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Abstract

Permanent school exclusions have seen an increase in numbers for several years. Drivi
factors for this type oéxclusion are plenty, with poor teachmipil relationships one of the main
identified factors. A review of the literature revealed that althoagieshave been written about
school exclusions, relatively littleesearch hasxplored teachepupil rdationships.The current
study was based in a Pupil Referral Unit (PRU) aiming to explore papiistructs ofn ideal
and noridealteacherthrough the application of theersonal Construct Psycholobaseddeal
Teaching DrawindITD) technique. The studgimed to understand how the collated information
from the pupils is understood and used by school staff. In line with national and internationa
policies and guidelines on pupilvoice, the ultimate aim of the study was to introducd e
technique asraapproach to exploring and supporting pspibice to understand if it can inform

or guide childcentred strategies.

Through a twephased qualitative design, pupitonstructs of teacheupil relationships
were sought using sefstructured interviewsral drawingsInformation about the usefulness of
this information was also collectém school staffusingsemistructured interviews. The child
participants data areanalysed using an inductive thematic analysis appra@diciting a total of
nine sugrordinate themeand 28 subordinate themd$e second inductive thematic analysis of

the adult participantsiterviewsidentified four superordinate amihe subordinate themes.

The findings of the study shothat pupils are able to identify a range gdositive and
negative attributes about teacipempil relationships when using th@D, with theseviews
consideredisvaluable and useful by teaching professionals. The implication of the study indicates
the ITD to be a useful technique for exploring casting poles of childrés teachepupil

relationships.
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Chapter 1- Introduction

1.1 Overview

Permanent school exclusion has again become a rising concern in the United Kingdot
(UK) since the academic year 2013/G¥d¢ham, White, Edwards, Potter, & Street, 20Factors
contributing topermanent school excliesis are multiple, including Special Education Needs and
Disability (SEND) and Social Emotional Mental Health (SEMH) as well as poverty, low
attainment, being of a particular minority ethnic background and poor teaapiérelatiorships,
to name just aiew (Graham et al., 20)9While some risk factors of permanent exclusion are
frequently discussed within the literature in this field, poor teapbpil relationships are
commonly mentioned as drivingdi®rs. However, a though exploration of this relationship has

not been conducted.

Therefore, the focus of this research is on gaining a greater understanding of the type
teachepupil relationships excluded pupils perceive to be negative as well siSv@oor
appropriate,using a new version of an established technique. This focus is exploratory anc
evaluative in natur e, drawing attention to
teachepupil relationships. The ultimate aim is to pravid new technique forxploring and

supportings pupilsdé voice

The theoretical perspective underpinning this research is Personal Construct Psycholog
(Kelly, 1997). This theory proposes that we each have unique, personal pansegtiife (called
corstructs) which are based upon our own experiences and consequently guide our behaviours
ways which make sense according to our perceptigiedly( 1991). The children therefore
formulate their views on teaerpupil relationshig based on their constructs, the theoretical bases

of which will be described in further detail in the introduction.



The research adopted a qualitative methodology with an emphasis on exploring seve
pupilf vi ews using a new temspediiveiofdghiséechaique. Infocukirgo |
on pupilsd views through the new techniqgue
this technique, the study draws attention to the importance of teaapiérelationships and offers

a new tool teexpore this relationship

1.2 Background

1.2.1Permanent school exclusions.

School exclusion refers to the process of removing a pupil from the school premise:
temporarily (fixed-term exclusion) or permanently (permanent exclusion) on the orders of the
schm | 6 s h e ®departenantfor Educatfon [DfE], 20L71n accordance with the DfR2Q17)
guidelines, the headteachsra school or academy may exclude a pupil on disciplinary grounds,
such as persisterbreach of the behaviour policy or when the plugdresere would cause
significant harm to the education or welfare of other pupils or members of the school staff. |
permanently excluded, a pupil will be placed within an educational setting suclAisraative

Provision (AP) or a Pupil Referral Unit (PRU) for an agreed peiddd,(2013.

The numbers of permanent school exclusions have meg year on yeaXfE, 20183,
with recent figures indidang that approximately 370 more students had been permanently
excluded in the academic year 2017/18 than in the previous year. This brings the total number
permanent school exclusions in the academic year 2017/18 to 15,810 students. Equalbrnfixed
exclusions have seen an increase of eight per cent across afustsEd schools since the
academic year 2016/17, bringing the total number of fieech ex¢usions in the academic year
2017/18 to 410,80@M(fE, 2019. In the acdemic year 2017/18, the predominant reasons provided
by schools for the permanent exclusion of a pupil wgyepersistent disruptive behaviour, 2)

physical asgult against a pupil, 3) physical assault against an adddt) verbal abuse/ threatening



behaiour against an adult. In comparison to the previous academic year 2016/17, permane
exclusions for these reasons have seen an increase of up to 13 pwithetite exception of

persistent disruptive behaviour, which has seen a slight decrease @rteenpDfE, 2019.

The factors around this increase of exclusions are considered to be mintelelated
and have been explored numerous paperssfaham et al., 2039 The most recent literature
review on behalf of Edward TimpsoGiaham et al., 203%ighlighted the following as some of
the driving factors of exclusion: Bdditional needs (including special educational and social
emotional mental health need®) poverty, 3) low academic attainmend) having an ethnic
minority backgroungd5) experience of bullyingé) poor teacher relationships) experience of
trauma ad 8) a challenging home environment (including poor housing conditions, direct and
indirect abue and parental illness). Additionally, factors concerning the schools were also
considered to contribute to the higher exclusion rates, such #e §)c h o ahdllénges in
identifying and supporting children with additional needs, 2) difficult schoofaanidy dynamics
3) teachers limited experience and limited training of supporting children of diverse background
or with additional needs, 4) their restrictdallity to support pupils amidst funding cuts, 5) reduced
support from the local authority aBdi the lack of external expertise to offer support and guidance
to schools. This extensive list highlights some of the main driving factors of exclusions anc

enmphasises the complexity in which these exclusions occur.

While the driving factors of school elusions are multiple and complex, evidence suggests
that Alternative Provisions such as Pupil Referral Units can offer many children an environmer
in which trey feel more engaged and happier and have more positive relationships with thei
teachersGraham et al., 20)9The factors leading towards these positive outcomes for excluded
pupils highlight APOG se oftaatonanty ingheir l&aiming, 2) & strong 1 )
relationship with staff, 3) ra improvement inschod/home involvement, 4) consistent and

appropriate behaviour management approaches, 5) an inclusive curriculum which covers co



skills and vocational options,) 8maller classes and environments and 7) lower studacher
ratio. While not without theirtsrtcomings and imperfections, APs therefore address many factors

which might have initially Il ed to the pupi

However, while APs offechildren who have been permanently excluded a space in which
they can feel more contained andedaio achieve, further solutions towards the factors contributing
to permanent exclusions need exploring. In looking at the driving factors which can lead t«
pg manent school exclusions as well as fact
safdy in APs, as outlined in the Timpson revie@ar@ham et al., 20)9a potential area for further
research is looking at issues comieg teachepupil relationships. With consideration of the
frequency at which this factor wasentioned within the Timpson review, it suggests that there is
a need to identify ways in which teachers can be supported to build and maintain positive teache
pupil relationships. Opportunities to support teachers with this relationship injadgemetal
and helpful way will consequently need to be the focus of further research.

1.2.2Teacherpupil relationship.

The teachepupil reldionship is a relationship built on an unequal power balavica,
Lloyd & Cullen, 2000 . I n I'ine with the gover nmeDiE, al
201)), teachers arexpected to 1) set high expectations for pupils, 2) promote good progress ant
academic outcomes, 3) demonstrate good subjectamnidulum knowledge and 4) teach well
structured | essons. Further more, t heordarca c h
to the learner's strengths and needs, 6) use assessments productively, 7) manage behavi
effectively to ensure goodnd safe learning and 8) fulfil more extensive professional
responsibilities (such as develop effective professional relaimsisideploy support staff
effectively). In their position, teachers therefore hold different roles which fulfil a disciplinary as
well as pastoral functiorMunn et al., 2000 to manage learning and behaviours in tlagsroom

while also providing care and support to the students. Conversely, the role of the pupil is to obe



the schodd andthe eacher 6s rul es and guidelines, wh
and development. However, with the demands @chers to provide evidence of academic
progress increasingD(E, 2018l), teachers might feel that théyave to prioritise classroom
management and learning over care and support for studdot: (et al., 2000 While the
majority of pupils appear to manage this successfully, the voices of those who are disaffected |

this relationship are less commonly capturldiin & Lloyd, 2009.

Munn and Lloyd 2005 propose that by capturing the views and voices of those
marginalised pupils who struggle to engage in thlationship, schools have an opportunity to
obtain ideas which could potentially improve how the school system operatesrtBigpghildren
and young people (C&YP) to have their voices heard has also been a topic of the Children at
Families Act DfE, 2014, the Special Educational Needs and Disability Code of Practigb: O
(Department for Education and Department of Health [DfE & DoH], 2G&l international
conventions United Nations Convention on the Rights of the Child, }98®ithin these
documents, it states that C&YP haweight to provide information and express their opinion in
any matters affecting them. takbnantoadcouhtdnd giverd s
due weight according to their age, maturity and capabilfie (& DoH, 2015 United Nations
Convention on the Rights of the children, 198@btaining ppi | sd v i epupl on
relationships would therefore be a crucial element in furthering the teaching pritiice &

Lloyd, 2009, while also adhering to national and international laws. However, given the
complexity of these relationshipsMunn et al., 2000 and potenti al barr |
verbal ability and cognitive capacityvhich might hinder pupils from expressing themselves,
obtaining pupi | s ongpkttheinrelatianships wathweachars nlightde difficult.

A potential solution to supporting those who might be unablelteadvocate and exploring these
complex relationships in a nantrusive and childgriendly manner is through the use of Persona

Construct Psychologyelly, 1997).



1.2.3Personalconstruct psychology.

The theory oPersonal Construct Psychology (PCP) stems from the work of George Kelly
(1991). He considered people to be sciestisho strive for personal meaning by attempting to
understand the world around them through analysing similaatiesthemes of an event and
formulating theories to anticipate the future. To outline a formal description of this theory, Kelly
chose 11 colltaries which describe the process through which we strive to attain personal meanin

(seeFigurel below).

A construct can be used to

anticipate a set of different

Range Corollary - events

People anticipate events by
interpreting repeated

themes = Construction corollary

The construct system
changes in accordance to
the validation or invalidation

Experience Corollary - !
of a replicated event

People differ from each
other in the way they
perceive and interpret

svents

- Individuality Corollary =
The permeability of the

i construct directs the
- Modulation Corollary = | assimilation of new events
Constructs are interrelated
and encompassing of one

another

Striving to attain

= Organization Corollary personal meaning

Subordinate constructs
might not compatible to one

Fragmentation
B another

A person's construct system Corollary

contains a set number of

contrasting constructs

- Dichotomy Corollary

People choose to move in a
direction which further

extents and defines their

constructs

= Choice Corollary

Commonality Corollary =

Other people with similar
constructs share similar
psychological processes

We relate to other people

through sharing or
understanding their

Sociality Corollary = | hsychological processes of
construing

Figure LSummar y o0X991Kuel| 2l pp. @)1l orollaries

Kelly (1997 proposed that by being aware and identifying repeated themes of similarities

and contrasts, individuals formulate uni qu

od oOseéendiy

Each developed construct is teaded; for example, theoont r a st
offering the individual a contrasting understanding of the concept and thereby making th
t hem. Guided by o

construct meani ngf ul t o

experiences shape and form their cortdsuas such, a constitus fundamentally unique to each
individual. These developed constructs act as facilitators to help us make decisions, guide o

behaviours and actions. However, we might not be consciously aware of all our constructs or ev:



be alte to assign verbal mieers to them, yet we employ them in all our daily actions and
interactions. As people develop their constructs and find verbal markers to define these, often v
find that others use identical terminologies for similar themes. licpkat, children mighuse

adult verbal markers to define theirconstrycth e i r construct of for e
might be entirely different to that of an adult, as it carries their uniquely assigned meaning base

on their personal expence.

Kelly(199) consi dered the Orange6 of a cons:
narroveras we devel op expertise in the area of
be broaderthereforea chi | déet c o h s © grighdapply dor multipke aldndents
(objects, people or situations) of their lifdthough theconstructs narrow as our understanding
develops and our experiences grow, they do not become fixed. Instead, constructs change w
each eperience and are inflaeed by whether the experience validates or invalidates the existing
construct. Along with a permeable nature, Kelly considered constructs to be interrelated an
encompassing of one another. Individuals would therefore hold super@rdionstructs which
encompass smaller subordinate constructs, these, in turn, might also be part of other superordin
constructs in which they hold a different and maybe even incompatible meaning as demonstrat

in Figure2 below.

Superordinate — I am funny I am inconsiderate
I make I make I do not ask others
Subordinate
| | people laugh inappropriate how they are
jokes




Figure 2. Superordinate and subordinate themes interrelated

To develop and further define our constructs, Kell991) proposed that we seek new
experiences which spprt or confirm our constructs oficselves and the world. By participating
in those new experiences, we might then increase our definition or evernl exiteexisting
constructs by acting and behaving in a certain way. If this behaviour or these actnsateive
the anticipated respse, we might then redefine the construct and thereby develop a greater sen:
of self which might evoke specific emotional responses within us. Experiencing a change to ot
construct system might make us want to avoithier new experienceldrefore allaving us to
preserve our existing construétiternatively, we may seek the challenge and explore and alter

our construct system.

Whil e being far from d993 Bempnhl €vnstruct Ttheoty,iitn e
shows how theheory encapsulates a variety of factors which contribute to our understanding of
ourselves and the world. To explore these personal constructs in practice, professionals ha
appliedthe theory in a variety of ways, gainiagi ndi vi d u al 6 sadittohatcanstrudt h r
elicitation as well as alternative means. The traditional elicitation of constructs with C&YP uses :
sorting method which asks the pupil to compare two elemerfdoring their similarities or
differences Butler & Green, 200) Traditionally, this method employs strategies such as a
Salmon line $almon & Claire, 19840n which the pupil exploresontrasting themes which
emerged from the sorting methoBufler & Green, 200) Later practice explored alternative
met hods to understanding pupilsé perspecti
such as diwing techniques. These newer methods frequently focused on fewer tslensamg
strategies such as the Fm@esponse methoklion & Leitner, 1985 or removed the focus from
the pupil all together by asking them to explthe hypothetical constructs of a fictional character

(Ravenette, 1977 . Ot her alternative methods of e X



guided discussions through pictorial settings cards or story starters aoafwaye | i ci t i ng

constructs Raverette, 1977.

Anot her alternative to eliciting pupil s
techniques. Through this method, C&YP were encouraged toapothemselves and other
elements of their life using paper and pen. This method has beersiegte researched by
professionals such as Mora200Q31, 2006 and Williams and Hanke2Q07). It has subsequently
been adapted to fit a variety of different therapeatienues, supporting children to make their
voice heard through elements other than verbal communication. The intention behind this strate
was to offer pupilghe opportunity to express themselves without having to discuss potentially
difficult topics in the first person and instead conveying their views indirectly through discussing
the drawing Butler & Green, 200) With consideration of the complexity of teachmmil
relationships, a drawing technique based on Ry, 1991 could therefore potentially offer a
solution to explori ng -puplirdatonskipsdnsa namrusigetandu ¢ t

child-friendly manner.

1.3Conclusion

Permanent school exclusion remains a topi@matern for schools and professionals alike.
The factors contributing to these exclusions are, vasied and frequently interlinked.n® of the
numerous factors found to contribute to the permanent school exclusion of a pupil concerns tt
teachewpupilrd at i onshi p. However, there is | ittle
pupil relationships, potentially due to the delicatirmand complexity of this topic. Approaching
these Iissues in a meaningful w ang thdirywoiceskia ba i n
heard, a PCP approach was considered a potential solution to facilitating children to express th

views and omions on this topic.
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1.4Rational and Researchers Interest

My interest in |istening ivated mento ¢codducethid s
research. My motivatioariginated fronprior knowledgehrough my experience of working with
excluded pupils as a Psychology Assistant that many pupils who had bagteexitbm schools
had a difficult relationship with one oegeral teachers. As a result of this, many students, when
asked, expressed concerns abotgmering a new educational setting out of fear that a similar
relational breakdown might occur. By esphg which aspects of these relationships students
might have struggled with the most, through the application of a PCP based technique, | hoped 1
gain a greater wunderstanding of the childr

would not wahand what their constructs of these would be

1.5Aims
Intrying to exploreteachgg upi | r el ati onships from the

of this research was to seek the views of children, who attend a PRU tladiowxperiences
Additionally, the research explorédes ¢ h o o | st af f dumesydf &new techrfiquet h
used t o expl ore c h i -pugilr relationshipsyncledivwgs planming ande a ¢
implementing chilecentred support strategies. Through the application of tuge@hnique, the
research aimed to extend the existingdittrur e on e x c | u d-pugil retatonshigsr e r
whil e enhancing the current strategies use

support offered to them by school staff.
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Chapter 2 - Literature Review

2.1Overview

A systematic liteature review was carried out, exploring ways in which PCP has been usec
with schoolaged pupils. This served to provide an overview of the literature in this field and
and yse the quality to which PCP has kreedtdo uSs
identify if PCP has the potenti al t o -pom@l us
relationships. Consequently, a thorough literature review inerakareas related to the research
topic was conducted to gain a greater undergtgnaf the field and identify potential gaps in this

area.

2.2 SearchStrategy
The following search strategies efe used to complete the systematic search; these

included:

1 A literature crossearch for peereviewed published research studies using the
following databases: APA PsychINFO, APA PsychArticles, APA PsychBOOKS,
Psychology and Behavioral Sciences Collectidrhe Education Resource
Information Centre (ERIC), Education Source, PEP Archive, EBSCO Host and the
Essex University library online catalog

1 An advanced Google search

1 A search of grey literature through ETHOS, ProQuest, Open Access Theses an
Dissertatims (OATD)

1 An author search of names who appeared as a first author in studies alread
identified

1 Search for other texts known to the reshar and recommended by colleagues on

the topic of PCP or teachpupil relationships
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2.2.1Initial search.

An initial search of the research topic was conducted. The initial search included al
published I|iterature, 0 g rtheges &Ph level and diteratue | r
available to the public domain through an advanced Google search to idemnt#iutgewhich
explored teachepupil relationships using a PCRdlly, 1991) approach.Table 1loutlines the
search terms used for the initial search @atlle 2shows the number of results identified from

the different searches:

Table 1

SearchTerms for thdnitial Search

Search terms used ldg open year range and Boolean/phrase search mode

1) Teacher pupll 2) Relationship 3) PersoniaConstruct
1 OR teachechild* 1 OR Interaction Psychology
1 OR teacher young 7 ORPCP
person 1 OR Personal
1 ORteacher adolescent Construct Theory
1 Or pupil teacher
1 OR Child* teacher
1 OR Young person
teacher
1 OR Adolescent teache|
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Table 2

IdentifiedResults from thénitial Search

Using the aboveoutlined databases:

A search of 1) and 3) with AND identified 13 results

A search of 1), 2) and 3) with AND identified niresults

Using ETHOS, ProQuest and OATD:

Ethos identifiedzeroresults

ProQuest identified three

OATD identifiedzeroresults

Using an advanced Google search:

Identified no match of any articles when using the alseagch

terms and searched for 6 al

This initial searclshowed the identified literature to have considered and explored teacher
pupil relationships through a variety of methods. However, upon reading the titles and abstracts
the identified iterature, it was evident that there is no literature which ateerdpt t o g ai n

views of teachepupil relationships using a PCRdlly, 1991 approach.
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2.2.2Literature search.

Following the initial search, three furthéeraturesearches were conducted to explore the
literature in this field further. Supporting this process, three questions were posed to the select
literature to identify areas which require further attention. The following questions were addresse

in line with the literature review:

l1.How has Personal Construct Psychol ogy

effect?

2. Specifically, how have Personal Construct Psychology based drawing techniques bee

used with C&YP and to what effect?

3. What dbestheedst i ng research say about -pepi cl U

relationships and how has this been explored?

