƛŎǳƭŀǊ ǎŎƘƻƻƭΣ 
and I followed that up with them. But I said, I just wanted to do I wanted to try it a bit more 
systematically and develop it more but I didn't for different reasons, pressure on different type of 
case work possibly, get that done, you know the pressure to get to the end of a, towards the 
ǎǘŀǘǳǘƻǊȅ ǇǊƻŎŜǎǎ ǊŀǘƘŜǊ ǘƘŀƴ ŀ ƧƻǳǊƴŜȅΣ ǘƘŀǘ ǇǊŜǎǎǳǊŜ ŀƴŘ ƴƻǿ ǘƘŀǘ ǇǊŜǎǎǳǊŜΩǎ ǊŜŀƭƭȅ ǉǳƛǘŜ ƛƴǘŜƴǎŜΦ 
²ŜϥǊŜ ƪƛƴŘ ƻŦ ŀǘ ǘƘŜ ŜƴŘΣ ǇŜƻǇƭŜ ŀǊŜ ƭƛƪŜΣ L Řƻƴϥǘ ǿŀƴǘ ǘƻ ŜȄǇƭƻǊŜΣ ŘƻƴΩǘ ǿŀƴƴŀ Ǝƻ Řƻǿƴ ǘƘŀǘΣ L Ƨǳǎǘ 
wanna know can they stay here, do they need more help or do they need to go to a special school, 
ǘƘŀǘ ŜǘƘƻǎ ƛǎ ǊŜŀƭƭȅΦ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ ȅƻǳ ƪƴƻǿ ŀōƻǳǘ ǘƘŜ ǇǊƻŎŜǎǎΣ ǘƘŜ ǎǘŀǘǳǘƻǊȅ ǇǊƻŎŜǎǎ ƻŦ ǇŜƻǇƭŜ 
putting in parental requests. That's really ramped up again around COVID, so we're not getting in to 
see the children early, so we're not getting to explore as much as we would have done before, erm 
so I'm hopeful that we'll might be able to do that but we need to be there and be with them, and 
maybe it's a learning point for me to try and develop these things a bit more digitally, a bit more 
ǊŜƳƻǘŜƭȅΣ ōǳǘ L ǉǳƛǘŜ ƭƛƪŜ ƛǘ ōŜƛƴƎ ƛƴ ǇŜǊǎƻƴ Ƨǳǎǘ ŦƻǊ ǘƘƛǎ ǇŀǊǘƛŎǳƭŀǊΣ ǘƘŜ ƴŀǊǊŀǘƛǾŜΣ ōǳǘ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ 
other people have a different opinion on that. 
 
Interviewer: And what do you think's caused that change in the parental requests? 
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Jude: Staff being not, just not being able to put the interventions in that they would have done 
ōŜŦƻǊŜΣ ǎƻ ƛŦ ȅƻǳ Ŏŀƴ ƛƳŀƎƛƴŜ ŀ ǿƘƻƭŜ ǎŎƘƻƻƭΣ ǎƻ ȅƻǳ ƘŀǾŜ ŀ ǿƘƻƭŜ ǎŎƘƻƻƭ ŀƴŘ ǘƘŜȅΩŘ ŀƭƭ ƭƛƪŜΣ ǘƘŜȅΩŘ 
split off and kids go for a bit of intervention and then come back in class and then they go, so the 
ōǳōōƭŜǎΣ ǘƘŜȅ ŎƻǳƭŘƴΩǘ Řƻ ŀƴȅ ƻŦ ǘƘŀǘ ŦƻǊ ŀƎŜǎ ŦƻǊ ŀōƻǳǘΣ L Řƻƴϥǘ ƪƴƻǿΣ ŀōƻǳǘ ŀ ȅŜŀǊ ŀƴŘ ŀ ƘŀƭŦΣ ǎƻ 
now what loads of my schools seem to be doing is they've got like completely separate classes in the 
ƳƻǊƴƛƴƎ ŀƴŘ ǘƘŀǘ ǘƘŜȅ Ǝƻ ǘƻ ǘƘŜΣ ƭƛƪŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ƎǊƻǳǇǎΦ {ƻΣ ȅƻǳ ƪƴƻǿΣ ǘƘŀǘϥǎΣ ǘƘŀǘΩǎΣ ǘƘŀǘΩǎ 
stopped, you know, kind of being able to kind of do you day-to-day interventions and speech 
ǘƘŜǊŀǇȅΦ L Řƻƴϥǘ ǘƘƛƴƪ ǘƘŜȅΩǾŜ ōŜŜƴ ƎƻƛƴƎ ƛƴΣ LϥƳ ƴƻǘ ǘƻƻ ǎǳǊŜΣ so day-to-day running of schools and 
then you know, kind of getting involved in more on an intervention base, that whole that whole 
undercurrents gone at the minute and I used to do a lot of early years work as well and trying to get 
in proactively, but aƎŀƛƴ LΩƳ ƴƻǘΣ Ƨǳǎǘ ŀǘ ǘƘŜ ƳƛƴǳǘŜ LΩƳ ƴƻǘ being able to kind of do that erm and sort 
of my colleagues are the same, and they they the parental requests have just been, they leapfrog 
things you see, and then we have to go and see the kids because that's part of the statutory process, 
and that's a bit depressing. But and then some parents will say but at least we got the EP involved, at 
least we've got a good assessment and you're like, okay, I want to be in seeing you know, so we're 
ǘǊȅƛƴƎ ǘƻ ǎŀȅ ǿŜΩƭƭ Řƻ ǘƘŜ ǇŀǊŜƴǘŀƭ ŎƻƴǎǳƭǘŀǘƛƻƴǎΣ ǿŜΩƭƭ ǎŜŜ ǘƘŜ ŎƘƛƭ-, you know, we'll do that early but 
ǘƘŜȅϥƭƭ ǘƘŜȅϥǊŜ ƧǳƳǇƛƴƎ Ǉŀǎǘ ǘƘŀǘ ŀƴŘ ǘƘŜȅΩǊŜ ƎƻƛƴƎ ǎǘǊŀƛƎƘǘ ƛƴǘƻ ǘƘŜΣ ǘƘŜȅϥǊŜ ǳǎƛƴƎ ǘƘŜ ŎƻŘŜ ƻŦ 
practice to jump past that but but then we see the kids but it's very tokenistic, it's you know, a 
phone call or whatever. (9ǊƳ 9ƭŀƛƴŜΣ LΩǾŜ Ǉǳǘ ǘƘŜ ƪŜȅ ƛƴ ǘƘŜ ŘƻƻǊΦ L ƴŜŜŘ ǘƻ Ƨǳǎǘ ƭŜǘ ƘƛƳ ƘŀǾŜ ƛǘ ŀƴŘ 
give me one second.  
 
Interviewer: Okay, sure. I'll just pause the recording. Okay.) 
 
Interviewer: So yeah, so we were just talking about sort of parental requests and the fact that that's 
kind of changed the order slightly on how things are being done and having to sort of come in and 
see people really quickly and, and move on again. Is that what you were saying? 
 
Jude: Yeah, absolutely, so it's more reactive rather than early intervention, you know, and journeys 
with staff and that's what that's what I liked about our role that we are allocated to schools so we 
build relationships with them, rather than being a referral system, that you, children go to the clinic 
or go to the wherever we're in all the time. So yeah, I think that's there's a lot of strength in in 
having that and I think I've been able to do the these kind of joint narrative options are better when 
you build relaǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ǇŜƻǇƭŜ ƻǾŜǊ ƻǾŜǊ ǘƛƳŜΣ ȅƻǳ ƪƴƻǿΣ ƭƛƪŜ ƛƴ ǎŎƘƻƻƭǎΣ ƻƘ ȅƻǳ ƪƴƻǿΣ WǳŘŜΩǎ 
coming in, or indeed, you know, rather than you drive into the hospital, you sit in ((laughter)) some 
sort of clinic, but I think that might be why, you know, one of the rŜŀǎƻƴǎ ǘƘŜȅΩǊŜ ƭƛƪŜ ƪƛƴŘ ƻŦΣ ƪƛƴŘ ƻŦ 
morals. Yeah, yeah. So on that journey, hopefully. 
 
Interviewer: So having used the PMTF, erm, the power threat meaning framework, what are your 
thoughts about it now? 
 
Jude: Oh erm ((pause)), I just I think it's really great. I think. I think the whole movement that it links 
ǿƛǘƘΣ ƭƛƪŜ ǘƘŜ ŘƻŎǳƳŜƴǘǎ ǘƘŀǘ ǘƘŜȅϥǾŜ ǿǊƛǘǘŜƴΣ LϥƳ ǊŜŀŘƛƴƎ ǘƘŜ ōƻƻƪΣ LΩƳ ǊŜŀŘƛƴƎ ǘƘŜ ōƻƻƪΣ L ƘŀǾŜƴϥǘ 
ŦƛƴƛǎƘŜŘ ǘƘŜ ōƻƻƪ ōǳǘ ǘƘŜ ōƛƎ ƳŀǎǎƛǾŜ ŘƻŎǳƳŜƴǘǎ ƻƴ ǘƘŜ ƛƴǘŜǊƴŜǘ ȅƻǳ ƪƴƻǿΣ ǘƘŜȅΩǊŜ ǘƘŜȅΩǊŜ ŜǇƛŎΣ 
bǳǘΣ ȅƻǳ ƪƴƻǿΣ ƛǘΩǎ ƭƛƪŜΣ ōǳǘ ȅƻǳ ƪƴƻǿ ǘƘŜȅΩǾŜ ǎǇŜƴǘ ŀ ƭƻǘ ƻŦ ǘƛƳŜ ŎƻƴǘŜȄǘǳŀƭƛǎƛƴƎ ƛǘ ŀƴŘ ǘƘŜǊŜΩǎ ōŜŜƴ 
ŀ ƭƻǘ ƻŦ ǘƘƻǳƎƘǘ ŀōƻǳǘ Ƙƻǿ ƛǘ Ŧƛǘǎ ǘƻƎŜǘƘŜǊΣ ƛǘΩǎ ƻǾŜǊ ŀ ƭƻƴƎ ǘƛƳŜΣ ȅƻǳ ƪƴƻǿΣ ǳƳΣ ƛǘϥǎ ǉǳƛǘŜ ŜǊƳΣ ƛǘΩǎ ŀ 
shift, isn't it? It's a shift of focus, it's a shift of medicalization, a shift of diagnosis, a shift of, I work 
with children diagnosed with autism, and I think that somebody said to me I was really interested to 
say that I work with kids, and they have found the diagnosis of autism or whatever that's been PDA 
ƻǊ ǿƘŀǘŜǾŜǊ ǘƘŜȅϥǾŜ ƎƻƴŜ Řƻǿƴ ǘƘŜ ƭƛƴŜ ƻŦΣ ƘŜƭǇŦǳƭΣ ƛǘΩǎ ƎƛǾŜƴ ǘƘŜƳ ŀƴ ƛŘŜƴǘƛǘȅ ŀƴŘ ǇŀǊŜƴǘǎ ŀƴ 
identity to say they've got that, they know what that means, they can relate to that, yes, that's true, 
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that gives me an answer, etc, etc. But what my colleague said to me which I found really helpful, 
perhaps, that that terminology that diagnosis at this time was part of their narrative, part of their 
ƧƻǳǊƴŜȅΣ L ǎŀƛŘ άƻƘ ǘƘŀǘ ƳŀƪŜǎ ǎŜƴǎŜ ǘƻ ƳŜέΣ ǘƘŀǘ ȅƻǳ Ŏŀƴ ǎǘƛƭƭ ƘŀǾŜ ŀ ŘƛŀƎƴƻǎƛǎΣ ōǳǘ ƛǘϥǎ ǇŀǊǘ ƻŦ ǘƘŜ 
journey of that person or if they don't relate to that, then you know, looking at that, but yeah, and 
that sort of, yeah, the empowerment of the person and agency, you know, it's all about that as well, 
isn't it? And I'm really interested in the, you know, the care treatment review work, and all the 
inpatient sort of work I did a little bit of training and stuff around that, I had some kids have had to 
go through the care treatment review process with and he'd been sectioned and things in the last 
job, very young kids, well quite young, but so what I was worried about that and one of my other 
real worries really strongly is around the use of overuse of medication as, you know, chemical 
restraint, so, really worried about that. And then catatonia stuff really, ȅƻǳ ƪƴƻǿΣ LΩǾŜ ŘƻƴŜ ŀ ƭƛǘǘƭŜ 
bit of a talk about that with some other professionals. So really worried about the use of the anti-
ǇǎȅŎƘƻǘƛŎ ƳŜŘƛŎŀǘƛƻƴǎ ƻǊ ƳƻǾŜƳŜƴǘ ŘƛǎƻǊŘŜǊǎ ǇŜǊƳŀƴŜƴǘΣ ȅƻǳ ƪƴƻǿΣ ŀƴŘ L ǎŜŜΣ LΩǾŜ ǿƻǊƪŜŘ ǿƛǘƘ 
kids, you know, erm in quite close contact to try and alleviate the use of, of medications where I 
ŎƻǳƭŘ ƻǊ ƭŜǘϥǎ ŎƻƴǎƛŘŜǊ ǘƘŜƳ ōŜŎŀǳǎŜ ǘƘŜȅΩǊŜ ǊŜŀƭƭȅ ŘŜōƛƭƛǘŀǘƛƴƎ ŜǘŎΦ {ƻ LΩƳ ǿƻǊǊƛŜŘΣ LϥƳ Ƨǳǎǘ ǿƻǊǊƛŜŘ 
about people doing, you know, doing to rather than kind of being on the journey cause, and the 
other thing I'm really, really sort of worried and concerned about is another piece of work I'd like to 
develop more is our children are, especially our young girls, who are non-verbal, even if they don't 
have the words, the dialogue to tell you about what's happening, so I would like to explore the 
power threat meaning framework probably in that way to see how we could advocate for young 
people who can't actually physically, maybe communicate verbally, are pre-verbal or whatever. So at 
that was what I was hoping to do with the top up doctorate to see if I could use that but that might 
ƴƻǘ ƘŀǇǇŜƴ ƴƻǿ ǎƻ L Ƨǳǎǘ ƴŜŜŘ ǘƻ Řƻ ŎŀǎŜ ǿƻǊƪΣ ōǳǘ ǎƻ LΩŘ ƭƛƪŜ ǘƻ ŜȄǇƭƻǊŜ ǘƘƛǎ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜΦ I've got 
a consultation on Friday with some staff, and I was going to do some functional assessment, but 
perhaps now, I'll just refresh that and draw out some more sort of aspects of this because it would 
work really nicely with her possibly so but that might be a bit of learning for me to think about that 
as well. But yeah, ŜǎǇŜŎƛŀƭƭȅ ƻǳǊ ŀŘǾƻŎŀǘŜ ŦƻǊ ƻǳǊ ƎƛǊƭǎΣ ƻǊ ŜǊƳΣ ǘƘŜƴ ƻōǾƛƻǳǎƭȅ ǘƘŜǊŜΩǎ ƎŜƴŘŜǊ ŘƛŦŦƛŎǳƭ- 
er differences and identities are really important, but some of the girls we work with seem to be 
particularly affected by hormones and movement difficulties and diagnosis of really severe mental 
health problems. etc, and your personality disorders, etc. But, yeah, so I probably always have my 
foot a little bit into the clinical mindset of casework coming from doing that work for quite a long 
time, but yeah, so I'll probably see if I can introduce this a little bit more with my specialist schools, 
I've got two autism specialist schools so I'd like to do that and there might be something that you've 
ƘŜƭǇŜŘ ƳŜ ǘƘƛƴƪ ŀōƻǳǘ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜ ǘƻŘŀȅ ǘƘŀǘ LΩŘ ƭƛƪŜ ǘƻ Řƻ ŀ ōƛǘ Ƴƻre with them, you know, 
around that bit, got a lot of kind of pressures in case work at the minute, and so that will be good 
maybe to do some, to do that. I did erm some mental health training with one of our specialist 
provisions and we did we drew out formulation with them, general formulation, not so much on the 
power threat meaning when I was because I hadn't been doing it as much, but if I did do it I would 
probably try to introduce it a little bit more but yeah, I mean, get any more training or, you know, 
get my skills up, make sure my skills are on the right track. We're always learning so erm yeah. 
 
Interviewer: How have schools and things like that responded to the language of the framework and 
ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘΣ ǿƘŜƴ ȅƻǳΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǇƻǿŜǊ ŀƴŘ ǘhreat and things like that, how have they sort 
of responded to that? 
 
Jude: Yeah. Probably a little bit variable in terms of, you know, I'll probably drop the words in in the 
context of a sentence that made sense, you know, so, does that feel like stress response, a bit like a 
threat, how's your body feeling that one and probably elaborated using the same sort of ways I think 
that they would probably understand as well, you know what, what do you think they understood by 
that, you know with the meaning you know, understanding the journey the pow- like yeah, maybe 
explaining power a little bit more. I think that's what when I did the little boxes, I was trying to have 
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language in there that when I needed to do it quite quickly, I was sort of au fait with what I was 
gonna ask them. Yeah, and then yeah, so just depends on on what that looks like, just, yeah, what's 
what's giving them a sense of, you know, containment, control and etc. So but just probably giving 
them examples of what I thought it meant, ōǳǘ ǘƘŀǘΩǎ ŀ ǎƻǊǘ ƻŦ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴΣ L ƘƻǇŜ LΩǾŜ Ǝƻǘ ƛǘ ǊƛƎƘǘ 
ǿƛǘƘ ǎŀȅƛƴƎ ƛǘΣ ōǳǘ ŜǊƳ ŀƎŀƛƴ ǘƘŀǘΩǎ ǘƘŀǘ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎΦ 
 
Interviewer: And you mentioned a little bit when you were talking about sort of your hopes for using 
it in the future, I heard you mention sort of girls quite a bit and gender quite a bit. And I wondered, 
does that link to the framework or your understanding of the framework or is that just your own sort 
of personal interest or? 
 
Jude: No, I think it's probably just my own sort of, I thƛƴƪ ƛǘΩǎ ǇǊƻōŀōƭȅ ŎƻƳƛƴƎ ŦǊƻƳ Ƴȅ ǿƻǊƪ ōŜŦƻǊŜ 
and casework before and thinking about just, you know, the presentation of the young people and it 
seemed to, you know, the kind of complex autism profile and then sort of you know, muddied lines 
of sort of mental health and wellbeing seem to kind of you know the girls like menstrual cycle you 
ƪƴƻǿ ŀƴŘ ǘƘŜ ƪƛƴŘ ƻŦ ǳǇ ŀƴŘ Řƻǿƴ ƛƴ ƳƻƻŘ ŀƴŘ ǿŜƭƭ ǘƘŜǊŜΩǎ ŀ ƭƻƴƎ ƘƛǎǘƻǊȅ ƛǎƴΩǘ ǘƘŜǊŜ Ƙƻǿ ǇŜƻǇƭŜ 
view women presenting in terms of mental health and how men presenting are internalising, 
externalising things. So I was I was just sort of interested in that just generally and probably erm 
yeah, just some of the kids at work were making an impact on me and staying with me and you 
know, you kind of think oh, how can we can we work with this a wee bit more, you know, is there 
any just sort of, yeah, ((inaudible)) (feelings of safety you want) to include but yeah. 
 
Interviewer: Is there anything else that you would like to tell me about the power threat meaning 
framework? 
 
Jude: I erm I don't think so. It's nice to remind myself that I'm still like, you know, kind of learning 
ŀōƻǳǘ ƛǘ ŀƴŘ L ǎǘƛƭƭΣ ƛǘΩǎ ŀ Ŏƻ-Σ ƛǘΩǎ ŀ ŎƻǊŜΣ ǎƻ ƪƛƴŘ ƻŦ ƛǘϥǎ ƪƛƴŘ ƻŦ ƭƛƪŜΣ ƛǘ ǎƻǊǘ ƻŦ ƭƛƪŜ ŀ ŎƻǊŜ ǾŀƭǳŜ ƻǊ 
ǎƻƳŜǘƘƛƴƎ όόƭŀǳƎƘǘŜǊύύ ƛǎƴΩǘ ƛǘΣ ǘƘŀǘ ȅƻǳϥre trying to kinda work towards. But also maybe some of the 
ƭƛƳƛǘŀǘƛƻƴǎ ŀƴŘ ǿƘȅ L ƘŀǾŜƴΩǘ ƳŀƴŀƎŜŘ ǘƻ ƪŜŜǇ ƻƴ ǘƘŜ ǘǊŀŎƪ ƻƴ ǘǊŀŎƪ ǿƛǘƘ ǿƘŀǘ L ǿŀǎ ƘƻǇƛƴƎ ǘƻ ŘƻΣ 
erm, you know, I was looking at the dates in some of my folders and I was like ((sighs)), yeah, I didn't, 
ȅƻǳ ƪƴƻǿΣ ǘƘŀǘΩǎ ōŜŜƴ ŀ ōƛǘ ǎŀŘΣ ǎŀŘŘŜƴƛƴƎΣ ŜǊƳΣ L ƘŀǾŜƴΩǘ ƳŀƴŀƎŜŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ƪƛƴŘ ƻŦ Řƻ ǘƘŀǘ ƛƴ 
ǘƘŜ Ǉŀǎǘ ȅŜŀǊ ƻǊ ǎƻ ǿƛǘƘ /h±L5 ŀƴŘ ƛǘϥǎ ǎƘƻŎƪƛƴƎ ǘƘŀǘ ǿŜΩǾŜ ƘŀŘ ǘƻ ǎƘŜƭǾŜ ƭƻŀŘǎ ƻŦ ǎǘǳŦŦΦ But, yeah, I 
think you need to make time for this development. ²Ŝ ŀǊŜ ŎƻƴǎǘǊŀƛƴŜŘ ŀǘ ǘƘŜ ƳƛƴǳǘŜΣ LΩƳΣ L ǘƘƛƴƪ LΩƳ 
quite a positive person but reality is we're extremely constrained by statutory work. But yeah, it's all 
there, we just need to get back and champion it, and maybe just keep making small opportunities 
ǿƘŜǊŜ ǿŜ Ŏŀƴ ŀƴŘ ȅƻǳ ƪƴƻǿ ōǳƛƭŘ ŀǇǇƭƛŜŘ ǎƪƛƭƭǎ ǊŜŀƭƭȅ Ǉƻǎǎƛōƭȅ ŀƴŘ ǘƘŀǘ ǎƻ ȅŜŀƘΣ ǘƘŀǘΩǎ ǿƘŀǘ LΩƳ 
thinking. So I hope that made sense what I was saying so. 
 
Interviewer: Yeah, absolutely. Thank you so much. It was very really, really interesting. So if we're 
ŜǊƳΣ ƛŦ ȅƻǳΩǾŜ ƴƻǘ Ǝƻǘ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ǘƘŀǘ ȅƻǳ ǿŀƴǘ ǘƻ ǎŀȅ ǘƘŜƴ Lϥƭƭ L Ŏŀƴ ǎǘƻǇ ǘƘŜ ǊŜŎƻǊŘƛƴƎ ǘƘŜǊŜΚ 
 
Jude: Yup, thank you. 

 

Pip 

Interviewer: Great. Good to go then. So if I could get some sort of contextual information before we 

start, then that's just helped to sort of figure out what people have in common and things when I'm 

doing the analysis. So what is your role at the moment? Are you a maingrade EP, senior, so on? 

Where are you with that? 
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Pip: Yeah a main grade EP, so newly qualified. I started my role in September last year. 

 

Interviewer: Yeah. And your work context? Is it local authority, private and so on?  

tƛǇΥ ¸ŜŀƘ ƛǘΩǎ ŀ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅΦ 

 

Interviewer: Cool, and you've just mentioned that one already that you've new qualified and with 

the power threat meaning framework then have you had any specific training on it, or how did you 

sort of come to know about it and hear about it? 

Pip: Erm in terms of training so I think it's, we didn't have a specific session on it, but it came up in 

erm so whilst I was training on the doctorate, we had sessions all about consultation and I think, I 

think that is where it came up, and I think it was just during one of the sessions erm the lecturer 

spoke about it and we sort of had a discussion about it as a group. And before that, I think it was 

when so I was working in CAMHS before I started my training and I didn't have specific training on it 

there, but I remember I think it was during the supervision, sort of having a conversation about it 

with my supervisor, and sort of thinking about it a little bit in that role. So that's sort of how I first 

found out about it. Yeah, more recently finding more out about it. 

 

Interviewer: Cool, so can you tell me then about the time or times that you have used or drawn 

upon the power threat meaning framework in your work as an EP? 

 

Pip: Yeah, sure. So, I have used it so I've used it once, I would say, a little while ago erm but since 

hearing about your research it's made me it's been a helpful reminder and made me thiƴƪ ƻƘ ǿŜƭƭ LΩŘ 

like to use it more erm, but yeah, so the case I'm thinking of it was a child, I think he was in year two 

or year three, erm and it was sort of a piece of casework that was referred to me and I was using 

erm it was sort of a consultation-based approach, so it was a child who was referred who, so he had 

a diagnosis of dyslexia and was just really struggling in school with everything, so he was just really 

struggling to engage with learning, to engage with any of the adults at school, they were sort of 

describing what they called a lot of challenging behaviour so just becoming very upset kind of 

shouting, throwing things erm and this was sort of happening more and more and it was, I think, 

across the curriculum with yeah, learning in all different lessons and the school were very much 

focused on the dyslexia erm and they had sort of put in lots of literacy interventions and really, I 

think they had quite a, it was a quite a thorough but quite rigid, sort of pathway they followed for 

dyslexia, so they sort of tried quite a few things and nothing was really working erm so I saw my role 

as to sort of try to unpick what was going on, and, you know, find support moving forwards erm, and 

I think I sort of saw my role as looking at it in a more holistic way, rather than I guess, just focusing 

on that dyslexia diagnosis, which I guess is more of a sort of within-child approach. So as I said, I I it 

was a consultation based approach so I started with consultation with his mum. And quite quickly I 

learned that there was just so much going on at home, and his dad had recently gone to prison, their 

housing situation was really, really difficult and sort of struggling with things like poverty and lots of 

social issues going on and I think within this particular school, you know, a lot of the families were 

struggling with similar difficulties which the school was supportive of, but I think for them, it was just 

it was quite kind of normal, they were almost kind of desensitised to it, but I think maybe that's why 

they didn't sort of pick up on those things as much and I think in, so in that consultation with the 

parent, I really wanted to explore the child's experiences of what that was like for him, so that's sort 

of when I drew on the power threat meaning framework to really try and think about his 

experiences, so I suppose I didn't use the questions with mum in terms of her experience, but it was 
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more to like elicit his views with her, if that makes sense. So I guess firstly, the general kind of 

experience of what was going on, and I guess a lot of these things were ways that sort of power was 

operating in his life that was completely out of his control so like all of these environmental factors 

and social factors erm he, you know, didn't have any control over and then thinking about sort of 

how that was affecting him erm so that was sort of an opportunity to think about how he was feeling 

and sort of what, what sense he might be making of everything going on and sort of what was his 

understanding of it. And then sort of the bit of the framework around you know, how, how did he 

survive or kind of get through things, a lot, that sort of explained a lot of the behaviours that they 

were seeing at school and also similar things at home. So it was, I guess, a way to really understand 

well actually, you know, he's had all of these things going on so of course you know, it's, that's 

understandable that he's going to be responding in that kind of way and I think the model kind of 

draws on strengths as well, I know it's not one of the main kind of sections, but I think with this 

particular case, that it was really important to think about those strengths and because I think this 

the school had built quite a negative narrative of him and it was quite kind of problem focused on 

these behaviours. So actually, kind of having the opportunity to think about all the things that he's 

good at and all of his kind of values and beliefs was a really lovely opportunity, I think, to have that 

conversation with his mom and with the school to sort of remind them of all of those brilliant things 

about him. So, I guess I know the framework was created, maybe more for an alternative to mental 

health difficulties and you know he wasn't experiencing mental health difficulties, but I think I think 

it was helpful to use it in that way and I suppose it kind of made me think about how, even though 

it's not a mental health diagnosis but him still having that sort of label or diagnosis of dyslexia, it 

made me think how actually, that was really limiting in this case, because at the school were just so 

focused on it, but it really prevented them from thinking actually what else is going on? And they, 

yeah, they were just very much focused on the dyslexia. I don't think they really saw him as much as 

an individual. And I don't think you know, they were meaning to do that up, I think there was a lot of 

kind of stress within the school system, that it was sort of easier to kind of go down this route and 

follow their pathway that they probably felt quite safe and comfortable following, but yeah, so I 

think the model was really helpful for kind of understanding from more of his perspective and what 

might be going on. And, yeah, kind of why he was responding in this way, why he didn't feel safe to 

to learn and I guess, I know I didn't use those kind of questions directly with him but that's definitely 

something I think maybe I could have done or would do in the future. I use a lot of sort of pers-, 

person centred psychology approaches and I think a lot of them would fit quite nicely in with this 

framework. So I think that would be maybe a way to kind of, yeah, gather his views more directly as 

well. But yeah, so I think the framework was was really useful in terms of guiding those questions 

but also in my formulation, as well, so kind of when I went away, when I spoke to the school as well, 

and I kind of tried to pull everything together, it was helpful for me to really kind of make sure I was 

keeping his kind of him at the centre, if that makes sense. And yeah, it was just really helpful for I 

think all of the adults to for them to kind of develop more of an understanding of him. I think it that 

had a had a real positive impact. 

 

Interviewer: Because I was gonna ask sort of what happened next, like after you'd met with the 

mum and things but I think you mentioned a little bit about about that, that you sort of fed that back 

to the school, is that right? 