The search terms used to identify literature in these areas are outlirednlers



Table 3

SearchedlrermsUsed in the.iterature Search

15

Search terms for

theme 1)(Figure 3)

Search terms for theme 2)

(Figure4)

Search terms for theme3)

(Figure 5)

Personal construct

psychology

TOR Personal
Construct Theory

1OR Repertory Grid

Ideal self

M OR Idedschool

Ideal

TAND self

Ideal

TTAND school

Permanent school exclusion
OR school exclusion

TOR excluded

Personal construct psychology

TOR Personal Construct Theory

Relationships

OR interaction

Child*
TOR young person
TOR pupil*

OR adolescent

Draw*
TOR Build*
TOR Design*

TOR Construct*

Teacher pupll

1 OR teacher child*

f OR teacher young person
1 OR teacheadolescent*

1 Or pupil teacher

1 OR Child* teacher

1 OR Young person teacher

 OR Adolescent teacher

Personal construct theory AN

school children AND drawing

'‘personal construct psychology'

AND 'school’

Views

1 OR experiences
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Exclusion and inclusioanriteria were identified before each searthlile 4 to ensure that
the research papers identified in the search woaddide sufficient information about the subject
of interest. Studies were identified througheax a mi nat i on of the stud
overview of the three systematic search processes can be fdeigdre3, 4 andb.
Table4

Inclusion and Exclusiofriteria of Literature

Search | Inclusion Exclusion

Search 19 Year of publication 200@019 to {Studies published in a language other than

reflect current practice in sobl | English

TPeefreviewed journals fLiterature which did no¢xplore the use of
TEmpirical andhonempirical PCP with Children angoung people

research fLiterature which explores the use of PCP
fDoctoral theses with people aged 19 or older

fLiterature which explorestheugffPar t i ci pant age r an
of Personal construct PsychologBooks and Book reviews

of C&YP between the ages of 0fResearch published before the year 2000

18 fMagazines
Search 2/Open ime frame (no year fLiterature which did not discuss drawing as
restriction) PCP technique
fPeefreviewed journals f1Books and Book reviews
TEmpirical and norempirical fMagazines
research

fDoctoral theses
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Search 3Year of publication 200@019 to [TArticles which did not discuss teachaupil

reflect curent practice in school| relationships

T Peetrreviewed journals MArticles which did

T Empirical and norempirical views of the teachepupil relationship
research fResearch published prior the year 2000

fDoctoral theses fResearch conducted outside the UK

fiConducted in the United
Kingdom only (due to specific
education system and school

exclusion criteria)

2.3 Rationale for Exclusion Criteria

Search One was used to identify which PCP techniqaes been used with scheamjed C&YP

and what impact these have had on the pupils. The literature search was therefore reduced to th
published since the year 2000 in order for studies to be considgated to current practice in
school. Additionally the search aimed to clarify if PCP techniques can be used with students o
different ages and with varying learning abiliti@noks and book reviews were excluded from

the search athese did not inclde primary research and could not be used agaorgtcue tool

The rationale for the inclusion and exclusion criteria in Search Two was to identify all PCP base
drawing techniques which were not identified within the first literature search. Thchseas
conducted to gain a greater understandingavf this approach has been used with students of
different age groups and varying cognitive skills. This search also aimed to identify if the
application of a PCP based drawing technique would be a usefutique for the population
selected for this regsech. All research which did not utilise a PCP based drawing technique or an

adapt at i on20a)fDrammyrthe déakSelere therefore excluded from this search.
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Booksand book reviews were excluded from the searchesettlid not include primary research

and could not be used against a critique tool.

The third search focused on exploring the literature in the field of tepaipdrrelationships, in
particular, the search f ocus edpupdrelatienships. et e d
search aimed to identify how researchers have previously explored this topic with C&YP and th
themes which emerged from this work. Research which didehtde excluded pupils and did
not expl or e puppuplse@tionships wese therefore exaudeld fom the search.
The aim of this search was also to identify any gaps in the existing literature to inform the prese

study.



Search 1)

Carried out using terms: ‘personal
construct psychology’ OR’ personal
constructtheory’ OR ‘repertory grid’

AND ‘child* OR ‘young person’ OR

‘pupil® OR ‘adolescent’ in the
ABSTRACT

No. of documents left following
removal of duplicates N=42

Documents that did not meet the
inclusion criteria
N=31

Eligible articles N=11

Figure 3. Overview of the first systematic literature review
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Search 2)

Fourth search using

Fifth search using

Sixth search using
theses databases

Seventh search hand
search of literature

First search using | Second search using | Third search using
published literature | published literature published literature published literature

published literature
databases databases databases databases databases

known to the
_ _ researcher and
o recommended by
Terms used: 'personal I e
construct psychology' AND| |~ G0ll€agueson p!

Personal construct theory
'school’

Terms used: 'drawing' AND
AND school children AND

Terms used:'personal Terms used:'personal | Terms used: 'ideal' AND
'technique’ (in abstract)

construct psychology’ OR’ | construct psychology’ OR’ | 'self'AND ‘drawing’ (in

personal construct theory’ | personal construct theory’ | abstract) AND 'personal AND 'personal construct drawing

AND ‘ideal self OR 'ideal | AND ‘ideal self OR 'ideal | construct psychology’ OR’ | psychology’ OR’ personal = Research by Heather Moran
truct th ' g

consiuct heory No. of documents left following retrieved from

https://drawingtheidealself.c
o.uk/ and advertised
research completed by Jane
Williams on 'Drawing the
Ideal School'

school' (in abstract) AND school' (in abstract) personal construct theory’

‘drawing’ OR 'building' OR 5
'designing' OR
‘constructing’ (in abstract)

No. of documents left following removal of duplicates N=19

removal of duplicates N=2

No. of documents left following 5

0 search results
removal of duplicates N=16

No. of documents left following

removal of duplicates N=25 Eligible documents N=3

Eligible arficles N=1

0 search results
Eligible articles N=1

A Google search for the work by

Moran and Williams identified 3

documents

Eligible articles N=0

Email contactwith J. Williams-  Eligible articles from Moran N=2
Williams provided the published
article for free, further literature
from Williams could not be
obtained

Eligible arficles from Williams
N=1

Figure 4. Overview of thesecond systematic literature review



Search 3)

Searchin published literature database
carried out using the terms: ‘permanent
school exclusion’ OR ‘school exclusion’ OR
‘excluded’ inthe ABSTRACT AND ‘teacher
pupil’ OR 'teacher child™
OR "teacher young person’

OR 'teacher adolescent®
' Or'pupil teacher'
OR 'Child* teacher’
OR "Young person teacher’
OR'Adolescentteacher'in FULL TEXT
AND ‘relationship’ OR 'interaction’
in FULL TEXT

No. of documents left
following removal of
duplicates N= 24

Documents that did not meet the
inclusion criteria
N=21

Eligible articles N=3

Search in theses
database- using search
terms: 'views' AND
'school exclusion’

Number of documents
identified in the search N=
17

Documents that did not meet the
inclusion criteria
N=15

Eligible documents N=2

Figure 5. Overview of the third systematic literature review

21
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After eliminating duplicate studies and studies published in a language other than English, tf
three literature searches identified a total of 147 gaperline with the inclusion and exclusion
criteria, 109 articles were excluded upon reading theadtsand a further 14 were excluded after
reading the full text. The predominant reason for the exclusion of these 14 articldsentasa

lack of information aboutthe PCP approach, a focus on participants who are no longer of
mandatory school age or aclus on participants other than pupils who have been permanently
excluded (see Appendix A for a detailed list of excluded articles). A total of 24antlich met

the search criteria remained. The most relevant and appropriate research articlesaat doct
theses identified through the systematic literature search were reviewed using the Specialist U
for Review Evidenc€SURE)checklists (Appendix B Two separate SURE checklists were used
to analye empirical(SURE, 218 and norempirical(SURE, 2018research articles and thesis.
The SURE checklists were selected for their accessible wteucf extracting information
concerning 1) the studies purpose, 2) methodology used, 3) sampling process, 4) data collecti

and 5) findings.
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2.4 Literature Question One: How has Personal Construct Psychology been used to gain
pupil sbé viewfect?and to what e
This section critically analyses 11 articles which were selected in line with the inclusion
and exclusion cr i tSYRE @18fcloecklistSa #he critical appraisal ofl h
randomised controlled trialsd other experimental studies as well asSKRE @018 checklist
for qualitative data and mixed research methoas used to extract relevant information from the
articles. A summary of the critical review, including the stutg,tmethod and critique of these
documents can be found in Appendix B. The 11 articles identified for this literature review use
PCPtogam pupil sé views in a variety of ways,

and 3)a combination oAlternative and Traditional methods, which are discussed in detail below.

2.41 Repertory Grid.

The repertory grid technique a PCP technique designed by Kell991). This technique
is commonly used as a means of identifying hoswants and constructs relate to one another or
how constructs group together and if different constructs are used simiilaid technique can be

used to compare different peopleds constru

Of the 11 articles identified for this reviewxsised the repertory grid technique to explore
C&YPO6s c o physical differensegteiselves, or themselves inatgbn to their diagnosis

of a condition or adverse childhood experiences.

2.4.1.1Physical difference.

Charsley, Collinsand Hill201§ wused the repertory grid
ofvisiblediffermces. Their study explored 85 chil dr
constructs of four illustrations which depictedldren of a healthy weight, with overweight, of
the opposite gender and wheelchair users. The children were asked te dkfdoences between

the illustrated children and identify which child they would be most likely to befriend. The
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childremds ®odngthreu il lustration defined as
process was repeated until a total oéthsets of constructs and friendship selections was obtained.
The participants were then askéddi dfiedent Of
and which one they would I|Iike to be O6turn:
participants' responses showed participants to not use body weight as a distinguishing charac
trait of body shape, gender or phgi@bility. Instead, the findings showed that it was less
desirable for children to be of the opposite gender than tedreveight. Concluding their findings,
Charsley et al.2018 reported their results to shawat when placed in a broader context with

other visible differences, weight bias in young children is less significantdreviously believed.

Despite the researchbés | imitations, suc
Asian and mingty ethnic background and the focus on physical appearance rather than socie
behaviours, the study highlightstheimport c e of expl oring chil dre
and norjudgemental way. The study also shows the repertory grid to be assiabdedechnique
for participants as young as five years. The exploration of the participants' views through th
repertorygr i d technique all owed the researchers

reasons for their choices of constructs tradr preference for friendships.

2.4.1.2Themselves.

The research by AdanWebber 2000 expl ored 163 chil dr eni
girl participants,) constructs of themselves using the repertory grid techHiguesearch aimed
to explore if children of this age group assigasame poles of constructs to themselves andother
as predicted in his earlier researdhdémsWebber, 19971999. The repertory grid asked
participants to evaluate themselves and 11 people familiar to them on 12 bipolar constiucts, su
as O p-Unpleasaatn dtrongreak or energeticl et har gi c 0. The 11 0
identified tI®9ougholKel Hgésri(pti onsdé task,

participants to i dmenytoiuf yf edetlh emopsetr scoonmfwoi rttha v
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this activity individually in groups of 20, each group being instructed and superiis a
researcher. The results showed thay&arold children do assign same poles of constructs to self
and othershowever, the results of the tgrearold participants showed some diverging evidence
to previous findings. Based on these resiilisas speculated th&tnyearold children were more
explorative of the positive constructs which they attribute to thimeser significant others,
focusing on detecting a more extensive range of positive attributes in others and themselves. Th
their biplar constructs may not be fully developed at this age, and their ability to explore
individuality, through identifyingand reflecting on negatively regarded characteristics might not

come until later in their life.

Based on the results of this study, theertory grid technique offers the opportunity to
collect information of a large group of participants and analysel#ta reliably to obtain a greater
understanding of childrenés ability Adamsf or
Webber, 2000 However, the approach to obtain these bipolar constructs might somewdiat neg
the persoftentred principles of PCHKélly, 1991). To elaborate, the studies implied assumption
that tenyear-old children have an understanding and assign the same meaning to the words us
to define the 12 bipolar construetsght have influenced the results. A more standard procedure
for constructing a repertory wmatsibefgre rdnking pasts n
of the constructs on a scale, might have offered further insight to the development rofct®irst

children of this age group.

2.4.1.3Diagnosis of condition.

The study conducted by Carapeto and Fei9 explored the application of the
repertory grid with 35 Year 12 students who presented with sigfepoéssionn orderto explore
the relationship between aspects of-&albwledge and symptoms of depression in adolescents.
Through theapplication of the repertory grid technique, the participants identified a set of

significant others and self (e.glfs#s perceived by father/ mother, probable self, ideal self), before
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comparing two of these people and identifying a common and actlichiaracteristic. Participants
then scored the characteristics, using a s@e@mt scale to indicate how much the Ederistic
described the identified person. The results of this research shibae@articipants with
depressionorganised theconstruts of themselves differently to those without symptoms of
depression. In particular, the findings suggested that thedaescents with depression organise
their constructs of self relates to how well adjusted their internabteitiards are, that ifgr

example, how well their ideal perception o

A different study,completed by Hess, Self and DiLolldQ(1l7) used the repertory grid to
explore five 16 to 1%ear old Autstic adolescents (with average or abaverage intelligence
and receptive and expressive language skills) constriists@l roles and social interactions. To
develop the repertory grid, the participants initially described different elements (sdeeendif
people) before sorting the el ements into 0:
participans di scussed how two selected el ements
and how a third el emebboxéelwastddffeoent her ¢
other two, thereby developing their constructs. Finally, participated the different elements on

the identified constructs using a fipeint scale, exploring one construct at a time.

An exploration ofthe five different repertory grids showed participants to have used their
past experiences to understand others arefrdene their preferred and less favoured character
traits. A summary of the repertory grids showed all five participants to rate tvessel all
constructs, indicating that they do validate themselves on the social constructs on which they val
others.All participants in this study used unique words and phrases to describe their construct
and, except for one, all identified constructsmmonly displayed by adolescentspplebee,
1976. In practice, Hess et al2@17 concluded these results to prove useful in the process of

developing and implementing social skitlased irgrventions for adolescents with autism.
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Based on the results of these two studies, the repertory grid, when usedwaighpgople
who have a diagnosis of Autism or show depressive symptoms, can offer professionals workir
with that population a greater derstanding of their constructs of self and others. However, as
discussed by Hess et a20(7), for the technique to be used in a way that offers professionals a
greater understandi ng of pantsenusalicoablets aceasd thes
technique. The success of the technique might therefore be dependent on the partiogaitive

ability as well as their expressive and receptive language skills.

2.4.1.4Adverse childhood experiences.

Two studies drewon the repertory grid technique to explore the constructs of children who
had experiencedadverse childhood experiersceln their research, ljaz and Mahmo@&012
focused on an 18earold young person who had run awfaym home at the age of 11. Using the
repertory grid technique, the participant identified the most impagptoytle in his life, which he
then grouped and assigned common attributes. The participant defined 14 constructs of positi
and negative characitstics which were all unipolar and then ranked these on a scale of one to ter
(highest to lowest). The resukbowed the participant to have perceived his social circle as more
positive than his parents. Furthermore, the results showed how this youngqpérs deci s i
away from home was related to various variables in his environment and inner selhdjaz a
Mahmood concluded the participant to have responded well to using the repertory grid as

technique to explore his constructs of self and sther

The second stydconducted by ljazMalik and ljaz(2019 continued tle exploration of
the usefulness of using the repertory grid technique with children from socially disadvantage
backgrounds. In their study, ljaz al.focused on 28 runaway children, 40 abandoned children and
50 home living children to explore theremerty gr i d techni queds app
chil drenbés constructs of self, famil yngthen d

first phase, a total of 40 children (from all three targeted groups, ages ten to 18 years, wigh varyit
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education levels) completed the repertory grid technique as well as a sentence completion ta
which consisted of 33 incomplete stems relatethe domains of self, family, the world and the
future. The results of this phase showed all three groupkildifen identifying similar people in

different orders of significance.

The second phase focused on the most commonly identified eight pe@xeldce the
participants' views and understanding of self, family and the world, using the 14 most frequentl
listed constructs. The data collection phase included a total of 118 participants, which included =
runaway children, 40 abandoned and 50 hawned boys and girls, ages ten to 18 years. All 118
participants completed the repertory grid technique dumindividual interview with one of the
researchers. The results of this study sho
construcs of their fathers, while all three groups indicated positive constructs of their mothers. All
three groups awstrued themselves as having neither positive nor negative attributes. ljaz et al
(2019 concluded the resezh to show that repertory grid techniques can be used with children

from socially disadvantaged backgrounds ghose with low education levels.

Based on the results of these two studiles repertory grid technique can be considered
an appropriate tecigue for exploring the constructs of self and others with C&YP who had
adverse childhood experiences. Whitg discreditingthe Hess et al.4017) suggestion that the
technique requires participants to present with redderwgnitive abilities and language skills,
the two studies presented in this section show that the teclsaguee accessed successfully by
C&YP who left formal education during primary school ye§jesz(& Mahmood, 202; ljaz et al.,

2019.

2.42 Therapy.
Of the 11 articles identifiedfdr hi s r evi e w, three used PC

constructs of self and others within a therapeutic space. Of these three articles, aheh rese
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conducted by Truneckova and Vin&007) explored the application 6fCP based therapy with a
group of young people. A total @6 young people aged between 12 to 15 years, considered to be
either o0fulmeys onldgdi Ml1H) or otroubledd in
five (groups of 26 children) Intpersonal Transaction Group interventiohar(dfield & Rivers,

1975 for ten weeks. The study did not providear information on the PCP based therapeutic

intervention and instead focused on the evaluation of thevaémtgon using PCP based strategies.

The groups were evaluated using the repertory grid techniquehseticterisationkelly,

199]) and t he ConneGomnérs, B0t Through uSigathe erepertdry grid,
participants ranked themselves, their ideal self, family members and people outside the
immediate family whom they like andslike and a person who is usually in trouble/ not in trouble
at school, on a scale of mdited to least liked. The settharacterisation method was used to
explore the participants' superordinate constructs by asking participants to write or dictat
obsevationsaboutthemselves in the third person. The results showed that the group intargenti
were effective for those participants des:
demonstrated a change in their construing of others and alsmsieated a positive change in
behaviour at home and school. However, the results couldondéitm if these changes resulted

from the group intervention alon@rineclova & Viney, 2007.

Later research by Truneckovadaviiney 2015 explored the application of PCP during a
prolonged individual therapeutic intervention. In this research, Truneckova and &ip&yred
the personal constructs of a 4gearold boy (who was living with a fostdamily, after having
been removed from his birth parents) through the medium of persosfuct psychologypased
play therapy. To gain an understanding of t
and Viney i nt er p uctsthedgh thdhbehawolrihé eklibsed duning $is play.
Following weekly therapeutic inveément for three years, Truneckova and Viney reported the

client to have developed a more positive understanding of his constructions of himself and h
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relationshipwith others. This positive development was attributed to the opportunities offered to
him to make meaning of himself and others and validate these meanings within the therapeu
space. The application of PCP through therapeutic play was therefore cethsideappropriate

and useful approach for this particular case.

Like Truneckova and Vine{2007, 2019, Moran, Pathak and Sharm200Q9 applied a
model of PCP to group therapy. Their therapeutic intervention focused on supporting adolescer
girls (aged between 13 to 17 years), who presented with low mood aitéhsalfthrough weekly
PCP based therapy. The therapy sessions did not follow a program and iostesed on
supporting the young people to manage the anticipation or experience of thermngpnstructs
invalidated. Each week, each girl rated her progress of positive and negative aspects of the p
week on a teipoint scale, exploring the reasdos the rating. These were recorded on a flip chart
along with keywords used by the girl describe her rating. The girls were also asked where on
the scale of a construct they would 6ideall

2003, with girls attending the group for 16 to 24 sessions on average.

The findings of thesethee ar ti cl es show PCP to be a u:c
constructs of themselves and othévio an et al., 2009Truneckova & Viney, 20072015 and
that PCP can have a positive impact on the behaviours of young péopteckova & Viney,
2007). Furthermore, Truneckova antney (2007 argued that a PCP approach to therapeuti
interventions gives the service users the autonomy to apply their language and meaning to th
therapeutic goals, which might have influenced the high attendateen the group therapy
discussed by Moran et aq09. However, the identified three studies would have benefited from
a more detailed description of the PCP based therapy provisions, particularly in the study &
Truneckova and VineyZ2007). Additionally, a critical refle t i on of the thera
of the clientds constructs in all three st

of the participants' geriences.
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2.43 Alternative and traditional methods.