 

Pip: Yeah, so I also had so I guess, sometimes with consultations, I'll kind of do it with everyone 

together, sometimes I'll kind of do separate parent and school erm, just depending on lots of 

different things and for this one, I did have separate ones. But I think, in that sense, it was quite 

helpful because the I think the parent felt a bit more open maybe to talk about quite some quite 



216 
 

 
 

difficult experiences and then actually, I kind of met with school, and then we all kind of came 

together after that I think there were a few scheduling issues and things so it was quite a short 

((laughter)) meeting in the end, I would have liked it to have been longer but actually having that 

was really useful for then everyone to sort of be on the same page and the same understanding and 

I think I'm not sure I kind of in terms of kind of how I fed back to them it was more sort of what I had 

formulated was going on and kind of, yeah, helping them to understand, I guess from his 

experiences from what we had discussed, but I guess it's made me think, oh, it might be interesting 

to present it more as, you know, tell them a bit about the framework. Maybe that's something I 

didn't do. But yeah, that that could could have been something I could have done. But yeah, I think 

just having that meeting and getting everyone together using I guess what I had formulated based 

on the framework was was really helpful and then we decided collaboratively on the next steps, so I 

had a few ideas for different things to put it in place but actually I think it was more helpful that that 

was more of a collaborative discussion between everyone on how to support him and sort of 

thinking about supporting him emotionally around emotion regulation, and sort of taking a more 

nurturing approach kind of all of those things, but, but kind of letting the school kind of come up 

with that and his mum as well, I think then they took a bit more kind of ownership of those next 

steps.  

 

Interviewer: What do you think it was like for them to hear that formulation that had kind of been 

based on the power threat meaning framework and your thinking around that? 

 

Pip: Yeah, I think I gǳŜǎǎ L ǿƻƴŘŜǊ ŦǊƻƳ ǘƘŜ ǇŀǊŜƴǘΩǎ ǇŜǊǎǇŜŎǘƛǾŜ ǿƘŜǘƘŜǊ ǎƘŜ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƪƛƴŘ 

of nervous at all having that kind of shared with everyone but I think because I was able to meet her 

individually and the school were very supportive as well, I think maybe it was more of a sort of sense 

of relief for her. I think she did feel really listened to and really understood because I guess a lot of 

the things that came up affected her as well as the child. So I guess, yeah, more of that sort of 

systemic approach and kind of yeah, working with her, I think, yeah, she felt quite heard and quite 

listened to and quite supported. And I think the school were also seemed very receptive to it. I think, 

maybe kind of through taking that collaborative approach, erm it was, I guess, a way that they erm 

because I didn't want them to feel threatened by it because I guess it was quite different to anything 

that they had sort of explored before. But I do think they found it helpful and they hadn't really had 

those conversations with the parent before, but were very kind of understanding and very 

thoughtful so I think it was helpful for them to sort of build that link, maybe between parent and 

school a little bit more. So I think for them it was made maybe some things that they already knew 

but just hadn't really been acknowledged. So yeah, they were very supportive and very kind of open 

to working in different ways. 

 

Interviewer: And you mentioned that they might have felt a bit, I think it was a parent you were 

talking about, might have felt a bit threatened by sort of working in this way or some of the 

questions or some of the discussion around the framework and I suppose I was wondering, was 

there anything in particular that you think helped in that case that it ended up not feeling that like 

that and it ended up feeling sort of like she was listened to and heard and secure, was there 

anything in particular that? 

 

tƛǇΥ ¸ŜŀƘΣ L ǘƘƛƴƪ ǿƛǘƘ ǘƘŜ ŦǊŀƳŜǿƻǊƪΣ ƳŀȅōŜ ǘƘŜ ǿŀȅ ǘƘŀǘ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ŀǊŜ ǇƘǊŀǎŜŘΣ ǘƘŜȅΩǊŜ ǾŜǊȅΣ 

they do kind of really take that quite a kind of caring and thoughtful in the way that they're phrased, 

I think, they're not, you know, threatening at all, they're very understanding of what someone might 

have been experiencing, erm so I think that was, you know, quite a nice, that was really nice for me 
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to see and have that experience as well and kind of ((beeping)) sorry, let me just turn that off of 

yeah, it made me think how powerful kind of words and and certain questions and kind of the way 

things are phrased can be and the really huge impact that they can have on the person that you're 

asking them, so I think that was down to a lot of it. I think maybe meeting with her individually as 

well and made her feel a bit more comfortable, and sort of explaining my role and that it was you 

know there to to help so I think, yeah, the framework is quite nice that it's not, you know, it's not 

blaming someone or saying, you know, there's something wrong with them, it's more about, yeah, 

taking a more positive approach, I guess to understand them more and I think I was able to 

communicate that to her at the start of the meeting, which I think helped her feel more relaxed. 

 

Interviewer: And I can't remember if you said this or not when you were talking about the sort of 

feeding back and getting people together, was the was the child involved in that at all or? 

 

Pip: So the child wasn't directly involved and I think yeah, looking back on it, this is definitely 

something I probably would have done slightly differently. I think I would have liked to have sort of 

met with the child as well and as I said, used, maybe some more person-centred approaches to 

gather his views. But I suppose in the way that I used it I tried to really make the child sort of the 

centre of that meeting so even though kind of he wasn't there I you know, I think there was, you 

know, we started off by talking about all of his strengths and kind of drawing on that so I think again, 

maybe, with how the meeting was structured, and the kind of things we were talking about, I really 

tried to bring him into it and kind of put him at the centre of those discussions. But yeah, that's 

something I probably would do a little bit differently if I was to use it again in the future. 

 

Interviewer: That's interesting. So in your view, what would you say is the impact of using the 

framework if there is any? 

 

Pip: Yeah, I think yeah, it was just, it was positive that I think, yeah it had a positive impact in that 

the school, you know, developed a more positive narrative of this child because I think I said before 

they were just very much focused on these behaviours, and I think there was some kind of labelling 

of him as being, I guess more as one of kind of the naughty children, whereas actually, I think they 

developed more, yeah, more of an understanding and more kind of compassion for his situation, 

erm and actually, they were able to kind of, yeah, see him more as a whole. And I think yeah, that 

was really helpful in terms of then their next steps that they took to supporting him and working 

with him. So I think that was kind of, yeah, had maybe the most positive impact. I think, yeah, it was 

quite empowering for the parent and kind of feeling listened to, I think, I guess she was kind of put 

within the expert position, whereas usually, you know, it might be the professionals so, yeah, I mean 

I don't know but I think maybe that helped her with sort of building relationship with the school and 

kind of her perceptions of different professionals and, and services. Erm so I think yeah, they were 

the kind of main ways that I think it had a positive impact. Yeah, I think it kind of took any kind of 

blame away from the child in terms of those behaviours they were seeing because there was a kind 

of reason for it and sort of, you know it was understandable why he was responding in that way. So I 

think that's the kind of main things, I mean, I would hope that it had a sort of wider impact in terms 

of how the school maybe were thinking about children with similar needs that they were working 

with, and I guess in terms of their pathways for support, just you know, acknowledging that, you 

know, sometimes it can be helpful to take more of a flexible approach and person-centred approach 

rather than just sort of rigidly following ways of working. So I guess I would hope that maybe it had 

that wider impact on the school with sort of future work and similar work with, with other children. 

And I guess, yeah, for me, it was just really helpful to use a different model and yeah, I guess 
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thinking about future work, it's, yeah, it's been helpful to think through it and maybe think, oh, 

actually, like this could have a positive impact for some cases I'm kind of working with at the 

moment and future work. So yeah, that was kind of helpful, maybe more for me rather than impacts 

within the case.  

Interviewer: So yeah so you mentioned that, it was sort of helpful for yourself to use a different kind 

of model, can you say a little bit more about that? 

 

Pip: Yeah, I think, I guess with consultation, I've kind of tried out a few different ways of working and 

I think it's the type of thing you know, depending on the situation, different things work better, but I 

think it fits quite well with the kind of collaborative models of consultation and quite relational 

models of consultation that I've drawn on before. And I guess it's, it's just made me think, oh, that's 

something else kind of to add to my toolkit and to draw on in similar situations. So yeah, I've 

probably drawn on it without kind of realising or actively using those specific questions, I think yeah, 

it has sort of impacted on my my practice in that way, but also yeah, just just thinking about actually 

how powerful some of those questions are, and how just adding them to sort of my prompt sheets 

and things could be really useful in the future, sorry I'm not sure if I answered that question.  

Interviewer: Yeah I think you did. So having used the power threat meaning framework, then, what 

are your thoughts about it now? 

Pip: Yeah, so I, I really like it, hopefully, that's coming across. I think it's a really positive approach. As 

I said, I'd like to use it more and maybe explore how I could use it in different ways, as well as 

consultation and formulation. So yeah, but I really like how it's a quite a flexible approach. I mean, 

that's the way I've used it, so I hope it's okay to use it in that way, but yeah, I think in that way, it fits 

quite well with the EP role that I do see as quite flexible and quite adaptive to you know, depending 

on the type of work that we're doing. I think yeah, from from the piece of casework, it helped me to 

see how actually, you know, it does provide that alternative to kind of that label and not that you 

ƪƴƻǿΣ ǿŜΩǊŜ ŀǎ 9tǎ ǘƘŜ ƻƴŜǎ ƪƛƴŘ ƻŦ ƎƛǾƛng the diagnosis but I think, you know, that does fit quite 

well with the EP role actually that you know, I guess it depends on what service you work in, but for 

me, and kind of where I work, I don't see the EP role as diagnostic, I see it as more working in that 

more holistic way to think about, you know, someone's experience, and how we can support them 

so I think, for me, you know, fits in the framework fits in really well with my role. Yeah, I like that it's 

very kind of person-centred because, again, that's the type of approach that I like to take, sort of 

really putting the child's experiences at the centre. You know, I think that's helpful for leading to 

more effective outcomes. Yeah, I think I like that it's a very empowering approach in that way, I 

think, yeah, I guess like I was saying, with the case, it does take any blame away from the individual 

which is, yeah, sometimes a theme that has come up within my work with schools and so I think it's, 

it's just quite a nice way to provide that alternative viewpoint. And I think, yeah, it's just a much 

more sort of human and real approach in comparison to the diagnostic approach. I think yeah, 

generally, it does seem much more helpful. All very positive. 

 

Interviewer: Are there certain circumstances where you think it could be sort of more or less useful? 

 

Pip: Erm I think in terms of more useful, I think, yeah, it worked really well in consultation, and it 

really supported my formulation. I think maybe in something like supervision, it could be really 

helpful as well. So yeah, in in my role, I run an ELSA supervision group and quite often, the 

ǎǳǇŜǊǾƛǎŜŜǎ ǿƛƭƭ ōǊƛƴƎ ŘƛŦŦŜǊŜƴǘ ŎŀǎŜǎ ǘƘŀǘ ǘƘŜȅΩǊŜ ŦƛƴŘƛƴƎ ǾŜǊȅ ŎƘŀƭƭŜƴƎƛƴƎΣ ŀƴŘ ȅƻǳ ƪƴƻǿΣ ƳŀȅōŜ 

feeling a little bit threatened and don't really know what to do next and I think using kind of this 
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framework will maybe help them to keep the child's experience in mind when that can feel quite 

difficult to, so I think yeah, definitely in supervision, it could be really helpful. So yeah, I think kind of 

in all the different ways that EPs work, it could be used and and helpful in some way. And was the 

ƻǘƘŜǊ ōƛǘ ǎƻǊǘ ƻŦ ǿŀȅǎ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ōŜ ƭŜǎǎ ƘŜƭǇŦǳƭΚ 9ǊƳ όόǇŀǳǎŜύύ LΩƳ ǘǊȅƛƴƎ ǘƻ ǘƘƛƴƪ ŜǊƳ όόǇŀǳǎŜύύ I 

suppose, I suppose there might be some cases where a diagnosis could bŜ ƘŜƭǇŦǳƭΣ LΩƳ Ƨǳǎǘ ǘƘƛƴƪƛƴƎ 

within some services for a child to access certain resources or those more practical things, 

sometimes, they need to have that diagnosis, you know, which I don't necessarily agree with, but 

then I suppose that's not to say that you you couldn't use the framework as well, I think, you know, 

especially within the EP role. I think it could definitely be used, and again, yeah, I suppose 

sometimes, the child or young person might find that label or diagnosis helpful. I guess maybe it 

would it could offer you know, a sense of relief, oh that's why this is happening, so I think maybe 

then it's just about taking that individual approach, what works for them? But yeah, I think you could 

definitely use the framework alongside it, I don't think it would have to be one or the other. Yeah, so 

ǘƘƻǎŜ ŀǊŜΣ ōǳǘ ȅŜŀƘΣ L Ŏŀƴϥǘ L Ŏŀƴϥǘ ǊŜŀƭƭȅ ǘƘƛƴƪ ƻŦ Ƴŀƴȅ ǎƛǘǳŀǘƛƻƴǎ ǿƘŜǊŜ ƛǘ ǿƻǳƭŘƴΩǘ ōŜ ƘŜƭǇŦǳƭΦ L ǘƘƛƴƪ 

it's yeah, flexible enough that it could be used to help in lots of different situations. 

 

Interviewer: And with the, with the supervision groups that you mentioned, you, I think you were 

talking about using it in a sort of similar way to the case work that you did, and that kind of having 

them kind of empathise with the child that they're working with and try and sort of see it from that 

perspective, did I pick up on that right? 

Pip: Yeah, I think what kind of sprung to mind during the last group was one of the supervisees kind 

of brought a case but maybe I'm thinking of it because it's kind of similar to the case I was talking 

about but what really struck me was that one of the things she asked me she said, you know, I really 

want to, she almost felt like she, I think she felt quite threatened by his behaviour, that she just sort 

of wanted to retreat and kind of say, oh, well actually maybe ELSA is not right for him, maybe 

ǎƻƳŜǘƘƛƴƎ ŜƭǎŜΦ {ƻ ǎƘŜ ǎŀƛŘΣ ȅƻǳ ƪƴƻǿΣ Ƙƻǿ Ŏŀƴ L ƭƛƪŜΣ ǿƘŀǘ Ŏŀƴ L Řƻ ǘƻ ǊŜŀƭƭȅΣ LΩƳ ǘǊȅƛƴƎ ǘƻ ǘƘƛƴƪ ƪƛƴŘ 

of exactly what she said, but it's something about kind of like, how can I be reminded to kind of keep 

him as a whole in mind rather than you know, it's like, it can feel quite scary I think when she felt 

quite threatened so she was kind of saying she really wants to be there to support him but she's 

finding it really hard. And we did talk about how part of that is, you know, the importance of her 

kind of, you know, focusing on her own wellbeing and making sure she's got the support strategies in 

place for herself so that she's able, you know, to provide a containing space because also, 

understandably, it's really difficult for her. But it did make me think, oh, actually, something like this 

framework and bringing in some of the questions will be helpful, you know, for her to think about 

the child's experiences a little bit more and maybe why he's behaving in that way. I think that could 

help her then, yeah, maybe take that kind of more compassionate approach, so yeah, I suppose in a 

in a similar way. But yeah, I guess it could be maybe embedded into a model of supervision so we 

kind of tried out like solution circles and things, but actually, I think the framework and the questions 

you know, could be used to structure you know, supervision and talking about cases, so, yeah, I've 

not really thought about it, but yeah, that's, I guess could be a way of using it.  

Interviewer: ̧ ŜŀƘΣ ǘƘŀǘΩǎ ǊŜŀƭƭȅ ƛƴǘŜǊŜǎǘƛƴƎΦ ƛǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ȅƻǳϥŘ ƭƛƪŜ ǘƻ ǘŜƭƭ ƳŜ ŀōƻǳǘ ǘƘŜ 

power threat meaning framework then? 

 

tƛǇΥ 9ǊƳ L ŘƻƴΩǘ ǘƘƛƴƪ ǎƻΣ L ǘƘƛƴƪ ȅŜŀƘΣ LϥǾŜ ƪƛƴŘ ƻŦ ŎƻǾŜǊŜŘ Ƴƻǎǘ ǘƘƛƴƎǎ Ƨǳǎǘ ǘƘŀǘ ȅŜŀƘΣ I I think it's a 

really empowering and positive approach. And that, yeah, I think, for me, it's fits in really well with 

the EP role, and sort of the way that I work. I think it it fits in like I briefly said earlier with quite a few 

of the frameworks that I use, so kind of thinking about systemic models of working and, and 
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working, you know, with the adults around the child but also thinking about on on the different 

levels, the impact of, you know, the systems and and how that can sort of bring threats from kind of 

levels of power and how that can impact on a person, and I think yeah, kind of narrative therapy 

approaches that I sometimes draw on in terms of what kind of narrative is someone telling, and or is 

being told about someone, but then I think this is quite nice and kind of empowering the person to 

be able to tell their own narrative in their own words. And yeah, kind of positive psychology 

approaches as well, like with that case, taking that more strengths-based approach. I think this is a 

very positive model. So yeah, I think it kind of, yeah, fits in really nicely with with the EP role and the 

kind of psychological theories and models that we might draw on. ̧ ŜŀƘΣ L ǘƘƛƴƪ ƛǘ ƛǘΩǎ ƳŀŘŜ ƳŜ ǘƘƛƴƪ 

as well, that it would be nice. you know, it could be maybe something to use more as like an overall 

model of service delivery. I know there are quite a few teams that use narrative therapy approaches 

in that way, but I think this could be quite a nice kind of yeah, overarching model maybe for services 

to use, whether that's in their consultation approaches, or more widely. Erm and, yeah, I think it'd 

be nice as well to maybe use it to link in more with CAMHS and sort of that multidisciplinary work. I 

ǘƘƛƴƪ ǘƘŜ ǎŜǊǾƛŎŜ LΩƳ ƛƴ ǘƘŜǊŜϥǎ ƴƻǘ ǘƘŀǘ ƳǳŎƘ ƧƻƛƴŜŘ ǳǇ ǿƻrking, I know that varies quite a lot 

between services, but I think something like this framework could be maybe used to kind of create 

those links as well. So yeah, I think that's kind of everything, it's yeah. 

 

Interviewer: What is it about the framework that you think could help to promote links between 

different teams? 

Pip: Yeah, I think, I suppose it's quite a universal approach that different types of psychologists but 

also maybe other practitioners will use within their roles, so I suppose it's the type of thing that you 

know, we might be using, but other teams might be using, and that could be quite a nice way to sort 

of link with them. And yeah, maybe build more of a sort of shared understanding cause I think, 

sometimes with different teams, there might be that perspective of oh EPs work very differently to 

CAMHS, whereas yeah, I think there are more ways that we work in quite a similar way. So in that 

sense, it could be quite a nice link and it can, yeah I don't know if it is the type of thing that different 

CAMHS teams or services do draw on quite a lot, but yeah, maybe in that way, it could be quite a 

nice way to kind of do a bit more of that multidisciplinary working. 

 

Interviewer: I also wanted to ask about because you mentioned about it could be a kind of 

overarching model for for a service, and I wondered if you had ideas about what that would sort of 

look like or be like or how that could happen, or if you had sort of ideas around that? 

 

Pip: Not really, I just kind of thought of it cause of the narrative therapy one that another service is 

using just made me think, oh, actually, this is quite a nice framework that could be yeah, bigger than 

individual work. I think I guess it's the type of thing that our service, we have a model of consultation 

and there are different sort of prompts within that and different areas that that we usually cover 

and that kind of draws on different psychological theories and models. And I think this is something 

that could be embedded into that for maybe particular types of consultations in terms of what we 

are exploring, but I think yeah, maybe more overall ((.)), yeah, I haven't really thought it through but 

maybe something around actually the approach we take to working with children and young people, 

and actually, how we as a service you know, understand their experiences and what's going on. I 

think those are sort of ways of working that although EPs work in different ways. I think something 

like that is quite important for you know, teams to be working in quite cohesive way, so I think, if it 

was, yeah, somehow embedded into sort of the approach we take I know different services will say, 

oh, we're very collaborative service or a very, like nurturing service or something like that, and I 
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think, yeah, I can kind of see this as being as embedded to maybe those overall ways of working but I 

haven't quite thought it through. 

 

Interviewer: Yeah, I think that's really interesting idea. Is there any, any sort of final thoughts about 

it? 

 

Pip: I don't think so. I think yeah, I've kind of covered everything.  

Interviewer: Cool. Thank you so much again, and I'll stop the recording there then, since we've sort 

of finished that, thank you so much. 

 

Alex 

Interviewer: Have you got a message to tell you that it's recording?  

Alex: Yes. And I had to press got it. 

 

Interviewer: So we're officially going then. So to start us off then just some sort of contextual 

questions about who you are and stuff. 

Alex: Yeah go for it. 

 

Interviewer: So what is your role at the moment? Are you an EP, senior, TEP? 

 

AlexΥ LΩƳ ŀ ǘǊŀƛƴŜŜ 9tΣ ǘƘƛǊŘ ȅŜŀǊΦ 

Interviewer: Cool. and what is your work context? So as in like, are you in a local authority? Are you 

in a private practice?  

Alex: Yeah I'm in a local authority.  

Interviewer: Cool. And you already mentioned how years how many years you've been doing it, 

you're in your third year and regarding the power threat meaning framework then so have you have 

you had any specific training on that or how did you sort of come to, to know about it? 

 

Alex: So in my first year of training, when I was on [a multi-disciplinary] placement, we had 

supervision groups and someone brought it to the supervision group. So we had quite an in depth 

discussion about how we could integrate it into our practice so that's how I came across it. And 

that's sort of I'm sure, you'll hear when you ask me more questions, but that's kind of where my 

main use of it was, was in like sort of [type of] placement in my first year.  

Interviewer: Okay, so, so that would have been with the [organisation] when you were there. Cool. 

Okay, that's good to know as well. So can you tell me a little bit more than about the time or times 

that you have used or drawn upon the power threat meaning framework in your work as an EP?  

Alex: So as I said, we discussed it in the supervision group. And so this was like a multidisciplinary 

team. There were clinical psychologists, educational psychologist, trainee educational psychologists, 

counselling psychologists, ummm, and family therapists in this group, I think, umm, were the main 

practitioners and we discussed about how we could sort of use it in our practice. And the main way I 
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saw it being used was actually in family therapy. So I was lucky enough to be able to observe behind 

a double sided mirror, some family therapy, sort of systemic family therapy kind of model and it was 

sort of just after we discussed this, and we talked about how we could integrate it with this 

particular case. There was sort of a lot of trauma, there was a history of domestic abuse in this case, 

and we thought that it would be a really appropriate way of framing and looking at this case. And 

yeah, I found it really interesting to see. I kind of personally was more of an observer, but I found it 

really interesting to see how the family therapists almost used it as a way of reframing the narratives 

of this family and, umm, I liked the way it sort of de-pathologised sort of things, like they talked a lot 

about their sorts of responses to the things they've been through. And I could tell that they were 

drawing upon the framework for that, that kind of coping to threat that kind of thing. And that's 

where I saw it and then we sort of debriefed after. We always sort of talked about it, and they had a 

reflecting team in these things. And yeah, that's kind of where I saw the main use of it. 

 

Interviewer: And were you part of the reflecting team then.? 

 

Alex: So I didn't go in as part of the reflecting team but I talked to the reflecting team before they 

went in.  

Interviewer: Right. 

Alex: But yeah, yeah, I was sort of semi-part of the reflecting team. I was part of the reflections but 

not part of the reflecting team.  

Interviewer: Right. I see what you mean, yeah, so it sounds like, I mean, maybe I'm summarising this 

wrong or getting it wrong so correct me if I've misunderstood, but it sounds like you are sort of part 

of the ((.)) part of a group of practitioners who were working on a case and sort of involved in maybe 

the formulation side of things? 

 

Alex: Yeah, yeah. Yeah, that was kind of it. Yeah, that was that was mostly it. That was it, it was quite 

((.)) yeah, I think it just was kind of it felt like it was a very stuck case. And I think that's why this ((.)) 

they want this, this group of family therapists wanted more input and it involved a school child who 

was struggling at school, which is why they bought in sort of EPs and TEPs and stuff. But yeah, it was 

very sort of multisystemic. And yeah, that's when they brought in the framework. 

 

Interviewer: Okay, so can you tell me a little bit more about sort of the case and how the power 

threat meaning framework applied in that case or sort of how it happened?  

Alex: Yeah. So I think the main focus was on, so what happened was, it was a 13 year old the main 

focus was around this 13 year old student who had actually been abused sexually by her uncle umm 

a few years prior, was really struggling in school was really, and had sort of come out with this that 

she had been abused, but it really broken up the family. This sort of news of this abuse because it's 

actually quite a tight knit family. Sort of Bangladeshi background, really all living together. And yeah, 

the uncle had sexually abused her and she had been sort of sitting on this because she knew it would 

sort of break up the family if she sort of said it. The police were involved but the uncle was denying 

it, there was a whole load of things and unfortunately, so it was the, it was the father's brother. I 

think, unfortunately, the father had taken the his brother's side and was like, no, this can't possibly 

be happening, there was a lot of denial, but the child was very distressed, but also very empowered 

after coming out with it.  
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Interviewer: Okay. 

Alex: So we kind of employed the power threat meaning framework because we wanted to think 
about well, how has this umm teenager, how has this, her experiences, so for example, the abuse 
that she's been through, sort of how has this affected her, what sort of now coping mechanisms 
does she have? What survival responses is she having, how is this impacting the whole family? Like 
how is this now almost bouncing off wider responses? I think how is the whole family making 
meaning of this? Yeah, and sort of what has happened to this whole family in the dynamic here? I 
think there was a lot of mention of the child, sort of the teenager saying oh, you know, there's a lot 
of my uncle is psychotic and I have PTSD, and we were trying to sort of de-pathologise things to try 
and get to the root of the meaning and stuff behind it, and I think that was, that was where the 
framework felt quite important. To try and really work out what was actually going on for this family 
and how we could really be helpful in progressing this child on and helping her get through it 
without sort of just, yeah, dismissing everything that was going on for the rest of the family as well. 
And, yeah, it felt like quite complex. But yeah, it felt it felt like an interesting one to use the 
framework to start with because it was it was, you know, we'd only just sort of looked at it. It's 
ƻōǾƛƻǳǎƭȅ ŀ ƳŀǎǎƛǾŜ ŦǊŀƳŜǿƻǊƪΦ ²ŜΩŘ ƻƴƭȅ ǎƻǊǘ ƻŦ ƎƻƴŜ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ƛƴǘǊƻŘǳŎǘƻǊȅ ŘƻŎǳƳŜƴǘΣ ǿƘƛŎƘ 
is well, like, 130 pages in itself. But we thought, yeah, how can we sort of apply this to a case in a 
way, yeah, in a way that sort of would make sense for people that are just coming to getting to grips 
with this framework. So yeah, that's how we kind of chose to look at it. 
 
Interviewer: Yeah, and it sounded like you were sort of talking about, so there's a child who was at 
the centre of it, but there was quite a few other people that you were also thinking about? 
 
Alex: Yeah.  

Interviewer: By using the framework, so it's, you're sort of using the framework to apply it to 

multiple people in that one case?  

Alex: Yeah. Yeah.  

Interviewer: How did that help, do you think or not help? What, what impact did that have? 

Alex: Yeah, I think I think it was helpful for us in the we could quite, sort of, sort of applying it to the 

different people. We could really sort of disentangle um ((.)) what had like sort of ((.)) what, what 

was happening for each person, and what the narrative was around each person, and what was you 

know, what was the mechanism of, you know, coping for each person, like what was, you know, but 

also try and fit that in together. And also, I think, for the young person herself, almost give her a way 

of looking at it. I think it was, that was where it was most helpful was giving her a way sort of looking 

at things that because we kind of, I think the family therapist, she was mainly involved sort of briefly 

explained, not the whole sort of framework to her, but sort of the premise of it and sort of some of 

the language around it. And I think it's quite helpful for her to think about things in that way. 

 

Interviewer: What do you think it was like for that young person to think about that language and to 

use the framework and be introduced to some of those concepts like power?  

Alex: Yeah, I think it was really helpful for her. I think it was actually empowering, actually, because I 

think she felt like something had really happened to her. And I think that acknowledged that and to 

think, yeah, you know, I was not the one in power here something happened to me, and now it like, 

yeah, it was a threat, and I now have, I made this meaning of it, and now I now have these responses 

to it. It was actually quite helpful for her. And as I said, it kind of de-pathologised it to her she was 

kind of less going, oh, yeah, oh yeah. I have all this PTSD, I have all this PTSD. And, you know, whilst 
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she probably did have some kind of post-traumatic stress, rather than referring to it as a disorder, I 

think it was really helpful for her to look at well actually why was it so traumatic for you? And yeah 

who was holding the power in these situations and why and how did that happen? And now and I 

think actually gave her back the power almost so actually I think really useful for her to be 

introduced to those languages. I think that's where it had the most utility, rather than us using it to 

almost ((.)) Yeah, we as you said, we did look at it for different people. It was almost more useful for 

for her I think. 

Interviewer: Right, and what sort of stage in the involvement, like in the sort of team's involvement 

and your involvement was was it kind of introduced to the family, was it straight away at the 

beginning or was it after some time or? 

Alex: I have a feeling it was quite after some time. I think I came into it in the quite the middle of 

things, I think that they had already had a few sessions uhh and they were quite stuck, I think that 

was the feel of it and that's when, that's when I sort of was introduced to this family, I believe. Yeah. 

 

Interviewer: Okay, so it wasn't the sort of first thing that they spoke about in their sessions of 

anything, it was kind of introduced after and it seems like she took on some of that language and she 

started using some of that language? Or is, have I misunderstood what you were saying? 

Alex: Yeah, no, I think I think she did take it on, I think she did. And I think she found it really 

empowering and really useful. And really, yeah, it was almost a way of reframing things for her that 

made her yeah, look at it in a more useful way, I think for her personally.  

Interviewer: Okay, so what sort of happened next for them then, for that child and that family? 

 

Alex: So in the end, the uncle was convicted and removed from the situation. But I think then the 

focus was obviously on helping the young person in school and helping her to sort of move forward 

and helping, almost helping the family separately. So what they did was they sort of took two 

separate lines off, so they did sort of I think they carried on with sort of the family therapy, but I 

think they also commenced sort of individual therapy with the young person and separate sessions 

with the family to try and sort of work almost separately on sort of rebuilding the family, rebuilding 

that but also moving the young person forward and empowering her and sort of helping her 

forward. As far as the time I had in [team], from what I understand, she was sort of able to, like 

attend school again, partially. Well, we went into lockdown, so she was able to engage with school a 

bit. I think, but that was virtual anyway. But then yeah, then I'm not so sure. Obviously our time 

ended in [team]. But I do believe it, it was sort of starting to look a little bit better for her. 

 

Interviewer: So when you were using the framework, or when you're involved in that casework, was 

there anything that you particularly liked or didn't like about it? 

 

Alex: Yeah, ǘƘŜǊŜ ǿŀǎ ƻƴŜ ǘƘƛƴƎ L ǊŜŀƭƭȅ ƭƛƪŜŘ ŀƴŘ L ǘƘƛƴƪ L ǇǊƛƴǘŜŘ ƛǘ ƻǳǘΦ L Řƻƴϥǘ ƪƴƻǿ ǿƘŜǊŜ ƛǘΩǎ ƎƻƴŜ 

now, but there was like um, almost like a box of like, like survival responses and stuff like that. I 

really liked that, I really liked like, yeah, this is how we respond to situations and it was almost like, 

it's almost like here's the human behaviour that's happening, and this is, this is why it might be 

happening. It's okay that it's happening, ƛǘΩǎ Ƨǳǎǘ ŀ ƴŀǘǳǊŀƭ ǊŜǎǇƻƴǎŜΦ !ƴŘ ǎƻƳŜ ǇŜƻǇƭŜ ǊŜǎǇƻƴŘ ƭƛƪŜ 

this and that's, that's okay, and some people respond like this, and that's also okay and it's just 

about understanding why some people are responding in certain ways. I really liked that, that it had 

like almost like a list of like loads of different sorts of risk, coping, survival sort of responses so I 

really found that quite useful. It made me sort of look at different cases and go well obviously that 
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child or young person is just doing this as a coping mechanism and that's, that's okay. Like of course 

they had to do this, their their their coping to X, Y and Z threat, and that is made me look at quite a 

few cases like that now.  

Interviewer: So it sounds like you've kind of applied some of that thinking to some other cases then? 

Alex: Yeah, definitely. It's made me it's definitely made me think about like, I definitely haven't 

applied the framework fully extensively to any other cases other than that one with the family 

therapy, but it's definitely remained in my thinking. 

 

Interviewer: So with, with that one with the family therapy case, emm, they were sort of using the 

language of the framework and were they kind of going through some of the kind of questions of the 

framework and things is that what you mean by using it kind of directly? 

Alex: Yeah 

Interviewer: But then with some of your own cases, you have been guided by some of that language 

in maybe your own head but not explicitly.  

Alex: Yeah.  

Interviewer: Can you say a little bit more about how that has made your thinking like sort of 

impacted on your thinking or what that's done for your thinking in some of those other cases then?  

Alex: Yeah, I think. Yeah, other than just sort of making me think a bit differently about sort of 

different behaviours, as I said, definitely made me think about yeah, the impact of different 

influences, the sort of um ((pause)) the real ((pause)) I like in the framework, how there's no sort of 

((pause)) I feel like sometimes in cases, people really privilege like, the kind of biological side of 

things or like they ǘŜƴŘ ǘƻ ǇǊƛǾƛƭŜƎŜ ƻƴŜ ǎƛŘŜ ƻŦ ǘƘƛƴƎǎ ŀƴŘ ƛǘΩǎ ƳŀŘŜ ƳŜ L ǘƘƛƴƪ ƛǘϥǎ ƪƛƴŘ ƻŦ ǎǘǳŎƪ ƛƴ Ƴȅ 

thinking like not to privilege one side of it and just look at yeah, okay, well, what, where's the power 

here and that, that kind of thing rather than just like okay, yeŀƘΣ ǿŜϥƭƭ ƻōǾƛƻǳǎƭȅ ƛǘΩǎ ƭƛƪŜ ŀ ōƛƻƭƻƎƛŎŀƭ 

thing or this, I think, I think the framework makes it quite explicit that it doesn't privilege any sort of, 

yeah, causal thing there because basically, everything causes everything and yeah. So yeah, I think I 

think it's kind of remained in my thinking a bit like that. But yeah, I think the main way its sort of 

remained in my thinking is those sorts of yeah, coping and survival responses  

Interviewer: And how they're sort of interpreting behaviour and things like that? 

Alex: Yeah, definitely. 

 

Interviewer: So having used the power threatening framework, then what are your sort of thoughts 

about it now? 

 

Alex: My thoughts are that I would like to almost study it further. I think there's so much there. That 

it would need me to almost study it more, to be able to integrate it even further. That was, that 

family therapy case was almost all of our first go at like using the language, like integrating it, and I 

feel like that there's so much more to it. I'd have to almost sit and study it more. I kind of want to I 

ǿŀƴǘ ǘƻ ƭƛƪŜ ƭƻƻƪ ŀǘ ǘƘŜΧ L ƘŀǾŜƴϥǘ ŜǾŜƴ ǊŜŀŘ ǘƘŜ Ŧǳƭƭ Ŧǳƭƭ Ŧǳƭƭ ǊŜǎƻǳǊŎŜǎΣ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΦ LϥǾŜ ǊŜŀŘ 

the introductory stuff and like, understood the framework and understood like the main headline 

stuff, but LΩŘ ǿŀƴǘ ǘƻ ǊŜŀŘ ŘŜŜǇŜǊ ƛƴǘƻ ƛǘΣ ŀƴŘ ǊŜŀƭƭȅ ƎŜǘ Ƴȅ ƘŜŀŘ ŀǊƻǳƴŘ ŜǾŜǊȅǘƘƛƴƎ ǎƻ ǘƘŀǘ L ŎƻǳƭŘ 

properly integrate it further and really have it in the back of my head sort of the whole time. I think 
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it's really, yeah, it is a really sort of good way of thinking and working. So yeah, definitely. I'd want to 

sort of sit and study it more, I think.  

Interviewer: Yeah, that makes sense. And you you mentioned that that was sort of everyone's kind 

of first time I guess of having a go of (yeah) putting it into practice and things, so how sort of easy 

ǿŀǎ ƛǘ ǘƻ ǳǎŜ ƛǘ ƛƴ ǘƘŀǘ ƛƴ ǘƘŀǘ ǿŀȅΚ !ƴŘ ǿƘŀǘ ǎƻǊǘ ƻŦ ƘŜƭǇŜŘ ŀƴŘ ǿƘŀǘ ŘƛŘƴΩǘ ƘŜƭǇΚ 

Alex: I think, what, I think it was sort of the way we used it, we decided to use it almost in its most 

basic form that was what sort of made it easier. What helped was having like, almost our supervision 

group to discuss it to decide like, what elements of it we were going to think about and how we 

were going to apply it and then talk about it after, I think it being a multidisciplinary team was really 

helpful. Having, basically having loads of discussion and supervision like peer supervision around it 

was really helpful. So I can almost imagine like, I know some, some services or some people have like 

CBT supervision groups and stuff, I can almost imagine it would be useful to have like a power threat 

meeting framework supervision group to apply it as a framework, it would need to be one of those 

things that you discuss regularly, had in the forefront of your mind regularly. I think you'd want to, 

the more you discuss it, I think the more you can integrate it because even just that initial sort of 

one hour we had really bouncing it back and forth, I think was really helpful. So yeah, I think that's 

what would, that's how I could see it working, definitely. 

 

Interviewer: And you mentioned about integrating it, what sort of, what what do you mean by that? 

Can you ǎŀȅ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜ ŀōƻǳǘ ǿƘŀǘ ǘƘŀǘ ƳƛƎƘǘ ƭƻƻƪ ƭƛƪŜ ƻǊΧ 

Alex: Yeah, I can almost imagine like, so some services or some, I don't know, schools or whatever 

ǿƛƭƭ ǎŀȅ ƻƘΣ ǿŜϥǊŜ ŀ ǘǊŀǳƳŀ ƛƴŦƻǊƳŜŘ ƻǊ ǿŜΩǊŜ ŀƴ ŀǘǘŀŎƘƳŜƴǘ ƛƴŦƻǊƳŜŘ ǘƘƛǎΣ L Ŏŀƴ ŀƭƳƻǎǘ ƛƳŀƎƛƴŜ ƛǘ 

being integrated like that, like it being a basis for practice in a particular setting or um ((.)) because 

it's really, yeah, it's just a really kind of holistic and very wide way of seeing, especially for us as we 

ǿƻǊƪ ǿƛǘƘ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΣ ƛǘΩǎ ǾŜǊȅΣ ƛǘΩǎ ǉǳƛǘŜΣ ȅƻǳ Ŏŀƴ ŘŜŦƛƴƛǘŜƭȅ ŀǇǇƭȅ ƛǘ ǘƻ ōŜƘŀǾƛƻǳǊ 

essentially. And I think it really could help us in that way. So yeah, I think to integrate it in that way is 

what I kind of mean by that. 

 

Interviewer: Yeah. You said something that I was gonna cƻƳŜ ōŀŎƪ ǘƻ ŀƴŘ ƴƻǿ ƛǘΩǎ ƎƻƴŜ ƻǳǘ ƻŦ Ƴȅ 

mind. So I suppose one of the things I was wondering about, no actually scrap that. So are there any 

other ways that you think that it could be used? 

Alex: Um, yeah. I think, Well, I think this kind of links to it, but very much in like a formulation-y kind 

of way. I think it's a nice way of formulating and looking at cases and formulations. So I think, again, 

that that links to kind of integrating it into your general thinking about cases and general practice, 

but I think that's the way I would, I would personally want to use it.  

Interviewer: Yeah. Sorry. I've just remembered what I was going to ask about. You mentioned that 

wƘŜƴ ȅƻǳ ǿŜǊŜ ǿƻǊƪƛƴƎ ƛƴ ǘƘŀǘ ǘŜŀƳΣ ȅƻǳ ǎƻǊǘ ƻŦ ǘǊƛŜŘ ǘƻ ǳǎŜ ƛǘ ƛƴ ƛǘǎ Ƴƻǎǘ ōŀǎƛŎ ŦƻǊƳ ƻǊ ƛǘΩs most 

basic way, can you say a bit more about what you meant by that?  

Alex: Yeah, so we sort of almost looked at the sort of elements of it, the power, the threat, the 

meaning, the mai- the most basic questions that come with that, and the most sort of umm ((.)) 

Yeah, essentially breaking it down. You know, where, you know where, where is the power, what 

has happened to you? What, what are the threats, what is meaning and really sort of just instead of, 

sort of, you know, looking at okay, this is, this is what you are, this is what you have diagnosis, really 

looking at it like that, you know, those those key questions that come with the framework, right, I 
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think we really focused in on those and really, that that was our aim was to use it almost as a 

reframing tool. Because the main the main way that the family therapists were training was in a sort 

of narrative, systemic way. They were used to all those kind of circular questioning and I think it fits 

in really nicely with that. The systemic and the narrative elements of it fit in really nicely there. And I 

think yeah, it is about kind of stories and it can they can fit into the narrative element, their like life 

story, what's happened to you, I think that could intertwine quite nicely. So yeah, I think we, we 

really focused on those sort of three elements of it. And what, what they brought up, and what that 

could give to us for this case to help them become unstuck.  

Interviewer: Right, that makes sense. Yeah. I think I think you've covered this but well, I'll ask anyway 

so in what ways does the framework fit or not fit with your views of the EP role?  

Alex: Yeah, okay. So well, I think that, as practitioners that work with really vulnerable children and 

young people that we see, we see, and families, we see things that we see things that people go 

through and we see you know, all sorts of things that happen to people. I think that this framework 

is a really good tool for looking at traumatic events and traumatic, almost life stories and really 

difficult things that have happened to people and difficult life events and finding for that person, 

that children, that young person, that family, finding ways of making sense of them, and moving 

forward and helping them and I think that as, yeah, as EPs we come across that quite a lot. I think, 

you know, as much as you know, people think ah the EP is, we look at children's learning, I think 

obviously, we know this, but people always underestimate the role of, you know, what's going on at 

home in learning and what's just what, you know, if a child has got all this stuff going on for them 

and all this stuff that's happened to them. I mean, if you think about, for example, say refugee 

children or yeah, children that are survivors of abuse, things like that would be really useful in talking 

to children like that. As I said, that's why we picked it for this particular abuse case. Yeah, I think I 

think the it could be really useful for those cases where there was a real emotional impact on 

learning. So yeah, I do think it fits in with the EP role. I do think it fits in with the way that we think 

about things as EPs. We fit we, we, or at least the way I think we should be thinking about things as 

EPs, you know, the power, the threat, the meaning those those that language of things, I think is 

really useful ways of thinking about things rather than those very sort of discrete this is biological 

and this is the executive function this is this and this is that this is this is the child's autism doing this. 

I think sometimes we need to be thinking a bit more abstract than that and it can be hard, but I think 

it's things that we as psychologists can explore with children, young people and families and I think 

that we should. 

 

Interviewer: What, what do you think makes that hard? 

 

Alex: I think it can be more abstract. I think it can be really difficult. I think you could, eh, I think it's 

ŀƭƳƻǎǘ ƭƛƪŜ ŀ ƎŜǘ ƻǳǘ ŎŀǊŘ ŦƻǊ ȅƻǳ ǘƻ ǎŀȅ άƻƪŀȅΣ ǿŜƭƭΣ ǿŜ ƪƴƻǿ ǘƘŀǘ ŀǳǘƛǎƳ ƳŀƪŜǎ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ 

peoǇƭŜ ōŜƘŀǾŜ ƛƴ ǊŜǇŜǘƛǘƛǾŜ ǿŀȅǎΣ ŀƴŘ ǿŜ ƪƴƻǿΣ ǿŜ ƪƴƻǿ ǘƘŀǘ ȅƻǳ ƪƴƻǿ ǘƘƛǎέΣ ŀƴŘ L ǘƘƛƴƪ ƛǘϥǎ ŀƭƳƻǎǘ 

like a get out card  but to sit, to sit down with a child or young person or family and go, okay, you 

know what, what happened to you, where, you know, what, what was actually a threat in this you 

know, what is, what is it that you're doing to cope, and to really sit and delve really deep into that, 

ƛǘϥǎ ŀƭƳƻǎǘΣ ƛǘ Ŏŀƴ ōŜ L ǘƘƛƴƪΣ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƳŀȅōŜ ƴƻǘ L ǘƘƛƴƪΣ ŀǎ ώǘǊŀƛƴƛƴƎ ŎƻǳǊǎŜϐ 9tǎ ƳŀȅōŜ ǿŜΩǊŜ 

almost quite willing to do, but I have come across EPs that are quite quick to go: well, this child with 

autism will do X Y and Z, and this child with dyslexia will do X, Y and Z. I think that yeah, sometimes 

it's a bit more complicated than that and I think that as EPs we have we have the power to be able to 

do that and we should be doing that.  
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Interviewer: So it sounds like some of those conversations you think can be quite difficult for even 

EPs to be having some of those conversations I guess, and what do you think can help to make that 

easier for EPs?  

Alex: Again, I think probably supervision like regular discussions, like regular sort of well how are you 

using this framework, I mean, I know when I introduced the [assessment] to my team of EPs they 

were like oh my god a projective! and I was like, okay, let's just calm down about this! You know, 

let's just talk about it. I think the more you get people to bounce ideas, they realise that they actually 

are competent and confident and I think yeah, to develop competence, just by talking to each other 

and bouncing off each other, I think would, would probably make it um a lot more doable. I mean, at 

least it definitely did for me, as I said when we discussed it in this little supervision group um that 

was kind of multi-disciplinary, and that wasn't just psychologists you know, it was it was just a group 

of sort of multidisciplinary professionals. I think that was that was really useful. We all came out 

feeling more confident about it and a bit more competent and like kind of like, like quite empowered 

and like oh, wow, full of ideas about it. And so yeah. 

 

LƴǘŜǊǾƛŜǿŜǊΥ ¸ƻǳ ƳŜƴǘƛƻƴŜŘ ŀ ŦŜǿ ǘƛƳŜǎ ŀƴŘ L ƘŀǾŜƴΩǘ ǎƻǊǘ ƻŦ ǇƛŎƪŜŘ ƛǘ ǳǇΣ ǎƻǊǊȅΣ ǘƘŀǘ ƛǘ ǿŀǎ ŀ ǎƻǊǘ ƻŦ 

multidisciplinary team that you were working in then. Do you think that that had an impact on the 

choice to use the power threat meaning framework or do you think the power threat meaning 

framework had an impact on how the multidisciplinary team worked together? Or was there 

anything sort of, was there anything important about the fact that it was multidisciplinary and the 

fact that was the power threat meaning framework, if that makes sense? 

 

Alex: Mmm, interesting, so I'm trying to remember who brought it and I believe it was a clinical 

psychologist who brought it to the supervision group. It was either the clinical psychologist or the EP, 

I'm pretty sure it was as the clinical psychologist though brought it to the group. Because if I 

remember rightly, it's a sort of BPS published thing. I think she had seen it and was like, yeah, this is 

this is something I'd like to do. So I think, yeah, I think maybe the multidisciplinary element of it did 

have an impact, because maybe I wouldn't have heard of it if it weren't for the clinical psychologist. I 

also wouldn't have put it into practice if it weren't for like the family therapy situation. I would have 

ƘŜŀǊŘ ƻŦ ƛǘΦ L ǿƻǳƭŘΩǾŜ ǊŜŀŘ ƛǘΣ L ƎǳŜǎǎΣ ōǳǘ L ǿƻǳƭŘƴϥǘ ƘŀǾŜ Ǉǳǘ ƛǘ ƛƴǘƻ ǇǊŀŎǘƛŎŜΣ ōǳǘ L ŘƛŘ ǎŜŜ ƛǘΣ Ŧǳƴƴƛƭȅ 

enough I think I did see it and then they bought into supervision, I was like oh, I saw that. So I would 

have seen it but I wouldn't have put it into practice I think if it wasn't the whole multi-disciplinary 

team situations, so I I think yeah, that did that did have an impact, I think. I don't think I've heard it 

mentioned at all in my local authority situation. I think I've heard it mentioned once on the [training] 

course, I think when it just was published or when it was sort of just been some kind of revision or 

new thing to it or something like that. I just remember that. Yeah. But yeah, I don't. Other than that, 

yeah. So I think maybe the multidisciplinary element is quite important, because otherwise we 

wouldn't have put it into practice.  

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΣ ǎƻ ǎƻ ǿƘŜƴ ȅƻǳΩǊŜ ƛƴ ŀ Ƴǳƭǘƛ-disciplinary team you can sort of get ideas from 

others and (yeah) change your practice in that way. Did the power threat meaning framework have 

an impact on the multidisciplinary team? 

Alex: It is interesting, because so the way it worked in my [team] we had two peer supervision 

groups and that was just within one particular group (mmhmm) we chose to look at that. So I'd sort 

of be interested to know whether it changed the practice compared to people in the other group but 

I don't really know. Like, because I don't know I was only part of this one group, but I think that it did 
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((.)) Lǘ ŘƛŘΣ ƛǘ ǿŀǎ ƴƛŎŜ ōŜŎŀǳǎŜ ŀǎ L ǎŀƛŘ ƛǘϥǎ ŀ .t{ ŘƻŎǳƳŜƴǘ ǎƻ ƛǘΩǎ ǎƻǊǘ ƻŦ ŀ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŘƻŎǳƳŜƴǘ 

but it was still, it was the family therapists were benefiting from it. I think everyone was benefiting 

from the discussion that came out of it. So I think that yeah, it was useful and I can sort of imagine 

that being the same, if say as an EP I talked to teachers about it or I talked to SENCOS, that kind of 

thing. I can imagine it being useful in the same kind of way, like I don't think it's like exclusive to 

psychologists. I think that's something that was quite nice about it. But I think although it's very in-

depth document, I think if you had a really good grasp of it, which I think I would like to have a 

better grasp of it, but I think if you had a really good grasp of it you could really sort of pass on that 

ǇǎȅŎƘƻƭƻƎȅΦ L ǘƘƛƴƪ ƛǘϥǎ ƴƻǘ ŀƴ ŜȄŎƭǳǎƛǾŜ ǘƻ ǇǎȅŎƘƻƭƻƎȅΣ L ŘƻƴΩǘ ǘƘƛƴƪ ȅƻǳ ƘŀǾŜ ǘƻ ōŜ ŀ ǇǎȅŎƘƻƭƻƎƛǎǘ ǘƻ 

apply it, which I think is quite nice about it.  

LƴǘŜǊǾƛŜǿŜǊΥ {ƻ ƛǘΩǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ŏŀƴ ōŜ ǎƻǊǘ ƻŦ ǎƘŀǊŜŘ ǿƛǘƘ ŘƛŦŦŜǊŜƴǘ ŘƛǎŎƛǇƭƛƴŜǎΣ ƛǘ ƪƛƴŘ ƻŦ ŎǊƻǎǎŜǎ 

over some of those borders. 

 

Alex: Yeah, I like that. As I said, yeah, it worked really well for the family therapists because it has like 

those sort of narrativity elements and those systemic elements. So actually it worked really well for 

them, they kind of got it quite quickly, even though it was a psychological document and framework. 

They really kind of got it. Yeah, it does kind of cross over quite a lot. 

 

Interviewer: That's interesting. Is there anything else that you'd like to tell me about the power 

threat meaning framework? 

 

AlexΥ bƻΣ ƻǘƘŜǊ ǘƘŀƴ ǘƘŜ ŦŀŎǘ ǘƘŀǘ LϥŘ ȅŜŀƘΣ LΩŘ ǊŜŀƭƭȅ ƭƛƪŜ ǘƻ ƘŀǾŜ ŀ ōŜǘǘŜǊ ƎǊŀǎǇ ƻŦ ƛǘΦ !ƴŘΣ ŀƴŘΣ ȅŜŀƘΣ 

get to know it more, so I could implement it more. Yeah, I think I think if almost there were an even 

more accessible document about it, like I know like the introductory one is like a hundred pages. I 

think if there were an even shorter, more simplified version, I think it'd be more accessible for 

people to go to pick up and go oh, I'm interested in this, let me give it a go and then go more in 

depth. I think that might be a better way in because yeah, as someone who's really interested in it, 

even the like 130 page document was like, wow (yeah), so yeah, I think it might be more accessible 

to people, if it was at first, even more simple, I guess.  

Interviewer: Yeah. So like a kind of simple, like easy to dip into kind of document would be helpful. Is 

there anything else that would be helpful to sort of overcome that barrier of not feeling like you 

know it in depth enough? 

Alex: No I think that's the only thing I can think of. That's the only thing I would like, um, yeah, I think 

like that's sort of the only accessibility sort of problem and I think, yeah, I can imagine that definitely 

ǇǳǘǘƛƴƎ ǇŜƻǇƭŜ ƻŦŦ ǿƘƛŎƘ ƛǎ ŀ ǎƘŀƳŜ ōŜŎŀǳǎŜ ƛǘΩǎ ǊŜŀƭƭȅ ǳǎŜŦǳƭΣ ōǳǘ ȅŜŀƘΣ ƛŦ L ǿŀǎ L Ŏŀƴ ƛƳŀƎƛƴŜ ŀ ƭƻǘ ƻŦ 

people seeing massive like even introductory document and being like wow. 

 

Interviewer: Yeah, yeah. Well thank you so much. 

 

Sidney 

Interviewer: So before we sort of launch into the power threat meaning framework and things, it 

would just be good to get some sort of contextual information. So em, what is your role at the 

moment, are you an EP, senior, TEP? 
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Sidney: Well I have two roles actually. I am a maingrade EP in a local authority, and then I have a 

kind of senior role within a charity organisation which supports mental health and emotional 

wellbeing in children. 

IntervieǿŜǊΥ ¸ƻǳΩǾŜ ŀƴǎǿŜǊŜŘ Ƴȅ ƴŜȄǘ ǉǳŜǎǘƛƻƴ ŀǎ ǿŜƭƭ ŀōƻǳǘ ǿƻǊƪ ŎƻƴǘŜȄǘΣ ǎƻ ȅƻǳΩǾŜ ǎŀƛŘ ȅƻǳΩǊŜ ƛƴ 

the local authority and a bit of third sector work as well. How many years have you been an EP for? 

{ƛŘƴŜȅΥ LΩǾŜ ōŜŜƴ ŀƴ 9t ŦƻǊ у ȅŜŀǊǎ ƴƻǿΣ ǉǳŀƭƛŦƛŜŘΦ 

Interviewer: !ƴŘ ƘŀǾŜ ȅƻǳ ōŜŜƴ ƛƴ ōƻǘƘ ƻŦ ǘƘƻǎŜ Ǉƻǎƛǘƛƻƴǎ ŦƻǊ ǘƘŀǘ ǘƛƳŜ ƻǊΧ 

{ƛŘƴŜȅΥ aȅ ƴŜǿ ǊƻƭŜ ƛƴ ǘƘŜ ŎƘŀǊƛǘȅ ǎŜŎǘƻǊ ƛǎΧΦ у ǿŜŜƪǎ ƴƻǿΦ {ǘŀǊǘŜŘ ƛƴ ƘŀƭŦ ǘŜǊƳΣ ǇǊŜǾƛƻǳǎƭȅ ŀƭƭ ƭƻŎŀƭ 

authority. 

Interviewer: Regarding the ptmf then, have you had any specific training on that or how did you 

come to find out about that? 

Sidney: Found out about it through just information from the British Psychological Society, just being 

ƛƴǘŜǊŜǎǘŜŘ ƛƴ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘ ǎƻ ǿƘŜƴ ƛǘ ŎŀƳŜ ǳǇ ƻƴ ƛƴǘŜǊŜǎǘΦ L ƘŀǾŜƴΩǘ ƘŀŘ ŀƴȅ ŦƻǊƳŀƭ ǘǊŀƛƴƛƴƎ ōǳǘ 

LΩǾŜ ƭistened to a lot of kind of Lucy Johnstone has done a lot of podcasts and videos and stuff, and 

LΩǾŜ ƭƛƴƪŜŘ ƛƴ ǿƛǘƘ ƪƛƴŘ ƻŦ ƻǘƘŜǊ ǇŜƻǇƭŜ ǘƘŀǘ ǎƘŜ Ƙŀǎ ǿƻǊƪŜŘ ǿƛǘƘ ŀǎ ǿŜƭƭ ǎƻ ƴƻǘƘƛƴƎ ŦƻǊƳŀƭ ōǳǘ ƭƻǘǎ ƻŦ 

informal stuff. 

Interviewer: So can you tell me then a little bit about the time or times that you have used or drawn 

upon the power threat meaning framework in your work as an EP? 

Sidney: Yeah, so I suppose as I say, when it first came up I was just kind of really interested in it as a 

concept, and how it did sort of map onto being an EP and those whole ideas around moving away 

from the diagnostic really kind of medical model labels so I kind of used it to um, yeah just think 

about being an EP really, and I suppose we explored it a little bit with colleagues with similar 

ǾƛŜǿǇƻƛƴǘǎ ǎƻ ǿŜ ŘƛŘ ŀ ŎƻǳǇƭŜ ƻŦ ǎƻǊǘ ƻŦ /t5 ǘƘƛƴƎǎ ǿƛǘƘƛƴ ǘƘŜ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅ ŀƴŘ ǘƘŜƴ LΩǾŜ Ƨǳǎǘ ƪƛƴŘ 

of just had it there in the back of my head to use as formulation and just thinking about how I am as 

an EP. And then when we hit COVID I did some work around gaining pupil views and then thinking 

about what the whole COVID situation meant. So the power threat meaning framework was just a 

really good way to make sense and get meaning of the views that pupils were sharing with us, and 

then to understand it through that psychological lens as well. 

Interviewer: So how did that piece of work go, the em pupil views project? What was that and how 

did that kind of happen and what were you doing with the framework and things? 

Sidney: Yeah so we, we did a questionnaire. Well, so we did a couple of questionnaires actually. We, 

we mapped views over time. So this was something that I did part of the local authority that I work 

with but we joined with other local authorities as well so that it was a wider bit of work. Emm and, 

the actual mapping of it onto the framework came as part of, not the actual analysis because we did 

the analysis sort of using thematic analysis, but then just kind of looking at ways to encourage policy 

change ŀƴŘ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ Ƙƻǿ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀǊƻǳƴŘ ǘƘƛǎ ƪƛƴŘ ƻŦ 

unique framework, I suppose. And was sort of done through bouncing ideas around and just thinking 

about those questions and those sort of statements almost that are in the framework to then kind of 

think well, yeah, how is power impacting on education during this time of COVID and then mapping 

things across like that so. 
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Interviewer: So were you looking at the information that the young people had told you and sort of 

thinking how that mapped onto the framework, or how it sort of related to those concepts, is that 

what you mean? 

Sidney: Yeah, yeah, so we had the themes. So we took all of the things that the young people had 

shared, so we had key questions. So we tried ǘƻ ƪŜŜǇ ǘƘŜƳ ǉǳƛǘŜ ƻǇŜƴΣ ǎƻ άǿƘŀǘΩǎ /h±L5 ōŜŜƴ ƭƛƪŜ 

ŦƻǊ ȅƻǳΚέΣ άǿƘŀǘΩǎ ƛǘ ōŜŜƴ ƭƛƪŜ ōŜƛƴƎ ŀǘ ǎŎƘƻƻƭ ƻǊ ōŜƛƴƎ ŀǘ ƘƻƳŜΚέ ōŜŎŀǳǎŜ ǘƘŜ ŦƛǊǎǘ ƭƻǘ ƻŦ Řŀǘŀ ǿŜ Ǝƻǘ 

was where it was very much a lot of young people still at home. And then just, yeah, using those, 

tƘƻǎŜ ǎǘŀǘŜƳŜƴǘǎ ǘƻ ƪƛƴŘ ƻŦ ǎŀȅ ǿŜƭƭ ǿŜΩǾŜ Ǝƻǘ ǘƘŜǎŜ ǘƘŜƳŜǎ ŀƴŘ ƪŜȅ ǉǳƻǘŜǎ ŀƴŘ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘ ǎƻ 

Ƙƻǿ ŘƻŜǎ ƛǘ ǊŜŀƭƭȅ ǘƘǊŜŀŘ ǘƘǊƻǳƎƘ ŀƴŘ ƭƛƴƪ ǘƘǊƻǳƎƘΣ ǿƘŀǘ ŀǊŜ ǘƘŜ ŘƛǎŎƻǳǊǎŜǎ ǘƘŀǘ ǿŜΩǊŜ ƪƛƴŘ ƻŦ 

getting a lot of, um you know, how are we making sense of it. 

Interviewer: And what age group was that with sorry? 