The final two articledgdentified in this first literature review explored a range of PCP
approaches applied with C&YP. In her research, Hard2@dd) reviews the use ofifferent PCP
based methods which she employed in her work with a Year 10whpilyas at risk of permanent
school exclusion. Her involvement with this pupil lasted eight weeks, during which Hardman use:
methods such as tierawing the Ideal SelfMoran, 200} , O0What would ot he
y 0 u Bdaver( 1996, p.51the Fixed Role Therapyactivity (Kelly, 1969 and &almon liné@
(Salmon,1999) scaling or laddering exercisédifkle, 1965). These activities aimed to explore
the pupits understanding of how he interpreted his behaviour and provide support strategies 1
help him and members of the school stadinage his behaviour so that the pupil could achieve his
goals. Asaresultofths e i nterventions, the pupilds be
school, rendering him at lower risk of permanent exclusion. Hardman concthdethe
techniqgueempbyeds upported her understanding of t h

providing the pupil with the space to express and explore his views without judgement.

The second article by Thomas, Butler, Hare and Gr@hl] explored the suitability of
PCP methods when used to explore the constructs efrsmife with adolescents with a learning
disability. In their research, Thomas et al. used two verbal and two visual tasks including th
06descri bremapothseel pbefsonds per spect i Ragedette, a n
1977, 1997 as well as O Ravdnéttg, AU sa nddr apehiraibg shbel 1 ( f
(Butler & Green, 200) The 59 participants in this study were students between the ages of 11 t«
19 years whose verbal ability wagquivalent to that of a threeyearold level or above. Children
and young people o hal a diagnosis of autism, those who were unable to demonstrate informec
consent, used electronic means of communication or sign langpictgee cards or a translator to

communicate were excluded from this research.
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The results of their research shemhthat those children whose verbal capacity was below
a five-year age equivalent produced fewer constructs than those with higher verbal comprehensi
levels. The constructs produced by the below-figar age equivalent group also focused
predominantly a things they could see, such as physical appearantieities and possessions.
Those with higher verbal ability offered additional contrasting poles, and poles which reflectec
their social and emotional constructs. Thomas et2@il] concluded that although all C&YP
offered fewer constructs than what would be expected of neurotypical children their age, a
participants were able to offer their unique and complex constructs of self, using all four of the

offeredPCP methods.

The results from these two articles again emphasise the importance of listening to C&Y]
and allowing them to express themselves through different means of communication. B
employing both verbal and visual methods to support C&YP toesggnemselves, Hardman
(2001 and Thomas et al2Q11) were able to develop a platform through which their participants
felt comfortable to explore their constructs of self and oth&ffsile not without its limitations,
such as the limited focus on the findings elicited from those participants who were verbally abl;
to access the methodBhipmas et al., 20} 1the findings show that PCP tethues can be used

with a variety of C&YP with varying cognitive abilities and needs.

2.5Summary

Based on the review of this literature, the most commonly applied PCP method appears:
be the repertory grid. This method has been useglxop | or e @Gs&kuttR 6f physical
difference Charsleyet al., 2018, themselves AdamsWebber, 200f) themselves and their
specific condition Carapeto & Fixas, 2019 Hesset al., 2017 and their adverse childhood
experiencesljfgz & Mahmood, 2012ljaz et al, 2019. Overall, the application of this PCP

approach was considered a successful measur
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a greater insight of the participants understanding of self and others and the factors contributing
these constictions. While some researchers, like Hesslet2017), explicitly focused on
cognitively able participants, other researchers found the repertory grid to be an applicabl

technique for a wide range of C&YP, including skawith lower learning level§4z et al., 201

PCP approaches less commonly discussed in the literature included those used
therapeutic interventions and those who combined traditionalltardative PCP approaches. The
PCP methods applied in therapy, milikb those applied in research which used a combination of
PCP approaches, were deemed successful methods for exploring constructs of self and others v
C&YP (Moran et al., 2009Truneckova & Viney, 2007 2015. Within the therapeutic space, PCP
approaches were considered useful iTruneeava!l o |
& Viney, 2015, supporting yong people to manage to anticipate or experience an invalidation of
their constructsNloran et al., 2008and in measuring the impact of a PCP based thetiaggoup
intervention Truneclova & Viney, 2007. Finally, when used in combination with a range of PCP
based strategies, the literature suggests that verbal as well as visual PCP tools can be u
successfully to explore the constructs of self and others in C&YP with behaviouralltiés
(Hardman2001) and those who present with learning difficultf@aomas et al2011). However,
the research suggests that due to the verbal communication and comprehemsiod df these
metods, caution should be applied when using PCP methods with children or young people who

verbal ability is below a fivgear age equivalenTfiomas et al., 20)1

2.6 Literature Question Two: Specifically, how have Personal Construct Psychology based
drawing techniques been used with C&YP and to what effect?
This search was in correspondence to ghevioussearch, which did not generate any

studies related to thHeeal Selfor theldeal Sclool Drawing (seeFigure3). However, as studies
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related to those terminologies were considered fundamental to this research, a second literat
search focusing on oO0drawi ng t e cubtedi(sedigured). wi
This section critically analyses five articles and three theses which were selected in line with tr
inclusion and excl usi on 20kfichedkstifoaqudlitative d&teaand c |
mixed research methods was used to extract relevant information from the articles and theses
summary of the critical review, including the study title, method and critique of these document:
can be found in Appendi&. The five articles and three theses identified for this literature review
di scussed PCP based drawing techniqguesefwhi

school andhemselves aslaarner These articles are discussed in detail below.

2.6.1Self.

Of the eight documents identified in this search, two articles explored PCP based drawin
techniques to gain an understanding of <chi
Heather MoranZ001, 2006, explore heDrawing the Ideal Setechnique. The technique is based
on Personal Construct 199 epproach taunderstandidgaarclise s
world views, usingoint explorations with the @nt. TheDrawing the Ideal Selfechnique uses
drawings as an accessible means to support
involves the drawing of t wo -idealsdlf{hekndofpersag e
they do not vant to be) and their ideal self (the sort of person they do want to be) which are
discussed and labelled together with the therapist. To ensure that the constructs are those prese
by the child, the constructs are trankBed using the exact words thdild offered. Once
compl et ed, the drawings can be used as a

themselves and how they perceive others to view them.

In her initial article, Moran4001) provides an outline of thee¢hnique, discussing its
applicability to explore childrends wunders

articl e, Moran appears to restrict the tec
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trained professionals. Evidencean$hort case study is provided, which summarises the use of the
technique during an interaction with a-f@arold boy who attended individual clinical sessions
as part of his referral to the Child and Adolescent MentalltHe&service (CAMHS). The author
notes the technique to offer a foundation for therapeutic work and for the technique to have be
used successfully with children, people with learning difficulties and adults. However, Moran
emphasises that at the pointmfblication, the technique hadtrigeen tested within a research
realm and explains that determining its usefulness as an assessment tool would be beneficial

practitioners who offer therapeutic support.

In the second study identified for this revieMoran 006) utilised theDrawing the Ideal
Selftechnique to explore adZzaro | d a ut i s-perceptiog. iThrdugh sising ted dfawing
technique as outlined above, Moran reported the girl to have developed a greatstandutgy of
the impact her life eperiences and choices could have on her future. Based on the outcome of thi
case study, Moran concluded that this technique offers children an opportunity to express the
vi ews without the ne asdaialheedsorderla neddctegdedhe peeson p

supporting them through this process, therefore making it an appropriate method to explore autis

childrendéds constructs of themselves. Furt hi
informaion about the child, whichcanben c or por ated i nto relevant
views and develop targeted interventions w

By developing this technique, Mora2001) provided a new approach to expha
peoplebs constructs through drawing. Her
applicability of this method when used with children who are described as anxious and of lov
mood or have a diagnosis of ami andformulationof mild to modeate learning difficulties.
Moran 001,200 emphasi ses that while the chil dbo
with other people, they are an essential phathe progress towards change. Wier published

papers focused on individual cases of tweygarold children, Moran Z00§ concludes the
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Drawing the Ideal Selfechnique to have been used successfully in practice withrehitf all
ages. Moran 2006 considered the technique to offer a persentred, thoughtful and caring

approach to gathering childrends vVviews.

2.6.2School.

Three of the five identified articles and twbtbe three selected theses used PCP based
drawingtechhnques to expl ore C&YPO6s con00fwasthe o
first to discuss t hl897a pépanigcraatmidonn tosf oRgwesn &
explore 13 speciaeducational needs registered, primary sclfzogl e d chil drenbod
themselves in school. In his research, Maxwell asked the children to complete four drawing:
which were sorted into three cateigs and discussed with the pupil. Based on the drawmayg
the discussions with the pupils, Maxwe&DQ6 identified seven main themes which emerged from
this data. Of these seven themes, five focused onrglegionships and managing conflicts with
peers, while the other two theme concentrated on the pupil s
inappropriate behaviour and the feeling of safety within the school building. Overall, the researc
method and the datanalysis of this study were difficult to comprehend, due to the limited
information provided about the data collection method and the emerging constructs. Howeve
Maxwell 2006 concl udes that t healandphoulddé considered e c

support and inform professional practice.

Unlike the work by MaxwellZ006, the work by Williams and Hank@Q@07) provided a
greater insight into the drawing tesfue used with children to explore their school constructs.
Expanding orMo r a 20012006 work, Williams and Hanke developed the PCP badedl
SchoolTechniquewhi ch ai med t o ceptinnpofirmporant gcliopl fehtises thrpugh
the application of drawingd#Jtilising a similar structure to thBrawing the Ideal Selfechnique
(Moran, 200}, Williams and Hanke asked 15 mainstream pupils (aged six to 15 yatdrsd w

diagnosis of Autism to provide two drawingse, of the type of sdol they would not like and
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another of the school they would like. The drawings focused on the classroom, children and adu
in the school and the participants themselves as sameoinb e r s . Unl i ke Mor a
Ideal SchoolTechniquedid not askhe pupils to compare the two constructs on a scale. Instead,
Williams and Hanke analysed the pupilsd co

environment the pupils coiaered to be helpful and less helpful.

The findings identified two maimte mes whi ch rel ate to the
and the environmental features of the school. The characteristics of the school staff in an ide
school included factors sac as staffodos comprehensive Kkno
preparedngs for lessons. Additionally, in an ideal school, pupils described the staff to be well
dressed and to enjoy the time they spend with the pupils. Concerning the school environmet
pupils reported the ideal school to provide access to natural lighapepriately sized and
contain comfortable furniture. Furthermore, the ideal school, as described by these participant
wasclean and well maintained and folleda &6 f un 6 ercdumags positive belmaviour
through a reward system. Williams and Ha(&@07) considered these findings to emphasise the
i mportance of obtaining and including pup
believal this technique to offer a structured approach whithdobtain these iews from pupils

in a childfriendly manner.

Similar t o Wi | ROD7nneseaech, & sedoad kudydby Mgxwe015
explored the usefulness 0fl999n 0ex tde radve ch gv ern:
technique in gaining childrends views and
Year 5 pupilstodraw wo pi ctures of themselves in sct
situation. The drawings were completed in groups of six, with students being instructed to produc
the two drawings and add titles or speech bubbles to the drawings as they se@rhedH#mes
which emerged from the drawings highlighted the importangeeef relationships, which were

depicted in 96 drawings (47 Ohappy6é and 49
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highlighted these relationships to be a source oidana informal social situations, such as on
the playground. Maxwell cohades this framework to offer information which can inform and
support practice, while also providing information on social and academic interactions in the

school environment.

Within the thesis research, thgeal School Techniques developed by Willas and
Hanke @007 was employed by two researchers, including Pird2@l§ and MorgarRose
(2015. In his doctoral thesis, Pirotta applied the structuraui;ed by Williams and Hanke with
the adaptation of the scaling activity added to the data gathering process to explore anxio
chil dr ends c onnshisresearchs Pirotth asked five mainstream children (aged
between 7 and 11 years) abouditlconstructs of their neldeal and ideal school using drawings
and semistructured interviews. Using a scaling method which depicted the imagined schools ol
opposing ends, the pupils explored how their current school could change to become more lil
the r i deal school. The emerging themes emph
particular the relationships between pupils and staff, as well @gede pupils and pupils.
Furthermore, the findings highlighted the significance of a positlkied ethos, which promotes
inclusiveness and a positive learning environment. Again, the importance of transferring thes
pupil sé voi ces icenwascighighted aadsemphasis wds giyen ta the provision

of inclusive school strategieswhic r espect ful ly value i1 ndividtu

Finally, the doctoral thesis by Morgd&ose 015 explored Williams and Hak e Z2D@7) (
Ideal School Techniquiirough the medium of Igo building blocks. By employing a model
making activity, MorgarRose studied eight 13tod4e ar ol ds 6 vi ews abouf
The participants, whbad aformulationof moderate learning difficulties and attended a Nurture
Group within a speal needs secondary school, were asked to complete models of their ideal an
norti d e al classroom which were annot aabelsdand y

descriptions. During this process, participants answered nineergksa questions alt their
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model. These questions concerned the activities of the school members (adults and pupils), 1
participants' feelings about each school model and theiception of the school rules. The
findings suggested that the participants' ideal classnoomarily reflects their nurture group
schooling, with emerging themes of their ideal classroom focusing on practical learning styles
independence and preparifog employment. MorgafiRose concluded that these findings suggest
that Lego building blocks aran appropriate tool used to explore the views of young people with

learning difficulties.

2.6.3Themselves as learner.

The thirdtheses by Connelly201§ i denti fied in the |iter

reflections and responses to the information provided by their students who completed a PCP bas
drawing activity. In her thesis, Connellpropleted a threphased data collection process which
initially focused on asking five pupils at rigsk exclusion (in Year7 and 8) to complete the
Drawing the Ideal Learnelechnique (as based on the work previously completed by G@bf,
As part of the technique, students were initially asked to draw the learner they would not like t
beandt hen the opposite, exploring aspects r e
spare time, friends, family, history andtdre. The students then rated themselves on a scale
between the two drawings, identifying where they are now and wherevthed like to be, whi

al so exploring strategies to support them

The second pdse of the study involved an initial meeting with school staff during which
teachers were interviewed about the students edmpleted thérawing Ideal Learnertask
before they were then g Dravdnglddaldeadebvaric Ik thethivdo u t
phase, teachers were again interviewed one week after the first interview. During this interviev
teachers reflecteon the usefulness of the studeDtawing IdeallLearnerinformationupontheir

practice when working with the student.
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The findings of this research showed ttegtchervalued the tool and that the information
provided by the students altered their domsuct s of those students
feedback from the tw was used to support the development of interventions and managemen
solutionsHowever, with the focus of this resea
techni gunmests ,usaeaf eixplicit explorati onwaetriot t h
gathered. Instead, teachers reported having found the technique useful and explaiited that

allowed them to understand the student better.

2.7Summary

The review of this terature suggests PCP basedwdng methods to be an effective
technique to explore C&YPsd Vviews. So far
constructs of themselveli¢ran, 20012006, theirschool Maxwell, 2006 2015 MorganRose,
2015 Pirotta, 2016 Williams and Hanke, 20Q7and themselveas a learnerGonnelly, 2018
These techniques have proven effective with neurotypical and-deumse pupils such as those
with a diagnosis of AutismMoran, 2009, anxiety Pirotta, 201§ andformulation ofmoderate
learning difficulties(MorganRose, 201F alsq those at risk of exclusionCpnnelly, 2018
Overall, researchers reported their technécpoehave beerusc cessf ul i n expl ol
and found that the drawing techniques provided participants with an opportunitpéostaalise
their experiences by focusing on hypothetical scenarios or people. However, while research in tt
field has focused on see r a | a s p e c lived expdrienceh throbughr RCR bBased drawing
activities, there is no known research which explores other aspects such as their constructs
friendships, parenting, teachers or support assistants. In generdl,rchin 6 s scob nst

relationships to others appears to have not been addressed within the PCP based research fiel
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2.8 Literature Question Three: What specifically does the existing research say about
excluded pupi | gdpilrelatenshgps aodhow hassths beerrexplored?

This section critically analyses three articles and two theses which were selected in lin
with the inclusion and Tabked)l ThesSUBKZ018 chedklistfor a
gualitative data and mixed research methods wsed to extract relevant information from the
articles and theses. A summary of the critical review, including the study title, method and critiqu:
of these documés can bedund in Appendix B. The three articles and two theses identified for
this literature review used SefSit r uct ured i nterviews to exp

teachepupil relationshipg.

2.8.1Disaffection and school eglusion (Hilton, 2006).

The resegh by Hilton 006 used individual, serstructured interviews with 40 young
people (ages of 14 to 17), who attended different alternative educational settings and had varyi
experiences of ool exclusion. The interviews pbkored the young people experiences of
school and their perception of the alternative school setting, which they were attending at the tin
of the interview. Additionally, young people reflected on other aspects oflives; such as
helpful support stictures and their life outside of school, including their family and friendship
groups. In addition to the pupil interviews, Hilton also conducted background interviews with

teachers, youth workers, social workers andrgtihefessionals who supported y@ung people.

Hiltawgds f({ndings indicate a consi stenc®
mainstream school system, with key themes emerging around topics of perceived lack of suppt
with their difficulties, difficul relationships within the school and problems with the nature of the
school work. She further highlights that the most recurring theme which arose from the interview
was the young peopi failed relationships with teaatse In particular, Hilton discussl how the

young people felt a sense of resentment about how they had been treated by teachers, with pu
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expressing that they felt actively disliked and disrespected by school staff. She further reporte
that some studes felt targeted, judged and ldleel by their teachers, which exacerbated the
pupil sé undesirable behaviours. Hi lton al s
follow guidelines and procedures when managing challenging behaviours, insiegadiohg

about the individualppi | 6s needs and experiences when

On the other hangbupils described positive school experiences to relate to incidents when
individual teachers offered them time and support, while alsogéhe workload for those pugil
who had difficulty with the subject materiddi{ton, 2009. Positive school experiences were also
associated with teachers who appeared relaxed, had a sense of humour atghthesg who
acted as an advocate for the papitl demonstrated trust. Hilta2006 concluded these shortfalls,
as perceived by the 40 young people, to suggest a failing on an institutional level, with teache
having limitedtime to spend with individual pupils, possiblyalto the pressures placed on them
to deliver the academic curriculum. With consideration of national policies, Hilton further suggest:
a link between school exclusion and the Education Re&otn{L988 which arguably increased
school staffdéds desire for publishabl e dat a

who would negatively affect performance targets.

2.8.2What helps children in a pupil referral unit (Hart, 2013).

The research by Har2Q13 employed semstructured interviews with four members of
staff from a PRU and six children (between nine to 13 years of age) who attended the PRU. TI
chi |l dr e n 6 socusea onethreiv peeption df protective factors, which supported thei
learning at the PRU. During the interview, children described the PRU to the researcher ar
discussed similarities and differences between the PRU and their previous school, foousing
their experiences with teachers, lessons and peers. To promdteithed r enés under

interview process, Hart employed scaling activities. The scaling activities explored aspects suc
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as t he c hi-pupirredatiodship it thedr proesischool anthat experiencat the PRU

by asking the children tate their liking for their last and current teachers on a scale of one to ten.

The results of the interviews highlighted four main thedjepositive relationships?)
manageable, persalised and applicable teaching and learn®)dair and consisterioundaries
and expectations and 4) a calm, small and predictable environment, which children and PRU stz
identified as necessary. Of t h o snd eniploasised by h e
both participant groups as a protective factorwisichppor t s t he <chil dr en
I n particular, the childrenb6s data highlig
previous teachers in comparison to thdtPteachers, which HareQ13 likened to tle research
findings by Kinder, Wakefield and WilkinL@96 as well as Wise2000. Unlike their previous
teachers, children describ¢heir PRU teachers to be supportive, kind, fair, fun and trustworthy
Concluding her research, Hart emphasised the identified four themes to be protective factors whi
build and support the childrends r eriqgtherenc
ability to progress and learn within the PRU. Conversédyt highlighted the contrasting negative
experiences children discussed concerning their previous school experiences and how t
protective factors offered within PRU settings are some difficult to apply within mainstream

school provisions.

2.8.3Understanding problematic pupil behaviour (Trotman, Tucker & Martyn,
2015).