Sidney: It was from, I think the youngest age range we had really was Year 1, Year 2 that was kind of 

tangible data and then we went up to college age. 

Interviewer: Oh ok, so quite a broad range of pupils then. 

{ƛŘƴŜȅΥ ¸ŜŀƘΣ L ƳŜŀƴ ƻōǾƛƻǳǎƭȅ ŀ ƭƻǘ ƻŦ ǘƘŜ ȅƻǳƴƎŜǊ ƻƴŜǎΣ ǿŜΩŘ Ǉǳǘ ƛǘ ƻǳǘ ǘƘŜǊŜ ōǳǘ ƛǘ ǿŀǎ ƳƻǊŜ ǘƘŜ 

parents, you could tell it was the parents responding but asking the children the questions, whereas 

the older ones it was very much them typing because it was an online questionnaire, very much 

them typing and their thoughts so there was that subtle difference with the ages but the majority of 

ǘƘŜƳ ȅƻǳ ŎƻǳƭŘ ǎŜƴǎŜ ǘƘŀǘ ƛǘ ǿŀǎ ǎǘƛƭƭ ǘƘŜ ŎƘƛƭŘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ƛŦ ǘƘŀǘ ƳŀƪŜǎ ǎŜƴǎŜΦ 

Interviewer: And what sort of things did the power threat meaning framework tell you or, or 

contribute to that piece of work? 

Sidney: I suppose it allowed us to really explore from the point of view of the children and young 

people and what they had told us. And the whole bit of work came from the media having very 

strong narratives, quite dominant narratives about what was happening to the children and young 

ǇŜƻǇƭŜΣ ǘƘŜ ƛƳǇŀŎǘ ǘƘŀǘ ƛǘ ǿŀǎ Ǝƻƴƴŀ ƘŀǾŜ ƻƴ ǘƘŜƳ ŀƴŘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜƛǊ ǾƻƛŎŜǎ ǿŜǊŜƴΩǘ ōŜƛƴƎ 

heard at all. So it allowed us to kind of, I suppose again use the framework as a way to em highlight 

some of that em lack of consideration of what children and young people might think or feel or even 

have an opinion themselves about what was going on. And the framework kind of opens that up a 

ƭƛǘǘƭŜ ōƛǘΣ ŘƻŜǎƴΩǘ ƛǘΚ 

Interviewer: In what way? 

Sidney: To challenge some of the ideologies that are out there already and to be able to kind of say 

ǳƳƳΦ hƪ ǿŜƭƭΣ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎ ŀǘ ǘƘŜ ƳƻƳŜƴǘΣ ȅƻǳ ƪƴƻǿ ǿƘŀǘΩǎ ƘŀǇǇŜƴŜŘ ǘƻ ȅƻǳΣ ǿŜ ƪƴƻǿ 

COVIDs ƘŀǇǇŜƴŜŘ ǘƻ ȅƻǳΣ ōǳǘ ǿƘŀǘΩǎ ŀŎǘǳŀƭƭȅ ƘŀǇǇŜƴŜŘ ƛƴ ȅƻǳǊ ŀǊŜŀΣ ƻǊ ǘƻ ȅƻǳ ƛƴ ȅƻǳǊ ŦŀƳƛƭȅΦ !ƴŘ 

ǘƘŜƴ ǎƻǊǘ ƻŦ ƭƻƻƪ ŀǘΣ ǿŜƭƭ ǿƘŀǘ ǿŜǊŜ ǘƘŜ ǘƘǊŜŀǘǎΣ ǿƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎΣ ǎƻ ƻōǾƛƻǳǎƭȅ ǿŜΩǾŜ Ǝƻǘ ŀ ƭƻǘ ƻŦ 

kids that had to need foodbanks, might have felt quite isolated, might have had impacts on their 

mental health, but on the same side of that what was missing from a lot of the media was some of 

ǘƘŜ ƳƻǊŜ ǇƻǎƛǘƛǾŜ ǎƻǊǘ ƻŦ ŜȄǇŜǊƛŜƴŎŜǎΣ Ƙƻǿ ǘƘŜȅ ǿŜǊŜ ƳŀƪƛƴƎ ǘƘŜ Ƴƻǎǘ ƻŦ ǿƘŀǘ ǘƘŜȅΩŘ ƎƻǘΦ ¢ƘŜǊŜ 

were kids there that were actually thriving not being at school and enjoying the different pace of life, 

ǳƳ ŀ ŘƛŦŦŜǊŜƴǘ ŀǇǇǊƻŀŎƘ ǘƻ ƭŜŀǊƴƛƴƎΣ ǳƳ ǎƻ ƛǘ ƪƛƴŘ ƻŦ ƎŀǾŜ ǳǎ ǎƻƳŜ ƻŦ ǘƘƻǎŜΣ ŘƻƴΩǘ ƪƴƻǿΣ ǘƘǊŜŀǘ 

responses I think that can come out from the framework. And gave us an idea of um what could be 

different, what could be a different view of what children and young people value from education, 

ǎƻ ǎƻǊǘ ƻŦ ŘǊƛƭƭƛƴƎ Řƻǿƴ ƛƴǘƻ ǎƻƳŜ ƻŦ ǘƘƻǎŜ ǾŀƭǳŜǎΦ !ƴŘΣ ŀƴŘ ǿƘƛƭŜ ǿŜ ǿŜǊŜ ŘƻƛƴƎ ǘƘƛǎ ŀǎ ǿŜƭƭΣ ŀƴŘ ƛǘΩǎ 

another area that I really, I think it maps ƻƴ ǊŜŀƭƭȅ ǿŜƭƭ ǘƻ .ǊƻƴŦŜƴōǊŜƴƴŜǊΩǎ ŜŎƻǎȅǎǘŜƳƛŎ ƳƻŘŜƭ ǎƻΣ 
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we were using that a lot but I can see how it sort of parallels with all of those kind of things, it kind of 

dovetails quite nicely really. 

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘ ŀƴŘ ŜƳƳΣ ǎƻ ƻƴŎŜ ȅƻǳΩŘ Ǝƻǘ ǘƘŜ ǎƻǊǘ ƻŦ Řŀta and looked at it through that sort of 

lens, the power threat meaning framework lens, what happened next or what was the sort of next 

steps then? 

Sidney: Um what we did was we sort of put together a report, so we wrote it up um with a bit of an 

explanation about what the power threat meaning framework was, as like this alternative view of 

looking at experience really. And um, yeah, just kind of did, did a bit of an overview of it. I mean we 

ŘƛŘƴΩǘ ŦƻŎǳǎ ƻƴ ƛǘ ŀ ƭƻǘ ōŜŎŀǳǎŜ ǿŜ ǿŀƴǘŜŘ ǘƻ ƎŜǘ ǎƻƳŜ ƻŦ ǘƘŜ ƳƻǊe practical policy change ideas out 

there but um, there was a bit of a paragraph on it. [redacted] Um so it was one of three 

psychological frameworks that we used to kind of really highlight what was happening. But there 

are, I do have plans, which is why your call for participants jumped out at me, because our next 

phase is to maybe write something a bit more robust round the power threat meaning framework 

and our data, so drill into it in more detail. 

Interviewer: And the report that you have written already, who was the audience for that? 

Sidney: Um our audience was obviously Educational Psychologists, um, but also policy makers so 

local authority representatives even going up to local government. We tried to get it out to, you 

know, our MPs and things liƪŜ ǘƘŀǘΦ {ƻ !9t ǇƛŎƪŜŘ ƛǘ ǳǇ ŦƻǊ ǳǎ ŀƴŘ ŘƛŘ ǎƻƳŜ ǿƻǊƪ ǿƛǘƘ ǳǎ ǎƻ ǿŜΩǾŜ 

done some, what are they called, we did something at the conference and another webinar as well 

just to share it. 

Interviewer: Yeah, so shared quite widely really. 

Sidney: Yeah, it has ŀƴŘ ƛǘ ǎŀȅǎΣ L ƳŜŀƴΣ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ ōŜŜƴ ƳƻǊŜ ǘƘƛƴƪƛƴƎ ǘƘŀǘΩǎ ōŜŜƴ ǳǎŜŘ ǿƛǘƘ ǘƘŜ 

ǇƻǿŜǊ ǘƘǊŜŀǘ ƳŜŀƴƛƴƎ ŦǊŀƳŜǿƻǊƪ ŀƴŘ ǘƘŜƴ ǿŜΩǾŜ ǊŜŦŜǊǊŜŘ ǘƻ ƛǘ ŀǎ ƻƴŜ ƻŦ ƻǳǊΣ ȅƻǳ ƪƴƻǿ ƛŘŜŀΣ 

ƎǊƻǳƴŘƛƴƎ ƻǳǊ ƛŘŜŀǎ ƛƴ ƛǘΦ !ƴŘ ŀǎ L ǎŀȅ ǿŜ ƘŀǾŜƴΩǘ ǿǊƛǘǘŜƴ ŀƴȅǘƘƛƴƎ ǎǳōǎǘŀƴǘƛŀƭ ǘƻ really lift it up if 

that makes sense. 

Interviewer: So in your view then, what would you say is the impact of using the power threat 

meaning framework? 

{ƛŘƴŜȅΥ L ǘƘƛƴƪ ŦƻǊ ƳŜ ƛǘΩǎ ƘŜƭǇŜŘ ƳŜ ǘƻ ŜƳōŜŘ ǘƘŜ ǘƘƛƴƪƛƴƎ ŀ ōƛǘ ƳƻǊŜΦ DƛǾŜƴ ƳŜ ǎƻƳŜǘƘƛƴƎ ŀ ōƛǘ 

more taƴƎƛōƭŜ ŀǎ ŀƴ 9ŘǳŎŀǘƛƻƴŀƭ tǎȅŎƘƻƭƻƎƛǎǘ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ ŎƻƴŎŜǇǘǎ ƛƴ ƛǘΦ !ƴŘ LΩƳ ǎǘƛƭƭ ŘƻƛƴƎ ŀ 

ƭƻǘ ƻŦ ǿƻǊƪ ƻƴ ǘƘŀǘ ŀǎ ǿŜƭƭΣ ŀǎ L ǎŀȅΣ ǊŜŀŘƛƴƎ ŀōƻǳǘ ƛǘΣ ŀƴŘΣ ŀƴŘ ǘƘŜǊŜΩǎ ǎƻƳŜ ǘƘƛƴƎǎ ǘƘŜǊŜ L ǘƘƛƴƪ LΩƳ 

still trying to make sense of where it sits with some of the ideas as Educational Psychologists and 

with the diagnoses that we come across every day and how that kind of fits in with this framework 

ŀƴŘ Ƙƻǿ ǿŜ ǘƘƛƴƪ ŀōƻǳǘ ǘƘƛƴƎǎΦ .ǳǘ L ǘƘƛƴƪ ǿƛǘƘ ǘƘŜ ǊŜǇƻǊǘ ŀƴŘ ǘƘŜ ŀŎǘǳŀƭ ǇǳǇƛƭ ǾƛŜǿǎ ǿƻǊƪ ƛǘΩǎ 

created a bit of an ƛƴǘŜǊŜǎǘ ƛƴ ƛǘΦ ¢ƘŜǊŜΩǎ ǉǳƛǘŜ ŀ ŦŜǿ ŎƻƭƭŜŀƎǳŜǎ ǘƘŀǘ ƘŀǾŜƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ ƘŜŀǊŘ ŀōƻǳǘ 

ƛǘ ƳǳŎƘΣ ƻǊ ƘŀŘƴΩǘ ƘŀŘ ŀ ƭƻǘ ƻŦ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ƛǘΣ ǎƻ ƛǘ ǎŜƴǘ ǘƘŜƳ ƻŦŦ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ƛǘ ŀƴŘ ǊŜŀŘƛƴƎ 

more about it so even if it just has that ripple effect of even more people in the EP profession finding 

it a useful thing to read, I think that was beneficial. 

LƴǘŜǊǾƛŜǿŜǊΥ !ƴŘ ȅƻǳΩǾŜ ƻōǾƛƻǳǎƭȅ ƘŀŘ ǘƘŀǘ ǇǊƻƧŜŎǘ ǿƘŜǊŜ ƛǘΩǎ ŦŜŀǘǳǊŜŘ ǉǳƛǘŜ ǎǘǊƻƴƎƭȅ ƛƴ ȅƻǳǊ ƳƛƴŘ 

and in your thinking in your work around that but em in your sort of day-to-day EP role has the PTMF 

come up in other aspects of your role or is it something that you think about in other things that you 

do in your work? 
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{ƛŘƴŜȅΥ ¸ŜŀƘΣ L ƳŜŀƴΣ LΩƳ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ƛǘ ƛƴ Ƴȅ ƴŜǿ ǊƻƭŜ ŀǎ ǿŜƭƭ ƻŦ Ƨǳǎǘ ǘǊȅƛƴƎ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ 

moving over into a new role and yeah thinking more because I have stepped over into an 

ƻǊƎŀƴƛǎŀǘƛƻƴ ǘƘŀǘ ƻŦŦŜǊǎ ŎƻǳƴǎŜƭƭƛƴƎ ŀƴŘ ǘƘŜǊŜΩǎ ŀ ƭƻǘ ƳƻǊŜ ǘŀƭƪ ŀǊƻǳƴŘ ǘƘŜ ƳŀȅōŜ ƳƻǊŜ ƳŜŘƛŎŀƭ 

model, elements of thinking about mental health and again sort of thinking where that sits with me. 

LΩǾŜ ŀƭǿŀȅǎ ŎƻƳŜ ŦǊƻƳ ǉǳƛǘŜ ŀ ǎƻŎƛŀƭ ƳƻŘŜƭ ƻŦ ŀōƛƭƛǘȅ ŀƴŘ ǳƳ ǎƻ ŀƎŀƛƴ Ƨǳǎǘ ƎƻƛƴƎ ōŀŎƪ ǘƻ ǘƘƻǎŜ ƛŘŜŀǎ 

of discourse, the consultations that I have with the counsellors, trying to bring it back to those key 

ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎΣ ǿƘŀǘΩǎ ǘƘŜ ƳŜŀƴƛƴƎΣ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ŦƻǊ ǘƘƛǎ ȅƻǳƴƎ ǇŜǊǎƻƴ 

ǊŀǘƘŜǊ ǘƘŀƴ ƪƛƴŘ ƻŦ ǳƳ ƭƻƻƪƛƴƎ ŀǘ ǿƘŀǘΩǎ ǿǊƻƴƎ ǿƛǘƘ ǘƘŜƳΦ 

LƴǘŜǊǾƛŜǿŜǊΥ {ƻ ƛǘ ǎƻǳƴŘŜŘ ƭƛƪŜΣ ƳŀȅōŜ LΩŘ ǇƛŎƪŜŘ ǘƘƛǎ ǳǇ ǿǊƻƴƎΣ ōǳǘ ƛǘ ǎƻǳƴŘŜŘ ƭƛƪŜ ȅƻǳ ǿŜǊŜΣ ƻǊ ȅƻǳ 

have been encouraging other people to have those questions in mind in their work? Did I hear that 

sort of right? 

Sidney: Yeah I think so, but not explicitly saying this is the power threat meaning framework and 

ǳǎƛƴƎ ƛǘ ƛƴ ǘƘŀǘ ƻǇŜƴ ŜȄǇƭƛŎƛǘ ǿŀȅΣ ōǳǘ ƛǘΩǎ ŎŜǊǘŀƛƴƭȅ ƎǳƛŘƛƴƎ Ƴȅ ǘƘƛƴƪƛƴƎ ŀnd my questions around 

things. And almost how I want to be as an EP as well, the type of questions I want to ask, the 

ŘƛǊŜŎǘƛƻƴ L ǿŀƴǘ Ƴȅ Ŏƻƴǎǳƭǘŀǘƛƻƴ ƻǊ ŘƛǎŎǳǎǎƛƻƴǎ ǘƻ Ǝƻ ƛƴΦ LΩǾŜ ŎŜǊǘŀƛƴƭȅ ƎƻǘΣ L ǘƘƛƴƪΣ ƳƻǊŜ ōƻƭŘ ƛƴ 

ǉǳŜǎǘƛƻƴƛƴƎ ƻǊ ŎƘŀƭƭŜƴƎƛƴƎ ǇŜƻǇƭŜΩǎ ǎŜarch for a label first and understanding afterwards, and I think 

ǘƘŀǘ ŘƻŜǎ ŎƻƳŜ ŦǊƻƳ ƘŀǾƛƴƎΣ ƘŀǾƛƴƎ ǘƘƛǎ ǊŜŀƭƭȅ ǎǘǊƻƴƎ ŦǊŀƳŜǿƻǊƪ ǘƘŀǘΩǎ ōŜŜƴ ǎƻ ǘƘƻǳƎƘǘ ǘƘǊƻǳƎƘ ŀƴŘ 

ŜǾƛŘŜƴŎŜŘ ǘƻ ƪƛƴŘ ƻŦΣ ƳȅǎŜƭŦ ǘƻ Ǝƻ ōŀŎƪ ŀƴŘ ǳǎŜ ǘƻ ƎǳƛŘŜ Ƴȅ ǘƘƛƴƪƛƴƎΦ LΩƳ ƴƻǘ ǎǳǊŜ ƛŦ LΩƳ Ƴŀking any 

sense with this at all. 

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΣ ȅŜŀƘΣ ƴƻ ƛǘ ƛǎΦ Lǘ ǎƻǳƴŘǎ ƭƛƪŜ ƛǘΩǎ ŀ ŦǊŀƳŜǿƻǊƪ ǘƘŀǘΩǎ ƎǳƛŘƛƴƎ ȅƻǳǊ ǘƘƛƴƪƛƴƎ ōǳǘ ȅƻǳ 

ƳŜƴǘƛƻƴŜŘ ǘƘŀǘ ȅƻǳΩǊŜ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ǎƻǊǘ ƻŦ ŜȄǇƭƛŎƛǘƭȅ ǊŜŦŜǊŜƴŎƛƴƎ ǘƘŀǘ ǿƘŜƴ ȅƻǳΩǊŜ ǿƻǊƪƛƴƎ ǿƛǘƘ 

other people sometimŜǎΦ L ǿŀǎ ǿƻƴŘŜǊƛƴƎ ŀ ƭƛǘǘƭŜ ōƛǘ ŀōƻǳǘΣ ƛǎ ǘƘŜǊŜ ŀ ǊŜŀǎƻƴ ǘƘŀǘ ƛǘΩǎ ƴƻǘ ŜȄǇƭƛŎƛǘƭȅ 

ŎƻƳƛƴƎ ǳǇ ƻǊ ƛǎ ǘƘŀǘ ŀ ŎƻƴǎŎƛƻǳǎ ŎƘƻƛŎŜ ƻǊ ƛǎ ǘƘŀǘ Ƨǳǎǘ ǘƘŜ ǿŀȅ ƛǘΩǎ ōŜŜƴ ƻǊΣ ȅŜŀƘ LΩƳ Ƨǳǎǘ ǿƻƴŘŜǊƛƴƎ ŀ 

little bit about that I guess? 

{ƛŘƴŜȅΥ ¸ŜŀƘ L ǘƘƛƴƪΣ ǳƳΣ ƛǘΩǎ ǇǊƻōŀōƭy a conscious choice in as much as sometimes it feels like it 

would take all of the time to explain what the framework was and where it was coming from, and 

LΩƳ ƴƻǘ ǎǳǊŜ ǿƘŜǘƘŜǊ ǎƻƳŜ ƻŦ ǘƘŜ ǇŜƻǇƭŜ ǘƘŀǘ L ǿƻǊƪ ǿƛǘƘΣ ŀǎ ƛƴ ǘŜŀŎƘŜǊǎ ƻǊ ǇŀǊŜƴǘǎΣ ǿƻǳƭŘ 

necessarily have the time or the headspace to think about the theoretical approach that I might be 

ǘŀƪƛƴƎ ōŜŎŀǳǎŜ ǘƘŜȅ ǿƻǳƭŘ ǿŀƴǘ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ώŎƘƛƭŘϐ ƛƴ Ŏƭŀǎǎ όόƭŀǳƎƘǘŜǊύύΣ ȅƻǳ ƪƴƻǿΣ ŀƴŘ ǿƘŀǘΩǎ 

ƎƻƛƴƎ ƻƴ ǘƘŜǊŜΦ {ƻΣ L ǘƘƛƴƪΣ ƛǘΩǎ ƻŦǘŜƴ ƻƴŜ ƻŦ ǘƘƻǎŜ όόǇŀǳǎŜύύΣ ǘƻ come across, come up against I think 

as EPs where how explicit we are about the research, the theoretical frameworks and how much of 

ƛǘ ǿŜ ǎƘŀǊŜ ǘƘŀǘΩǎ ƭƛƪŜ ǘƘŜ ǇǊŀŎǘƛŎŀƭ ŜƴŘ ƻŦ ƛǘΣ ǎƻ ǿŜ ƳƛƎƘǘ ǘŀƭƪ ŀōƻǳǘ ƎǊƻǿǘƘ ƳƛƴŘǎŜǘ ōǳǘ ǿŜ ƳƛƎƘǘ 

not go into the real deǘŀƛƭǎ ƻŦ /ŀǊƻƭ 5ǿŜŎƪΩǎ ǿƻǊƪ ǿƘŜƴ ǿŜ ƳŜƴǘƛƻƴ ƛǘ ƛƴ ŀ ǊŜǇƻǊǘΦ 

Interviewer: So with the power threat meaning framework then how do you think that sort of, em, 

ƛƳǇŀŎǘǎ ƻǊ ŎƘŀƴƎŜǎ ǘƘŜΣ ǘƘŀǘΣ ǘƘŀǘ ŜƳƳ ǎƻǊǘ ƻŦ ŘƛǊŜŎǘ ǿƻǊƪ ƻǊ ǘƘŜ ǘƘƛƴƎǎ ǿƛǘƘƻǳǘ ǎƻǊǘ ƻŦΣ ƛŦ ǿŜΩǊŜ ƴot 

ŜȄǇƭƛŎƛǘƭȅ ƳŜƴǘƛƻƴƛƴƎ ƛǘΣ ƛŦ ȅƻǳ ǎŜŜ ǿƘŀǘ LΩƳ ǘǊȅƛƴƎ ǘƻ ŀǎƪΣ Řƻ ȅƻǳ ǘƘƛƴƪ ƛǘ ŎƘŀƴƎŜǎ ŀƴȅǘƘƛƴƎ ŀōƻǳǘ ǘƘŜ 

ǿŀȅ ǘƘŀǘ ȅƻǳ ŀǊŜ ǿƻǊƪƛƴƎ ƻǊ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǘƘŀǘ ȅƻǳΩǊŜ ƘŀǾƛƴƎ ƻǊ ǘƘŜ ǘƘƛƴƎǎ ǘƘŀǘ ȅƻǳ ŀǊŜ ǿǊƛǘƛƴƎ 

or whatever it may be ς does it have an impact on ǘƘŀǘ ŜǾŜƴ ƛŦ ƛǘΩǎ ƴƻǘ ōŜƛƴƎ ŜȄǇƭƛŎƛǘƭȅ ƳŜƴǘƛƻƴŜŘΚ 

{ƛŘƴŜȅΥ L ǘƘƛƴƪ ƛǘΣ ƛǘ ŘƻŜǎΣ ōǳǘ ƛǘΩǎ ƳƻǊŜ ƻŦ ŀ ǇŜǊǎƻƴŀƭ ŀǇǇǊƻŀŎƘΣ ŀƴŘ ƛǘΩǎ ƭŀȅŜǊŜŘ ƻƴ όόǇŀǳǎŜύύ L ǎǳǇǇƻǎŜ 

ƛƴ ǎƻƳŜ ǿŀȅǎΣ Ƙƻǿ ǘƻ Ǉǳǘ ǘƘƛǎΚ tƻǿŜǊ ǘƘǊŜŀǘ ƳŜŀƴƛƴƎ ƪƛƴŘ ƻŦ ƳŀǘŎƘŜǎ Ƙƻǿ L ǘƘƛƴƪΣ ǎƻ LΩƳ ƴƻǘ ƘŀǾƛƴƎ 

ǘƻ ŎƘŀƴƎŜ Ƴȅ ǊŜŀƭ ōŜƭƛŜŦ ǎȅǎǘŜƳ ǘƻ ǳǎŜ ƛǘΦ LǘΩǎ ŀƭƳƻǎǘ ƪƛƴŘ ƻŦ ƭƛƪŜ ƛǘΩǎ ǘƘŜǊŜ ŀƴŘ ŜǾŜǊȅ ǘƛƳŜ L Ǝƻ ōŀŎƪ ǘƻ 

ƛǘ ƛǘΩǎ ƭƛƪŜ ƻƘ ȅŜŀƘΣ L ƪƴƻǿΣ L Ŏŀƴ ǎŜŜ ǿƘŜǊŜ LΩƳ ǳǎƛƴƎ ƛǘΣ ƭƛƪŜ L ƘŀǾŜƴΩǘ ǊŜŀƭƭȅ ƭƻƻƪŜŘ ŀǘ ǘƘŜ ǊŜŀƭ 

documents and the book and the information for some time, but then when I went back to it a 
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ŎƻǳǇƭŜ ƻŦ ǿŜŜƪǎ ŀƎƻ ƛǘ ǿŀǎ ƭƛƪŜ άƻƘ ȅŜŀƘΗ ¸ŜŀƘ ȅŜŀƘ ȅŜŀƘέΣ ǘƘƛǎ ŀƭƭ ǎǘƛƭƭ ƳŀƪŜǎ ǎŜƴǎŜΦ LǘΩǎ ŀƭƳƻǎǘ ƎƛǾŜƴ 

me something to pin my ideas to. 

Interviewer: And it sounds like it sort of fits with your values? Is that right? 

Sidney: Yeah, values and belief system of like, ok this is almost like what I was looking for. I was 

trying to sit, I mentioned earlier, sitting with one foot in a profession where there is a lot of medical 

model, diagnoses, really strong sort of black and white thinking around autism, dyslexia, and even 

some of the you know therapeutic ideas around general anxiety and all of that side of things, to then 

ƭƻƻƪƛƴƎ ōŀŎƪ ŀǘ ǘƘŀǘ ƛŘŜŀ ƻŦ ǿŜƭƭ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ŜƴǾƛǊƻƴƳŜƴǘŀƭƭȅΣ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΣ ǿƘŀǘΩǎ ƘŀǇǇŜned 

ǘƻ ǘƘƛǎ ŎƘƛƭŘΣ ǿƘŀǘ ŀǊŜ ǘƘŜ ƭŀȅŜǊǎ ǘƘŀǘ ŀǊŜ ǘƘŜǊŜΚ LΩǾŜ ƭƻǎǘ Ƴȅ ǘǊŀŎƪ ƻŦ ǘƘƻǳƎƘǘ ƴƻǿΦ 

LƴǘŜǊǾƛŜǿŜǊΥ ¢ƘŀǘΩǎ ƻƪΦ ¸ƻǳ ƳŜƴǘƛƻƴŜŘ ŀōƻǳǘ ȅƻǳǊ ōŜƭƛŜŦ ǎȅǎǘŜƳ ŀƴŘ ƛǘ ǎƻǊǘ ƻŦ Ŧƛǘǎ ǿƛǘƘ ǘƘŀǘΦ L 

wondered if you could say a bit more about what that is or what that means, like what is that belief 

system that you feel like it works well with? 

Sidney: Yeah, I mean I think I mentioned before about the kind of social model of ability, disability, 

so you know the, the environment creating lots of barriers rather than it being the disability itself. 

And I suppose the idea of you know social constructs and how we speak about disorders and even 

down to being neurotypical or neurodiverse and there always having to be that one or the other. 

And I suppose my belief system iǎ ǘǊȅƛƴƎ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ŜŀŎƘ ƛƴŘƛǾƛŘǳŀƭ ŀƴŘ ŀƎŀƛƴ ǘƘŀǘΩǎ ǿƘŀǘ ǘƘŜ 

power threat meaning framework kind of gives us. It sort of takes on board those more narrowing 

ƭŀōŜƭǎ ƻǊ ƛŘŜŀǎ ŀƴŘ ƘŜƭǇǎ ǳǎ ǘƻ ǎƻǊǘ ƻŦ ƎŜǘ Řƻǿƴ ƛƴǘƻ ǿŜƭƭΣ ȅƻǳ ƪƴƻǿΣ ǿƘŀǘΩǎ ƘŀǇǇŜƴŜŘ ǘƻ ȅƻǳΣ ǿƘŀǘΩǎ 

ƳŀŘŜ ǳǇ ȅƻǳǊ ƛŘŜƴǘƛǘȅΣ ǿƘŀǘΩǎ ŎǊŜŀǘŜŘ ǘƘŜ ǇŜǊǎƻƴ ǘƘŀǘ ȅƻǳ ŀǊŜΣ ǿƘŀǘ ƛǎ ȅƻǳǊ ǎǘƻǊȅΚ !ƴŘ L ǎǳǇǇƻǎŜ 

ǘƘŀǘΩǎ Ƴȅ ōŜƭƛŜŦ ǎȅǎǘŜƳΣ ǘƘŀǘΩǎ Ƴȅ ŀǇǇǊƻŀŎƘ ŀǎ ŀƴ 9tΣ ǿƘŀǘ ƛǎ ǘƘŜ ǎǘƻǊȅ ƘŜǊŜΣ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΣ ŀƴŘ 

then what can we do to change, support, shift that type of thing, so um and being able to do that 

through kind of, again, language. Constructs. And thinking about it rather than being a final 

ŘƛŀƎƴƻǎƛǎΣ ƻǊ ŀ Ŧƛƴŀƭ ŜȄǇƭŀƴŀǘƛƻƴ ŦƻǊ ǎƻƳŜǘƘƛƴƎΣ ǘƘŀǘ ƛǘΩǎ ŀƭǿŀȅǎ Ǝƻƴƴŀ ōŜ ǎƘƛŦǘƛƴƎ ŀƴŘ ǘƘŜƴ ǿŜ ŎǊŜŀǘŜ 

that shift through thinking about it differently or looking through a different lens, and there not 

ƴŜŎŜǎǎŀǊƛƭȅ ōŜƛƴƎ ƻƴŜ Ŧƛƴŀƭ ŀƴǎǿŜǊ ƻǊ ǊǳōōŜǊ ǎǘŀƳǇŜŘΥ ȅƻǳΩǊŜ ǎƻǊǘŜŘ ƴƻǿΦ 

Interviewer: So having used the power threat meaning framework then, what are your sort of 

thoughts about it now? 