The research by Trotman, Tucker and Martg®1®, which also employed a semi
structured interview technique, aimed to elicit pujmlsd school staff meme r s 6 vi ews
influencing school exclusion. By interviewing ten members of school staff and 49 students, o
which 23 had been either fixadrm or permanently excluded from school, Trotman et al. explored
school membetsunderstanding and exper@nof permanent exclusion. In the pupil interview,

Trot man et al . focused on f alobl,opupd belaviauhanda s
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behaviour management, the process of exclusion and attending an alternative provision, as well
pupi If-amrengss.|Conversely, the staff interview explored topics of exclusion policies anc
procedures, behaviour managemeetception of changes in pupil behaviour and pastoral support

procedures.

The interview findings highlighted five emerging themBghe transition from primary to
secondary?) transitioning between Key Stage three and;f8ubehaviours and emotionom
staff and pupils4) teaching and learning and 5) school to home involvement and suplpert
subject of teachepupil relationship featured in two of these themes. The results showed that
pupils oOlikedd teacher s ‘wnshipswihpapilseabditasghtttheir s
subject well. However, the quality of the teachapil relationships or their impact on studerit
behaviour and learning were not explored. Trotman et28ll5 concluded their researdby
highlightngt he | mportance of gaining young ©peop
supporting young people at risk of exclusan only be achieved when school members critically

reflect on their work with these young people.

2.8.4Exploring Young People's Views (Loizidou, 2009).

The first thesis identified in this literature review explored the risk factors of school
exclusio. Loizidou 009 interviewed 13 pupils who atided either mainstream or an alternative
provision in Year 8 or 9. Of those 13 pupils, seven had been permanently excluded, while tr
remaining six were at risk of exclusion had managed to avoid it. Loizidou used both semi
structured interviews and ggild i onnai res to coll ect i nform
experiences of their school exclusion. Th
school, family and thaselves. Interview questions about their school experience explored
teachewpup | and peer relationships, while other
family and the familyads response t o usidme e

experience to explore their feelings and thoughts in relation to thé even
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Loi zi 060 d66i Adi ngs indicate that the pup
centred on their interactions with teachers anddger findings suggest that both groups of
pupils (excluded and at risk of @xsion) have had influencing experiences with teachers, which
affected their school experience. The pupils reflected on both positive and negative attributes abc
theirteaches, with the positive qualitied hfeougii
needs and behaviourg) remain calm in stressful situations, not shout at the pujpilteat
everyone fairly,to make lessons exciting and have a sense of humuthe other handhe
negative attributes which the pupils assignethtteachers included teachers making them feel
ignored or not listened to, feel worthless and being shouted at or disrespected. Some pup
reported that they felt picked on by thisachers and provided examples of teachers isolating them

and shouting tathem.

2.8.5Exploring the experiences of excluded pupils (Jarvis, 2018).

The second thesis identified in this literature review explored eight pgmiédes, aged
six to ten yeansexperiences of their exclusion. To explore this concept, J&0iI3(askedthe
pupils 22 questions based around their previous experience of school, their exclusion, attendil
the PRU aspectghey considered helpfubhile at the PRUand changes they would value to see
in their previous setting and the PRU. The findings of this research identified three overarchin
t hemes which emerged from the pupi Hucationd er
experience, the teement they experienced and their relationships. When discussing relationship:
with staff, pupils spoke exclusively of their relationships to PRU staff and how they felt able to
trust PRU staff memberéelt listened to and fported in their learning aneimotional needs.
When discussing their previous school experience before their exclusion, pupils répened
felt mistreated anéelt that they were misinterpreted and disliked by adults. Pupils also spoke of
their previos school experienceelying heavily on academic testing and working on core

subjects, which some perceived to be challenging or diffidatv(s, 2018
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2.9Summary

The review of the selected literagushowsthat semistructured interviewsvere the
pred omi nant t ool used t o expl pupierelaionshipsu Theugh p u
this method, researchers explored the pupil
provision they attendedH{lton, 2006; Jarvis, 2018 their views and experience of their exclusion
(Jarvis, 2018 Loizidou, 2009, their perception of factors supporting their learning at their
altemative provisionifart, 2013 Jarvis, 201B8and factors which influenced their school exclusion
(Trotman et al.2015. The review of these studies highlighted teaghagil relationships to have

been a common theme which emerged in all these research findings.

While teacheipupil relationships were not the research focus of these five stualie
identified excluded pupils to have had negative experiences with at leattamher in their
excluding school. The emerging themes outlined pupils to have felt positive about teachers wk
taught their lessonsompetently succeededo build a rapprt with the pupils Jarvis, 2018
Loizidou, 2009 Trotman et al., 2015 supported the pupils learningilton, 2006 Hart, 2013,
and remained calm in stressful situatiobsizidou, 2009. Pupils also felt positive about teachers
who acted as an advocate floem(Hilton, 2009 and were generally kind, fafyn and trustworthy
(Hart, 2013 Hilton, 2008 Jarvis, 2018Loizidou, 2009 Trotman et al., 20050n thecontrary
the negative experiences with teachers left pupils to feel disliked and diseglspegeted, judged
and labelled by their teacherslifon, 2006 Jarvis, 2018 as well as ignored and whbless
(Loizidou, 2009. Some pupils provided examples offpaular incidents of teachers shouting at
them or destroying their work ¢izidou, 2009. The research in this field providebmadinsight
i nto excl ude-gupibrelgtionshipsdandt shirres & lght on how thedationships
i mpact on tworeh. Additipnally, $hé researdh highlights the importance pupils place
on this relationship and shows that excluded pugals critically reflect on the factors they

consider to be necessary within those relatigpgss However, other than identifying that systemic
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changes need to occur within schools to address these istares2013 Hilton, 2006 Jarvis,
2018;Loizidou, 2009 Trotman et al., 20D)5the research fails to explore how these findings might

impact on teaching practice oow teachers respond to these views

2.10 Summary of Research to Date

As evident from the ferature selected for this review, there are several different PCP
techniques which have been wused in the pa
constructs, including, but not limited to themselves (sucAdemmsWebber, 2000Hardman,
200% Moran, 20012006, their diagnosisGarapeto & Feixas, 201Bless et al., 20)7the school
(such asvlaxwell 2006 2015 William & Hanke, 2007 or themselves as a learn&@ofnelly,
2018. Through these technigs, C&YP have the opportunity to have their voice heard and
communicate their thoughts, ideas and desires through their language and means
communication. By understanding their models of the world, professionals have the opportuni
to capture the C&Y®s uni que per ceptMummsLlioya,n2009, éherpbg r i e

exposing opportunities for potential improvements and changes of the systems around them.

The research expl or iPERbase&ktachngdeaspliedomigantly h r
focused on capturing mainstream pupilsé vi
with excluded pupils has heavily relied on sestmuctured interviews which sought excluded
pupil sd vi e wexpepehce bf Bchaokelusmiva attandihg an alternative education
provision. The findings of this research repeatedly identified excluded pupils to have had difficulty
accessing the mainstream teaching and learning, managing their thoughts, feelbejsailirs
and develping and maintaining a meaningful rapport with peers and teacHdtsn( 2006
Trotman et al., 2015Loizidou, 2009. However, despite the evidenéer recurring themes
emerging from this research, no literature identified for the review sought to explore {eagiher
relationships in greater detail or the 1 mp:

teaching practice. Additionallygs evident from thdtérature review, methods other than semi
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structured interviews to gain these views |
about these relationships through means other thansgeratured interviews should theoeé¢ be

explored, andrite impact of these findings on teaching practice investigated.

Overall the studies identified in this review highlight a need for further research into
excluded pupil sd exper i epugledationshigs.i Qthe dentifiedc u s
literaur € whi ch explored excluded pupil sdé expe
of positive teachepupil relationshipsHart,2013 Jarvis, 2018Loizidou, 2009, while a further
three purely explored childrendés di f Hiltonul t
2006 Loizidou, 2009 Trotman et al., 20)5To deelop our understanding of these relationships
and ensure that studentsé views and thougl
research should be conducted into PCP based strategies which exglethelex relationships

and theusefulnes of t hese strategies to support te.
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Chapter 3 - ResearchMethodology and Design

3.10verview

This chapter aims to:

1 Provice a detailed account of the underpinning aims, research question and purpos
of the sudy;

1 Describe the research design and methodology, including the epistemological ani
ontological stance;

1 Describe and explain the procedure used to recruit participadtdata collection;

1 Describe the method of data analysis;

1 Discuss validity, reliabity and ethical considerations.

3.2Research Aims

This research aimed to explore the usefulness ofdis@ Teacher Drawingechnique
whenusedwitpupi | s (from here on referred to as
sought to identify ammon themes which emerged from ktieal Teacher Drawingbout teacher
pupil relationships. The research considered these constructs inrelatbetot hi | d par
current and previous experience of their teaghgail relationships. Using drawingnd PCP
(Kelly, 1997 methods, the research aimed to provide a new approach to exploring and supportir
pupi |l s 6 ghothecdated informatian from théeal Teacher Drawingthe study aimed
to provide an understandinglodw the information gained from the child participants through the
technique is used by school staff (from he

inform or guide chilecentred support dtegies.
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3.3Research Questions

1. What are tb key themes of an ideal teacher construct for children attending a PRU?

2. What are the key themes of a idaal teacher construct for children attending a PRU?

3. How useful owvaluable do the adult participants believe this tool is for understandmg gu 6 s
views?

This research study was conducted in two phases and collected information from two participa
groups. The initial phase of the research focused on the collectiofoohation from the child
participants, using thieleal Teacher Drawingechique. The second phase of the study focused
on collecting information on the usefulness of this tool from the adult participants, using-a semi

structured interview.

3.4 Purpose

3.4.1Exploratory.

As discussed in the literature review, at present, ieexalistinct lack of existing research
t hat privileges pupi lpgpbrelationshpethraughPCHKelly, 199 i ¢
| ens. By exploring pupilsé under st andmostg
important to them, it was hoped that the research findings could facilitate -@ehited approach
to developing déctive teachepupil relationships. The exploratory purpose was appropriate as
the researcher did not hold a specific hypothesis tabmi topics and themes which arose
throughout the interview process. Instead, it was hypothesised that through the pfacsag
PCP Kelly, 1997) methods, specific thoughts or ideas might be elicited within the child
participaits and that these might inform targeted seembtional and mental health interventions

for pupils who are at risk of elusion or have been permanently excluded.
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3.4.2Evaluative.

By exploring the adult par ti celgealMeashér p ¢
Drawing technique, it was hoped that the research findings could indicate how this technique ca
support school staffds under st astruckured gnteraev  p |
process, the researcher hoped to gain an undémstaof the adult patii pant s6 pe
usefulness of the techniqgder under st anding and suppodpupil ng
relationships. Additionally, the researcher hoped to gain an understanding of how useful an

valuable adult participantgerceive the techniques an adjunct ttheir teaching practice.

For the local authority, the research findings have the potential to inform targeted social
emotional and mental health interventions for C&YP who are at risk of exclusion or have beel
excluded, thereby potentiglreducing the financial impact on alternative provisions. Furthermore,
a targeted focus of this area in schools raises the prospect of an increased understanding
containment and attachment, which could lead to an increaseiinlpgpd e mo-bengoanda |
a reduction in school exclusions. In turn, this could create financial benefits for the schools an

the local authorityy reducing the cost of exclusions through early, targeted intervention.

3.50ntology and Epistemology

Aresearcherdés ontol ogi cal position refl
reality (Blaikie, 20079, while epistemology relates to how the researcher aims to acquire
knowledge about that realifipenzin &Lincoln, 200%. A theoretical lens can be adopted to outline
how that information is then viewed, according to a particular theory or framekidck¢ock &
Hughes, 1996 Thereforear e s e a r ¢ h ecal é&nsl epstamolodical gearspective might lend
itself to a particular theory or framework which complements the chosen perspectives, such as t
theory of Personal Construct Psychology, which can be considered to reflect theofadues

relativist ontologtal positionand asocial constructivist epistemology position.
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3.5.10ntological perspective.

Ontology is the study of reality which focuses on understanding what isCheswell,
200) by considering the existence of tgm the reasons for their existence and the relation
between these two concepBidikie, 2007. As individuals, we place ourselves on a continuum
between two ontological perspectives to estaldighview of reality Andrews, 2012Heaviside,
2017). The literature suggests that the two prominent ontological perspectives are relativism ar
realism Sparkes & Smit, 2014. Realism considers a gile, knowledgeable and objective reality,
which is independent Grayf2009 Cgneersayo neldtigismlperceives e (
reality to be subjective, w ibeiny depemdeht onptkeir s ©
individual experiencesDenzin & Lincoln, 200%. Relativists therefore assume each person to
experience reality differenthyfajduhar, Balneaves, & Thorne, 20hereby ceating many valid
interpretationof the same observatior&rper, 201}, which creates multiple realitiekdvers,
2013.

This research was based on a relativist ontological position, withetred that anything
that can be encounts exists, yet what is known about the encounter will be different for each
individual, thereby creating subjective concepts of tridarper, 2011 In other words, as a
relativist resarcher, the researcher believes thetgeta relationship between teachers and pupils.
However, individuals will create their own meaning of this concept. This implies that each persol
encountering the relationship through any means of engagement wdll thea encounter
differently, leading to naltiple interpretations of the relationship. This understanding will remain
fluid and dynamic as the interpreter extends their knowledge of the encounter through furthe
learning and experience created through $sdaations.

3.5.2Epistemological pespective.

Epistemology is concerned with the development of knowledge, in particular, it considers

how people determine knowledge to be genu@ehen, Maion & Morrison, 2018and how they
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choose to express this knadge to othersdenzin & Lincoln, 2005. As with ontology,
epistemological perspectives range across a broad spectrum. Like realism, a positivi
epistemological pogon considers knowledge to be objective and concigteréll & Morgan,

2019 and therefore, not d et e Gnay, 2069 Cofvgrsely a i
constructionist epistemologigaosition relates closer to relativisidgrper, 201} In this position,
knowledge and meaning is personal, subjective and uniBuee{l & Morgan, 2019 and
constructed through social iméetions and individual experiences, thereby creating a varfety

definitions for a single scenari®(ay, 2009.

Hitchcock and Hughes1995 propose that the ontological perspective takenaby
researcher gives rise to the epistemological assumptionsativist ontological stance therefore
lends itself to a social constructivist epistemoldggrfer, 201}, which is the stance that has been
applied in this resednc Social constructivists consider individuals to construct fiesiception of
the world through their experiences, based on where and when in the world thByitivd 995.
Moreover, the constructs are developed within asaedrld where different constructions have
different social powr. As such, constructs expressed by people in positions of power, such a
teachers, doctors or politicians might be given more value and significance than construc
expressed by people inver positions of power, such as children, the homeless or thitise

mental health needs.

A soci al constructivist researcher conc
context being exploredCfeswell, 2009 as well as the meaning the participant attributes to this
context fom their understanding of realitfCotty, 1998, and would not necessarily aim to
interpret anything beyond the spoken word. The things psaplare therefore considered reliable
information in and of itselfHarper, 2011 To allow for the adoption of a social constructivist
view, participant information in this research was gathered through ak&@¥1991) approach.

However, within research, the power dynamics betweepahtecipant and the researcher would
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arguably impact the views and ideas expressed within this interaBtooter & Lacey, 2006
Therefore, lhe credibility of the information obtained from the participants might be questionable
However, an emancipatory approach, which addresses the social relations and changes the po
relations between the researcher and the particip@fite(, 1993, might provide a meaningful
indication of the credibility of theollected information. Within this approach, Cresw2D{9
emphasises the importance of osmed questioning and active listening toingan
understanding of the parti ci pa mtoswaspaatoghisr u
guidance, whi¢also allowing participants to reflect on their constructsrderto reduce the power

imbalance of the interaction.

3.5.3Researter positionality.

As an active participant in the study, | considered it to be eakemprovide the reader
with an understanding of my perception of r
this aspect, | r2e19 | edcstoecd dd explpbe e differ@rhégsality and
diversity perspectives. Specifically, | focused on my cultural backgrowmdbringing,
socioeconomic status, education and values, as well as my age, gendethm@indy. To
acknowledge and reflect on the most significant influences, | reflected offfénerd cultural and

socioeconomic factors | experienced and the impact these might have had on the research.

Firstly, my experience of primary education in d&ast Germany and my secondary
education in an English secondary school has influenced mystadéing of educational values
and aspirations. Through the experience of moving coumthieayoung, | encountered numerous
cultural differences within the tweducation systems. These experiertt@geimbedded within
me an internal representation of i@eal and less ideal teachaupil relationship, which may

culturally differ to those schooled within the United Kingddequally, my bicultural upbringing

!16Social graces acronym for oOsoci al GGRRAAACCEETE
Ability, Appearance, Class, Culture, Ethnicity, Education, Employment, Sexuality, Seierdation, Spirituality)
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hasec our aged me to be thoughtful, curious al
experiences. These specific life experiences might have influenced my approach to this resear

and have undoubtedly led to an interest in PCP asameanst€&liditP6s uni que Vi

While my experience and perception of primary teagugil relationshig might be
culturally different from those of the research participants, my upbringing and socioeconomic
status reflect many of riénbes. Thrdughlmgl owp experienaeiofp a
growing up in adverse family circumstances, | felt faamniwith the events which might have
influenced the permanent school exclusion for some of these children. However, despite the
apparent similarities, | acknoedged that their circumstances would have been influenced by
other factors uniquetoeachbfe se chi |l drends | ives, which
of the school exclusion. Nevertheless, it is likely that aspects of my interpretation, guiagd by
experience, would have influenced the res
information.

Finally, as | completed the research with a group of vulnerable child participants, as wel
as with adult participants, it is essential to acknowdetthgt the identities of both them and I, and
the roles we took up in the educational systeathhave influenced the study. Our perceptions of
power dynamics within the established relationships would have influenced how the participant
approached me anbde research. While | intended to empower the child participants, by providing
an opportunityfor them to voice their views and ideas, | acknowledged that the power associate
with my status as an adult in the school, researcher and the interpretecaldtied information
dominated this study. Managing these continuing power dynamics wéaal aaspect of my
research, which required continual reflection on my practice from an organisational, personal ar

ethical standpoint.
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3.54 Reflexivity.

Reflexivity concerns the researcher's influence on the research through their attitudes ar
assumptias being placed on the participants and the data analysis pro&ssgef, 201
Reflecting on my biases and thenpact onthe researclvas an essential aspect of my research
supervision. To support this process, | engageceliresaluative practice in and on the action
(Reed, 200L During my interaction with participants, | aimed to @vquestions which were
steered by my reactions to thoughts, emotions or triggers. Additionally, keeping a rediexywe
for my interaction with participants and during the data analysis process supported m
understanding of my tddtbedkrmbwnidotheri(l & laghamwB6il).c h
Exploring these reflections duringesearch supervision and with course peerded my

understanding of potential biasafswhich | was unawareluft & Ingham, 1%1).

Reflecting on my research in supervision and through the reflexive diary helpedriceenha
my understanding of the powdynamics, which influenced and potentially directed the research
findings.Attempts to address these imbalances within this research were taken by providing ope
ended questions and using active listening skills to gainnaierstanding of the participants’
constructs Creswell, 2009 Additionally, rapport building sessions were offered to all child
participants to reduce the power imbalance between them and the researcher. However, as tr
were no measures taken to indicate how empowered the participants felt during the resear
interaction, it ca be assumed that the power imbalance between the researcher and the participa
affected the ca@onstruction of the participariisonstructs, wheeby participants supposedly aimed
to provide answers which were desirable to the researcher or the rggegchPorter & Lacey,

2005.
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3.6Research Design

Continuing the notion that the researcher's ontological assumptidiosmi the
epistemological stance which guides the researcher's methodological considerations and in tt
the issues of data collectiorH{tchcock & Hughes, 1995 this study adopted a twahased
qualitative methodologyT hi s met hod sought chil d -pupl ti
relationships before collecting informaiti about the usefulness of the collected child participants
information from adultparticipants This method was deemed appropriate, as it prdvitie
opportunity to combine the collected information from both participant groups while recognising
thermi que contributions to the project. Sinc
perceptions of teachgupil relationships, a PCK¢lly, 1991) lens was applied as a framework
in orderto shape how the multiple layenf complexity were then viewed and understood, an
approach which has been adopted successfully in other stBdi@ta( 2016 MorganRose, 2015
Cooper, 2011 Williams & Hanke, 200Y. This approachenabledparticipants to share the
constructs of their reality while allowimgh e r esearcher to acknowl
reality will be different and dependent on their lived experiences.

3.6.1Two phased qualitativeresearch design.