{ƛŘƴŜȅΥ ²ƻǿ L ƴŜŜŘ ƭƻǘǎ ƳƻǊŜ ǘƛƳŜ ǘƻ ƪŜŜǇ ǳǎƛƴƎ ƛǘΦ bƻ L ǘƘƛƴƪ LΩǾŜ ŀƭƭǳŘŜŘ ǘƻΣ L ǘƘƛƴƪ ƛǘΩǎ ŎǊŜŜǇƛƴƎ ƛƴ 

ǘƻ ƭƻǘǎ ƻŦ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎ ǘƘŀǘ LΩƳ ǘƘƛƴƪƛƴƎΦ hǊ L Ǝƻ ōŀŎƪ ǘƻ ŘƛŦŦŜǊŜƴǘ ōƛǘǎ ƻŦ ƛǘ ŀƴŘ Ǉǳƭƭ ǘƘƛƴƎǎ ƻǳǘΣ ŀǎ L 

say recently with different things that are going on and with doing more work on pupil views things, 

and thinking about ideologies and just politics and how um the thinking around the language we use 

ŎŜǊǘŀƛƴƭȅ ŀǊƻǳƴŘ /h±L5 ŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ǘƘŀǘ ƛǘΩǎ ƘŀŘΦ {ƻ L ǘƘƛƴƪ ǘƘŀǘ ǘƘŀǘΩǎ ŀ ōƛƎ ǘƘƛƴƎΦ L ǘƘƛƴƪ LΩƳ 

ƎƻƛƴƎ ƻŦŦ ƻƴ ŀ ǘŀƴƎŜƴǘ ŀƎŀƛƴΣ LΩǾŜ ƭƻǎǘ Ƴȅ ǘƘǊŜŀŘΦ 

LƴǘŜǊǾƛŜǿŜǊΥ bƻ ƛǘΩǎ ŘŜŦƛƴƛǘŜƭȅ ƛƴǘŜǊŜǎǘƛƴƎΣ ŀƴŘ ƛǘΩǎ ƛƴǘŜǊŜǎǘƛƴƎ ǘƘƻǎŜ ǿƻǊŘǎ ŜƳ ǘƘŜ ǿƻǊŘǎΣ ǎƻƳŜ ƻŦ ǘƘŜ 

ǿƻǊŘǎ ǘƘŀǘ ŀǊŜ ŎƻƳƛƴƎ ǳǇ ƭƛƪŜ ŜƳ ƛŘŜƻƭƻƎȅ ŀƴŘ ǇƻƭƛǘƛŎǎ ŀƴŘ ǘƘƛƴƎǎΣ ǎƻ ƛǘΩǎ Ƴŀƪƛƴg me think about em 

sort of the EP role and how those things in your view kind of fit within the EP role or whether they 

do or what your sort of thoughts are on that? 

{ƛŘƴŜȅΥ ¸ŜŀƘ L ǘƘƛƴƪ ƛǘ Ŧƛǘǎ ƳƻǊŜ ǘƘŀƴ ǿŜ ƳƛƎƘǘ ŜǾŜƴ ōŜƭƛŜǾŜ ƛǘ ŎƻǳƭŘΦ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ Ƴƻre scope for 

9tǎ ǘƻ ōŜ ǇƻƭƛǘƛŎŀƭ ŀƴŘ ƘŀǾŜ ǇƻƭƛǘƛŎŀƭ ƛŘŜŀǎΦ L ǘƘƛƴƪ ǿŜΩǾŜ ǎƻǊǘ ƻŦ ōŜŜƴ ǎǘǳŎƪ ǳƴŘŜǊ ŀ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅΣ 

local government space that that that might have felt a bit constraining in the past. And I think there 

ŀǊŜ ƳƻǊŜ ǇŜƻǇƭŜΣ L ŘƻƴΩǘ ƪƴƻǿ ǿƘŜǘƘŜǊ ƛǘΩǎ ŀ ŘƛŦŦŜǊŜƴǘ ƎŜƴŜǊŀǘƛƻƴ ƻŦ 9tǎΣ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ ƛǘΩǎ ōŜŎŀǳǎŜ 

ƻŦ ǾŀǊƛƻǳǎ ŎƘŀƴƎŜǎ ƛƴ ƭƛŦŜ ǘƘŀǘ ǘƘŜǊŜΩǎ ōŜŜƴ ƻǾŜǊ ŎŜǊǘŀƛƴƭȅ ǘƘŜ Ǉŀǎǘ ŘŜŎŀŘŜ ǘƘŀǘ ǎƘƛŦǘŜŘ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴ 
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ǘƻ ǘƘƛƴƪ ƳƻǊŜ ǇƻƭƛǘƛŎŀƭƭȅΦ .ǳǘ ȅŜŀƘ L ǘƘƛƴƪΣ L ǘƘƛƴƪ ƛǘΩǎ ŀƴ ƛƴǘŜǊŜǎǘƛƴƎ ǇǊƻŦŜǎǎƛƻƴ ƛǎƴΩǘ ƛǘΣ ōŜƛƴƎ ŀƴ 9tΦ L 

ƳŜŀƴ ȅƻǳ Ŏŀƴ ŜƛǘƘŜǊ ǎƻǊǘ ƻŦ Ǝƻ ƛƴ ǘƘŜǊŜΣ ǿƻǊƪ ƛƴ ǎŎƘƻƻƭǎ ǿƘƛŎƘΣ ȅƻǳ ƪƴƻǿΣ LΩǾŜ ŘƻƴŜ ŀƴŘ L ŘƻΣ ŀƴŘ 

ǘƘŜƴ L ǘƘƛƴƪ ǎƻƳŜǘƘƛƴƎ ŎƻƳŜǎ ŀƭƻƴƎ ŀǎ ƛǘΩǎ ŘƻƴŜ ŦƻǊ ƳŜ ǿƛǘƘ ǎƻǊǘ ƻŦ /h±L5 ŀƴŘ ǾŀǊƛƻǳǎ ǉǳƛǘŜ ƘǳƎŜ 

ŜǾŜƴǘǎΦ ²ŜΩǾŜ Ǝƻǘ ǊŜŦǳƎŜŜǎΣ ǿŜΩǾŜ Ǝƻǘ ǘƘŜ ōƭŀŎƪ ƭƛǾŜǎ ƳŀǘǘŜǊΣ ǿŜΩǾŜ Ƨǳǎǘ Ǝƻǘ ǘƘŜ ǿƘƻƭŜ ǘƘƛƴƎ ŀǊƻǳƴŘ 

ǘƘŜ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳ ŀƴȅǿŀȅΣ ŀƴŘ ȅƻǳ ǎǘŀǊǘ ǘƻ ǘƘƛƴƪ ǿŜƭƭ ǿŜΩǾŜ ƎƻƴŜ ǘƘǊƻǳƎƘ ǉǳƛǘŜ ŀ ƘŜŀǾȅ ǘǊŀƛƴƛƴƎ 

ŀƴŘ ǿŜΩǊŜ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘƛƴƪŜǊǎ ǎƻ ǿŜΣ ǿŜ Řƻ ƘŀǾŜ ŀƴ ƻǇƛƴƛƻƴ ŀƴŘ ŀ ǾƻƛŎŜ ŀƴŘ ǿŜ ƳƛƎƘǘ ōŜ ŀōƭe to 

ǳǎŜ ǎƻƳŜ ƻŦ ǘƘŜ ǘƘŜƻǊȅ ŀƴŘ ǘƘŜ ŦǊŀƳŜǿƻǊƪǎ ƛƴ ŀ ǿŀȅ ǘƘŀǘΩǎ ƴƻǘ Ƨǳǎǘ ǎǘŀƴŘƛƴƎ ƻƴ ŀ ǎƻŀǇ ōƻȄ ŀƴŘ 

shouting. We can use the psychology to make a good argument. 

Interviewer: You mentioned, sort of, changes over the last ten years that have impacted on the 

profession. What sort of things were you referencing? 

Sidney: I think kind of the the change in, well we have the change in the SEN code of practice. The 

9ŘǳŎŀǘƛƻƴΣ IŜŀƭǘƘ /ŀǊŜ tƭŀƴǎ ŎƻƳŜ ƛƴΣ ōǳǘ L ǘƘƛƴƪ ƴƻǿ ǿŜΩǊŜ όόƭŀǳƎƘǘŜǊύύ ƴƻǘ ǎƻ ŘƛŦŦŜǊŜƴǘ ǘƻ Ƙƻǿ ǿŜ 

were with just the old fashioned statements. I think there was a big shift around that time of a lot of 

EPs going into a traded model. And I think that that whole, I mean we could probably look back at 

the whole sort of history of the last ten years of the EPs and where we are now using the power 

ǘƘǊŜŀǘ ƳŜŀƴƛƴƎ ŦǊŀƳŜǿƻǊƪΦ ¸ƻǳ ƪƴƻǿΣ ǿƘŀǘ ƛǎ ƘŀǇǇŜƴƛƴƎ ǘƻ ǳǎ ŀƴŘ ǿƘŀǘΩǎ ƎƻƛƴƎ ǘƻ ƘŀǇǇŜƴ ǘƻ 9tǎ ŀǎ 

ǿŜƭƭΣ ǎƻ ǳƳΦ ¢ƘŜǊŜ ȅƻǳ ƎƻΣ ǘƘŀǘΩǎ ŀƴƻǘƘŜǊΣ ŦƻǊ ǳǎ ǘƻ Řƻ ŀƴƻǘƘŜǊ ŘŀȅΦ ¸ŜŀƘ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ ōŜŜƴΣ ǘƘŜǊŜΩǎ 

been changes in ǘƘŜ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳΣ ǎƻƳŜ ǎǳōǘƭŜ ŀƴŘ ǎƻƳŜ ōƛƎΦ .ǳǘ L ǘƘƛƴƪ ǘƘŜǊŜΩǎΣ ǘƘŜǊŜΩǎΣ ǘƘŜǊŜΩǎ 

ōŜŜƴ ŀ ŎƻǊŜ ŎƘŀƴƎŜ ǘƻ Ƙƻǿ 9t ǎŜǊǾƛŎŜǎ ŀǊŜ Ǌǳƴ ŀƴŘ L ǘƘƛƴƪ ǘƘŀǘΩǎ ƘŀǾƛƴƎ ǉǳƛǘŜ ŀ ƳŀǎǎƛǾŜ ƛƳǇŀŎǘ ŀǘ ǘƘŜ 

ƳƻƳŜƴǘΦ !ƴŘ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ ǎǘƛƭƭ ǉǳƛǘŜ ŀ ōƛǘ ƻŦ ǳƴŎŜǊǘŀƛƴǘȅ ōŜŎŀǳǎŜ ǘƘŜǊŜΩǎ ǘƘŜ {9b ǊŜǾƛŜǿΣ ƛǎƴΩǘ 

there, and ideas around what that might bring up again so. Strange times. 

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ǿƛǘƘ /h±L5 ŀƴŘ ŜǾŜǊȅǘƘƛƴƎΦ Lǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ǘƘŀǘ ȅƻǳΩŘ ƭƛƪŜ ǘƻ 

tell me about the power threat meaning framework oǊ ŀƴȅǘƘƛƴƎ ǿŜ ƘŀǾŜƴΩǘ ǎƻǊǘ ƻŦ ǎǇƻƪŜƴ ŀōƻǳǘ 

that you wanted to think about or speak about? 

{ƛŘƴŜȅΥ L ǘƘƛƴƪ ƛǘΩǎ ǎǳŎƘ ŀ ōƛƎ ŀƴŘ ŎƻƳǇƭŜȄ ƳƻŘŜƭ ƛǎƴΩǘ ƛǘ ōǳǘ LΩƳ ǎǘƛƭƭ ƎŜǘǘƛƴƎ Ƴȅ ƘŜŀŘ ŀǊƻǳƴŘ ƛǘ ŀƴŘ 

the ways to use it and and to really use it in a positive way. But I would like to see the educational 

psychology profession embrace it more. You know, we use Bronfenbrenner, we use kind of various 

ŦǊŀƳŜǿƻǊƪǎ ŘƻƴΩǘ ǿŜΣ ŀǎ ŀ ǿŀȅ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŜŘǳŎŀǘƛƻƴ ŀƴŘ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ ŀ 

space where we can take thƛǎ ŀƴŘ ƳŀƪŜ ƛǘ ŀ ŜŘǳŎŀǘƛƻƴ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ǳǎΦ /ŀǳǎŜ ƛǘΩǎ ǎǘƛƭƭ ƭƛƪŜ L ǎŀȅ LΩƳ 

still sometimes really trying to make sense of this is for clinical psychology using the DSM or ICD, you 

ƪƴƻǿΣ ƛǘΩǎ ŀƴ ŀƭǘŜǊƴŀǘƛǾŜ ǘƻ ǘƘŀǘ ǿƘƛŎƘ ǿŜ ŘƻƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ ƘŀǾŜ ǎƻ ƳǳŎƘ ǎƻ L ǘƘƛƴƪ ǘƘŀǘ ǘƘŜǊŜΩǎ 

ǎƻƳŜ ǿƻǊƪ ǿƘŜǊŜΣ ŀƴŘ ǘƘŀǘΩǎ ǿƘŀǘ [ǳŎȅ WƻƘƴǎǘƻƴŜ ǿŀƴǘǎ ǇŜƻǇƭŜ ǘƻ Řƻ ƛǎƴΩǘ ƛǘΦ ¢ƘŜǊŜΩǎ ǿƻǊƪ ǘƻ Řƻ ǘƻ 

tweak it to fit a slightly different discipline that we are in educational psychology. And then that 

might be something to pull some of the the slightly different approaches together a little bit. 

Interviewer: And what do you think would have to happen for the framework to be more embraced 

in educational psychology or what changes do you think would need to happen to the framework for 

it to fit more closely with the EP role and things then? 

{ƛŘƴŜȅΥ L ƳŜŀƴ ƳŀȅōŜ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ǿƘŀǘ ȅƻǳΩǊŜ ŘƻƛƴƎ ƴƻǿΣ Ƨǳǎǘ ŦƛƴŘƛƴƎ ƻǳǘ ǿƘŀǘ 9tǎ ŀƭǊŜŀŘȅ ǘƘƛƴƪ 

ƻŦ ƛǘ ŀƴŘ Ƙƻǿ ǘƘŜȅΩǊŜ ǳǎƛƴƎ ƛǘΦ !ƴŘ ŜƴŎƻǳǊŀƎƛƴƎ ǇŜƻǇƭŜ ǘƘŀǘ Řƻ ǳǎŜ ƛǘ ǘƻ ǿǊƛǘŜ ŀōƻǳǘ ƛǘ ƳƻǊŜ ŀƴŘ 

maybŜ ōŜ ƳƻǊŜ ŜȄǇƭƛŎƛǘΦ ¸ƻǳ ƪƴƻǿΣ ȅƻǳΩǾŜ ƳŀŘŜ ƳŜ ǊŜŦƭŜŎǘ ŀƴŘ ǘƘƛƴƪ hY LΩƳ ǳǎƛƴƎ ǘƘŜǎŜ ƛŘŜŀǎ ōǳǘ 

LΩƳ ƴƻǘ ŀƭǿŀȅǎ ōŜƛƴƎ ŜȄǇƭƛŎƛǘ ǿƛǘƘ ƻǘƘŜǊǎ ƻǊ ƳȅǎŜƭŦ ƴŜŎŜǎǎŀǊƛƭȅ ŀōƻǳǘΣ ȅƻǳ ƪƴƻǿΣ ƛǘΩǎ ŀƭƭ ƎŜǘǘƛƴƎ ǎƻǊǘ ƻŦ 

squished up in lots of ideas that I use. So yeah, using it more explicitly, and I suppose the various unis 

having it there on the syllabus as a part of their thinking about being an EP, not saying that this is the 

way to do it but how would we use it and then joining that together to maybe thread it through. 
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InteǊǾƛŜǿŜǊΥ !ǊŜ ǘƘŜǊŜ ǿŀȅǎ ǘƘŀǘ ȅƻǳ ƘŀǾŜ ŎƻƴǎƛŘŜǊŜŘ ƻǊ ƳƛƎƘǘ ŎƻƴǎƛŘŜǊ ǳǎƛƴƎ ƛǘ ǘƘŀǘ ȅƻǳ ƘŀǾŜƴΩǘ 

ǎƻǊǘ ƻŦ ŘƻƴŜ ȅŜǘ ƻǊ ǘƘƛƴƎǎ ǘƘŀǘ ƘŀǾŜ ŎǊƻǎǎŜŘ ȅƻǳǊ ƳƛƴŘ ŀƴŘ ǘƘŜƴ ȅƻǳΩǾŜ ƪƛƴŘ ƻŦ ǘƘƻǳƎƘǘ ƻƘ ƳŀȅōŜ 

not or? 

Sidney: Yeah, no, definitely. Yeah, yeah I do want to think about it more with the specific research 

ǘƘŀǘ LΩǾŜ ŘƻƴŜ ŀƴŘ ȅƻǳ ƪƴƻǿ ŜŘǳŎŀǘƛƻƴ ŀǎ ŀ ǿƘƻƭŜΦ Wǳǎǘ ƳŀƪƛƴƎ ǎŜƴǎŜ ƻŦ ƛǘΣ ƳŀȅōŜ ƻƴ ŀ ƪƛƴŘ ƻŦ ƎƻƛƴƎ 

back, doing a bit of a historical look and then how things are changing and then how that might 

inform how we go fƻǊǿŀǊŘΦ .ŜŎŀǳǎŜ ǿŜΩǊŜ ƴƻǘΣ ǿŜΩǊŜ ƴŜǾŜǊ ǘŀƭƪƛƴƎ ŀōƻǳǘΣ ǘƘŜǊŜ ǿƛƭƭ ōŜ ǘƘƛƴƎǎ ǘƘŀǘ 

worked and things we want to keep so, you know, looking at what the survival threat responses 

ƘŀǾŜ ōŜŜƴ ƛƴ ǘƘŜ Ǉŀǎǘ ǘƘŀǘ ƘŀǾŜ ōŜŜƴ ǳǎŜŦǳƭΦ {ƻ ȅŜŀƘΣ LΩǾŜ ōŜŜƴ ǇƭŀȅƛƴƎ ǿƛǘƘ ǳǎƛƴƎ it, you know, 

touching on it lightly. I think I really wanna do a big deep dive into it. And then I was actually reading 

something the other day where I think quite a lot of people are looking at it in relation to autism and 

that autism diagnoses and what that looks like through the power threat meaning framework. And I 

ǘƘƛƴƪ ǘƘŀǘΩǎ ǉǳƛǘŜ ŀƳōƛǘƛƻǳǎ ŀƴŘ ŜȄŎƛǘƛƴƎ ŀƴŘ ƛǘΩǎ Ǝƻƴƴŀ ōŜ ŎƻƴǘǊƻǾŜǊǎƛŀƭΣ Ƨǳǎǘ ŀǎ ǘƘŜ ǇƻǿŜǊ ǘƘǊŜŀǘ 

meaning framework has been anyway but I wonder if that does speak to some of the discomfort that 

I feel sometimes about those type of diagnoses. So maybe getting involved in some of that. 

Interviewer: And what do you think has led to some of those controversies? 

{ƛŘƴŜȅΥ bƻǿ L ƪƴƻǿ ǘƘŜ ƻǊƛƎƛƴŀƭ ŦǊŀƳŜǿƻǊƪ ǇŜƻǇƭŜ ŘƻƴΩǘ ƭƛƪŜ ƛǘ ōŜŎŀǳǎŜ ƛǘΩǎ ǎŜŜƴ ǘo go against the 

ƳŜŘƛŎŀƭ ƳƻŘŜƭ ŀƴŘ L ǘƘƛƴƪ ǘƘŜ ƳƻǊŜ ǘǊƛŜŘ ŀƴŘ ǘŜǎǘŜŘ ƻƭŘ ŦŀǎƘƛƻƴŜŘ ǾƛŜǿǇƻƛƴǘǎΣ ŀƴŘ L ǘƘƛƴƪ ǘƘŜǊŜΩǎ 

ōŜŜƴ ŀ ƭƻǘ ƻŦ ǇǳǎƘōŀŎƪ ǘƻ ǎǳƎƎŜǎǘ ǘƘŜȅΩǊŜ ŀƴǘƛ-diagnoses and anti-medication and maybe those types 

ƻŦ ǘƘƛƴƎǎΣ ŀƴŘ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜȅ ƴŜŎŜǎǎŀǊƛƭȅ ŀǊŜΦ LǘΩǎ Ƨǳǎǘ ŀōƻǳǘ ƳŀȅōŜ ƘŀǾƛƴƎ ŀ ƳƻǊŜ ƘƻƭƛǎǘƛŎ 

ǾƛŜǿǇƻƛƴǘ ƻŦ ŘƛŀƎƴƻǎŜǎΦ .ǳǘ L ǘƘƛƴƪΣ ƛǘΩǎ ƘŀǊŘ ƛǎƴΩǘ ƛǘΣ ǘƘŜǊŜ ŀǊŜ ŀ ƭƻǘ ƻŦ ǇƻǿŜǊŦǳƭ ǇŜƻǇƭŜ ǿƘƻ ŘƻƴΩǘ ƭƛƪŜ 

their viewpoints to be changed and things are very much tied up with certainly the DSM and all the 

ŘƛŀƎƴƻǎǘƛŎ ƳŀƴǳŀƭǎΣ ǘƘŜȅΩǊŜ ŀƭƭ ǎƻΣ ǘƘŜȅ ŀǊŜ ǘƛŜŘ ǳǇ ǿƛǘƘ ǇƘŀǊƳŀŎŜǳǘƛŎŀƭ ŀƴŘ ǘƘƻǎŜ ŜƭŜƳŜƴǘǎ ŀƴŘ 

ǘƘƛƴƎǎ ŀǎ ǿŜƭƭΣ ŀƴŘ ǘƘŀǘΩǎ ŀ ǊŜŀƭƭȅ ŎƻƳǇƭŜȄ ǿŜō ƛǎƴΩǘ ƛǘΣ ƻŦ ƳƻƴŜȅ ŀƴŘ ǇƻǿŜǊΦ [ƛƪŜ ƪŜŜǇ ǘƻ ǘƘŜ ǘƘŜƳŜΗ 

Lǘ ƛǎ ŀƴŘ ǎƻƳŜ ǇŜƻǇƭŜ Ƨǳǎǘ ŘƻƴΩǘ ƭƛƪŜ ŘƛŦŦŜǊŜƴǘ ƛŘŜŀǎ ǘƘŀǘ ŎƘŀƭƭŜƴƎŜ ǘƘŜ ŘƻƳƛƴŀƴǘ ǘƘƛƴƪƛƴƎΦ LǘΩǎ 

ŎŜǊǘŀƛƴƭȅ ōŜŜƴ ŀ ŘƻƳƛƴŀƴǘ ǿŀȅ ƻŦ ǘƘƛƴƪƛƴƎ ŦƻǊ ǎǳŎƘ ŀ ƭƻƴƎ ǘƛƳŜΣ ƘŀǎƴΩǘ ƛǘΚ !ƴŘ ȅƻǳ ƪƴƻǿ L ƳƛƎƘǘ ōŜ 

ōƻƭŘ ŜƴƻǳƎƘ ǘƻ ǎŀȅ ǘƘŀǘ ǘƘŜ Ƴŀƛƴ ŀǳǘƘƻǊǎ ŀǊŜ ōƻǘƘ ŦŜƳŀƭŜΣ ŀǊŜƴΩǘ ǘƘŜȅΚ ¸ƻǳ ŀƭǿŀȅǎ ƘŀǾŜ ǘƻ ƪƛƴŘ ƻŦ 

question whether there is some, you know, misogyny going on there as well as all of the other 

ǇƻǿŜǊ ŘȅƴŀƳƛŎǎ ǘƘŀǘ Ǝƻ ƻƴ ƛƴ ŀƴȅ ǇǊƻŦŜǎǎƛƻƴ ǊŜŀƭƭȅΦ [ƻǘΩǎ ƻŦ ǘƘƛƴƎǎ ǘƻ ōŜ ŎƻƴǘǊƻǾŜǊǎƛŀƭΗ 

Interviewer: Sorry, before we got onto the controversies as well you were talking about how you 

ǿƻǳƭŘ ƳŀȅōŜ ƭƛƪŜ ǘƻ ŀǇǇƭȅ ƛǘ ǘƻΣ L ǘƘƛƴƪ ǿƘŀǘ ȅƻǳ ǎŀƛŘ ǿŀǎ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ Ƙƻǿ ƛǘ ŀǇǇƭƛŜǎ ǘƻ 

ŜŘǳŎŀǘƛƻƴ ŀƴŘ L ǿŀǎ ǿƻƴŘŜǊƛƴƎ ƛŦ ȅƻǳ ƳŜŀƴǘ ŜƳ ǎƻǊǘ ƻŦ ǘƘŀǘΩǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ 9tǎ ǎƘƻǳƭŘ ōŜ ǘƘƛƴƪƛƴƎ 

ŀōƻǳǘ ƳƻǊŜ ōǊƻŀŘƭȅ ŀǎ ŀ ǇǊƻŦŜǎǎƛƻƴ ƻǊ ƛŦ ǘƘŀǘΩǎ something that you personally want to pursue or 

yeah, I was just sort of wondering if you could explain a little bit more about what you meant there. 

{ƛŘƴŜȅΥ ¸ŜŀƘ ƛǘΩǎ ŎŜǊǘŀƛƴƭȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ L ǿŀƴǘ ǘƻ ǇǳǊǎǳŜΣ ƛǘΩǎ ŀƴ ƛƴǘŜǊŜǎǘ ƻŦ ƳƛƴŜΦ .ǳǘ ǘƘŜƴ ȅƻǳ 

know LΩǾŜ ƭƛƴƪŜŘ ǳǇ ǿƛǘƘΣ ǘƘŜ ōŜŀǳǘȅ ƻŦ /h±L5 ŀƴŘ ǳǎ ƳŀƪƛƴƎ ǘƘŜǎŜ ǊŜƳƻǘŜ ŎƻƴƴŜŎǘƛƻƴǎΣ LΩǾŜ ƭƛƴƪŜŘ 

up with quite a few other people that are interested in it as well. And I suppose it goes back to this 

idea of using it more explicitly, you know, we want to do more groups with children and young 

people for um to get their ideas, and maybe use it a bit more explicitly then to kind of map on back 

to that idea of what do you want as children and young people, what matters to you about 

education, and do it through that power threat meaning, because I think some people have tried to 

make some of the questions and the approaches a bit more child friendly. This sort of email forum 

ƎǊƻǳǇ ǘƘŀǘ L ŀƳ ǇŀǊǘ ƻŦΣ ǘƘŜǊŜΩǎ ŎŜǊǘŀƛƴƭȅ ōŜŜƴ ǎƻƳŜ ƳƻǾŜǎ ǘƻǿŀǊŘǎ ƳŀƪƛƴƎ ŀǎ L ǎŀȅ ǎƻƳŜ ǊŜǎƻurces 

that you can think with children about, and again then you could think about with education health 

care plans, all of those type of things seen through this lens. So lots of potential. 
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LƴǘŜǊǾƛŜǿΥ !ōǎƻƭǳǘŜƭȅΦ Lǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ǎŀȅ ŀbout the framework or add to what 

ȅƻǳΩǾŜ ǎŀƛŘ ŀƭǊŜŀŘȅΚ 

{ƛŘƴŜȅΥ ¦Ƴ όǇŀǳǎŜύΦ L ŘƻƴΩǘ ǘƘƛƴƪ ǎƻΦ L Ƨǳǎǘ ŦƛƴŘ ǘƘŀǘ ƛǘΩǎ όόǇŀǳǎŜύύ LΩƳ ƘƻǇŜŦǳƭ ōŜŎŀǳǎŜΣ ŀǎ L ǎŀȅ LΩǾŜ 

ŎƘŀƴƎŜŘ ǊƻƭŜǎ ǎƭƛƎƘǘƭȅ ǎƻ LΩǾŜ Ǝƻǘ ŀ ŘƛŦŦŜǊŜƴǘ ǊƻƭŜ ŀƴŘ ǘƘŜ ƛŘŜŀ ƛǎ ǘƻ ǇƻǘŜƴǘƛŀƭƭȅ ƘƻǇŜŦǳƭƭȅ ƘŀǾe a bit 

less of a full on time as I did as a full time local authority EP and have some time to read and think 

ŀōƻǳǘ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ŀƴŘ ǎƻƳŜ ƛŘŜŀǎ ŀǊƻǳƴŘ ŜŘǳŎŀǘƛƻƴ ŀ ƭƛǘǘƭŜ ōƛǘ ǿƛǘƘ ƳƻǊŜ ǘƛƳŜ ŀƴŘ ǘƘƻǳƎƘǘΦ LΩƳ 

just quite excited about what the framework could create for EPs I suppose so ((pause)) Going back 

ǘƻ ǘƘŀǘ ƛŘŜŀΣ L ǘƘƛƴƪ ƛǘΩǎ Ǝƻǘ ǎƻ ƳǳŎƘ ǇƻǘŜƴǘƛŀƭ ŀƴŘ L ƘŀǾŜƴΩǘ ǊŜŀƭƭȅ ŘƛǾŜŘ ƛƴǘƻ ƛǘ ǇǊƻǇŜǊƭȅΣ Ŧǳƭƭȅ ȅŜǘΣ ƴƻǘ 

ƛƴ ŀ ƭƻƴƎǘŜǊƳ ǿŀȅΦ LΩǾŜ ƎƻƴŜ ƛƴ ŀƴŘ ŎƻƳŜ ƻǳǘ ŀƎŀƛƴ ŦƻǊ ƭƛƪŜ ȅƻǳ ƪƴƻǿ ǎǇŜŎƛŦƛŎ ōƛǘǎ ƻŦ ǿƻǊƪΦ !ƴŘ even 

ǘŀƭƪƛƴƎ ǘƻ ȅƻǳ ƴƻǿ ƛǘΩǎ Ƨǳǎǘ ƭƛƪŜ LΩǾŜ Ǝƻǘ ǎƻ ƳǳŎƘ ƳƻǊŜ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ƛǘΦ 

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘ ƛǘΩǎ ŀ ōƛƎ ǇƛŜŎŜ ƻŦ ǿƻǊƪ ǘƘŀǘ ǘƘŜȅΩǾŜ Ǉǳǘ ǘƻƎŜǘƘŜǊΣ ƛǎƴΩǘ ƛǘΣ ŀƴŘ ǘƘŜǊŜΩǎ ƭƻǘǎ ǘƻ ƛǘΣ ƭƻǘǎ 

to learn. 