According to Willig 013, the underpinning principle of glitative research is to gather
naturalistic data, which is not reduced through summarising or categorising at the point c
collection. Instead, qualitake data provides a comprehensive account by placing its focus on a
phenomenon (such as a person, a grausetting or an organisation) in a & context, using
multiple sources of evidencB@bson & McCartan, 20}6In this study, a twgphased qualitative
design was adopted to explsoffteachepupé relationshipsl p
through a method influenced by PQRrelly, 1991, and analyse the collected information in the
first phase of the research. The second phase of the research employstiusaned interviews

toexpl ore the adult participantsd perception
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design structure was chosen for its ability to provideflexive process which is designed around
an established theory and methibét alsoanswers the resedérquestions. Additionally, this
design respects the unique contributions of the child and adult participants who participated in th

study. The studyekign is outlined i able5 below.



Table 5

Two-PhaseQualitative Design (adapted from Willig, 2013)

Phase

Participants

Purposewhat is to be

explored and why

The approach by which

will be judged

Underpinning Theory

and Method

Data analysis

in PRU

inform or guide child

centred support strategies

analysis of child

participant

Phasg Pupi | 6/ denti fy c¢hi |PCPKelly, 199]) -PCP Kelly, 199) Thematic analysis o
one | attending constructs ofgachepupil methods that guided the -Drawing method based|c hi | d par
PRU relationships to guide chid | participants through the | on theDrawing the Ideal| drawings of their
centred support strategies | drawings of their Selftechnique developeq constructs of
constructs of teacher by Heather Moran2001) | teachetpupil
pupil relationships relationships
Phaseg Staff Adul t part i ciSemistructured PCP Kelly, 1991 and Thematic analysis o
two | working perception of the usefulnesy interviews to gain an based onthe presentattadul t par
with child and valuableness of the understanding of adult | of identified thems semistructured
participants | method to identify if it can | participans 6 p e r d found through thematic | interviews
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While this design allowed for a rich picture to be collected of the identified phenomenonlthroug
multiple sources and within the rdde context, there are criticisms and ethical concerns of the
design. Similar to a case study, the design applied in this studidg@sodletailed accounts of
individual experiences, which provides potentially idealife information of the participants
(Willig, 2013), mainlybecausé¢he participants represented in this study belong to a minority group
within the targeted population. In this research, all particiganfermation was therefore
combined to provide a collective understanc
participantsd perception of t h ef the pguticimamts d

anonymity.

Further ethical concerns iline with this research design include the exposure of
participantsdé thoughts and feelings of t h
therapeutic effectgmith, 1993, it may also release feelings of resentment towardsious
behaviours, draw attention to particular experiences the participant would have rather forgotten
raise contradicting thoughts and feelings of past experiences which cannot be r@atigd
2013. In this study, aduparticipants were made aware that the research discussions might elicit
changes in the child participantsd feeling
school staff or external seces. Furthermore, the child participants were made awatieeo
opportunity to discuss any issues, such as experiences of negative or uncomfortable feelings tl
arose with a familiar member of school staff who is qualified to support pupils experiencing
distress. An opportunity to seek guidance from a memlstafifor the researcher was also offered

to the adult participants who experienced distress following the research interaction.

Along with these ethical difficulties are concerns of transfergbiithich considers the
applicabi | i fingingotd otherltantexdst situdtprs,dimes and populatidesyood
& Pidgeon, 1999 The current study aimed to ensure transferability through the provision of a

detailed dscription of the studies assumptions and the ppéits, method and context in which
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the study was conducted. A further aspect to consider when conducting qualitative research is t
credibility, dependability, confirmability and authenticitguba & Lincoln, 1989 of the design.
Credibility, according to LincolnZ009, concerns the length of engagement with the community
of interest and the distandeom the phenomenon observed. Cho and Tr@00§ consider
credibility al® to incorporate an interactive process which considers the participants and othe
researchers views to verify the constructs which are developing through data collectior
Additionally, Mertens 2015 highlighted the importancef progressive subjectivity when
assessing the credibility of qualitative research, with researchers monitoring and reviewing the

developing constructs with peers to address unknown biases.

In addition, dependability focuses on the consistency of tkasuring instrument, which
ensures that changes are tracked and made publicly obserkédeens, 201p Equally,
confirmability concer ns judgments dnd iaterpratations of theo f
collected datawhich should be justifiable and traceable to the source. Finally, authenticity
considers the researcherdés understanding of
This includes the resezhers understanding of the community, the abititgather information on
those marginalised in this community, the ability to stimulate change and share the resear
information. To address t he&Glg p.3Hqualitylinsuranca t
strategiesgesigned to be used across the development of qualitative research, was used to ident

how these factors were met in this research Tsdxe6).
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Quiality InsuranceStrategies(adapted from Mertens, 2015, p. 315)

Test Factors considere( Actions taken in this research
Credibility 1 Prolonged 1 Researcher joined PRU for end of year achievement celebrations before beginning research, see
engagement child participant three hours on average to develop rapport and coadel@td eacher Drawing

Participant and
peer checks
Progressive
subjectivity
Triangulation
(collecting
information
from multiple

saurces)

technique, seen each adult participant one hour clageéodevelop rapport and met with adult
participants for an average of 20 minutes to complete interviews

1 All participants were provided with a written draft of the overall collated information which was
discussed in relation to the research findings/arsity research supervision and peer supervision wa|
used to establish and understand constructs which emerged from the research findings

1 Developing constructs and thought processes about the research and the findings were discusse
university esearctsupervisor and course peers

1 In line with the theoretical and epistemological stance applied in this study, triangulation of inform
was considered to contradict the notion that individuals develop their understanding of reality bas
their interacions with their environment. Triangulation was only used for factual information such g
child and educational se

participantsd ages
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Transferability

f Thick
descriptions

(Geertz, 1978

1 Provision ofa detailed description of the time, place, context and culture in which research was
conducted included within the thesis
1 Seven child participants and seven adult participants took part in the research to provide a broadg

understanding of theesarch area.

Dependability

Dependability

audit

1 Detailed documentation of all steps and procedures taken throughout the research process (see 4
C and the Procedure sectjon

1 Detailed documentation of information and consent form provided to paéppendix D & E), children
(Appendix F & G) and adult participants (Appendix H & 1)

{ Detailed documentation dtieldeal Teacher Drawingprocess (Appendix J) and

1 Detailed documentation of the information provided to adult particienpart othe presenttion
before adult participaniénterviews AppendixK)

{ Detailed documentation of Adult Interview questions (Appendix L)

Confirmability

Confirmability

audit

1 Completeddeal Teacher Drawingand Interview transcripts were accessible to the Uniyersseach
supervisor and can be foundAppendixM andN

1 The thematic analysis process was outlined in detail in the Data Analysis section of this Thesis
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1 Thematic coding examples are provided\ppendix O

1 Two course peers also coded samples of dagagthamles can be found iAppendixP

Authenticity

Ontological
and
epistemological
perspectives
Attention to
marginalised
groups

Critical
Reflexivity
Sharing

information

1 A detailed description of the context in which the research was conductgulovated alongvith a
description of the participants and the method used to obtain the information

1 An account of the researchers epistemological positioning is provided to outline potential conflicts
differences

1 A reflexive diary was kept throughoute data colleion and analysis (See Appendddfor example)

1 The researcher aimed to provide a presentation outlining the research findings to all participants ¢
parents of child participants at the end of the academic year, pleaSepsslix Rwhich outlines
changes to this process as a result of the CO1Arisis

1 The research indented to capture the vofdb@marginalisedin this casgpupils attending a PRU

1 Adult participants were supported with implementing suggestions highlighted tmetielr eacher
Drawing completed by the child participants

1 Continues reflections of research practice and of developing construct were brought to research
supervision and peer

supervision to explore




65

3.7 Participants

3.7.1Participant selection.

According to Mertens2015, the sampling strategy of the research participants is a
complicated procedure, which influences the quality of the collected data and the conclusior
which can be drawn from it. Within qualitativeesearch, Flick 2007, pp. 35) described the
sampling of participants to be organised arounciteonak which considers the participants'
specific characteristics in line with the reseagdlestion, resources available to the aesleer as
well as the locations and the timing of the reseaRelticipants in this research were sought
through convenience sampling fromP&U within the local authority in whichhe researcher
completed their &ining placement. Kldren aged nine toll who attended the primary PRid
a full-time basiswere considerefbr participationin this research. Additionally, adult participants
who worked with the selected child participants every week at the PRU khaencfor the study.
The inclusion and etusion criteria for participant selection and the justification for these

decisions are outlined ihable?.



Table 7

Inclusion andExclusionCriteria and Justification

participants

9 Full-time enrolment at
PRU
9 Has attended the PRU

for more than one tern

9 Has attended the PRU

for less than two years

Participant Inclusion criteria Excluson criteria Justification
group
Child 1 Agednineto 11 1 Younger than nine andfParticipants younger than nine wepecluded from the research du

older than 11

1 On parttime
placement at PRU

1 Permanenthexcluded
from special needs
provision

1 Has attended the PRU
for less than one term

1 Has attended the PRU
for more than two

years

to concerns of being unable to provide informed consent.

fParicipants older than 11 were excluded from the research as t
students would not have attended the primary PRU provision.

fParticipants on patime placement werexcluded due to
unavailability to complete all aspects of the research including t
Ideal Teacher Drawingand feedback session

T Participants permanently excluded from special needs provisior
were excluded due to concerns of being unable to provide inflor
consent.

T Participants who attended the PRU for less than one term were
excluded from theasearch to provide a settling period before

participation in a research project.
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T Participants who had attended the PRU for more than two year
were excluded from #hresearch to provide a more homogenous

sample group.

Adult

participants

9 Work with/ suppot
identified child every
week

9 Are a member of the
teaching/ support staff
team PRU

1 Have worked with/
supported the child for
at least a term

1 Intend to remain ahe
PRU for the duration o

the study

9 Do not work with/
support identified child
weekly

9 Are nota member of
the teaching/ support
staff team at the PRU

1 Have worked with/
supported the child for
less than a term

{ Intend to leave the
PRU before the

completionof the study

Adult participants whom 1) do not work with/ support the child
participants daily2) are not permanent members of the teaching
support staff team were excluded from the study as:
1 the study required adult participants to have a good
understadi ng of the individua
1 the study required adult participants todide to provide
information about the usefulness of the collected child
participant§data in relation to the PRUs context and sup

system.
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3.7.2Location.

The PRU in the local authority in which the research was conducted contains four provisiol
sites within the borough. These four sites are divided into a Primary (Key stage 1 and 2), a Ke
stage 3, Key stage 4 and &ic Emotional and Mental Health Provision. There is no other
provision for permanently excluded C&YP in this local authority. Onfy pnimary PRU was
contacted for this research. All participants who took part in this research attended or worked

the pimary PRU on a fultime basis.

3.7.3Recruitment.

For the purpose of this research, the headteacher who oversees the provision w
approached for approval of the research project. Once confirmed, the headteacher at the prim;
PRU identified up to ten child participants who met the participant critexél éble 7. Parents
whose children were identifidaly the primary PRU headteacher as potential participants for the
research studywere approached during a school gathering at the end of the previous academ
year. On this ozasion, the researcher introduced and explained the proposed research to tt
parents/ carers in detail, using the information provided on the parental information sheet (se
Appendix D) before gaining parental consent. Parents who were unable to attesgbdmably
were contacted by the PRUOGs a ddyioverithe teleghone r
before sending the information sheet (Apperd)xand the consent form (Appends) through
the mail. Informed consent of child participanégppendix H, whose parenthad consentedo
their participation in the stugdywas gained dumg individual sessios during which child
participants were formally introduced to the researcher and the research project using the stud

information sheet (Appendi®).
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Once parental consent was gained, the primary headteacher at theoRRldtedseven
staff members whoatight or supportd the identified child participants every week. Adult
participants were asked to attend a meeting during which the findings of teetieel child
participantsd dat a Kyendethe pesearshesty twasdoutlihetl iy then d i
researcher using the staff information sheet (AppeRjlixQuestions or concerns about the study
were addressed during this meeting. Adult participeotspleted the consent form (Append)x
after the presentation. Schedules far #emistructured interviews with adult participants were
arranged in accordance with their work time allocations. All adult participant interviews took place

at the end of th school day after all the children had left.

3.7.4Child participants.

Seven prticipants (three boys/four girls), took part. At the time of the study, all participants
were aged nine to ten and had been attendin@Ri¢for at least one school terras shown in
Table8. None of the children haah Educational Health and Care Pland all had been excluded
from their primary school due to reasons concerning their disruptive or aggréstiaviours
towards school staff or other pupils. The child particip@imst language was English, and they

were predominantly of Caucasian heritage



Table 8

Child ParticipantsDescription

Child participant initialg(initial altered) Gender | Age Time at PRU (approximately)| Previous education setting
EZ female |10 One term Mainstream
zY male 9 0.5 years Mainstream
EX male 9 0.5 years Mainstream
W female |9 1.5 years Mainstream
SV female |10 One year Mainstream
LU female |10 One term Mainstream
TT male 10 0.5 years Mainstream
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3.7.5Adult participants.

Seven adult participan{six females one malgtook part in the interview processt the
time of the interview, all participants had been working at the PRU for a minimum of one academi
year. Adult participants included members of support and teaching staff as well as senio

management

3.8Data Collection

3.8.1Methods.

Robson and McCartar2Q16 described qualitative research as largidyible regarding
the way in which the research or data collection is conducted, yet almost all research within
social consuctivist realm ses qualitative data collection. In line with the aim of this research,
qualitative methods were deemed to offer a detailed and descriptive account from the perspecti
of those involved in the studirPbson & McCartan2016§. Therefore, PCHelly, 1991 methods
were used with the child participants to guide them througluéea Teacher DrawingAppendix
J). Conversely, a sensitructured interview/AppendixL) was used with adt participants to gain
an understanding of how useful or valuable they believeltita Teacher Drawingechnique to

be for understanding pupisiews

As outlined in the I|literature review,
traditionally relied on interviews. However, interviews, as well as-werbal interviewing
techniques, have been found to place significant demahdsothb linguistic and cognitive
capabilities on pupils from economically disadvantaged backgroundsitmddverse chilhood
experiencesMordock, 200). Theldeal Teacher Drawingechnique was designed to attend to
these concerns and encourage pupils to reflect on their tgaghiérelationships by visually
presenting what &y aim to conveyerbally. Furthermore, it was considered that talking about

their teachepupil relationships could trigger off negative emotions. Therefore, the drawing
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component was introduced to reduce the participants need to verbally expresspieenes
thusalowing them to 'depersonalis’ the situation by focusing on fictional characters instead of
specific individuals. Also, this method adopted strategies deemed to facilitate vulnerablé pupils
ability to interact in interviews, such as askiindirect quesons about hypothetical teachers,
allowing the child participants to communicate through a very structureebpksd activity and
using nonleading questionsMordock, 200). Therefore, by employing a structar drawing
activity along with a PCPKelly, 1991 method which embedded strategies suggested by Mordock
(2001, it was hoped that the disadvantages associated with participating in interviews wer

redwed for the chd participants.

3.8.2ldeal Teacher Drawing.

Burnham 2008 considers drawing to be a helpful strategy to support children of all ages
for whom talking may seem embarrassingaakward. Through the application of drawing, the
verbal expression can follow at a slower pace than in standard conversation patterns, there
allowing children to express challenging aspects of their experiences at a speed that is comforta
to them Burnham, 2008 The echnique used in this study draws on this principle and the
literature identified in the literature review. It aimed to expand our understanding of the usefulnes
of PCP based drawing techniques on teachnagtige and developing further understanding of
excluded pupi |I-swpivli erwesl aotfi dresalkcihps. Al i gning
Drawing the Ideal Self ec hni que, Wi | | i éDmawirgrdéal $thootdclmigue ( -
and the researcfindings by Hilton (2006), Hart (2013), Jarvi&(0(8), Loizidou (2009) and
Trotman et al. (2015), the technique used in this saimdyloyed a new version of an established
technique to expl ore e x-pupurdlaiahshipsy maméldeddeal i e

Teacher Drawindechnique (Appendix J).

The Ideal Teacher Drawingfocused on seven distinctive elements which explore

participantéh y pot het i c al per ceptiidoenalo0df ttehaecihre ro.i dBes
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literature in this fieldthe method was deemed appropriate for its eviedased background of
successfully wusing drawing techniques to
concept of the drawing and sestructured interview allowed the children to discussrtheié i d e ¢
and -odheal 6 t e ac htms and consgyuctyy mthex thanl focusing on specific

individuals and experiences through a drawiaged and nejudgemental approach.

Asan extensi o0200)dDfawingdhe wealdoSela (d Wi | | i ams a
(2007 Ideal Schooltechnique the Ideal Teacher Drawingechniquesimilarly employed a
drawing techniqgue to safely explore c-heal) dr ¢
teacher in relation to the childparpcae nt s6 current and pr eypupibus
relationships. The research by Moran (2001) guided the structure of the newly developed drawir
technique used in this research and featured elsnsgmilar to those used in tirawing the
Ideal Selft echni que. Il n particul ar, the el ement
Mo r a Dréawsng the Ideal Sele | ement s of 0t he biggest fe
Il nspiration for the el ement of dmélankadsi
Drawing Ideal School n whi ch they asked students to
t hi n g or nanidealtahdeideal school. The remaining four elements echoed the repeating
themes which emerged from the existing literature anlexa ded pupi |l sd vi ew
related to 6teachingé and 6rel at i opplcétionmk 6 .
drawing and senstructured interview methods, this research aimed to identify factors
contributing so0o0puphksdbesnhdt amdt 6worldedld t
Teacher Drawingechnique. Additionally, the researchmad to explore if the technique offers
useful information to teaching staff and if the findings can impact on their practice. Finally,
through this process, the research aimed to provide a new technique which can be used
professi onal s views abeuktpeir celatenshpps with teaclkders in a etmiehdly

and northreatening manner.
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Similar to Moran 2001) and Williams and Hank&007), this technique was heavily based
on the thery of PCP Kelly,1991). PCP methods explore the participants' subjective world view
and focs on the partiggants' actual words, labels and construbtst they assign to their
experiencesRurr, King, & Butt, 2014. In this study, the child participants were asked by the
researcher to complete a drawing of their imaginary wfea best/worst teacher and discuss
concepts about this idea (Appendix In order to enable the child participants t@whtheir
perception of the i maginary best/ worst tea
teacher they would notdie t o havedod, and in contrast to
of teacher they wo Uelvadtddtailskvere dbt@ined througlbaskind-therchild e
participants to draw and comment sevendistinctelementso f t he te asmdqRCP O s

(Kelly, 1991) methods, while the researcher noted down the participexdst words

At the end of the drawing activity, the
(Salmon, 194) process of deciding where their current and previous teachers are in compariso
to the drawn examples. Temsure confidentiality and protect the child participants from potential
scrutiny, teacher6s names wer bngpracdss exptoredthed e
child participant s 6 -puplrelationships threughoaf sesipfajsestions, v e
whi ch wer e adap206ldDrawingotime Idsbd $eechiique. (These questions
focusedonhe chil d participants anticipation of

t eacher 60 reetima Potential foichapge that the child would like to see in their teacher

pupil relationships were then discussed within the space afidihédual session.

3.8.3Semistructured interviews with adult participants.

Robson andMcCartan 2016 described semrstructured interviews to provide the
researcher with a guide to topics of research interest, whechdalressed within the interview.
However, there is no regulation to the wording orcttrre of the questions, which can be modified

to suit the flow of the interview. Additionally, unplanned questions may be asked to follow up on
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any information provide by the interviewee. Guidance from Robson and McCagahg and
Kvale 2007 informed the interview structure and questions of this-stmctured interview with

adult participants. A copy d@he interview schedule is presented in Appemdix

3.8.4Procedure.

Following the initial recruitment procedure (see Recruitment section), the actual date
collection with the child and adult participants was conducted at the beginning of the 2019/202
acdemic year at the primary PRU. With parental consent acquiretgdbarcher attempted to
build a rapport with the child participants by joining them in their lessons, supporting the childrer
with their schoolwork and participating in their playgroundnga and activities. Once a rapport
seemed to have been establistbd,researcher approached the class teacher to inquire about &
convenient time during which the identified child participants could be taken out of the lesson tt

complete the study befotke child participant was approached directly.