{ƛŘƴŜȅΥ ¸ŜŀƘ ŘŜŦƛƴƛǘŜƭȅΣ ōǳǘ ƛǘΩǎ ŘŜŦƛƴƛǘŜƭȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ LΩƳ ǉǳƛǘŜΣ ȅŜŀƘΣ ǉǳƛǘŜ ŜȄŎƛǘŜŘ ǘƻ ƪŜŜǇ ƎƻƛƴƎ 

with and keep using and keep making sense of. 

Interviewer: Great, well thank you so much. 

 

Nat 

LƴǘŜǊǾƛŜǿŜǊΥ IŀǾŜ ȅƻǳ Ǝƻǘ ŀ ƭƛǘǘƭŜ ǇƻǇ ǳǇ ǘƻ ǎŀȅ ƛǘΩǎ όόƛƴ ƻǾŜǊƭŀǇύύ όόƛƴŀǳŘƛōƭŜύύΚ 

 

Nat: ((inaudible)) Thank you. 

 

Interviewer: Cool, perfect, thank you so much. So before we sort of launch into the main questions 

and things then it'd be good to just get some sort of contextual information just so that I can look at 

patterns in the data and things like that. So what is your role at the moment? Are you a main grade 

EP, senior? Where are you on your?  

bŀǘΥ ¸ŜŀƘΣ ǎƻΣ LΩƳ ŀ Ƴŀƛƴ ƎǊŀŘŜ 9ŘǳŎŀǘƛƻƴŀƭ tǎȅŎƘƻƭƻƎƛǎǘ ŀƴŘ ōǳǘ ŎǳǊǊŜƴǘƭȅ ƻƴ ƳŀǘŜǊƴƛǘȅ ƭŜŀǾŜΣ ŘǳŜ 

to go back to work in April. 

 

Interviewer: And what is your usual work ŎƻƴǘŜȄǘΚ Lǎ ƛǘ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅΣ ǇǊƛǾŀǘŜΧΚ  

Nat: It is, ƛǘΩǎ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅ ǿƻǊƪΦ 

 

Interview: Local authority, cool. And how many years have you been an EP for? 

Nat: Uh so I, that's a good question. I qualified in 2019. So this will be my third, third year. 

 

Interviewer: And regarding the power threat, meaning framework, then have you had any specific 

training on that or how did you sort of come to find out about it and hear about it?  

Nat: Yeah, no. specific training. I came to hear about it through another network. So I'm connected 

also with the [name] network. And I've got an interest in working with young people who hear voices 

and actually the [name] network therefore heard about the power threat meaning framework, read 

it, was enthralled by it and then very quickly recognised its relevance for EP work but also wider 

work in schools and educational contexts. 
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Interviewer: Oh cool, that sounds like really interesting work as well. Okay. Okay, so can you tell me 

a little bit then about the time or times that you've used or drawn upon the power threat meaning 

framework in your work as an EP? 

 

Nat: I think, for me Elaine, it's more that it's always in the background, a core principle of a 

formulation as opposed to perceiving anything this way within child or within family even. But 

particularly that very key aspect from which the title is drawn, thinking always about with every 

young person and every family, how power may have operated in their life, what threat that may 

have posed and the meaning that they've made from that so going back to this idea of what's the 

story of that young person and that family, what's the journey been, what where have the power 

differentials impacted and thinking about that in all layers of the system, whether it be with the 

family or school, but also within the wider societal and cultural context is of course a PTFM speaks 

about a lot. 

 

Interviewer: So how does that sort of impact your, the work that you do? IŦ ƛǘ ŘƻŜǎΣ ƳŀȅōŜ ƛǘ ŘƻŜǎƴΩǘΦ 

Nat: Yeah, it really does. And I guess it's finding, isn't it Elaine, most sensitive ways to ask what can 

be difficult questions, but what also can be perceived as potentially threatening questions and as 

soon as we're thinking about power differentials, there's somebody either present or erm within 

that network who has held, potentially wielded power in a particular way that's impacted on that 

person's life journey and experience. So finding ways to ((pause)) to be curious about that, including 

in the school system, you know, of course, there's an instant power differential there, isn't there, 

with the children and the young people and then their teachers and the senior management, also 

one of my teachers in consultation thinking about their place in the school system and how power is 

impacting on them and the perceived threat and the meaning that they're making from that. So 

holding it in mind and then finding sensitive ways to find out a little bit more about um ((pause)) 

how, how any experienced or felt power differential has impacted on that person's experience and 

therefore also one of the reasons as to why we might be having that consultation or that one-to-one 

in that particular moment in time. 

 

Interview: And you mentioned formulation as well, I think what what what, what does that mean to 

you, formulation?  

Nat: Yeah, I think it's really appreciating that you cannot open a brain and see a lot of the things that 

we talk about as though they are concrete in some way and and often talk about outside of the 

systemic context and the cultural context and the familial contexts. Erm, so, for me formulation is 

about the story of that person, including those aspects that we've just spoken about and thinking 

about how therefore, whichever way they're presenting is, has a function, has a meaning and it has a 

function for that person and is serving a purpose for that person. And what may be therefore seen 

as a self-destructive act or as a kind of an acting out act is often actually just an act of um, a sense 

making act or even one could say an act of hope in some way, an act of willfully wishing to change 

something, or to make, make life or the experience of school, or experience of family different to 

how it's been at that point experienced for that child or young person. 

 

Interviewer: Are you thinking about sort of particular cases when you're, when you're reflecting on 

some of those things or just more broadly? 
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Nat: I think, I think I'm thinking quite broadly, Elaine, even in most cases where you think, you know, 

the seemingly straightforward cases where it seems to be a literacy difficulty, or it seems to be, you 

know, it seems to be that's what's presented and that's, and then of course, this, there's always a 

context around that person and there's always more to it with all of us. We're complex human 

beings. Um, ŀƴŘ ƻŦ ŎƻǳǊǎŜΣ ǘƘŜǊŜΩǎ ŀƭǿŀȅǎ ǘƘŜ ƛǎǎǳŜ ƻŦ ǘƛƳŜ ƛǎƴϥǘ ǘƘŜǊŜ ŀƴŘ ŎŀǇŀŎƛǘȅΦ But in an ideal 

world, considering all of these aspects and thinking more broadly about each child, young person 

and family would be very beneficial, I think. 

 

Interviewer: So in your view, then what would you say is the impact of using the framework? 

 

Nat: I think the impact is a move away from that within child view, that within person view, even 

that within family view because of course the PTFM does talk very much doesn't it about really wider 

systems and wider context as well. L ǘƘƛƴƪ ǘƘŜ ƛƳǇŀŎǘ ƛǎ ǘƻΣ ǘƘŜǊŜΩǎ ǎƻƳŜǘƘƛƴƎ ǿƛǘƘ ǘƘŜ ǿƻǊŘǎ ǘƘŀǘ 

are coming up for me Elaine somehow are empowerment and agency, you know, sort of if we 

understand our stories, and if we understand some of the reasons why things may have evolved as 

they have or even some of the reasons why we might be behaving or reacting and some of the ways 

ǘƘŀǘ ǿŜΣ ǿŜ ƘŀǾŜ ōŜŜƴΣ ǎǳŘŘŜƴƭȅ ǿŜΩǊŜ empowered to be an agent of change in our lives, as 

opposed to it being there's something wrong with you and even the narrative sometimes that, you 

know, this is something you're going to have to learn to live within the context of kind of psychiatric 

diagnosis or ((pause)) this is something that we need to fix within you rather than it being 

empowering sense of let's support you within context and think about how we can support all, all 

members as far as possible in the system to ignite the change that child or young person wishes for. 

 

Interviewer: Yeah, that makes sense. Erm, so having used the power threat meaning framework, 

then what are your thoughts about it now? 

 

Nat: I'm still a fan ((laughter)). I think I often go back to the truncated version. I find the long version 

a lot to wade through, I can understand why so much context leads into it and I think it's all very 

helpful. I I'm beginning to come across some critical voices and I think it's always good to hear the 

other side recently. So ((name)) was someone in the ((name of group)) movement who speaks quite 

openly about a more critical perspective on the power threat meaning or where perhaps there may 

be gaps and things that haven't been thought about or that may not always be the most helpfully 

put for every person. So that's, that's helpful too. And I'm very young in my thinking about it from a 

critical point of view, because I guess I came to it and was very much delighted it's actually being 

written and is out there. 

 

Interviewer: And what sort of things have you come across in terms of criticisms? 

 

Nat: Just, as I say very young in it and wouldn't want to speak for anyone else's perspective. But I 

suppose ideas that ((pause)), ȅŜŀƘΣ ƛǘϥǎ ǎƻƳŜ ƛŘŜŀǎ ǘƘŀǘ ƛǘΩǎ ǇŜǊƘŀǇǎ ƴƻǘ ŜǾŜƴ ǿƛŘŜ ŜƴƻǳƎƘ ǳƳΣ in 

terms of its, its reach when thinking about the, the context or you know, even in some places 

potentially sounding a little bit within person, even though it's proposing not to be. 

 

LƴǘŜǊǾƛŜǿŜǊΥ {ƻ ƛǘΩǎ ǎƻǳƴŘƛƴƎ ƳŀȅōŜ ƭƛƪŜ ƛǘϥǎ ƴƻǘ ŀǎ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǎƻƳe of the alternatives, even 

though it's sort of claiming to be is that, is that right?  

Nat: Exactly. Yeah. That's my understanding, anyway, my limited understanding.  
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Interviewer: Yeah. And in terms of erm other sort of approaches or things within educational 

psychology, do you think, or, do you think it's different from those or do you think it offers 

something different or, or how does it differ? 

 

Nat: Erm ((pause)) I suppose it does differ, in putting that, I mean power is the first word, isn't it? 

And for me, it differs in terms of putting that very centrally. I can't, I'm just thinking, I can't think of 

anything else that puts that as such a central component. It may come into a particular way of 

thinking about things and it just strikes me as being so, so central. Especially when we're working 

with children and young people who by their very nature, have reduced agency and reduced power 

and control over so a great many things, particularly although not only those children or young 

people where, um, you know, they may have experienced developmental trauma or they may, um, 

ǊŜŀƭƭȅΣ ǘǊǳƭȅ ƴƻǘ ƘŀǾŜ ƘŀŘ ŀ ǾƻƛŎŜ ƻǊ ŎƘƻƛŎŜ ƛƴ ǎƻ ǾŜǊȅ Ƴŀƴȅ ǘƘƛƴƎǎ ƛƴ ǘƘŜƛǊ ƭƛǾŜǎΦ LΩƳ ǘƘƛƴƪƛƴƎ ŀƭǎƻ ƻŦ 

course, you know, looked after children, care experienced children. 

 

Interviewer: So when you say that, em, young people, young people by their nature who don't have 

so much agency and things do you mean, by their nature as young people and being young, or as in 

because of their sort of other needs and things that they have in their lives, what were you sort of 

((in overlap)) meaning? 

Nat: Well just by the nature of them being young, you know, as an adult, and of course, it can take 

courage and of course, it's not always felt to be possible, but I could walk out the front door and find 

a way, another way as difficult as that might be, with children and young people, you know, thinking 

ŀƭǎƻ ƻŦ ōŀōƛŜǎ 9ƭŀƛƴŜΣ ŀǎ ǎƻƳŜƻƴŜ ǿƘƻϥǎ ǊŜŎŜƴǘƭȅ ƘŀŘ ŀ ōŀōȅΣ ǘƘŜȅΩǊŜ ǘǊǳƭȅ ƘŜƭǇƭŜǎǎ ŀƴŘ ŘŜǇŜƴŘŜƴǘΣ 

actually with very little agency and control in that way. And how do you know you've got agency and 

control if you if you haven't been ((pause)) told or treated as though you have, you know, it's as 

much about what didn't happen, isn't it in a child, a young person's Ψtrajectory as what did happen. 

And if you haven't had that, attuned, nurturing, secure attachment, how would you even know it's 

possible that there's, there's goodness out there to be sought, or that even there's something to 

escape from or to escape to? And I think that does put a child and a young person who are having 

those experiences in a, in a place of very reduced power. And therefore in terms of the PTFM a very 

increased threat as well. 

 

Interviewer: Erm, in what ways do you think it fits or doesn't fit with the, with your views of the EP 

role? 

 

Nat: Erm, that's a really good question, Elaine. ((pause)) It's, it's a difficult road to tread and again 

suddenly, I am thinking again, about time, I'm thinking about consultations, where something seems 

to be coming up, but I'd love the possibility ǘƻ ǳƴǇŀŎƪ ƳƻǊŜΣ ŀƴŘ LΩƳ ǘŀƭƪƛƴƎ ƳƻǊŜ ƭƛƴƪŜŘ ǘƻ ǘƘŀǘ ƪƛƴŘ 

of formulation, more of that story, you know, perhaps a parent will drop something in and then you 

think, oh, there's, there's more to this or there's a little hint of a power differential a little he- hint of 

ŀ ǘƘǊŜŀǘ όόǇŀǳǎŜύύ ƻǊ ǘƘŜ ƳŜŀƴƛƴƎ ƳŀŘŜ ƻŦ ŀƴ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘƛƴ ŀ ŦŀƳƛƭȅ ǎȅǎǘŜƳΦ !ƴŘ ȅŜǘ ǘƘŜǊŜΩǎ пр 

minutes of that consultation or whatever it is, and the main question isn't around that. And then 

also how to, to name and talk about that when actually there hasn't been the luxury of building up 

the trust with that family and sometimes even that school over time to be able to stop and say, um, 

actually it sounds like that's really a really important aspect. Is that something we can spend a bit a 

bit of time over? Something I definitely find really difficult as an EP and then find myself sometimes 

feeling that I'm not doing a good enough job. Because I feel like often I'm skirting over the surface of 

something that really, really aches for more time, more unpacking, more exploration, and I'd love 
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that to be part of the role. And in an ideal world it would be, and on paper, one could say it even is, 

and yet in reality certainly in my personal experience, I find that difficult. 

 

Interviewer: What do you think leads to the difference between that sort of on paper versus in 

reality difference that you sort of alluded to there?  

bŀǘΥ ²ƘŀǘΩǎΣ ǎƻǊǊȅ 9ƭŀƛƴŜΣ LΩƳ ƴƻǘ ǎǳǊŜ L ǳƴŘŜǊǎǘŀƴŘΦ 

Interviewer: So you mentioned that there seems to be a bit of a difference like maybe on paper 

what, what EPs can do in relation to the power threat meaning framework and other things, I guess, 

versus the reality on the ground. And I wondered if you had any thoughts about what creates that 

difference, or how what why that is? 

 

Nat: Yeah I think there's so many things. I think there's, you know, this idea that when resources are 

limited then things like early intervention and prevention necessarily are the first to get dropped off, 

um, and therefore that kind of longer term view and that longer term work, doesn't happen in the 

same way and then often it does come to be that we come to a family, child or young person or 

educational context quite late in the day it often feels. (interviewer: mm) and, and therefore things 

feel quite squashed and quite immediate, rather than feeling a sense of being time. capacity and 

even a possibility to just slow down and explore from all angles than are sometimes available to 

explore from it, it feels. 

 

Interviewer: Mmhmm, yeah, interesting point. Is there anything else that you'd like to tell me about 

the power threat meaning framework then? 

 

Nat: Thank you. That's a lovely question. Only, I suppose something that I grapple with is how to 

keep it alive in my mind, in my heart, because there's so many things to keep alive. As I, as I said, at 

the beginning, it's something that's always in the background, but I sometimes wonder, is it okay to 

remain there particularly in some situations, it feels like it wants to come to the foreground more 

and yet again, there's so many things to think about. I often wish there was a way to, as I mentioned, 

also, to to open the conversation up sensitively that feels safe and contained to explore some of 

these aspects, and then also to find a way to report back on them whether that be verbally or in a 

written form that doesn't feel attacking in any way or blaming. But of course, that isn't, the idea is 

that it's very much talking about tren-, the aspects of trans-generationality, if that's even a word, 

and really looking further up the river in terms of thinking about why things might have transpired in 

a particular way so how how to have those conversations without shaming, blaming, ostracising 

without shutting down something that actually could be nourishing, empowering, compassionate, 

within a uh, within a limited timeframe and also a limited perceived role. And I think that's the other 

ŀǎǇŜŎǘ ǘƻƻΣ 9ƭŀƛƴŜΣ ǘƘŀǘΣ ƛǘϥǎ ƛǘΩǎ ǿƘŀǘ ƛǎ ǘƘŜ 9t ǊƻƭŜ ŀƎŀƛƴΣ ƻƴ ǇŀǇŜǊΚ ²Ƙŀǘ ƛǎ ƛǘ ƻƴ ǘƘŜ ƎǊƻǳƴŘ ƛƴ 

reality, and then what is it perceived to be? And I think sometimes as soon as we step into 

something like opening up the power threat meaning framework in terms of just even opening our 

mouths to share something from it, there can be a sense of that, well, that's not your remit. That's 

not what you do. And that's also something that again, maybe closed, closes down certain 

conversations in certain contexts. I think. 

 

Interviewer: You mentioned there that sometimes it feels like it stays in the background and wants 

to come to the foreground, sort of thing, or there's a there's a desire for it to be more in the 

foreground, I think was the way that you put it. What would that look like if it was more in the 

foreground, then? 
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Nat: Um, I think it would be naming things in a bit more of a, how to say, straightforward way, I can't 

quite think of the right um word for it. So an example of that would be, and I suppose quite a 

straightforward example in terms of psychiatric diagnosis, in terms of when a young person may 

have been given numerous psychiatric diagnosis and there is a multidisciplinary meeting, um, for 

me, that would be the perfect place just to bring in another aspect particularly if there seems to be 

part of the stop the story for that child or young person where some of those those diagnoses may 

may speak to something else. ̧ ƻǳ ƪƴƻǿΣ ǘƘŀǘΩǎ that's a very simple example of where it would feel 

to ache to come into the foreground a bit more where there's been really obvious erm 

developmental trauma erm, again erm a really obvious place to think about the power and the 

threat and particularly importantly, the meaning that that young, and that's the important thing, 

isn't it, Elaine? It is of course it's important what happens, but even more so is what, what has that 

young person, that child, that family taken from that experience and how has that impacted then on 

their perception of self and their experience of life, of school, of everything, really? 

 

Interviewer: Yeah, great. I don't know if there's anything else that you wanted to say about the 

framework or that you thought I might ask about that you want to sort of explore now or anything? 

 

Nat: I don't think so. I think just to mention, again, the ((name of group)) network, because I know, 

Lucy Johnstone has been very involved in that. And of course, she's the key author, isn't she, of the 

Power Threat Meaning Framework, so I do think yeah, that's something in terms of thinking of the 

lineage of where it's come from when I know, Lucy Johnstone, has done a lot of, you know, lots of 

critical psychiatry, I think uses and abuses of psychiatry is, is a brilliant book. So there's also that 

sense of, it's kind of come through that lineage if you like or one could even say, you know even just 

to think of Lucy Johnstone's role as a clinical psychologist, and then to think of, how can we, because 

I think their desire and the hope for it, and certainly my understanding is that it would be broader, it 

wouldn't live in the realm of clinical psychology or wouldn't this live in the realm even just of 

psychiatry, which is why I'm so grateful to you for doing this research. How can we bring it into other 

realms and education for me, feels to be a really obvious one. But then there's also then the how, 

the how, how do we do that and how do we work together as professionals as well? So it's not 

again, things in boxes, the clinical psychologist doing a thing over here and the educational 

psychologist doing their thing over here, but actually, we're working with people, with experiences, 

with emotions, with perceptions and therefore there are more more similarities than there are 

differences between. 

Interviewer: And do you have any ideas about sort of broadening it out and and I don't know 

spreading the word or getting it into education, as you said or other places? 

Nat: Yeah, I think there's something about like even saying to people about the truncated version, 

and it being over a hundred pages and just how overwhelmed schools are with material and things 

to think about. I think that just feels like too much. So not to water it down because I think it's really 

important not to but are there ways of putting it into a, not even a simplified framework, but 

perhaps a more digestible framework? So that it can just it can be thought about at a deep enough 

level to be really understood, but then at the same time, practical applications that can be used 

without having to trawl through hundreds and hundreds of pages. You know, and something that 

feels truly accessible as well. So it doesn't, it can be picked up therefore by somebody that hasn't 

necessarily done a lot of thinking or training in things like developmental trauma, but but rather 

appreciates its impact and wants, wants concrete things, ((inaudible)) use from that and ways of 

thinking as well. 
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Interviewer: So it sounded like you were saying that it'd be helpful if it was accessible to like teachers 

and things like that as well, that they could just pick up and do something with it themselves, even? 

 

Nat: Yeah I think so. And even a way to frame it for children and young people and a way to frame it 

for families that feels digestible and accessible, I mean that would be, would be truly wonderful, I 

think. 

 

Interviewer: Okay, well, thank you so much. It's been really interesting to hear, hear your thoughts. 

AgainΣ L Řƻƴϥǘ ǿŀƴǘ ǘƻ ǎƻǊǘ ƻŦ Ŏǳǘ ȅƻǳ ƻŦŦ ƛŦ ȅƻǳΩǾŜ ƴƻǘ ŦƛƴƛǎƘŜŘ ǎƻǊǘ ƻŦ ǎǇŜŀƪƛƴƎ ƻǊ ŀƴȅǘƘƛƴƎ ǎƻ ǘƘŜǊŜϥǎ 

ǎƻƳŜǘƘƛƴƎ ŜƭǎŜ ǘƘŜƴ ŦŜŜƭ ŦǊŜŜ ǘƻ ǇƛǘŎƘ ƛƴ ƛŦ ǘƘŜǊŜΩǎ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜ ƻƴ ȅƻǳǊ ƳƛƴŘ ŀōƻǳǘ ƛǘΚ 

Nat: No, I don't think so. Only the last thing that is on my mind is that wouldn't it be interesting to 

reach out to Lucy Johnstone and to the other authors and to think about what they might be 

thinking about how it could be adapted or thought about within educational contexts. Yeah ŀƴŘ LΩƳ 

even thinking of sort of roundtable discussions with people that were involved but also people that 

haven't been involved, you know people that are coming to it fresh, and therefore thinking about 

ways of increasing accessibility or a link, linking it, as you said, with other stuff out there that's 

perhaps similar but slightly different, so that people again aren't having to feel like they're picking 

and choosing but the essence of it that perhaps is the essence of a lot of things that we do is the 

same if that makes any sense.  

Interviewer: Yeah, absolutely. Okay. Well, thank you so much. It's been really interesting to hear 

your thoughts, like I say, I think it's, it sounds like we're coming to a sort of natural close there, are 

you, are you happy with that?  

Nat: Yeah very happy, so long as you have everything asked that you wished, yeah, yeah.  

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΦ ¢Ƙŀƴƪ ȅƻǳ ǾŜǊȅ ƳǳŎƘΦ {ƻ Lϥƭƭ ǎǘƻǇ ǘƘŜ ǊŜŎƻǊŘƛƴƎ ǘƘŜǊŜ ǘƘŜƴ ǎƛƴŎŜ ǿŜΩǾŜ ŎƻƳŜ ǘƻ ŀƴ 

end. Thank you again. 

 

Jackie 

Interviewer: Okay, have you got a little message to say that its recording? So that's cool. Perfect. So 

hopefully, hopefully we're good to go then. So just to kind of start off when with then it'd be good to 

get some just kind of like contextual information just, just so that I can kind of figure out who people 

are and what people have in common and things like that when I'm doing the analysis and things. So 

what is your role at the moment, are you maingrade, senior, trainee? 

WŀŎƪƛŜΥ LΩƳ ŀ Ƴŀƛƴ ƎǊŀŘŜΣ ǊŜŎŜƴtly qualified EP. 

Interviewer: Ok, and what's your work context? Is it local authority, private? 

Jackie: Local authority. 

Interviewer: Local authority. And how many years have you been an EP?  

Jackie: Just one term, so I qualified in 2021. 

 

Interviewer: And with the power threat meaning framework, have you had any specific training on it 

or how did you sort of come to find out about it, what's your background there? 
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WŀŎƪƛŜΥ LϥƳ ƧǳǎǘΣ LΩƳ ƴƻǘ ǎǳǊŜ ǿƘŜǘƘŜǊ ǿŜ ƘŀŘ ƭƛƪŜ ŀ ǳƴƛǾŜǊǎƛǘȅ ǎŜǎǎƛƻƴ ƻƴ ƛǘΦ L ǘƘƛƴƪ ǿŜ Řid but it was 

just known that it was an interest of a couple of the university tutors. (Right.) So yeah, it was from 

that really. 

 

Interviewer: Yeah, so you kind of heard about it through them, but then maybe you did some more 

of your own interest kind of thing. Okay. Well, can you tell me a little bit then about the time or 

times that you have used or drawn upon the power threat meaning framework in your work as an 

EP? 

 

Jackie: Yes, so I suppose you know, being very brand new qualified. I can't say I've like directly in the 

last few months ((.)) I have taken the, because I've got it printed out, you know like not the book but 

like the actual papers, like it's 1000 pages, but I do I flick through it in a kind of reminding myself 

with some of the phrasing of it and just to kind of get my head back into it again. But when I was a 

trainee, I kind of explicitly used on one case. So I know that in your information sheet, you're kind of 

looking for quite an in depth engagement with it on one case, so that it was in year two when I was a 

ǘǊŀƛƴŜŜΣ ŀƴŘ LϥǾŜ Ƨǳǎǘ LϥǾŜ ƭƻƻƪŜŘ ōŀŎƪ ŀǘ ƳȅΣ ΨŎŀǳǎŜ L ƘŀŘ ǘƻ ǿǊƛǘŜ ƛǘ ǳǇΣ L ǿǊƻǘŜ ƛǘ ǳǇ ŦƻǊ Ƴȅ 

placement file. So that was a reminder. 

 

Interviewer: So can you tell me a bit about that case and what happened and how it came to be that 

you used the framework and things like that? 

 

Jackie: Yeah, so it was a it was a case that I suppose kind of lasted the whole of my Year 2 placement, 

which was in one authority that I changed after that. So I was in there for one year. Umm and it was 

a child that didn't have any diagnoses. Because when I was reading it now I was thinking like, if this 

ǿŀǎ ǘƘŜ ŀǳǘƘƻǊƛǘȅ LΩƳ ǿƻǊƪƛƴƎ ŀǘ ƴƻǿ ǘƘƛǎ ŎƘƛƭŘ ǿƻǳƭŘ ƭƛƪŜ ōŜ ŎŀǊǊȅƛƴƎ ƭƻŀŘǎ ƻŦ ŘƛŀƎƴƻǎŜǎ ōȅ ƴƻǿ 

because I think, but he wasn't, he was at a secondary school, he was in Year 8. It was a very 

ŎƻƳǇƭƛŎŀǘŜŘ ŎŀǎŜΣ ƭƛƪŜ ǾŜǊȅΣ ǾŜǊȅ ŎƻƳǇƭŜȄ ƻƴ ƭƻǘǎ ƻŦ ƭŜǾŜƭǎΣ ǘƘŜ ŎƘƛƭŘΩǎ ƭƛŦŜ ōǳǘ ŀƭǎƻ ǘƘŜ ƻǊƎŀƴƛǎŀǘƛƻƴŀƭ 

stuff was complex. So the school was like inadequate, loads of stress, excluding a lot of pupils, new 

SENCO, people leaving all the time, like just about every sort of, you know, negative factor for this 

child in terms of continuity. Umm and he was at risk of exclusion. And why did I come to use the 

power threat meaning framework probably because ((.)) it's a good question, I guess, because I'm 

just trying to think when I would have ((.)) I think I came to it after trying other things and thinking 

they weren't adequate. You know? (Okay) Like, like, because I look back at this and I thought, at that 

ǘƛƳŜΣ ǿŜΩŘ ƘŀŘ ǎƻƳŜ input on erm I don't know if you know, the multi element planning stuff? It 

may be more kind of like, in the area that I work like, regional kind of interest, but it's, it's like quite a 

structured process you go through for children at risk of exclusion, and it's got like resources that 

you work through with the children to kind of seek their views and then but it's based on sort of 

functional analysis of behaviour. So it's like a behaviourist approach. (Interviewer: Right.) It wasn't 

adequate, like, I knew that a lot of EPs in the service that I was at quite liked that approach. And my 

supervisor at the time quite liked that approach. But it just didn't seem to go, there were kind of 

deeper, deeper things going on and this boy was from an Asian background, had two siblings in 

ǇǊƛǎƻƴΣ ƘŜ ǿŀǎ ŜȄǇŜǊƛŜƴŎƛƴƎ ŘƻƳŜǎǘƛŎ ǾƛƻƭŜƴŎŜΣ ƘŜ ǿŀǎ ƻƴ ŀ ŎƘƛƭŘ ǇǊƻǘŜŎǘƛƻƴ Ǉƭŀƴ ōǳǘ ŘΩȅƻǳ ƪƴƻǿΣ ƛǘ 

was just every ((.)) and I just thought to come on in and say, you know, oh he's seeking adults, it was 

just, that was what, it was too surface level. Yeah, it was a sort of depth of the power threat 

meaning framework in terms of and I suppose it's, it's narrative underpinning and I'm quite 

interested in narrative psychology. And it was that sort of thinking about deeper cultural discourses 

and you know, this, he'd been, he'd been essentially stereotyped really, like everyone had given up 
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on him. But there was a, it was all threat response. Everything was going on was like a threat 

response, bodily things going on. Yeah, so it just helped me organise my thoughts a bit and I really 

liked the, there's an appendix in the document that really clearly allows you to think about what's 

the power here? What's the threat? What's the meaning, what's the threat response? And then 

what's his story? Which was really helpful to me to try and think, you know, if I'm writing this in the 

first person, like, how do I express what he's, his perspective is here. So. 

 

Interviewer: And was that something that you worked through with him or something that you used 

for your own thoughts or how did you sort of apply?  

Jackie: It would have been fabulous to work through with him, but I suppose maybe characteristic of 

such a complex case, you know, there was, it was very difficult to engage with him. I mean, it's likely 

ƘŜ ƘŀŘ ǊŜŀƭƭȅ ǎƛƎƴƛŦƛŎŀƴǘ ǎǇŜŜŎƘ ŀƴŘ ƭŀƴƎǳŀƎŜ ŘƛŦŦƛŎǳƭǘƛŜǎ ŀŎǘǳŀƭƭȅ ŘΩȅƻǳ ƪƴƻǿ ǿƘŀǘ LΣ L ƳŜŀƴΣ L ŘƛŘ 

meet him, but he tried to avoid me, tried to hid in the toilets, and the staff went to drag him out of 

the toilets to come see me, like, just I mean eveƴ L ǘƘƛƴƪ ŀōƻǳǘ ǘƘƛǎ ƴƻǿ ƛǘΩǎ Ƨǳǎǘ ƭƛƪŜΣ ƘƻǊǊƛōƭŜΦ L ƳŜŀƴΣ 

he had nothing, he had no hope in that school. I don't, you know, he did. I ended up writing it as an 

ŀŘǾƛŎŜ ŀƴŘ ƘŜ ŘƛŘΣ ƘŜ Ǝƻǘ Ƙƛǎ Ǉƭŀƴ ōǳǘ L Řƻƴϥǘ ƪƴƻǿ ǿƘŜǊŜ ƘŜΩƭƭ ōŜ ƴƻǿΦ But yeah, it was just, it was 

just me. It was me making sense of it, I think. Whereas now that's a good question, I think like maybe 

that's what happens when you're a trainee that you're writing your placement files, I don't know 

what it's like at the Tavi, but where I was it was you writing your placement files and your making 

sense of them as you go, but then perhaps it's the actual, the act of writing it up that is the greatest 

learning subsequently, and then you're thinking what am I going to put in place, you know, at an 

actionable level next time, but in this one, like, I think maybe with a lot of risk of exclusion cases that 

you just feel you're on the backfoot all the time. Like, if you could have come in two years earlier, 

maybe you make a difference, but I don't know. Did I make a difference? 

 

Interviewer: There's something about timing and when (yeah), when things are done, then? 

Jackie: That's it.  

Interviewer: Yeah. What was it like for you then to work through that when you were thinking about 

that particular child? 

 

Jackie: I think it was ((pause)) maybe, yeah now you ask that question, maybe it was helpful to see 

that as an EP, my role working with the child at risk of exclusion is actually quite constrained because 

it was through working through it and thinking like how his power operating in this young boys life, 

the threats that he's experiencing, the way he's responding, which are making him further 

ŜȄǇŜǊƛŜƴŎŜ ƭƛƪŜΣ ŘΩȅƻǳ ƪƴƻǿΣ ŦǳǊǘƘŜǊ ǇƻǿŜǊ ǘƘǊŜŀǘǎ ōŜŎŀǳǎŜ ƻŦ Ƙƛǎ Ǌƛǎƪ ƻŦ ŜȄŎƭǳǎƛƻƴ ǘƘŜƴΣ ŀƴŘ ƛǘ was 

like this cycle and so then me intervening really what what can I do as an EP? And how much can I 

change this situation? We, maybe it's like, you know, just making my expectations quite small. I can't 

prevent this exclusion perhaps but I can write his ŀŘǾƛŎŜ ƛƴ ŀ ǿŀȅ ǘƘŀǘΩǎ ǎŜƴǎƛǘƛǾŜ ŀƴŘ ǘŀƛƭƻǊŜŘ ǘƻ ƘƛƳ 

and hopefully goes with him to inform whatever happens next, you know. But I think it's an 

interesting question, actually. And also the fact that I've raised this for this interview, because that is 

an ongoing interest of mine. I can my thesis was based around that question about, you know, not 

ŘƛǊŜŎǘƭȅ ōǳǘ ƳƻǊŜ ƻǊ ƭŜǎǎ ǿƘŀǘ 9t{ Řƻ ŀǊƻǳƴŘ Ǌƛǎƪ ƻŦ ŜȄŎƭǳǎƛƻƴ ōŜŎŀǳǎŜ L ǘƘƛƴƪ ƛǘΩǎ ǘƘŜ Ƴƻǎǘ 

frustrating aspect work for me. 

 

Interviewer: Yeah. So in your view, what, what would you say was the impact of using the 

framework? 
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Jackie: I think it's kind of organising my own thinking. Like and um, yeah, it's a reflective tool in this 

case, really. Yeah, and looking at the threats inherent within the system, systems around the boy in 

question. So the school, the practices the school were putting in place that were further 

exacerbating his distress. Also, social care being part of the problem too, exacerbating the family's 

distress from the family's perspective because tƘŜȅ ǿŜǊŜ ǘǳǊƴƛƴƎ ǳǇ ŀǘ ǘƘŜ ŘƻƻǊ ŀƴŘ ǘƘŜ ŦŀƳƛƭȅΩǎ 

shutting the door, social care describing him as an aggressor and that was kind of helping me think 

there. So yeah, it was, I think it was a reflective tool and a way of kind of breaking this this quite 

overwhelming situation where I felt powerless like to try and see well, and how is power operating 

in my relationship with this boy too. And you know, am I the powerful, am I just another kind of eh 

force in his life that excludes him further, because I think from the school's perspective, and I don't 

ƪƴƻǿ ƛŦ ȅƻǳϥǾŜ ŎƻƳŜ ŀŎǊƻǎǎ ǘƘƛǎΣ ŦǊƻƳ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ L ǿŀǎ ǇŀǊǘΣ L ǿŀǎ ƭƛƪŜ ŀ ǘƻƻƭ ǘƻ 

facilitate his exclusion. And that often seems to be the case. You know, EPs are brought in and it's 

like, okay, assess them, oh, yes, ǘƘŜȅΩǊŜ όόΦύύΣ and while, you know, even while you're writing the 

report up, the child's been excluded. Very frustrating.  

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΦ !ƴŘ ŎƻǊǊŜŎǘ ƳŜ ƛŦ LΩǾŜ ǇƛŎƪŜŘ ǘƘƛǎ ǳǇ ǿǊƻƴƎΣ ōǳǘ L ǘƘƛƴƪ ǘƘŜ ǎƻǊǘ ƻŦΣ ȅƻǳǊ 

involvement in that case or the kind of outcome of it was that you wrote an advice for that young 

person, and sort of how did the power threat meaning framework kind of feed into your writing or 

what, the report that was sort of produced?  

Jackie: Yeah. That was interesting, because I guess I'm just trying to think of the timing. I think I did 

ǳǎŜ L ǘƘƛƴƪ L ŘƛŘ ǳǎŜ ƛǘ ŀƴŘ LϥƳ ǿƻƴŘŜǊƛƴƎ ƛŦΣ LΩƳ ƴƻǘ ǎǳǊŜ ǿƘŜƴ L ǿƻǳƭŘ ƘŀǾŜ ǿǊƛǘǘŜƴ Ƴȅ ǇƭŀŎŜƳŜƴǘ 

file kind of case work thing. I think I did actually write the advice after the case work. So I think I did 

use it, and what was interesting was, because at that time, my supervisor had left the service so I 

had another senior QA it for me, you know, review it before it was sent out. She'd corrected bits of it 

and put in trauma instead, and I've got my own kind of, hmm, like not, I don't, this whole trauma-

informed thing a good kind of conversation to have but I don't think it, I think trauma-informed and 

ǇƻǿŜǊ ǘƘǊŜŀǘ ƳŜŀƴƛƴƎ ŦǊŀƳŜǿƻǊƪ ŀǊŜ ƪƛƴŘ ƻŦΣ ǘƘŜȅΩǊŜ ƎŜƴŜǊŀƭƭȅ ŎƻƳŦƻǊǘŀōƭŜ ōǳǘ ǘƘŜǊŜ ƛǎ ŀ different 

narrative, isn't it, it's more like medical model the trauma informed stuff. That's my experience with 

what schools take from it. So she put in trauma, trauma, trauma, and I kind of thought actually I 

wanted this to say threat response and what, L ǿŀǎ ǳǎƛƴƎ ǘƘŜ ƪƛƴŘ ƻŦ ǇƘǊŀǎƛƴƎ ǘƘŀǘ LΩŘ ǇƛŎƪŜŘ ǳǇ ŦǊƻƳ 

the power threat meaning framework, because I think it's easier to understand, I think it's less 

alienating than saying trauma informed, you know, fear system of the amygdala or whatever. And 

that's Ƨǳǎǘ ŀƴƻǘƘŜǊ ǿŀȅ ǘƘŀǘ ǇƻǿŜǊΩǎ ƻǇŜǊŀǘƛƴƎΣ ƛǎƴϥǘ ƛǘΚ [ƛƪŜ ǳǎ ŀǎ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ōŜŀǊƛƴƎ Řƻǿƴ 

with our language in our reports. L Ƨǳǎǘ ǘƘƛƴƪ ƛǘϥǎΣ ƛǘϥǎ ǉǳƛǘŜ ŀƴ ŀŎŎŜǎǎƛōƭŜΣ ƛǘΩǎ ƭƛƪŜ ƛǘϥǎ ǎǳŎƘ ŀ ƳŀǎǘŜǊŦǳƭ 

ǇƛŜŎŜ ƻŦ ǿƻǊƪΦ L ƎǳŜǎǎ ǘƘŀǘΩǎ ǘƘŜ ƻǘƘŜǊ ǘƘƛƴƎ ǘƘŀǘϥs amazing to me about it, it's just such an 

achievement for the authors to have written it. It's like very comprehensive. 

 

Interviewer: Yeah, what sort of difference did it make to you to draw on that framework then, if 

any? 

 

Jackie: ((pause)) I guess it's giving me the language, really. Because our reports are kind of I want to 

say, it's not a weapon, but it can be a weapon. Do you know what I mean? Like it can be in a 

situation like this with this child where actually I felt quite powerless, I felt my kind of most useful 

ǘƻƻƭ ƘŜǊŜ ƛǎ ǇǊƻōŀōƭȅ Ƴȅ ǊŜǇƻǊǘΣ ōŜŎŀǳǎŜ L ŎŀƴϥǘΣ ǘƘŜ ǇŀǊŜƴǘǎ ǿƻƴΩǘ ǘŀƭƪ ǘƻΣ L ŘƛŘ ƘŀǾŜ ŀ ōǊƛŜŦ 

conversation with his mom, but they had such a poor relationship with the school, they just didn't, 

they just saw me as an extension of the school. So it was I think it's the language that it had provided 

me with in this case, yeah. 
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Interviewer: And so having used the power threat meaning framework then, what are your thoughts 

about it now? 

 

WŀŎƪƛŜΥ L ŦŜŜƭ ƭƛƪŜ ƛǘΩǎΣ L ƪƛƴŘ ƻŦ ƴŜŜŘ ǘƻ ƪŜŜǇ Ƴȅ ƛƴterest in it going and then I suppose it's like a lot of 

things that if you're not kind of challenged, often, to stretch your thinking, then you just go back to 

what you were used to using. And I think I think it's quite a challenging framework, actually. It's a lot 

easier for me to just go along with like, I don't know ((pause)) hmm, what, how can I describe it like 

((pause)) because it's so, because it's so deep. It's so deep and it is like it feels to me, it's just like the, 

the whole narrative approach, you know, it's like it's it's difficult to get your head round. My thesis 

used narrative and like my head was just like stretched in multiple dimensions. You know, it's like so 

complex to get your head round, but it's very satisfying and I think it's very enriching and I think it 

makes the work better. I think it makes it you know, but that takes an effort and energy. I think 

when you're very busy, when you're writing a tonne of reports, or a lot of advices sometimes it's 

easier to do things that are more surface level, and that's just human. You know, that's just that's 

understandable, isn't it? But I think maybe for myself, what I want to do is to be more like maybe as 

ȅƻǳ Řƻ ǿƘŜƴ ȅƻǳΩǊŜ ŀ ǘǊŀƛƴŜŜΣ ƭƛƪŜ ȅƻǳ ƘŀǾŜ ƳŀȅōŜ ƻƴŜ ŎŀǎŜ ǘƘŀǘ ȅƻǳ ǊŜŀƭƭȅ Ǝƻ ƛƴǘƻ ŀ ƭƻt of depth. 

And I do come across cases now where I think yeah, I can really see an application of this here. So 

ȅŜŀƘΣ ƛǘΩǎ ǎƻƳŜǘƘƛƴƎ L ƪŜŜǇ ǇƛŎƪƛƴƎ ǳǇ ŀƎŀƛƴΦ  

Interviewer: And with those cases where you, where that thought has crossed your mind, is that 

something that you've explored with any of those cases or thought about or used? 

 

Jackie: Yeah, I have done, but mainly just like, there's a bit in it, I guess. It's where they talk about the 

different, what do they call them? Different like styles, tƘŜȅ ŘƻƴΩǘ Ŏŀƭƭ ǘƘŜƳ ǎǘȅƭŜǎΣ ōǳǘ ȅƻǳ ƪƴƻǿΣ ƭƛƪŜ 

different presentations or something. I remember what the other day there was, for example, there 

ǿŀǎ ŀ ŎŀǎŜ ǘƘŜǊŜϥǎ ŀ ƎƛǊƭ ǘƘŀǘ ǿŀǎΣ ǘƘƛǎ ƛǎ ǘƘŜ ŦƛǊǎǘ ŎŀǎŜ LΩǾŜ ǿƻǊƪŜŘ ǿƛǘƘ ŀ ŎƘƛƭŘ ǘƘŀǘ ƛǎ ƛƴ ŀƴ ƛƳǇŀǘƛŜƴǘ 

for anorexia. So I had a look back at that to look at, you know, some of the threat responses to 

thinking about like self, not, you know, self-harm, but also kind of restricted eating and control in 

that way. So I do I do go back to it. But then like, that's still quite a surface level. So it's not like a 

formulation where I work through things or, you know, I'm not, I'm not kind of not doing that. And I 

don't know if that's a natural progression. From being a trainee to not being a trainee, or if it's 

simply that I have more to do and not enough time to work through things in so much detail, but I 

would like to think that maybe, you know, like, I'm applying it anyway. 

 

Interviewer: In you're thinking yeah, and you mentioned something about how, you know, you need 

to be sort of challenged sometimes to, to go into those deeper things, I guess. But, can you say a bit 

more about how that can happen or what helps that to be the case? 

Jackie: I think, supervision and that's a really kind of, I think supervision is threatened, when you are, 

in my view, when you are remote. Not because you don't have supervision, because I do, but I don't 

feel that the depth is there on a remote basis. I don't know like probably like a lot of people I've got 

this really uneasy relationship with being remote all the time again now because I'm just like, I've 

had it and I feel like I can't do the depth of work and get the supervision I need if it's all remote. It 

was it was moving towards in-person and now I've got, everything's gone back online just like this 

week. (Interviewer: Right.) So that's a shame and I think you do need to have in-person incidental 

conversations with other EPs, you can't do this kind of work on your own, I feel. I just feel like this is 

a job where you need to be in touch with your colleagues a lot and you can do it remotely, but it 

just, especially as a recently qualified EP, I think that's a real challenge, really is. Yeah. 
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Interviewer: Are there sort of other ways that you think that it could be useful or be applied in EP 

practice? 

 

Jackie: We mentioned before did I go through with the young man I was talking about, did I go 

through any of it with him. And I'm interested in that because I don't know how I could have done 

but that's an interesting idea. I mean, I don't know if there are any resources. Do you know of any 

resources kind of designed for children? 

Interviewer: I think not yet. 

 

Jackie: Oh hang on, is this going to be the outcome of your work! That's a good idea. I like that. 

Because what we use a lot in our service is, um, we use a lot of card sorts, and they're quite good 

because, because we've got at my university and they also work at the service, a member of staff 

that did like Q methodology. So we've got a lot of card sorts, and they're really great, you know, also 

remote because you can send them as like PowerPoint documents, you can send them to schools or 

send them to home, children that are, you know, avoiding school because the emotional avoidance, 

right, so then they get to do that and then send it back. But I think that could be interesting. I'm just 

wondering how you phrase that stuff. When you're working with them. I suppose if it's already 

written in a language which is accessible like I was saying, like what threats these are examples of 

like, threats could you say could use the word threat? I don't know. LΩŘ ŘŜŦƛƴƛǘŜƭȅ ǳǎŜ ǘƘŀǘΦ  

LƴǘŜǊǾƛŜǿŜǊΥ ¸ŜŀƘΣ ƛǘϥǎ ƛƴǘŜǊŜǎǘƛƴƎ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ƛǎƴΩǘ ƛǘΚ ¢ƘƻǎŜΣ ǘƘƻǎŜ ŎŀǊŘ ǎƻǊǘǎ ȅƻǳ ǿŜǊŜ ǘŀƭƪƛƴƎ 

about - what sort of things are those for, like, how do you use those?  

Jackie: So there's one, there's the multielement planning, which is like this, it's a kind of um, it's a set 

of resources. And it includes like pupil views, like sheets, but it's also got pupil views, card sorts, but 

they are aimed for children that are at risk of exclusion. So they're things like I think they've got 

different sections like environment things and then like functions of behaviour, but they are based 

on the sort of behavioural I think it's like she was functional behaviour analysis, which has got its 

place and it's brilliant. Schools love it, because it's quite straightforward to understand. Can you 

actually see me talking? Do you want me to move into the light, you might need it for your analysis! 

You know you might need to see I don't know you might not hear something and need to see it. Isn't 

that why you do it? Let me open a window, hang on. Snowing here ς not snowing in London I guess? 

Can you see it round the houses? Yeah, it's good functional analysis is good and it's got its place you 

think you know and that's always quite an interesting conversation to have with a member of staff. 

Say, for example, this boy was hiding in the toilets a lot. And they would say he's hiding there 

because you know, he's being silly or he's being not like anything beyond like, why might he be 

hiding there? And he was hiding there because he was scared. With the functional behaviour, you 

can say, oh, okay, so he's avoiding something. Is he avoi-, what's he avoiding? It's quite simplistic, 

isn't it? Compared to the power threat meaning framework where we're talking much more, you 

know, thinking about how are the actions that we're taking in school, further perpetuating this 

problem? You know, it's like, for the girl that was an inpatient in an eating disorders unit. You know, 

how is that experience of being in a unit furthering her distress? Because I think sometimes you 

don't even, that doesn't even cross the mind of professionals working with them. They just think 

what am I doing? You know, and I think that's what the framework is so kind of good on, is thinking 

about our own role in sort of multiple layers of this person's life as EPs but also, there's other 

systems you know, school, parents and services that we work with. 
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Interviewer: What so as in thinking about the roles that those different em different services and 

things play, is that what you mean? 

Jackie: The roles that they play, but also how their involvement can actually further ((.)) you know, 

can actually do harm sometimes. We don't have like as EPs we don't have like a, do you know how 

ƭƛƪŜ ƳŜŘƛŎǎ ƘŀǾŜ άŘƻ ƴƻ ƘŀǊƳέ ŀǎ ǘƘŜƛǊ ǎƻǊǘ ƻŦ ǇǊƛƴŎƛǇƭŜΚ I kind of sometimes I think we do, we could 

do harm in our actions or with the choice of assessment we make or, and I think that's something 

that we don't think about enough actually. 

 

Interviewer: How do you think that using the power threat meaning framework might sort of help 

with that or not help with that or fit into that? How does that relate? 

 

Jackie: Because you're looking at what a threat could be in their life, what power how power works 

ƛƴ ǘƘŜƛǊ ƭƛŦŜΣ L ƳŜŀƴΣ 9tǎ ƘƻƭŘ ǇƻǿŜǊΣ Řƻƴϥǘ ǿŜΚ ¢ƘŀǘΩǎ ƛǘ ǿŜ ƪƴƻǿ ŀƴŘ ǎŎƘƻƻƭǎ ǎŜŜ ǳǎ ǘƘŀǘ ǿŀȅ ǘƻƻΦ 

And they see us sometimes, depending on the service model and everything, but they see us as a 

sometimes a gatekeeper to resources or provision or, you know, specialist whatever. So we are part 

of the problem sometimes so how can ((pause)) I think that it just helps, helps me to kind of look at 

my role more broadly. It's a reflective tool, really, I think. That's how I've used it. I've used it as a 

reflective tool, but I think there's probably more scope. And I'm really interested in, just because I've 

just heard a lot of people say I'm interested in the power threat meaning framework but I need to 

read more about it or I'm interested in it but can you explain to me what it is or because it's a big 

chunky doc, I think they have released a book, haven't they like a slim? Yeah, but there is also an 

interest group, I think in my area, which I should join. I think there's lots of scope. 

 

Interviewer: Yeah. So you've heard people mentioning that, like, there's a sort of interest there, but 

people don't necessarily always know that much about it or they're not sure where to begin? 

WŀŎƪƛŜΥ L ǘƘƛƴƪ ƛǘΩǎ ǘƘŜ name. I think it's a lot, kind of power, threat, meaning it sounds like a 

ǎǳǇŜǊƘŜǊƻ ƻǊ ǎƻƳŜǘƘƛƴƎ ŘƻŜǎƴΩǘ ƛǘΚ L Řƻƴϥǘ ƪƴƻǿ ǿƘŀǘ ŜƭǎŜ ȅƻǳΩŘ Ŏŀƭƭ ƛǘΣ ōǳǘ ǳƳΣ ŀƴŘ ōŜŎŀǳǎŜ ƛǘϥǎ ŀƭǎƻ 

clinical. CǊƻƳ ŎƭƛƴƛŎŀƭ ǇǎȅŎƘǎΣ L ǘƘƛƴƪ ƛǘΩǎ ǊŜŀƭƭȅ ŀǇǇƭƛŎŀōƭŜ ǘƻ ǿƘŀǘ ǿŜ ŘƻΣ really, really applicable. And 

I think it's really interesting as a topic of your thesis as well, because I haven't seen a lot. I don't 

ƪƴƻǿ ƛŦ ǘƘŜǊŜΩǎ ŀ ƭƻǘ ƻǳǘ ǘƘŜǊŜΦ I haven't seen a lot. 

 

LƴǘŜǊǾƛŜǿŜǊΥ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜǊŜ ƛǎ ǘƻƻ ƳǳŎƘΣ ȅŜŀƘΦ ²Ƙŀǘ Řƻ ȅƻǳ think might help to sort of overcome 

some of those barriers then that people seem to be expressing? 

 

Jackie: ((pause)) I don't know. L ŘƻƴΩǘ ƪƴƻǿΦ LΩƳ ƴƻǘ ǎǳǊŜΦ Because I'm just thinking like if I hadn't 

been introduced to this through university tutors, and, and also outside of that, my friend is a 

forensic psychologist so he knows about it too, although interestingly, he's like, obviously from that 

perspective, he's like, much more like diagnose, pathologise or something, you know, he works with 

like, people with borderline personality disorder, diagnosis and all this kind of stuff. He comes at it 

ŦǊƻƳ ŀ ŘƛŦŦŜǊŜƴǘ ǇŜǊǎǇŜŎǘƛǾŜΣ ǊŜŀƭƭȅΣ ōǳǘ ǎǘƛƭƭ ŦƛƴŘǎ ƛǘ ǾŜǊȅ ǳǎŜŦǳƭΦ .ǳǘ L ǘƘƛƴƪ ƛŦ L ƘŀŘƴΩǘ ƘŀŘ ǘƘƻǎŜ ōƛǘǎ 

of input I wouldn't have heard about it through my service, for example, well not in any substantial 

way. I mean, I'd like to say training, and I'm thinking maybe they didn't get training, but before I 

started the service, I guess, yeah, training but training where it's really tailored to how this is 

applicable for EPs. I'm thinking, if I hadn't used it as a trainee, how would I be using it? If I'd done 

ǘǊŀƛƴƛƴƎΣ L ǿƻǳƭŘ ǿŀƴǘ ǘƻ ƘŀǾŜ ƭƛƪŜΣ ǊŜǎƻǳǊŎŜǎ ŀǘǘŀŎƘŜŘΦ L ŎƻǳƭŘƴΩǘ Ƨǳǎǘ ōŜ ǎƘƻǿƴ ǘƘƛǎ ό(holds up 

framework document)). I took this out to look at this again. You know, I mean, it's always nearby 

ōŜŎŀǳǎŜ L Řƻ ƭƻƻƪ ŀǘ ƛǘ ŀ ƭƻǘΣ ōǳǘ ƭƛƪŜΣ ȅƻǳ ƪƴƻǿΣ L ŎƻǳƭŘƴϥǘ Ƨǳǎǘ ōŜ ƎƛǾŜƴ ǘƘŀǘΣ ƛǘΩǎ ƘǳƎŜΣ LϥŘ ǿŀƴǘ ǘƻ 
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have something digestible and like um ((pause)) and also what's interesting, I find is there's been like 

a lot of conversations about formulation in my service? You know, as a trainee, you get quite a lot of 

input, and I and I'm sure at the Tavi you get a load of input on formulation probably more than I did 

ǘƻƻΣ ōŜŎŀǳǎŜ ȅƻǳΩǊŜ ǉǳƛǘŜ ŎƭƛƴƛŎŀƭƭȅΣ ȅƻǳ ǿƻǊƪ ǉǳƛǘŜ ŎƭƻǎŜly with the clinical psychology isn't that? I 

Řƻƴϥǘ ƪƴƻǿ ŀ ƭƻǘ ŀōƻǳǘ ƛǘΣ ōǳǘ Ƨǳǎǘ LΩŘ ƘŜŀǊŘ ǘƘŀǘΦ !ƴŘ ǘƘŀǘ ƛƴ Ƴȅ ǎŜǊǾƛŎŜΣ ȅƻǳ ƪƴƻǿΣ ǘƘŜȅΩǾŜ ǊŜŀƭƭȅ 

emphasised formulation because I think if you weren't trained recently, maybe that's not a word 

that you think about a lot? That could be just an assumption, but that was something that kind of 

came across like you're asked to put your EP views and your advice, but to think about it as a 

formulation. Maybe something, I don't know if that's just time in the job, or a different approach to 

training when it was a masters. Maybe they didn't, I don't know. 

 

Interviewer: But it seems like a relatively new way of working or new approach to do that thing 

that's called formulation? 

Jackie: Maybe, you know, as the training became a doctorate rather than a master's, it moved closer 

to the clinical psychology training. I mean, we moved away from ((.)) have we moved? But we 

started to move away from just being like assessors and doing WISCs. Have we moved away from 

that? I don't know, maybe we haven't, but we like to think we have.  

  

LƴǘŜǊǾƛŜǿŜǊΥ !ƴŘ ǘƘŀǘ ǎƻǊǘ ƻŦ άŦƻǊƳǳƭŀǘƛƻƴέ ǘƘŜƴ ǿƘŀǘ ŘƻŜǎ ǘƘŀǘ ƳŜŀƴ ǘƻ ȅƻǳΚ ²Ƙŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ 

that is? 

Jackie: Drawing together different um oh god ((pause)) what does formulation mean? Christ 

((pause)) Drawing together different strands of a situation to make sense but based on ((pause)) I 

mean, there's theory there, there is theory there. We might not cite it, but based on theories of, I 

don't know what they might be, child development or might be theories of epistemologies, I guess, 

you know, social constructionist underpinnings or narrative approaches, but they will be 

ǳƴŘŜǊǇƛƴƴƛƴƎ ǿƘŀǘ ȅƻǳϥǊŜ ŘƻƛƴƎ ŀƴŘ ǘƘŜȅϥǊŜ ƎƻƛƴƎ ǘƻ ōŜ ƎǳƛŘƛƴƎ ƛǘ ŀǊŜƴΩǘ ǘƘŜȅΚ LΩƳ ǎǘƛƭƭ in the dark, 

ŀǊŜƴΩǘ LΚ LΩƳ Ǝƻƴƴŀ Ǉǳǘ Ƴȅ ƭƛƎƘǘ ƻƴ ƘŀƴƎ ƻƴΦ By this point, probably missed a lot of what I said, there 

ǿŜ ŀǊŜΣ L ƳŜŀƴΣ LΩƳ ƛƴ ǘƘŜ ƭƛƎƘǘΣ L ǇǊƻōŀōƭȅ ƴŜŜŘ ǘƻ ƳƻǾŜ ŦƻǊǿŀǊŘ ŀ ōƛǘΦ 

 

Interviewer: So how does the power threat meaning framework fit in with that idea of formulation in 

the EP kind of context?  