The first part of lhe individual sessions with the child participants focused on informing
them of the research project and their right to withdraw, before asking them to sign the conse
form. The ldeal Teaber Drawingtechnique was completed within the same session atetllas
approximately 70 minutes, during which comfort breaks were offered to all participants as ani
when it seemed appropri at e, Aaquiet pperm ghich dfferdan t
table and comfortable seating arrangements within the prim@ty, vas used for all child
participants interactiond.he child participants were provided with two blank sheets of A3, one
blank sheet of A4 paper and two pencils and an eraser to cornipdteal Teacher Drawing
technique. As part of the introductiomopess, the child participants were informed that the
researcher was going to ask them questions and annotate their drawings using the ch
participant sd exact ffenedtodraw images er partedf imagesddsedron
thechildpartigpant sé descriptions for those childr

to engage with the drawing aspect of the technique.
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Usi ng MOO)®mwigthd Ideal Sel§tructurethe child participants were initially
asked to draw and comment on the kind of teacher they would not like to have, before includin
other drawings and comments relatedawen distincelemento f t h e t eThecshcend 6 s
drawing asked the child gecipants to draw and comment on the kind of teacher they would like
to have and again include drawings and comments related setka distincelementsof the
teacherdés role. Finally, estdathewwmnstaridbedsashetwere r
placed on either side of a landscape orientated A4 piece. The child participants were then askec
consider the qualities of thaturrent andoreviousteachersbefore placing a line on the scale to
indicate this. Th child participants therommmented on where they would ideally like each teacher
to be on this scale and what things they think the teachers could do to get to the identified pla

(AppendixJ).

Individual semistructured interviews with the adult paipiants were conducted ona#
sessions with the child participants were completed and examined by the researcher. Adt
participants who have worked with the child participants for more than one academic term wer
asked to attend a meeting during whicle tollated findings of thechild participantswere
presented (AppendiK), and the research study was outlined by the researcher using the staf
information sheet (Appendi{). Following this meeting, adult participants weequestedo read
and sign theconsent form (Appendix) which asked them to participate in an intervithat
focused orexploringthe potentialusefulness of thikleal Teacher Drawingechniqueupontheir
teaching practice. During the intervieadult participants were asked to consitte usefulness
of the fidings to planning and implementing child centred support strategies. Each interview
lasted approximately 20 minutes. All interviews were recorded ddictaphoneand later

transcribed for data analysis.

All participants who tookpart in theresearch received a letter thanking them for

participating. The researeh aimed to present the outcontesall participants and the child
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participantsd parents dur iHogever e tolthe COVH a y
crisis andthe associated school closures, amendments which are outlined in Appendix R wer:
made The feedback on the stu@lyfindings was presented as a whatea childfriendly format,

using accessible language and visukdsr{cap, 200Ron a PowerPoint presentation.

3.9Pilot Study

Robson and McCartar2Q16 considered pilot studies as an opportunity to identify any
inevitable problems which arise from bringing a research dedigthie real worldthereby testing
the feasibility of the research. Six pilot studies of iieal Teacher Drawingechnique were
carried out for this research with C&YP ranging between the agemefto 14, who attend
mainstream schools. Five primarnhsol children an@ne secondary school pupil took part in this
pilot study. Two of the primary school children were female; all other participants were male.

None of the pupils had any experiences of fikean or permanent school exclusion.

This processelped the resedrer to become more familiar with the technique, including
the PCP Kelly, 1991) methods and the structure which were adapted frorDriéneing the Ideal
Selftechnique to make the participants feel at ease whempletng the activty. Furthermore,
attempting this process with different pupils helped the researcher identify a range of technicalitie
that needed to be considered. For example, while all pilot participants engaged with the techniq
at their own speethe average comglion time was 100 minutes. This experience therefore guided
the time requirements, which were proposed to the PRU primary headteacher. Since each meet
with the child participants was predicted to take a total of three hours, includapgortbuilding
opportunity, it was estimated that tleal Teacher Drawingould be completed within a two
hour session. However, it was agreed that any child participants who required more time 1

complete the activity were to be met again on anathg.
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3.10Data Analysis

This research aimed to explore d)h i | d p aaconstructs qf theirtteadeupil
relationships and 2) how useful or valuable adult participants believddakeTeacher Drawing
technique to be fornderstanding pupi@views. The researctherefore focused on identifying
t hemes and patterns wi t hsohteathbirpil celatiohskips pach t i
emerged from thédeal Teacher Drawingechniqueas well aspatterns in adult padii pant ¢
perception of the technique. @sequently, a method of data analysis complimentary to the
collected information was chosen for this research. The data analysls/idasinto twoseparate
phasesthe first phase focusedn t he exami nati on |lddal Teacher ct
Drawingsandthe second phase focused ontth@scriptiors of the information obtained from the

adul t par t-gtreciurpdaimetvievés. s e mi

3.10.1Thematic analysis.

Thematic analysis is a method of data analysis which allows the researcher t
systematiclly identify, organise and recognise patterns or themes across a set of qualitativt
information @raun, Clarke, Hayfield &Terry, 2018. A reflexive thematic analysis approach
(Braun & Clarke, 200% was adopted in this research. This approach addresses the research de
from a qualitative perspective. It encompasses qualitative ontological andmepoieal
positions, whereby meaning is explored 1) within the context of the situ&jamrough the
existence of multiple realities and 3) with consideration of the reseérahftwence on the data
(Braun & Clarke, 2018 A reflexive thematic analysis considers an inductive process, whereby
codes evolve thrahout the coding procedure and may be changed and adapted throughout tt
process of data analysis to gain a greater understanding of the developing themes. Therreseart
thereby provides a coherent interpretation of the data, which is guided by thewmldudickground

and knowledge. Within this research the themes which emerged from the analysis whel
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approached from a semanti c o nterpretad befycmatwnat theé e
participants have sai@(aun &Clarke, 2006Braun, Clarke, Hayfield & Terry, 20}8which was

in support of the PCHKelly, 1997 theory,which underpinned this research. For the current study,
data analysis wascar i ed out following the O0six phas
constructing themes, revising, defining themes and producing the report as ooyliBedun,

Clarke, Hayfield and Terry2018 p. 852)

3.10.2Familiarisation.

Following the data collectioof the first phase of the study, the researcher was able to
familiarise herselfwith the complete data sdty reading and analysing thieleal Teacher
Drawings Throughout this phase, the researckeorded thoughts and emotional processes while
attempting to remain curious about the information which was read and analysed. Particulz
attention was paid to drawings which were produced uhéern st r uct i on of t he
verbal descriptioro f t heir dédworst and Obestd teacher:
held while drawing thes&xploring these assumptionsrther, samples of the transcripts and the
Ideal Teacher Drawingsvere shared with two peers to gain a greater insigbtthe data by

considering each otherdos perspectives.

Once the data of the adult participantsrecollected as part of the second gbaf the
study, the researcher was then able to fa
reading andre-reading the interview transcripts and listening to the audiotapes of the adult
interviews Thoughts and emotional processes were agamrded throughout this process, with
particular attention being paid the assumptions the researcher held abootlexs d ed pu
experiences of their teackheru p i | relationshi ps, as wel | e
thoughts on gaining pupds v iFeowsl.owi ng Br aun, Cl a2018 . 853H a y

recmmendation, a few glasses of wine were consumed during this process.
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3.10.3Generating codes.

At eachphase, lte data was then systematically and thoroughly organised around similar
meanings and reduced to fragmentsnodiges and textsising the MAXQDAsoftware program
designed for computarssisted qualitative data analysis. This software supports dcegsr of
coding and labelling parts of the data to highlight emerging patterns. As highlighted, an inductiv
orientation to the data analysis was takethis research, whereby codes evolved throughout the
coding procedure and were not based on priosideancepts or theoriegdrry, Hayfield, Clarke,
Braun, 201). Furthermore,asemti ¢ or fAsur f ace o | phedeaithinthie di 1
research which captured the parti cidwhathes 0

participants hd preciselysaid Braun & Clarke, 2006Braun, ClarkeHayfield & Terry, 2018.

As part of thegeneration o€odesduringh e c hi | d p aandlysis;thepataere s 0
separated into 6worstd and Ob edsdpdratelyadéine vignr
the research questiarThe reseaherinitially intendedo generate codes within the seven distinct
elementsof each drawing sethowever, the familiarisatioprocesses highlighted the emergence
of similar codes across the different elements. Each drawing was systematically and tiiorough
organised around similar meaninfgsm all the seven distinct elemeniThesimilar segments of
texts and imagewerethenc oded using the chil dr easthiswas x a
believed to most accurately reflect the semantic coding metlmockflect on the influence of the
researcher's interpretative choicasd develop a diverse range of codes, samples of data were alsc

coded by two peers.

The generation of codes duringh e a d u | t dafeanalytsdas imvolped the sgstematic
organis#éion of similar text fragments in each interview transcript. Againyéisearcher initially
intended tdragment texts angenerate codes based on the respdinsech of the five interview
guestions. However, the familiarisation process identified adatt participants responded to

aspects of each of the five interviewsstions througbut different times of the interview and not
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always in response to theternded questionSimilar segments of texts from each transcript were
therefore coded using wordgich reflected the senrstructured interview questiongith which
thesegments appeared to align. Again, to reflect on the influence of the researcher's interpretati

choices and develop a diverse range of codes, samples of data were also codeabgstwo p

3.10.4Constructing themes.

This stageexplored the different themes which emerged from the coding process, which
were tested out in relation eachcomplete datasébur i ng t he analysis o
data, codes which emergedinindid u al c¢c hi | dr e n écBunkedvithwades gcsossw e |
the data sdb construcbverarchinghemes. Codes which did not appear to align with others were
clearly marked and later reviewed with two course peers before a final decision about thei
relevance to the data and research question mede. In line with the inductive approach,
emerging themes of the child participantso
themes which provided coherent informaticoncerningthe research andontained a central
organising idea that engsulated a meaningful pattern remainddéhe MAXQDA software
program was used to design thematic maps which provided a visual presentation of superordin:
and subordinate themes and the potential relations hetlveseHowever, duetothe o f t wa r ¢
restictions when analysing images as data, the original drawings created by the child participan

were also reviewed angsedas guidance during this process.

During the data analysis of the adult participamserview transidpts, all codes which
emergedacross the different transcripvere again analysed and then chunked togétheneate
overarching hemes. Similar to the childrenbds dat:
to review and groughe colkected informatiorusingan accessible formafgain, codes which did
not appear to align with others weskearly marked and later reviewed with two course peers
before afinal decisionabout their relevance to the datad the research questisras made.

Emerging themes were ahged throughout the constructing phase. Only themes which provided
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coherent informationconcerningthe research and contained a central organising idea that

encapsulated a meaningful pattern remained.

3.10.5Revising themes andlefining themes.

Braun, Clarke, Hayfield and Terr2@18 considered this phase of the data analysis to be
particularly important. By revising and defining themes, the researcher can ideosiéntmch
overlg with one another, do not directly relate to the research question or fail to provide a centre
defining theme. Each theme was assigned a clear description which outlined its scope al
boundaries to gain a thorough understanding of each identified theotedefined theme was
then checked against the data set to confirm consistency across the wathas tadentify and
explore any outliers for which the theme did not apply. A thematic map was used to gain a cle:
understanding of the theme relatednasd identify anysuperordinatéghemes which related the

subthemes.

During the data anal ysi sieme hamasiwere asdigndd do |
groups to allow the reader to gain a clear and concise understanding of what the themes aimec
capur e . As part of this process, the resear
for theldeal Teacher Drawinghemes to adhere to the outlined epistemological position and the
theoretical PCPKelly, 1991) approach Wich aimed to give more value and significance to
constructs expressed by people in marginalised positions. However, threeghcheand peer
supervision, different terminologies were chosen for the superorduhedé Teacher Drawing
themes, as these welbelieved to allow the reader to gain a more precise and succinct
understanding of what the themes aimed to capture. Theghald t i ci pant s6 | an
used for the subordinate themes of litheal Teacher Drawingo maintain an aspect of the Ichi

par t i woicp withih teedindings.
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The theme names of t he a dsighdadtoplewtheireadepta n
gain a concise understanding of what the theme aimed to capnaéding an accessible
representation oftheadultpar ci pant s 6 r edrpcnedsindesviewsgothe rebearchsre r
chose to utilise the terminologyn@ phrases used in the interview questions to define the

superordinate themes of the adult particip

3.10.6Producing the report.

The final ghase of producing the report considered the whole process of data analysis b
reviewing all previous phas and the identified literature (Braun, Clarke, Hayfield and Terry,
2018 p.857) to assure that the finkemes captured the data and answered the research question:
A restructuring of themes therefore oaaar within this process, particularly in cases where a

guote did not appear to demonstrate the point well enough

3.11Ethical Considerations

Adhering to the Health and Care Professions Council guidelid@s5 and the British
Psychol ogical Societyds ( BORfsthe reseactieaimed to dgroteata r
participants from any harm doss and worked towards protecting all participamisli-being,
autonomy, privacy and dignity at all times. These ethical principles underpinned both the desig
and process of the research. Ethical approval for this research was sought from the Tawistock
Portman Trust Research Ethics Committee (TR&Ppendix S) The head of the PRU unit and
the primary PRU headteacher were informed of the research at separdtefémeemeetings
during which the research project, implications and benefits of seareh on the child and adult

participants were disissed in detail.

All participants were informed that participation was voluntary, with parents and child
participants being informed that not taking part in the research will not have a detrimental effec

on the quality of education the child participargseive at the PRU or otherwise. Furthermore, all
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participants were made aware that they may choose to withdraw from the research at any point
to December 2019, at which point the data was transcabddinonymised. While the research
process did nahvolve the acquisition of participam@sames, individual children or staff members
who were mentioned by name by the participants were anonymised in the transcription process
protect confidentialityParticipants were also informed that confidentialguld be maintained
unless there was evidence to suggest concerns regarding the safety of the child or other peo
(BPS, 2014, at which point confidentiality had to be breackethd t he school 6

officer had to be inelved.

Children and adult participants were debriefed at the end dtida Teacher Drawing
technique and the sesiructured interview, respectively. Additionally, parents, children and adult
participants were invited to attend a presentation at theoétthe academic school year 2019/20
which was adjusted due to school closures following the CGMU2risis (see Appendix R for
planned changesYhis presentation outlined the research findings amtl steps for thddeal

Teacher Drawindgechnique.
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Chapter 4 - Findings

4.1 Overview
This chapter aims to present the results from the data collection stage of the study. Tt
contents of this chapter are in reference to the three research questiorsl anitlirn Research

Methodology and Desigithapter, which were:

1. What are the keynemes of an ideal teacher construct for children attendiigl®
2. What are the key themes of a ndeal teacher construct for children attending a PRU?
3.Howusefubor valuable do the adult participant

views?

4.2Data

The data used to answer these research questibastthe themes which emerged from
the childp ar t i ddeg &eaches Drawingand the adult paricpant s & 1 nter vi
These findings will be presented as superordinate themes and subordinate themes which link
the different aspects explored through ldeal Teacher Drawingnd the staff interviews. A total
of nine supeordinate themes enged from thddeal Teacher Drawingfour for the ideal (best)
teacher and five for the nadeal (worst) teacher. These superordinate themes and subordinate
themes are representative of the inductive approach used when analysing dmel dae presented
in the thematic map below. The data was based on tltk chil a r t quotespvhich tveredtaken
verbatim as part of thileal Teacher Drawing ec hni que and the adul
provided during the staff interviews. Any nasnand other identifpg characteristics were

changed in order to maintain anonymity.

The seven child participants, who attended the PRU on-#@rhdl basis, and whose ages
ranged from nine to ten, were initially asked to imagine and then draw or conmiet kand of

teache t hey perceive to be the 6worsté. Furth
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to other teachers, teaching methods, behaviour on their worst day, break time behaviol
relationship to students and the most noticetbitey were also reecded. This was followed by

an exploration of the opposing construct, which asked the children to draw or comment on the
i maginary Obestd teacher and explore the se
Child particpants then rated thigorevious and current teachers to indicate where these lie between
the types of teacher they perceive to be t
identify why they placed the teachers at the chosen point on theaschlghat could chaye to

make those teachers more |ike the 6bestod t

The adult participants, who were school staff members who had worked at the PRU for
minimum of one academic year, attended a feedback presentation which outlined the resear
study and a summary dfie findings based on the information provided by the child participants
during theldeal Teacher Drawing(see AppendixK). Adult participants who attended the
presentation were interviewed to gain an understanding of their perceptiomldeal Teacher
Drawingt echni gue. I nterview questions consider
of the techniques to 1) gpapil relatiorghips, R)ighidng am 6
understanding of childréngerception ofteacheipupil relatonships and 3) exploring the

relevance of these findings to the adult particip@mactice.
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4.3Research Question 1: What are the key themes of an ideal teacher construct for children
attending a Pupil Referral Unit (PRU)?

This question aimed to ideify the childparticipant dncepts of their ideal (best) teacher,
including their perception of the teachero
staff and students as well as their teaching style and approacsttoctured schoolrie. Six of
the seven <child participants completed th
superordinate themes emerged, as presentEdyime 6. The figure identifies the superordinate
themes and subordinateemes of the data. Each theme, as outlined in the findings, drew on
sections of the c¢ompl |dealdebchérDawirngegchnigue.albehorer p
of the themes was arranged accordimghie frequency at which the chidrticipans discussed

individual factors of their OWFgwsd7d t eacher
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1.1 Plays with children

1) Interaction with children }~ - 1.2 Talks/ chats to children

3.1 Women

{ 3) Visible features 1.3 Looks after children

3.2 Desk -
| 2.1 Does not show or hides a bad
day

Best teacher

4,1 Greatest teacher

{ 4) Professional relationships | 2.2 Fun teaching

4,2 Checks in on other teachers

2) Teacher gualities } - 2.3 Everyone gets to learn stuff

—{ 2.4 Rules

2.5 Creates space for children at
their desk

Figure6.Key t hemes of the O6bestd teacher construct for children att
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Figure7.Wordcloudkof most frequently cited words f o

4.3.1Theme 1: Interaction with Children

This first theme incorporates values that reflect the way the child participants wished thei
Obestd teachers to interact Thistheme wabidentified m a
all six chiidpar t i coibpeasnttés 6t e a c twasr furthiee diviwed drego the riolowing
subordinate themes of 1) Plays with children, 2) Talks/chats to children and 3) Looks afte

children.

4.3.11. Plays with children.
This least detailed, yet most commonly discussed subordinate theme, was referenced to
five of the six chilThrercdhs | dbent & etpowadlear t

g ame s dJodgetbalda,isd Boe d o rstdk in the mudlwith them or play with them in the
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classroom. These informal interactions focused predominantly on physical activities and appear:

to be a vital aspect for the majority of the child particip@ietachempupil experiences.

4.31.2Talks/ chats to childen.

The child participants felt the communication between them and their teacher to be
significant andvital aspect of their teachg@upil interaction. Caring teachers, who ask the children
guestions about their emotional and gehexlbeing, were thé&ind of teachers that four of the
children described as their Obestdé teacher .

be mindful of thec h i | dhaeedsrard snterests.

For one <chil d par twas pgstiautaty,impdaset.i Thigwa® mastl Kk ¢
clearly stated by this chilclhhfiy6 amd cs 0 nvays e
O0hi 6 to student s andhjd Parttipant [GPB,p. 259.0Amother achilch g ?
reported theib be st 6 t e aciher widways line a chat abeud stuff that | like and

interest mé CH2, p. Bl).

4.31.3 Looks after children.

The third subordinate theme, which emerged from this superordinate theme, considers tt
childpartici pantsodo pr ef edtemteteer énmtional welbaink, @alsoxarev h
for thec hi | dprheynsdisc a | wel |l being. Oof the six <c¢h
drawingdé, three children deswhobbédooksi afd
The O6bess 0s ¢ ma clikelpsthemchild@n)when they are sad and when they get
hurt and has |l unch with {hbes abdIlknows sometting b e
iswrong CHG6, p. Z3) was one of thegrticipant® ¢ o m.rArother child describedite i 1 0 b

teacher as «omaomerdwhy(CRAemsB4r uddl es o
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4.3.2Theme 2: Teacher Qualities

The second theme of 6éteacher qeatéiddfromithe s 6
chil drenbés Obestd teadHhHersirxesphansdeas nadrsd Ofbee
theme encompassed a total of five subordinate themes. The subordinate themes identified for t
theme were 1) Does not have or show a thay, 2) Fun teaching 3) Everyone gets to learn stuff,

4) Rules and bCreates space for children at their desk.

4.32.1 Does not show or hides a bad day.

This subordinate theme incorporated aspects of the tyfgadfepupil relationship the
children valuedIn particular, five of the six children spoke of relationshifth teachers which
demonstratedeatures of mutual respect and care. For example, one of the child participant:
reported t heibre d&shoenset oo ¢t iehaltohmerd waoul d | i ke t
get them tea or coffggvhen they had a badcady )CB6, . 23). Other children spoke of being
able to notice when the O6bestd teachet wgou
(CP4,p.®7) ora Itbe t 6(GRBpeBde r &n da catl smoi cée , (GPWL,tp 258).0 0 k
One child cormentecthatt hei r per cept i on obksomdoere whoha s bad t

day, isgrumpy towards other adults, but not the child@€R4,p. 267).

4.32.2 Fun teaching.

Based on the comments from fi ve epfiewhohe
of fers a combination of t e acsmartbapard sompugertgantes e
(where)everyoneges t o (AR, psB)u,f fube®dksiagds d me wr i tten wor
(CP3,p. B4 as wedidtingamr stdfcCR®p. Z70) aactiitie® like games CR4, p.
267) . This type of teaching wmakdegcl € dnby

258& CP2,p.B1) . Only one chil d rweydnatgive the dtudents ainy 6 |



92

paperwork CP4 p. &7), while the majority of the children valued a combination of practical and

written learning tasks.

4.32.3 Everyone gets to learn stuff.

The third subordinate theme was discussed by four of the six children and concerned tt
t eachbdtytdosupport studentsod | earning during |
a prefeence for an individual teacheupil interaction to supportthe h i | deareing,0as best
descri bed lhen dsomeorse iscsthugglingd, :stieedbest teacheryould go over and
help thend CR5, p.270). Similarly, another childle s cri bed t heir Obest
w h osits qvith students during lessons and go on lagiops( C P284), again showing a

preference for proximity to the teacher.

4.32.4 Rues.

From three of the six childréngperspectr e , the Obestd teach
behaviours through setting rules and boundaries as described by thisstiel(best teacher)
would say stuff | ike O6Put vy ou mdcbnaeugothe poard)h e n
with my péePtnip.g&78i.onWhiiol e another child desc
s 0 me o n & she{llest teacthegees students inside at break, she would tell them to go outside,
and i f they dogwvéthemlaslip denh e rCPH @ Z0) A thitd dhild defined
their best t e a cdbes nottalgpeogleofhalldche émewaid@skdthem questions
l' i ke 6Why did you dd (@83t Qnéphildal¥dhakedaisoutvardo® n g
for positive behaviour. Thischilddedesre d t hei r best t eacltgaudma s
stuff like choosing games and activities when gtvehrevard ar
point® CH1, p. 38). On the other hand, another childnce i der ed t heir 0b
someone whananages behaviours by helping children to settle into the lesson and be ready t

| ear n b ythingatdo calmidowdy CR4, p. 38).
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4.32.5 Creates space for children at their desk.

Being thought abouand kept in mind byheir best teachers was something two of the
children discussed. For one of them, it <cor
t e a cdeskrCB1, p. 38), as shown ifrigure8 while another child described theredi teacher

keepinghe chi | db6s t €®3dpy Bdeas depidied ifrigure8.e s k  (

i

Figure 8. A spot to Si. Figure 9. Teddy on desk

4.3.3Theme 3: Visible Features
Recurring visible features, as cogee by the child participans, concerned
teaches gender , physical a tpacheng space o e¢he dassidoon. Mhes

theme therefore encompassed two subordinate themes of 1) Woman and. 2) Desk

4.33.1 Woman.

With the excepp n of one chil d, al | children de
while one child spoke of their O0bestd teac
repeatedlyi tabebhdddoéasnda by all felned furtherp a r

details regarding the teacher's age@ngkearance d e s c r i byionugn gt haennd(C&e adu

p. 64),0r s o me amiles avtoh @X2,{. B1) as depicted ifrigure 10.
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Figurel0.6 Best 6 teacher, woman

4.33.2 Desk.

Allsixchii dr en described their Obestodé teache
cl assr oom, w h i essential things &, ®.P2dssuch &sen laptop, a mouse and

possibly a picture as depictedrigure 11 below.

Figure 11.Best teacher anceh desk
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4.3.4Theme 4: Professional Relationships

The fourth superordi nat eéabiltyetoreaintaix giféctive e s
professional relationships with colleagues and knowing how and when to seek advice from the
peers. Thisthemeo 6 pr of essi onal relationshipsdé was
records and was further elied through subordinate themes of 1) Greatest teacher and 2) Check:

in on other teachers.

4.34.1 Greatest teacher.

All six children spoke of gsitive features, outlining how other people would perceive this
Obest 6 QtehasgrdGedrd s ay: O6She i s t hoéCPH p. Zradregret t
words one of the children used to ddaa©therbe
children spoke of t hei r redlpncesandhaseabahvdtinteache®d s ¢

(CP1,p.38) and frehdly beicasise 8heGCR2, p. B1).

4.34.2 Checks in on other teachers.

Two of the six children also discussedthr O best 6 teacher to be
teachers questisn s u cAne yaushavidg a good or a bad dédyTR6, p. Z23). This child
described their &bes praperly eice and kind to ather teach@&€R6N €
p.27r3). Equal y, another child spoke of tak(s®3tothemo b e

(otherteacherg bout t e &CPHhp.BY).st uf f o
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4.4 Research Question 2: What are the key themes of a nateal teacher construct for
children attending a PRU?

Thisesearch question ai med t o i d-+deatteathgr, t h
including their perception of the teachero
staff and students as well as their teaching style and appmaailtuctured school time. In this
research, al | seven child participants com
five superordinate themes emerged, as presenteHigare 12. The figure identifies he
superordinate themes and subordinate themes of the data. Each theme, as outlined in the findin
drew on sections of t he c ldealpleaehereDdwidgecbniqset 6
The order of the themes was arranged according to the fregaéwhich the chidl participants
di scussed individual f ac t(seerigure@3d).Alltchildparticipants o r s
offered a broad range of descriptions and examples for this part of the activitsequently
reflected on their experiences of teaepapil relationships from their previous school. These
experiences were discussed with the drieih and the appropriate PRU staff members upon
completion of the activity; however, to protect the children anonymi t vy, d e

experiences were not recorded as part ofdbal Teacher Drawingechnique.



4.1 Lazy

T + 4) Teaching qualities }7

4.2 Lots of hard work

5.1 Pretends to be nice around
other adults

— 1.1 Just not nice
- 1.2 Ignores children

4{ 1) Interaction with children }» | 1-3 Bossy

1.4 Watches out for children being
bad

1.5 Nice to some children

5.2 Adults do not mind them «{ 5) Professional relationships }7

5.3 Bossy with others

2.1 Gender

Worst teacher

4{ 2) Visible features }~ - 2.2 Moody or angry

2.3 Desk

3.1 Punish you

4{ 3) Behaviour management }» - 3.2 Shouts or tells children off

3.3 Strict

Figurel2. Key t hemes of the 6éworst teacherd construct
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Figure 13.Word cloud of most frequénl v ci ted word.s for oOwor st

4.4.1Theme 1: Interaction with Children

The first t heme of 6l nteraction with ¢
di scussed theme identified from the chtal dr
of five subordinate themes. The subordinate themes identified hyehest not nice, 2) Ignores

children, 3) Bossy, 4) Watches out for children being bad and 5) Nice to some children.

4.41.1 Just not nice.

From six of the sewen thtei l6dwvoers@sd peraxcphe
enmmpasses a variety of undesirable character traits inclddidgnes8(CP3, p. 83 & CP4, p.
266) and beingharstd (CP7, p. Z5) or dhastyp (CP3, p. B3) . One chil d descHt
teacher as someoe w h o always dct(spifferently to me and pushes my butt@R2, p.
260). Anotherc hi | d described their 0 haoshantear teaherh e

student sé st ud&CRV,p.28ondt trust her



99

4.41.2 Ignores children.

Fouroftheseven chil dren described their Owo
t hem e inotheally talking to ¢he students and if he does talk tffehwould tell them to
do their work or else no play feenyear® CR5, p. 26), or be someon& h avouéd not listen to
yowd CH7, p. 25 ,talk éver people and talks overéne and be sdmeosmeE&t wdh.
other side (of the story/ incident)and would ask what happened but would not believe
studenté GP1, p. 7). This teacher would also beraseonewho ignores potentially dangerous

b ehavi owouldjustdet childrén get on with kicking dodr€R6, p. Z2).

4.41.3 Bossy.

Being 6bossyd was a description used by
teacher. One childlabel ed t hei r wor st treatatbhenmpupils)assa slavé me c
wh o h anvake hérfod woo r s t dinnér,ecaok dne clepn for h@rCR4, p. 6). Another
child spoke of their 06 wo tebpedple(pupila)o hdgup, dasiuff s o |
whenthebellgetsd@p and b e sgoefsechildren the jobs and let the kids walk arodnd

(CP6, p. 72).

4.41.4 Watches out for children being bad.

Three of the seven children spokeefd | i ng t hat the O6éwoonest o
who targeted them or other children, in particular during unstructured learning periods such &
break and lunchti me breaks. One child desc
de outsidgduringbreak times)doing watchegwatching)the k d s é see i f 6 CHVey
p.2715 . Another <chil d r epwarttcend ptehoep | Gew ohres tdbo et se

he can get them in trouldéCP5, p. 26) . Equally, a thirsdochiladh
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someone Wwheouttvod e | spyi ng on the childrené to

other childre® a s d digured4belav @GP3, p. B3).

Figurel4.6 Wor st 6 teacher with spy goggles sp

4.41.5 Nice to some children.

Three of the seven childrendpe of t hei rasheviomgtHo mea@arcd ew
to other children, yet not necessarily o6ni
someone W 0 sorsetini®es nice to some studéntsand t hat t hi giveyoaac h:
sticker (even if super good ( @.P275) . Another child reporte:q
Geally nice with some studebtR1, p. 37), while one other child e p o r t athdr studerdst ¢

dondt midnadrizse OCPY, @.B6.her ) 6 (

4.4.2Theme2: Visible Features

Similar to the Obestd teacher records,
concer ned t hé gemerophysitaléappeagance and the teasheaching space in
the classroom. Based on the visible features disdusgeall seven children, three subordinate

themes emerged, includirig Gender 2Moody or angry,and 3)Desk
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4.42.1 Gender.

Exceptfot wo chil dren, all <children describe
labelled using a variety of diffenet descr i pt ors such as o060l do
Some children offered further details regarding teaches age an@ppearancelescribing them
a snasty, ugly, disgustiigCR3, p. B3) or someone who hasrribles k i n spbt$ exepwvheye,
glasses and who is old and thil€R1, p. 37) as depicted ifrigure15 0 r  w Haoge, fasandd

scruffy like Mrs Twidb CR4, p. 6) as shown ifrigure 16 below.

Figure 15. Female worst teacher, old Figure 16. Female worst teacher, fat

Only one child spokexplicitly of a male teacher when discussing their construct of the
O0wor st ¢gwhileeamothdr ehild chose not to assign a gender constructiidiea of the
oworsto teacher. The <chil d whlabel@dchsma suglyp e d nd |
t hat t hi slongrailsandacareh ad @oené bdrainzals G5, p. 26) as depicted

in Figure17 below.
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Figurel7.6 Wor st o t.-eacher, mal e

4.42.2 Moody orangry.

When discussing their o6worstdéd teacher c
teacher beingr salmey (@2, wiB@y 6 s 0dne shows asildents,o
confuse them and get an@rCR7, p. 25). In particular,onedhl d spoke of t hei
being someone who c hrade ®aise veryhgaickiy, me haary idrel o o
aggr ea s liroketldeir desk on their first day berse one of the students annoye®heR3

p. 263) as shown ifFigure 18 below.

she broke ;
M diple. oM baur st clﬂu‘-x:,

Lﬂ-l'-ﬂwrme ‘*‘““L"";‘ skadials mwjuk Wt

Figure1l8.Br oken desk oaof Oworstoé teacher
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4.42.3 Desk.

When asked to des crcassmomiebkefivetoiioersavéndchildrena c
described this desk using vilos s umoebspoaisgdsting . One chi l d spok
d e s k messy, With hairbrush and cream because she has badGK®, p. B0) while another
child repor t adalyméssy(withgjsikn kt oe vbd&@PyHw.rBe&) mes@dwn in
Figure19.Ontte ot her hand, two chil dr en snothikgeut o f

paperwork anda) computer or{the)d e J&P&, p. 25 or | utdydedbeCR&Im 220 O

Figure19.6 Wor st Gesdéegke ac her

4.4.3Theme 3:Behaviour Management

The third theme of dédbehaviour management
participantsspoke of different behaviour management strategies which occurred inside the
classroom, on the playground and duri@gchespupil interactions around the school. This theme

is separated into three subthemes of 1) Punish you, 2) Shouts or tells children off and 3) Strict.

4.43.1 Punish you.
This subordinate theme was discussed by all seven children and frecaperkn of in
greatded i | . One child descri bed t hwould puristvgou fort 6

looking aroun@ apumish éveryone for talking and keep thei Tine child further reported
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thawhed you dondt f{Owibs Bt wald elayw tostiy)in sewhen you
slow working and confused what to answer she would keep&ou {n §.275)., Being kept inside

as a puni shment was also discussed by thre
dell them(children)to do theirwo k or el se t hey ¢ am@Rb6, p.dB) ort o

t hat t h might noteer lbt &ids gadto lunch and eat lunch in front of Gh€RG, p. Z2).

The third chil d s p ok eotleme(herjoatifor breakwiblacagdeniallyt e a

hurt someon& CR2, p. B0).

A further three of the seven children spoketoh e o6 wor st 6 t ghgscdl er
puni shments. On ehey iwod srt @pma retpecdnetr Hpavta yo twh e n
move and pinch my arm and drane across the concrété€CR1, p. 7). Another child spoke of
their oOoworstoé t e awilhtakeitoutdn the ehilde, she wilhhit thém@Ra, 6
p. 266) as depicted ifrigure20 which was similar to the report of the third child who spokthe

owor st 6 t eacher snmadkstmeghilddn@OR8,@.MB68). who 0

A=

(V)
S

Figure20.6 Wor st 6 teacher punishing child
Finally, one child spoke of if yoeweretatkingg r s
she would not allow it and tell you to sthup and stand inthecornérl ook i ng €&R2, t h

p. 260) as depicted ifrigure 21 below.
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Figure 21. Punishment for talking

4.43.2 Shouts or tellchildren off.

Shouting and being shoutedoaitdold offfbby t he o&éwor st 6 bydoarofh er
the seven children. One ashei dgr e o oseovtea bothh e |
adults and childredé CR5, p. 26). Another child spke of their shauatst €
student§ a n d Wwhergdther)students get angryshe would tell méhe child)offé6 CR7, p.

275 . Similar comments were reported by the
asbeing someone lwotell®them offi  ashalits & thedh ( C €H3, p&B7 & p. 263) saying

t hi ngBONOT RGTHAT AGAINS  (,(Q.FE3).

4.43.3 Strict.

The description of a 6strictd teacher v
descri bed t h etricth ER2cphBO) themthdr ghild apoke 6f their impression of the
owor st & eti magc lrseorme o n e w hsd doswraandsdo papdarwor because kaan ¢
talkingp and that the O0wor &thlkngatallajeshde yourwakCR3Jp.n o't

263).

4.4.4Theme 4: Teaching Qualities
The fourth themesodofrétkeachsnghgquahitdre
teacher s approach t o t e a ddhdimogwo subdrddnatsthemesr o

namely, 1) Lazy and 2) Lots of hard work.
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4.44.1 Lazy.

Five of the seven chbitdaehedeasr sbmdohaé
or lazy. One childabelledt he O6wor st 6 teacher a sdowodkmreyoun e
ownd a n dsoroetirheyg he@®) you when you ask hgr ( @®.R275), Another child spoke of
the o6wor st 6 oheawh emowwensh(ing)dhtmelass properly and justisitheir
seab theydwould forget about the class, stay inside just leave to door open so the children ca
comebackid, and tnotelywono wabhekp idihe chaér CR6, p. 22) asdepicted by
a different child inFigure 22. Similar behaviouwas described by another child who reported the
6wor st 6 t e ac h evould@usteashis buegersand leateahe ldoard on fideeze b e ¢ a

the wouldndt teach pias(@lpapertoanawsed CRE,p.\28. t hem (¢

Figure21.6 Wor st 6 tea.cher being | azy

4.44.2 Lots of hard work.

Three of the seven children also spoken
dardd ( @.P&B), tickyworkd ( @.R75),0nechi | d al so spoke of
giving the children work whictheywo ul d not u n d e stademsiwduld ask thgm n

(worst Weatheird: you say, 66 ( @R®Ht wunder st ant
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4.4.5Theme 5: Professional Relationships

The final superordinate theme concerns the relationshiphitee participantdelieve the
owor sto teachers would have with other adul
namely 1) Pretends to be niceand other adults, 2) Adults do moind them and 3) Bossy with

others.

4.45.1 Pretends to be nice around other adults.

Six of the seven children described t he
differently around othercau | t s . For exampl e, t wo cheriasdr i
s 0 me o n e frientlyto ather tedchedsCR2, p. 80)  ohats to other teachers trying to be
niced CK1,p.37 . Conversely, two other chil dwhen d
conceal s t hevery, vewytnibe withyottr leachansgor péople who watch him in the
classroond CH5, p. 26) or by hiding away the cooker and washing machine which the children
uswally use to complete the teaclsechoresCP4, p. 86). At hi rd chil d repot
teacher to be someondvopretends to be helping with other teachers and pretends to chat nice

stufo CR3, p. B3).

4.45.2 Adults do not mind them.

Four of the sevenhild participantseportedt hei r o6wor st 6 teacher
particular their colleagues. Thire st u d e nottsh esra iadd ulhtagt 6 dbom &t @ mit r
(CP4, p. B6) a n dother teaclers tight think siieé wo r s t & niceddeCRE, p. B7) or,

&hink she is goadl CR7, p. Z5). Conversely, another child said that other teacheght say
How are your assbatdbeaet st dac hg(Péwami sgthid striigdiiagnhke r

(CP6, p. 72).
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4.45.3 Bossy with otlers.

Two children reported their Oworstodo tea
do.Onechiid poke of their o6wor st Bossyandtells @hefseacbersp e
what to d@® CR4, p. B6). The second child spoke of thinkingh adme teachers think she

(6wor st bst bas theséyrCPB, ip.tB0).

4.5 Conclusion

Overdl, the children participating in this study emphasised a preference for teachers wh
i nteract with children through play and d
emotional wellbeing. Preferences for differentiated teaching and learniogwumpes as well as
clear rules and boundaries were also discussed, along with favouritism for teachers who keey
clean and tidy desk and positive professional relationships with their colleagues ofethend
the Owor st d t e a ctheehidrew i ghis dtedg asrsonteend whb fias few and
generally negative interactions with children and quickly resorts to a form of punishment tc
manage the childrends behaviour or | earnin
messy and lazysomeone who offers limited or no academic support to students in lessons
However this teacher was considered to maintain more positive relationships with teaching

colleagues.

4.6Research Question 3: How useful or valuable do thedalt participants believe this tool is
for understanding pupil bés vVviews?

This question aimed to identify tlked u | t p avrewsior thepusefulhesstof thaeal
Teacher Drawingechnique, including their views on the usefulness of the technique imgain
children's viewsbout their teachgoupil relationship and an understanding of how to best support
this relationship. A 3@ninute presentation (Append®) outlining the chitl participangdfeedback

from theldeal Teacher Drawingvas provided to thedalt participants biere the interviews. All
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adult participants were presented with an outline of the chila r t i ccollecave feedidack
during the interview. Seven adult participants completed the-stenutured interview. Based on
this data, fourgperordinate thememmerged, as presentedrigure23. Thefigureidentifies the
superordinate themes and subordinate themes of the data. Each theme, as outlined in the findir
drew on sections of the interview transcripts. The ordénethemes was arranged according to

the interview questions (Appendiy.
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— 1.1 Interpretations of findings

3.1 Understand children's point of
view

§‘ \ 1) Reflections on findings ' 1.2 Personal associations to the
{ 3) Relevance of the technique ’— g drawings

3.2 Understand children's past
experiences

i 1.3 Visible bias and stereotyping

School staff interviews

4.1 Rating

2.1 Personal practice

J* 4) Qualities of the technique ’— ST }>

L} 2.2 wider profession

4.2 Unique approach

Figure 23.Key themes of the adult participadisterviews
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The first question posed to tadult participantaskedaboutt he s chool 6s c I
of gai ni rews. ipregpdndedudt pavticipantseported using face to face discussions,
termly questionnaires and student counci l
childrenbés viewseerdpl|l peespebei wehi o fchoblimgei r
experience, friendships with their peers in the PRU and their general wellbeing. The provisio
does not currentlhave an established process whselelst o gain the chil dr

teacter-pupil relationships.