Jackie: That's where it's most helpful. LΩƳ Ƨǳǎǘ ǘǊȅƛƴƎ ǘƻ ǘƘƛƴƪΣ ōŜŎŀǳǎŜ ƛŦ LΩƳ ƛƴ ŀ ǊŜǇƻǊǘ ƻǊ ŀƴ ŀŘǾƛŎŜ 

ǿƘŜǊŜ LΩƳ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ǘƘŀǘΣ ƛǘϥǎ ƛƴ ǘƘŜ ǇƘǊŀǎƛƴƎ ǘƘŀǘ L ǳǎŜ ƛƴ ǘƘŜ ŜƳΣ ǿŜϥǾŜ Ǝƻǘ ƭƛƪŜ ŀ summary of 

strengths and needs section of the advice. And then the kind of summary which is more like a 

formulation. !ƴŘ ƛǘϥǎΣ ƛǘϥǎ ǘƘŜ ǇƘǊŀǎƛƴƎ ǘƘŀǘ L ǳǎŜΣ ōǳǘ ŀƭǎƻ ƳŀƪƛƴƎ ǎŜƴǎŜ ƻŦ ǿƘŀǘ L ǘƘƛƴƪΣ ƛǘΩǎ ǘǊȅƛƴƎ ǘƻ 

pin everything down, if that's possible to do, because I think sometimes something I've learned is 

you have to pick a narrative to go with because theǊŜΩǊŜ obviously always lots of different ways you 

could present your formulation, your you know, your kind of, yeah, it's your formulations. Lots of 

different ways you could go really, you could take a kind of, you know, cognitive approach and just 

talk about needs and whatnot. Or you could go very much like more narrative and use a lot of power 

threat meaning framework terminology. You can maybe you can do both. I try and kind of do, do 

both where I can but like, it can be incongruent, which is why I mentioned when I was a trainee and 

the, my, the senior corrected stuff to trauma-informed. I kind of felt like I just don't think they sit 

well together. Maybe they, I don't know if anyone's talked about this. Probably on the training they 

did. I mean, we I remember we had one university tutor that was quite sceptical of the trauma-

informed stuff for this reason. And it's something I'm coming across at the moment in my work, 
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because a lot of schools have had training in trauma-informed approaches, and I was looking 

through the resources yesterday and they've got like pictures of the brain. There's only like a 10 

page document for senior leaders after they've done this like very brief training, like pictures of the 

brain and neurotransmitters and I just kind of think like, that's a, I'm sure it's all you know, good 

science, but it's, it's a, if you're thinking about um how schools can actually impact. I don't know, 

ƭƛƪŜΣ ƛǎ ǘƘŀǘ ǘƘŜ ƳƻǎǘΣ ƛǎ ǘƘŀǘ ǘƘŜ ƪƛƴŘ ƻŦ ǘƘŜ ǿŀȅ ǘƘŀǘ ǿŜ ǿŀƴǘ ǘƻ ǇǊŜǎŜƴǘ ŎƘƛƭŘǊŜƴΚ [ƛƪŜ ƛǘΩǎ ŀ 

dehumanising approach in a way I think, to do that. Whereas what I like about power threat 

meaning framework is so kind of human. Yeah, and it doesn't, you don't need to kind of read these 

complicated things about how brains fit together and the neurotransmitter. I don't know what a 

neurotransmit-Σ ǿŜƭƭ L Řƻ ƪƴƻǿ ǿƘŀǘ ŀ ƴŜǳǊƻǘǊŀƴǎƳƛǘǘŜǊ ƛǎ ōǳǘ ȅƻǳ ƪƴƻǿΣ ƛǘϥǎ ƭƛƪŜΣ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ 

tells you why someone behaves the way they do. It's, it's about their experiences. And I think that's 

much easier for people to understand. And it's also like, I think trauma-informed stuff. It's like an 

example of, you know, these like power, how we kind of using medical language as a way that bears 

down upon our perceptions of young people and things, okay so their traumatised, therefore they 

are defective and they can't do this. But anyway. 

 

Interviewer: Yeah. There was something you mentioned before, sorry, this doesn't quite relate to 

what you were just saying, but I just wanted to go back to it as well because it sounded interesting. 

But so you mentioned about your friend being a forensic psychologist (yeah) and them having quite 

a different perspective from yourself as an EP and I wondered what you sort of thought were the 

kind of differences in perspective on the framework that you've come across or that you were 

referencing there. Just, just ,what, yeah, what do you see as the differences of perspective on the 

framework between the different disciplines I guess? 

 

Jackie: My friend is more comfortable with the diagnosis. He's trained in things like, what are they all 

called, you know, lots of like, psychiatry. I mean, they're not, psychiatric diagnoses, I suppose. But 

things like BPD, or personality disorders and things like that. And, and so I had a conversation with 

ǘƘŜƳΣ LΩƳ ǘǊȅƛƴƎ ǘƻ ǘƘƛƴƪ ƛǘ ǿŀǎ ǊŜŀƭƭȅ ƛƴǘŜǊŜǎǘƛƴƎΦ {ƻ L ǿŀǎ ƪƛƴŘ ƻŦΣ L Ƨǳǎǘ ƪƛƴŘ ƻŦ ǊŜŀƭƭȅ Ǝƻǘ ƛƴǘƻ ǘƘŜ ŦǊŀ 

- I'm just gonna call it the framework now because it's too much of a mouthful, you know what I 

mean. And what did they say? They said something really interesting about it like, let me think, I 

remember where I was when I had the conversation. I think they just kind of implied that it was like, 

a bit wishy washy. But that they thought it was useful. And I said, well, you know, this is very much 

where we come from anyway as EPs, you know, because we're, at least I don't know, like, assume 

it's similar where you are, but like, it's quite social constructionist orientation, where we trained, 

where I trained. And so for me, it just felt like a very kind of comfortable kind of orientation. But it 

was like just a different language for my friend. He still said he found it interesting, but he kind of 

didn't, I don't know what it was like, it was just very far from where he was. And I don't know how 

forensic and clinical differ in that respect? And I wonder about how, because I don't know a lot 

about clinical training. I wonder if they, I don't know. I wonder if the authors of this framework, I 

ǿƻƴŘŜǊ ƛŦ ǘƘŜȅ ǊŜŎŜƛǾŜŘ ǎƻƳŜΣ L ŘƻƴΩǘ ƪƴƻǿΣ ŎǊƛǘƛǉǳŜ ŦǊƻƳ ǘƘŜƛǊ ŎƻƭƭŜŀƎǳŜǎ ŀōƻǳǘ ƛǘΦ L ƘŀǾŜ ƴƻ ƛŘŜŀΦ 

But I think it just seems like a really bold move. Perhaps because diagnosis is like your currency. And 

it's probably the ǎŀƳŜ ǿƛǘƘ 9tǎΦ !ƴŘ L ȅƻǳ ƪƴƻǿΣ ŀǎ ŀ ǊŜŎŜƴǘƭȅ ǘǊŀƛƴŜŘ 9t LΩƳ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǘƘƛǎΣ ōǳǘ 

there is a, there's this kind of tension between us wanting to have that power, that we, for example, 

ǿŜΩǊŜ ǘƘŜ ƻƴƭȅ ƻƴŜǎ ǘƘŀǘ Ŏŀƴ ǳǎŜ ŎƻƎƴƛǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘǎ ǎƻ ǎŎƘƻƻƭǎ Ŏŀƴ't do it, whatever. Because if 

we give up our power, then what have we got? You know, and that's the truth, isn't it? Because it's 

ƴƻǘ ŀƴ Ŝŀǎȅ ǘƘƛƴƎ ǘƻ ǘǊŀƛƴ ƛƴΣ ǘŀƪŜǎ ŀ ƭƻǘ ƻŦ ŜȄǇŜǊƛŜƴŎŜΣ ƛǘΩǎ ŜȄǘǊŜƳŜƭȅ ŎƻƳǇŜǘƛǘƛǾŜΣ ŜǘŎΦ ό¸ŜŀƘΦύ and 

there's a tension there. Because if you start to break down the sort of diagnoses, then what do you 

add to the, and how do you show people that you can add something without doing cognitive 
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assessments all the time or diagnosing things, you know? 

 

LƴǘŜǊǾƛŜǿŜǊΥ LǘΩǎ ŀ ōƛǘ Ǌƛǎƪȅ almost? 

Jackie: Yes. Yeah. It is. Yeah, it's a bit. It's resisting stuff, isn't it? Which is and, it is like that, I think, in 

our work it's like this tidal wave of kind of like, I don't know, if it's different where you are, but tidal 

wave of demand for cognitive assessments, just to, yeah, just agree that this child is defective, and 

please take them away. You know, look how low they are. It's like, and it can be overwhelming. And I 

think that's what's so great about a framework that's very kind of hopeful and is not diagnostic, and 

is that maybe it's, it's a reflective tool but it's also sort of a hopeful, and that's maybe why I look at it. 

To be honest, I look at it when I'm writing. I realised as I'm talking I kind of mainly look at it when I'm 

writing because I kind of hate writing advices but I just do, you know we all have to do them all the 

ǘƛƳŜΣ ŘƻƴΩǘ ǿŜΚ So I like to look at it and I think it fills me with a bit of kind of hope that at least I'm 

putting in my words are oriented in the way I want because maybe my words are the most powerful 

thing I've got in this situation. And this is my legacy here is to write about this young person in a way 

that is not you know, describing them in, as a defective because they're going to look at that one 

day, areƴΩǘ ǘƘŜȅΚ ¢ƘŜȅϥǊŜ ƎƻƛƴƎ ǘƻ ƭƻƻƪ ŀǘ ǘƘŀǘ ŀŘǾƛŎŜ ŀƴŘ L Řƻƴϥǘ ǿŀƴǘ ǘƘŜƳ ǘƻ ƭƻƻƪ ŀǘ ƛǘ ŀƴŘ I often 

think about that. 

 

Interviewer: Yeah, that's really interesting. Yeah, it was interesting what you're saying about sort of 

the power of, the power of our role. I wonder if there's anything more that you wanted to say about 

ǘƘŀǘΣ ƻǊ Ƙƻǿ ǘƘŀǘ Ƙƻǿ ǘƘŀǘ ƪƛƴŘ ƻŦ ƛƴǘŜǊŀŎǘǎ ǿƛǘƘ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ƻǊ ƛŦ ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ȅƻǳ ǿŀƴǘ 

to add to that? 

 

Jackie: Kind of yeah, I think I'm figuring that one out. I think that's likeΣ ȅƻǳ ƪƴƻǿΣ LΩƳ ƻƴŜ ǘŜǊƳ ƛƴǘƻ 

the job. Although, to be honest, it's the same as it was when I was training. It's just, I'm not writing a 

thesis, so that's nice. But it's the same. It's just that I guess I'm not being forced to reflect upon what 

I'm doing all the time, which is what you have to do in your training. You have to voluntarily do that 

through supervision. ̧ ŜŀƘΣ ŀƴŘ L ƎǳŜǎǎ ƛǘϥǎΣ ǘƘŀǘΩǎ ǎƻǊǘ ƻŦ ƭƛƪŜ ǘƘŜ ƴŜȄǘ ǎǘŜǇ ŦƻǊ ƳŜ ǊŜŀƭƭȅ ƛǎ ǘƻ ōŜŎŀǳǎŜ 

I do think I do think about this a lot. I think a lot about am I actually part of the problem? Yeah, am I 

part of the problem and how can I not be part of the problem here? Really, really a challenge, that is. 

Because we're in a context of just you know, just just the kind of, I don't know, just the wider SEN 

and educational context. It makes it very difficult, I feel. And working remotely makes it really, really 

hard too because I just find it very difficult to build those connections through a screen. You know, I 

ǘǊȅ Ƴȅ ōŜǎǘΣ ōǳǘ ƛƴ ǊŜŀƭƛǘȅΣ ƭƛƪŜΣ ȅƻǳ ƪƴƻǿΣ LΩƳ glad I wasn't furloughed, but I can just about do my 

job, but I don't feel I am having the impact I would be. But that's the context of a pandemic and 

that's where we all are, isn't it? So 

Interviewer: Yeah, it is really difficult. Yeah. Okay, is there anything else that you'd like to tell me 

about the power threat meaning framework? 

 

Jackie: I don't think so. I'm sorry. I kind of, I don't know if, well I do just ramble. I didn't answer your 

questions probably.  

Interviewer: No it's all good. Okay. Thank you so much. 
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Appendix G Familiarisation Notes 

Stance: 

I have pretty strong views on topics potentially adjacent/related to the PTMF eg.  

¶ ƭŀōŜƭƭƛƴƎκŘƛŀƎƴƻǎƛǎ όL ŘƻƴΩǘ ƭƛƪŜ ǿƘŜƴ ǇŜƻǇƭŜ ŘƛǎƳƛǎǎ ƭŀōŜƭǎ ŀǎ ŀ ǿŀȅ ƻŦ ŘƛǎƳƛǎǎƛƴƎ ƴŜŜŘύ 

¶ neoliberalism/capitalism (neoliberal values like individualism, competitiveness repulse and 

confuse me, I can have a tendency to attribute social problems to capitalism, inequality, 

disadvantage, hierarchies) 

¶ I have both refused labels to my benefit and been told that I need labels for certain things 

¶ L ŦŜŜƭ ƭƛƪŜ άƴŀǊǊŀǘƛǾŜǎέ ŀǊŜ Ƨǳǎǘ ƭƻƴƎ ƭŀōŜƭǎ 

¶ I have been told that I am ((redacted)) by ((person with power within profession)) ς this has 

given me the impression that the profession demands a superficial engagement with issues 

of power, social justice, politics (virtue signalling = good, genuine questioning of authority, 

rocking the boat too much = bad, difference of opinions/ideas = usually bad but can be 

couched in very gentle, tentative, apologetic way usuaƭƭȅ ǿƛǘƘ ǘƘŜ ǿƻǊŘ άǿƻƴŘŜǊƛƴƎέ ƛƴ 

there somewhere) 

¶ I wonder (there it is) if the narrative about EPs being really reflective and considered and 

considerate and having wonderful social skills exists to silence and eradicate difference, 

ŎƘŀƭƭŜƴƎŜΣ ŎƻƴŦƭƛŎǘΧ 

¶ Linked to the previous point, I feel there is a strong narrative about EPs being reflective, 

considered, considerate etc. 

¶ ²Ŝ ŀƭǎƻ ǎŜŜƳ ǘƻ Ǉƻǎƛǘƛƻƴ ƻǳǊǎŜƭǾŜǎ ŀǎ άƎƛǾƛƴƎ ǾƻƛŎŜέ ƻǊ άōŜƛƴƎ ŀŘǾƻŎŀǘŜǎέ ōǳǘ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ 

we do. 

¶ My doubts about the profession could just be doubts about myself projected outwards? 

 

LƴǘŜǊǾƛŜǿ мΥ ά!ƭŜȄέ όǘƘƛǊŘ ȅŜŀǊ ǘǊŀƛƴŜŜ 9tΣ [!Σ ŘƛǎŎǳǎǎƛƻƴ ƛƴ ŀ ǎǳǇŜǊǾƛǎƛƻƴ ƎǊƻǳǇύ 

¶ Other practitioners driving its use, importance of involvement of people from other 

disciplines ς it is ŘŜŦƛƴƛǘŜƭȅ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ƙŀǎ ŎƻƳŜ ŦǊƻƳ ŜƭǎŜǿƘŜǊŜΦ {ƘŜ ƘŀǎƴΩǘ ǳǎŜŘ ƛǘ ƛƴ 

quite the same way as imagining those other people to use it. 

¶ aŜƴǘƛƻƴǎ ŎǳƭǘǳǊŜ ƻŦ ŦŀƳƛƭȅ ōǳǘ ŘƻŜǎƴΩǘ Ǝƻ ƛƴǘƻ ŘŜǘŀƛƭ ŀōƻǳǘ ǿƘȅ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ƻǊ ǊŜƭŜǾŀƴǘ 

¶ Vastness of the framework and all the information on it 

¶ Moving on something that is otherwise stuck 

¶ Normalising behaviours 

¶ Supervision 

¶ Over-simplifying causes/explanations for our own benefit? 

¶ Professionals fearing new/unfamiliar things/ways of working? 

 

LƴǘŜǊǾƛŜǿ нΥ άWŀŎƪƛŜέ όƴŜǿƭȅ ǉǳalified EP, LA, indirectly through university tutors) 

¶ Considering the expectations of the interviewer 

¶ Comparing to the inadequacy of some other approaches 

¶ Timing of when the EP gets involved ς ŦŜŜƭƛƴƎ ƭƛƪŜ ƛǘΩǎ ǘƻƻ ƭŀǘŜ 

¶ Child at risk of exclusion 
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¶ Minimal impact, questioning impact of EP involvement 

¶ άǊŜŦƭŜŎǘƛǾŜ ǘƻƻƭέ 

¶ Language  

¶ Isolation in virtual work, lack of real connection? 

¶ Reflections on what the overall EP consensus is on the role of the EP versus reality? 

¶ Talking about the demand for cognitive assessmŜƴǘ ŀƴŘ ƛǘΩǎ ƳŀƪƛƴƎ ƳŜ ǘƘƛƴƪ ƻŦ ǘƘŜ άƴƻ ǘǊǳŜ 

{ŎƻǘǎƳŀƴέ ŦŀƭƭŀŎȅΣ ŀǊƎǳƳŜƴǘǎ ǘƘŀǘ άƴƻ 9tǎ ŀǊŜ ŘƻƛƴƎ ǘƘŀǘ ƛƴ ǘƘƛǎ Řŀȅ ŀƴŘ ŀƎŜΣ ŀƴȅ 9t ǿƻǊǘƘ 

ǘƘŜƛǊ ǿŜƛƎƘǘ ƛǎ ŘƻƛƴƎκƴƻǘ ŘƻƛƴƎΣ ƴƻ ƎƻƻŘ 9t ǿƻǳƭŘ ŘƻκǎŀȅκǘƘƛƴƪ ·Χ 

¶ {ƘƻǳƭŘ ƘŀǾŜ ŀǎƪŜŘ ŀōƻǳǘ ǘƘŜƛǊ ǇŜǊǎǇŜŎǘƛǾŜ ƻƴ άǘƘŜ ǿƛŘŜǊ {9b ŀƴŘ ŜŘǳŎŀǘƛƻƴŀƭ ŎƻƴǘŜȄǘέ 

 

LƴǘŜǊǾƛŜǿ оΥ ά{ƛŘƴŜȅέ όу ȅŜŀǊǎ ŀǎ ǉǳŀƭƛŦƛŜŘ 9tΣ ƳŀƛƴƎǊŀŘŜ [! ŀƴŘ ǎŜƴƛƻǊ ŎƘŀǊƛǘȅΣ .t{ ŘƻŎǳƳŜƴǘŀǘƛƻƴ 

and podcasts/videos etc) 

¶ Assumption that being an EP is automatically associated with moving away from diagnosis 

¶ Pupil views 

¶ How does it fit with the diagnoses that we come across? 

¶ Links with belief systems ς άǎƻƳŜǘƘƛƴƎ ǘƻ Ǉƛƴ Ƴȅ ƛŘŜŀǎ ǘƻέ 

¶ Context (political climate kind of alluded to) 

¶ Power impacting on the uptake? /response? 

¶ More to learn, not got fully into it 

¶ Time, being too busy to engage. 

 

LƴǘŜǊǾƛŜǿ пΥ ά{ŀƳέ όƴŜŀǊƭȅ мл ȅŜŀǊǎΣ ƳŀƛƴƎǊŀŘŜ ǿƛǘƘ ǎǇŜŎƛŀƭƛǎƳ [!Σ ǎǇŜŎƛŀƭƛǎǘ ǎŜƴƛƻǊ ƛƴŘŜǇŜƴŘŜƴǘ 

sector, own reading/discussion with CPs) 

¶ Incredulity that a child could get to 10 with nobody having asked their parent about their 

early years 

¶ Hierarchy of diagnoses? 

¶ The parent described had a positive experience of being asked about attachment ς can the 

opposite happen? 

¶ /ƘŀƭƭŜƴƎƛƴƎ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ŀƴŘ ǎŀŦŜǘȅ ŀƴŘ ŎƻƳŦƻǊǘΧ 

¶ άǊŜǎƛǎǘŀƴŎŜ ŀǊƻǳƴŘ ƘŜƭǇ-ǎŜŜƪƛƴƎ ōŜƘŀǾƛƻǳǊǎέ ŦƻǊ ƘŜŀŘǎΣ ǎƻ ƛǘΩǎ ōŀŘ to have to seek help? 

¶ Expert model ς who is positioned as expert? 

¶ Labels this person uses about themself are all connected to family 

¶ [ƻƴƎ ǎǇŜŜŎƘ ŀōƻǳǘ ŀŎǘƛǾƛǎƳ ŀƴŘ ƴƻǘ ǿŀƴǘƛƴƎ ǘƻ ǘŀŎƪƭŜ ǘƘƛƴƎǎ ŀƴŘ ƛǘΩǎ ƪƛƴŘ ƻŦ ǳƴŎƭŜŀǊ ǿƘŜǘƘŜǊ 

the speaker is talking about themselves or the headteachers ς perhaps both? 

¶ Managers showed resistance to framework but interpreted by speaker as resistance to 

change 

¶ Anecdote about the different fathers ς assumption that having different fathers led to the 

ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎΚ aƻǾƛƴƎ ǎǘŀŦŦ ŦǊƻƳ ƧǳŘƎƳŜƴǘ ŀōƻǳǘ ǘƻ ŎǳǊƛƻǎƛǘȅ ŀōƻǳǘΣ ōǳǘ ƛƴ ǘƘŜ άōǊŜŀƪƛƴƎ 

ǘƘŜ ŎȅŎƭŜέ ƛǎƴΩǘ ǘƘŜǊŜ ǎǘƛƭƭ ƧǳŘƎƳŜƴǘ ƻǊ ŀǘ ƭŜŀǎǘ ŀ ōƛƎ ŀǎǎǳƳǇǘƛƻƴ όǘƘŀǘ ƘŀǾƛƴƎ ƳǳƭǘƛǇƭŜ 

partners is bad?) 

¶ άŀǊŜ ǿŜ Ƨǳǎǘ ŀ ƳŀƛƴǘŜƴŀƴŎŜ ŦŀŎǘƻǊέ 
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Interview 5: Jude (senior with autism lead, since 2004, own reading) 

¶ Interesting to me that this EP has been qualified since I was at school yet views seem 

άƳƻŘŜǊƴέ ǘƻ ƳŜΣ ǿƘŀǘ ƛǎ ǘƘƛǎ ŀǎǎǳƳǇǘƛƻƴΚ 

¶ /ŀƴΩǘ Řƻ ƛǘ ƛƴ ŀ ǘƻƪŜƴƛǎǘƛŎ ǿŀȅ ς is this suggesting there are things that we can and do do in a 

tokenistic ǿŀȅΣ ŎŀƴΩǘ ŎƻƳŜ ƛƴ ŀƴŘ Ƨǳǎǘ Ŧƛƭƭ ƛƴ ǘƘŜ ōƻȄŜǎΧ 

¶ Something else that keeps coming up is COVID ς LΩƳ ǿƻƴŘŜǊƛƴƎ ǿƘŜǘƘŜǊ /h±L5 Ƙŀǎ ƳŀŘŜ 

people more resistant to change? 

¶ ¢ƘŜǊŜ ŀǊŜ ǘƛƳŜǎ ǿƘŜƴ ŘƛŀƎƴƻǎƛǎ ƛǎ ƘŜƭǇŦǳƭΧ ōǳǘ ƳŀȅōŜ ǘƘƛǎ ƛǎ ǿǊƻƴƎ 

¶ Talking about lots of practical things ς much more so than any of the other participants 

¶ I found it harder to track all the different elements of work discussed when I was reading it 

back ς is it enthusiasm I wonder that led to some jumping around? Some of it almost seems 

a bit fragmented which seems to reflect the use of the framework by eps in some way but 

ǇŜǊƘŀǇǎ LΩƳ ƎŜǘǘƛƴƎ ŀ ƭƛǘǘƭŜ ǇǎȅŎƘƻŀƴŀƭȅǘƛŎŀƭ ƻǊ ǎƻƳŜǘƘƛƴƎΗ 

 

Interview 6: Pat (1st year post qual, maingrade, mentioned on doctorate course and through prev 

work in CAMHS) 

¶ Using where mental health concerns not queried, not semh central 

¶ Mentions how she saw her role (sounds quite tentative as if not certain others would agree) 

¶ Using with someone about someone else (like a systemic circular question approach, but 

also reminds me of mentalising) 

¶ Strengths ς not one of the main sections? 

¶ Wondering about his values and beliefs ς I like that a 6 or 7 year old can be thought about in 

this way 

¶ Potential for the framework to be threatening, anxiety-provoking ς could have asked what is 

it about it? 

¶ Gathering views directly ptmf not suitable (age?) 

¶ Parent being in the expert position seems to be a positive here but I wonder if this would 

always be the case ς LΩƳ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ƎǊƻǳǇ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ŘŜǇŜƴŘŜƴŎȅ ƻƴ ŀ ƭŜŀŘŜǊ ƛƴ 

times of anxiety, is a desire for an expert similar? Do people desire someone else to be the 

expert? 

 

Interview 7: Nat (3rd year since qualifying maingrade LA, through a working network group) 

¶ LΩƳ ƪƛƴŘ ƻŦ ǿƛǎƘƛƴƎ LΩŘ ŀǎƪŜŘ ŀōƻǳǘ ǿƘŀǘ ƳŀƪŜǎ ǘƘŜ ǿƻǊƭŘ ǘƘŀǘ ǿŜ ŀǊŜ ǿƻǊƪƛƴƎ ƛn a non-ideal 

world ς L ǿƻƴŘŜǊ ƛŦ L ŘƛŘƴΩǘ ōŜŎŀǳǎŜ ƻŦ Ƴȅ ƻǿƴ ŀǎǎǳƳǇǘƛƻƴǎ ŀōƻǳǘ ǘƘƛǎΣ ƻǊ Ƨǳǎǘ ōŜŎŀǳǎŜ ƛǘ 

ŘƻŜǎƴΩǘ ŦŜŜƭ ǎǳǇŜǊ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴ όŜǾŜƴ ǘƘƻǳƎƘ ƛǘ ǇǊƻōŀōƭȅ ƛǎΧύ ƻǊ ǿƘŀǘΚ 

¶ Person-centred ς άŎƘŀƴƎŜ ǘƘŀǘ ŎƘƛƭŘ ƻǊ ȅƻǳƴƎ ǇŜǊǎƻƴ ǿƛǎƘŜǎ ŦƻǊέ 

¶ Choice as important ς is this linked with neoliberalism? 

¶ Contrast between children and adults ς babies helpless and dependent, assumption that 

ŀŘǳƭǘǎ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ōŜ 

¶ άǘƘƛƴƎǎ ƛƴ ōƻȄŜǎέ ǊŜŦŜǊǊƛƴƎ ǘƻ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ōǳǘ ƭƛƴƪǎ ǘƻ ǘƘŜ ŎŀǘŜƎƻǊƛǎŀǘƛƻƴ ƻŦ ǘƘƛƴƎs (eg. 

diagnosis) 
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Overall: 

¶ Sense of being brought into a little group, being in a little team with the participants as if 

ǿŜΩǊŜ ǘƘŜ ǇǘƳŦ ǇŜƻǇƭŜ ŀƴŘ ǿŜΩǊŜ ŘƛŦŦŜǊŜƴǘ ς I found this claustrophobic and like I was under 

pressure to do or be something (with the data? as an ep?) 

¶ Multi-disciplinary work seemed to come up a lot 

¶ {ŜƴǎŜ ƻŦ ǇŜƻǇƭŜ ƴƻǘ ŦŜŜƭƛƴƎ ƭƛƪŜ ǘƘŜȅ ƘŀŘ ǳǎŜŘ ƛǘ άǇǊƻǇŜǊƭȅέ ƻǊ ŎƻƳǇƭŜǘŜƭȅ ƻǊ ǎƻƳŜǘƘƛƴƎ 

¶ Some of these transcripts sparked more joy for me than others reading them back, I had 

different experƛŜƴŎŜǎ ƛƴ ǘƘŜ ƛƴǘŜǊǾƛŜǿǎΧ L ǿƻƴŘŜǊ ƛŦ ǎƻƳŜ ƻŦ ǘƘŜƳ ŀǊŜ ŎƻƴƴŜŎǘƛƴƎ ƳƻǊŜ ǿƛǘƘ 

my stance/perceptions/experiences 

¶ L ŘƻƴΩǘ ŦŜŜƭ ƭƛƪŜ ǘƘŜǊŜ ƛǎ ŀ ǎǘƻǊȅ ǘƘŀǘ L Ŏŀƴ ǘŜƭƭ ŀǘ ǘƘƛǎ ǎǘŀƎŜΧ ƛŦ L ƘŀŘ ǘƻ ǎǳƳ ǳǇ ƛƴ р 

words/concepts: 

o Multi-disciplinary 

o Passionate 

o EP role 

o Person-centred 

o Tentativeness/new-ness??? 

 

After coding 3 and a bit transcripts: 

¶ I am noticing lots of codes around complexity 

¶ I am noticing lots of contradictions re EPs 

¶ L ŀƳ ǿƻƴŘŜǊƛƴƎΥ ŎƻƴǘǊŀŘƛŎǘƛƻƴǎ ƛƴ 9tΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ς do we have a choice, do we not have a 

choice, do we have agency, do we not have agency, do we have power, do we not have 

power ς ǇŜǊƘŀǇǎ ƳƛǊǊƻǊ ŎƻƴǘǊŀŘƛŎǘƛƻƴǎ ƛƴ ǘƘŜ ǇǘƳŦΣ ŎƭƛŜƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ǇŜǊƘŀǇǎ ƭƛŦŜ ƛƴ 

general??? 

¶ ¦ƴŎŜǊǘŀƛƴǘȅ ŀōƻǳǘ ƛƳǇŀŎǘ ǎǘǳŎƪ ƛƴ Ƴȅ ƳƛƴŘ ōǳǘ ƘŀǎƴΩǘ ŎƻƳŜ ǳǇ that often now that I look ς 

am I avoiding coding this way sometimes? Or am I just someone who has this uncertainty 

ŀƴŘ ŜƴƧƻȅǎ ǘƘŜ ǾŀƭƛŘŀǘƛƻƴ ƻŦ ƘŜŀǊƛƴƎ ƻǘƘŜǊΩǎ ƘŀǾƛƴƎ ǘƘƛǎ ŜȄǇŜǊƛŜƴŎŜΧ ƻǊ ŘƻŜǎ ƛǘ ŦŜŜƭ .LDD9w 

than some of the other codes somehow, more meaningful? (to the interviewees, to me, 

because of connections with other codes? 

¶ L ŀƳ ŀƭǎƻ ǿƻƴŘŜǊƛƴƎ ŀōƻǳǘ ǿƘŀǘ ŎƻŘŜǎκǇŀǘǘŜǊƴǎ ŀǊŜ ƴƻǘ ǎǘŀƴŘƛƴƎ ƻǳǘ ǘƻ ƳŜ ŀƴŘ ǿƘȅΧ 
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Appendix H: Examples of Coding
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Appendix I: Examples of MAXQDA Grouping 

Codes relating to EP power (whole map): 

 

Codes relating to EP power (close-up to show examples of the codes more clearly). 
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Appendix J: Examples of Coding Clusters 

Uniqueness of EP role 
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Diagnosis 
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List of labels for the coding clusters 
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Appendix K: Examples of Potential Themes 
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Appendix L: Example Provisional Thematic Maps 

 

 