4.6.1Theme 1: Reflectionon Findings

The first theme of O6Refl ecti on Hresgponsesto nd
the second interview question, which asked guhuiticipants to look at the outcome of the findings
and discuss their thoughts on tHeal Teacher Dawing) intervention. The theme is divided into
three subordinate themes of 1) Interpretation of findings, 2) Personal assoeiatid@) Visible

bias and stereotyping.

4.61.1 Interpretations of findings.

All adult participants offered reflections orethhild participar#collateddata and sought
to explain or justify t hoesesdrom thechilgadtsi dags o ot
forinstancet he chi |l dren associating constructs s
of féotwetbworstoé teacher, were reported toc
participantsreported to havdeen surprised by other findings, as illustrated in the following

extract:

di ke, they said that theyoyveéeflikethatwaseealy t h

interesting, cause 1itbés I|ike erlrirnmg d imes 0
somebody that kind of candt c¢ on.takdall Parécipanti t u

[AP] 1, p.272, line 115)
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Other adult participants discussed the chil p a r t iperspgetaves tofstéacheupil
relationships and eflected on the importance of teaclpeipil interactions to build these

relationships, as discussed in the following extract:

dthink thatsalsoer y i mportant, O6plays with chil
you see other people areonthebrdak t y, t hey dondt spenddsHo m
so you don't really gefto) develop a relationshipSo, | think that was also quite amportant
finding. That we need to spend more time, engaging the children outside and this is the best w
i n which we c¢an Thepartuipaat continlied this by sagihgi6pl 6 .t hi n k

most criticd lessod . ( A2973line 3} .

Another participant summarised their thoughts ondbal Teacher Drawingechnique by saying:

0 &ctuallychi |l drends viewpoints are extremel
whatthey feeDo e s n 6t ma thti enrk wheadtr ewed otieiveggt . G t (6A8P0Eh,0 w

line 46).

4.61.2 Personal associations to the drawings.

All seven adult participants commented on aspects of theghald t i «odllgealdata s 6
with which they affiliatedln particular, adult participants reflected on the \esitharacteristics
which the children used to describe their

particularly focused on t he vi stedinltee fdlosviag ur

extract:

d find it quite sad, thistereotyping of somebods old and fat and glasses and you know.
Yeah, t hat I find sad, because | "< O6AB2, gbp

line 82)
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Six of the adultgeflected on teaching qualities the chgdrticipantsidentified in their

Ideal Teacher Drawingsas illustrated by the following quote:

dVhen | saw, when | first saw the best teacher actually, you kind of tick thigs ¢ffA P 3

p. 298, line 48).

While others commented more specifically on their teaching practtt@@w they felt to

align with the Obesto6 teacher.

d mean you know personally, I, I hope that | am falling into the good or nice teacher when
| teach. | mean I, | very much spend adbtime with the children and | mean, | try to go out and
play with hem at playtime and do all those things that actually, you know, that the teachers tha

don't do, the chil dr gnmeplmedd. | i ke about th

4.61.3 Visible bias and stereotyping.
Three of the seven adultsldressedhe stereotyping andender bias, which for them

emer ged f r omolltbéddatacOne ddutpaeticigast reported that:

d wasn't expecting, | mean | can see there's a loewfafe teachers in primary. But
wasn't really expecting it to be a thing, but yeah, prina i t 6s a trend and

respond better to femalesd  ( A2873line 26) .

While another participant reported tbeh i | d p adath o dhave laeant sendewhat

stereotypical, as discussed in the following transcript:

dt's quite,quie st er eotypical some of the perso

know, big bad woldnd all that 6 ( A3ROQline 77) .
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4.6.2Theme 2: Impact on Practice

The second theme of 0l mpact on Practic
correspondence to the third interview question which asked adult particimafdsk at the
outcome of the findings and reflected on how tbéatedinformation from theldeal Teacher
Drawing technique might impact on their professional practice. The thessedwided into two

subordinate themes of 1) Personal practice and 2¢Mgicbfession.

4.62.1 Personal practice.

All seven participants reflected on how the findings from Itteal Teacher Drawing
technique can impact on their professional practiceanUgading and listening to thelkated
childpari c i p a n theéadult partiaipants reflected on specific behaviours and interactions

they would like to include more frequently in their practice, as shown in the extract below.

d 6d be tlesmaorenagd wowd be tnying to be more greetinging to be more
happy, funny, chatty, not fsomeihinggvithinany fraecticdh u t

(AP1, p282, line 153).

Another participant made similar comments, saying:

d always appoach them in a very playful way, but | thinkadn increase it a bit moré.

(AP3, p.298, line 47).

Three of the participants spoke of wanting to use restorative approaches in their practice
they encountered children expressing concerns about theletgaupil relationships through the

Ideal Teacler Drawing as shown in the following extract.

@&o, | think something like this would be so beneficial for every single teacher to do becaus

you can then look. We all have to have bad points. Now, we'perfett. So, you could then look
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athowcanwehow can we i mprove it can actually g

what do you think® ( A.R9IB,line A5).

Six participants spoke of the need of being a reflective practitioner, whoabsatheir
interactions and behaviours, makiadjustments as and when required to support these teacher

pupil relationships, as described by this participant:

d mean, | know for myself if this was me, if I'd come out as one of the worst teachers as ¢
example. I'd really be looking at myself and H@an change and | expect the majority of teachers
would probably do the same, | think. | think anyone would want to know that the child thought the

way of them 6 ( A3P9gline 279D).

However, one pattipant raised concerns regarding some profeasios 6 abi | i t \

and respond to thieleal Teacher Drawindeedback, as discussed in the following extract:

d wonder whether or not they miginot take in, and the characteristics. | mean, | think, |
think a good practitioner woufil € Yoot knowtheg an come away going 0
teacher, there is nothing | can do about it, so | think having clear poirBetsl think it's still
good. | thinkit&s still good practicel think everyone shad feel comfortable having that done
professionly;)y ou shoul dnét really be teadégh(ABSE) fp

315, line 149and 67).

4.62.2 Wider profession.

Along with theldeal Teacher Drawingechnique impacting on their gemnal practice, all
adult participants discussed how the technique would benefit the wider teaching profession.
particular, adult participants reflected on the usefulness of identifying the types of behaviours ar
interactions the childparticipantsperceive as positive and the impact of this on the teaching

profession, as discussed in the following extract.
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0 éveryone can really work in a positive way and approach children again more
positively and engage with them arldypng and all that. | bet theyllacan do it if they are in an
education environment. So, we should reall

accordingly 6 ( A2083line63)

Equally, types of behaviours and interactions whichthe chr en assi gned

teacher were also considered as valuable learning opportunities, as shown in the following extrac

And | tltinkakanyboddwsorks in school, you should be able to, ahsort of
get the feedback. You know, dnldink teaching staff should ladble to actually look and then go,
60h actually |1 do that on a bad daydé, O6Act

reflectd ( A.BOB line 33)

Two participants further spoke of how the technique teglp adults move away from a
owhitn chil dé perspecti ve awitha ehitddacanyirmpact onhhe w

behaviour, particularly in cases where the child is at risk of being permanently excluded.

0 éhere are somanychildrgnounci ng out of s c hldrenlatriakn d
of exclusion. If there was to be able to see things like this and realise maybe there could
something so small they could alter and maybe they can just bring that child back in and get the
bad into kind of feeling supported, loved andenenthey want to be and where they need t6 be.

(AP1, p283, line 177).

4.6.3Theme 3: Relevance of the Technique

This theme emerged from the fourth and fifth interview question, wasited adult
participants to rate theingtehvénrieoad®@&s vu
understanding of how to best support teaghaggil relationships. Thadultparticipantsresponses

to both questions frequently intersected and wieeeefore combined to provide a more coherent
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illustration of the peicipants answers. All seven adult participants spoke ofltleal Teacher
Drawingt ec hni que providing them with a great
experiences of theteachepupil relationships. The theme was categorised into twordirtaie

t hemes of 1) Understand childrenbés point o

463. 1 Understand childrendés point of vie

Six of the seven adis spoke of thddeal Teacher Drawindgechnique offering them a
greater understanding d¢iie childp a r t i cpoimg afrviews B particular, adult participants
commented on how the katedfindings showed them the types of things the children nota®d,

discussed in the following transcript:

d mean children notice a lot don't th&youdon't think they are noticing and | think that's,
that's really sad if theythat is happening. And that's all. Yeah, it's just interestiegy intuitive

children, because they actually know that, that kind of stuff is goiidg orf. A.B2®, line 0).

This particul ar participant reflected
subordinate theme, which emerged fromahiéd partcipansbcollatedd at a of t he o6w
Another participant reflected on the teachapil interaction and he challenging emotions, such

as dislike for a person, are noticed by children:

0 dike if you are finding the, it difficult, a child to wovkith them. They do pidkhat)up

and it has areffect onthem 6 ( A3B4/line 99).

This o0ef f e chy®articipast 7,dvassalsouegporediby another participant who
reported theédeal Teacher Drawingechnique to offer them a greater undamsling of what might

beaf f ecting childrends behaviour, as outline

@ you need the kidperspective on how they see, because | think that can have an impac

on how they behave in class, they're going into the class with a teaehactually they're not
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competent with or they feel sort of like, they go in like I've been in a bad mogquhased to the
teacher they say they like, kind of, but you know oh yeah they take everything more relaxed mc

comfortable 6 ( A3B3Hline29.

463. 2 Understand childrends past experie
Of the seven adult participants, four consideredidieal Teacher Drawingechnique to
offer them an insight into the child a r t i opreypoasnstheod experiences anddieerpupil

relationships, as illustrated in this extract:

0 éve don't get to see this kind of stuff and what they personally think and fekab
kind of attributes they may be still bringing in or holding on to from their old schools that they
kind of £el so disengaged from, or feel kind of let down by or pushed out or ousted out from, s

they could still be hanging on to a lot of stufftthieey see ther@AP1, p280, line 98).

4.6.4Theme 4: Qualities of the Technique

Thefinalt heme of O6Qualities of the techniqu
of the Ideal Teacher Drawingechnique throughout the sestructured interview rad their
response to the Likert scaleKert, 1932 as part of gestions four and five of the sestructured
interview (see Appendik). A separate theme outlying the adult participdpésceived qualities
of the technique wsachosen to draw out all responses provided by the adult participants throughou
the interviev and thereby offer a comprehensive sample of their responses. The theme we

separated into two subordinate themes of 1) Rating and 2) Unique approach.

4.64.1 Rating.

Using a one to ten Likert scaleiKert, 1932, with ten being the highestye of the seven
participants rated theleal Teacher Drawingechnique on a seven or higher when asked about the
usefulness othe techniqueigai ni ng chi | dr e n 6txipants vehw sffered@ f

score, two gave the technique a scoreeight two a score ofnine and afifth participant
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differentiated between the usefulness of the techniiguthe currentsetting and other schools.

When differentiating the scores, the papant reported the following:

d 6d say how us;df uwmouiltd issayf ort 6ulss aadtouX e
children aresoopenhe®. The partici pant fBotlinlteons efdvat this i s
can equally do, and outside in schools, | would say like nine bordednde ( A.F233, linep

173).

The remaining two participants chose not to use the scale and instead provided qualitati
answers to express theinoughts about the techniguThe comments of those participants

included:

But no, | 6 m s &.\reallylovedth r (| A.RI5, lineA6h) o v e

While the second participant commented that:

d think it's very high on the scale because, andllgagd to you, | think, I¢ing the children
just say, rather than asking them specific questions, just kind of giving their ideas, it's given yo

somuchmore 6 ( A3B3/line 8%).

When rating the usefulness of the technique in gaining an undergtafdiow to best support
teacherpupil relationshipsagain on a scale of one to témee of the seven participants rated the
technique on amightor higher, with two participants giving it a scoreesghtand one a score of
nine The remaining four pécipants offeredcomplimentary qualitative answers, including

responses such as:

ANell, because it gives you such an insight into what they want and what they need an
how they perceive things. So, you could then adapt to what theyisidet anexpression? So, |
think it's ingedibly useful and it's definitelyould give you more insights into your kids. And then

you would understand better, the relationship, | tlink. ( A.R35, line 472).
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4.64.2 Unique approach.

Three of the seveadultparticipants spoke of tHdeal Teacher Drawingechnique to offer
them a unique understanding of t herepmoftetdthedr e
use of drawings as a useful and fiotnusive method of gaining childrn 6 s vi ews, as

the following extract:

6é think actwually if you, if you just o
some children to just explain how they feel, whereas if they get the opportunity to draw and th
sortoff aci al eéxdpllsysslot matesthiansag ;n t eacher wWRAPH Pt Vv

319, line 51).

Similar comments were also provideddmothemparticipant, as shown in this extract:

d think i tidtrasiveaway o doing itybecausenl hate questionnaires and they
(the childrend o n 6 ays amswer truthfully. Whereas | think with this, after a while, they begin

to just be able to comfortably talk about what something laoks(&Rb, p 312, line 112).

One participant also considered the advantage of an external professional seeking the

viewsfrom the children, rather than a member of staff who has daily interactions with the children

6tods interestvuergkitmd sefe pvihaked hwep 6on. ¢
get this stuff, even from a teacher asking a child, justhec e it 6 s, itdéds tha
that barrier. But from an outsider @asaHilpng
281, line 118).

4.7 Conclusion
On the whole, adult participants at the PRU at whiclclhlel participants data collection
was conducted, responded positively to lttheal Teacher Drawingechnique. While some staff

considered the data to be somewhat stereotypical, all believed it to give them a great
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understanding of the childa r t i @ainp ad \netv andsome explored how the findings offered
them a greater insight into the chifgbrticipants @revious school experiences. Adidult
participants discussed ways in which the findings could influence their professional practice; il
particular, participants sfxe of the importance of being a reflective practitioner to maintain
positive tacherpupil relationships. Additionally, participants reflected on the relevance of the
findings to the teaching profession and how Itieal Teacher Drawingechnique might be
perceived by different professionals in the field. Commenting on the technajuparticipants
spoke positively of its usefulness in gaining an understanding of thepchild t | ciewsam t s
teachetpupil relationships, with somedultparticipantscommenting on the use of drawings being

a unique approackhkiews.o gaining childrenods
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Chapter 5 - Discussion

5.10verview

This chapter aims to:

1 Discuss the findings of this research in relation to available literature in this field;
1 Explore the implicabns of these findings to the role®flucational Psychologists;

1 Discussthestrengths and limitations of the current study.

5.2Discussion of the Findings

This section aims to discuss the findings obtained from the ghédr t i clde@ a n t
Teacher Drawng and the adult articipansdinterviews as outlined in th@reviouschapter. The
contents of this chapter are in reference to the three research questions outlined in the Reses

Methodology and Design chapter, which were:

1. What are the key themes af ideal teachetonstruct for children attending a Pupil

Referral Unit (PRU)?

2. What are the key themes of a fidaal teacher construct for children attending a PRU?

3. How useful or valuable do the adult participants believe this tool is for undkngtan

pupilbviews?

5.2.1Research Question 1

The initial objective of the research was to identify the constructs children hold of teacher
pupil relationshipsRe | ev ant themes were extracted fro
drawingsto answerthe first research questiofrour superordinatehemes emerged from this
activity, including 1) Interaction with Children, 2) Teacher Qualities, 3) Visible Characteristics

and 4) Professional Relationships.
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5.2.1.1Interaction with children.

All sixchidpar ti ci pants who completed the O0be:
thedesbteacher interacts with pupils, including through play, communicatiby lmoking after
the children Previous research i nt teaclkerstidwaddpapils tp u p
value teachers who are kind, fun, fair and trustworthgr{, 2013 as well aghose whaospend
time with pupils supporting them with their emotiondifficulties and learning needd{lton,
2006. Child participants in this research reported on a variety of positive interattatrkeir
ideal (best) teacher would have with pupils, which for them predominantly centred arounc
interactive playThe findings of the current stydire consstent with the findings from previous
studies Graham et al., 203 HHart, 2013 Hilton, 2006 Jarvis, 2018 pupils value face to face

interactons with their teachers during which they desire to feel listened to and supported.

Based on the child participantsd scalir
teacher and asketie childrento rate their préious and current teachers on tleals, it was
encouraging to sethe child participants rating their PRU teachers towards the upper end of the
scale (near the 6bestd teacher). Their reas
elementswhich were also reported in thenpson literature reviewGraham et al., 20)%s
elements of effective practiceuch as staff being friendly and kind to students. A positive
relationship with teachersvhich is built on intgactive play and communication iberefore
fundamentalanby | i stening to pupilsé views, teacl

could improve how they and the school operitar(n & Lloyd, 20085.

5.2.1.2Teacher qualities.

Teacher qualites agi n f eat ur ed i n al | Si X child
encompassed aspects such as O6not showing o
others.The diild particippnt s descri bed their mbh&esd| €880

(CP4, p 267) and helps those students who are struggling emotionally or academically, while alst
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having rules and boundaries in place. These findings reflect existing literature fielthiwhich
has found excluded pupils to value teachers who sugimrtacademic needsli{ton, 2006 Hart,
2013 Loizidou, 2009 Jarvis, 2018 haveappropriateand consistent boundarieddrt, 2013,
make lessons engaging and excitibgizidou, 2009 and suppond u p enhosodal needslarvis,
2018. In addition to being consistent wiglxisting researctihepresentedi ndings also reflect the
Teac her 6sDfE5 20a)whiehrredjsre téachers to teaekll-structured lessons, adap

the | earner 6s st r enrepahdvisurseffedivelyeeds and manag

Based on the responses provided leydhild participants during the scaling activity, it was
again evident that teachers at the PRU were meeting these positive standare<tiddrin
However, some child participants commented on improvements which exgpherezhching of
subjectsrel@d t o the child participantsd current
these particular responses might baumerous for example, hildren who reported these
improvements might b&eling challenged or unchallenged by the curriculumeet &s if their
learning does not relate to their interests or aspirations. On the whole, the findings show that tl
child participants value and seak engaging teaching structure guided by fair and consistent rules
in addition toteaching which is corderateo f t he chi |l drends academ

strengths.

5.2.1.3Visible features.

The visible featureshemeincluded two main facets, namely the teadhgahysical
appearance and their workspace in the classroom. In the current stuchajonéy of the child
participants described their best teacher as a woexaept forone child who did not specify a
gender. This teacher was commonly describe
0tidy deskd. Pr evi pupilshasmtcensidetdt lo wixtph oeec lpwg

their teacher§appearance or workspace; however, PCP basedrcesky Williams and Hanke
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(2007 which explored pupils constructs of their ideal schmind pupilsalso b favour clean

and weltmaintained schools.

While the conceptof appearancdias not been explored in the exstiliterature the
perception ofyoung and beautifo{CP3, p. 26landc | eanl i ness as an O0i ¢
by Personal Constra@®sychology Kelly, 1997). Based on this theory, it could be argued that the
childreninthe st udy hold specific constructs assf¢
per son. Therefore, by dldrgnlnmightihavg held ls@consdioass t
constructs associated with the wotreds Othce stt b

teacher.

Similarly, the preference for female figures as their ideal teacher might reflechitbe
part i giinmag schosl @xperience. Based on the data from the Office of National Statistics
(2019, 78 percent of primary school teachers are women. The likelihood that¢h#deenwere
taught by a male teacher wdih theirexduding school is therefore low. From a PCP perspective
(Kelly, 1991), the child participantdimited, or nonexistentexperience of male teachers would
therefore indicate that these children have not yet had the opportudigyeiop a construct of
mal e teachers. Their condernlUO6tieacbhertmegh

based atheirexisting and presumably frequeskperiences dbeing taught byemale teachers.

Therefore, tlefeatures discussed inghsection presumably provide an insight into the chid
participantdived experiencees nd t heir constructs .dewewectheat e
practical implication of these construatight be more significant, as evittefrom the adult
particippnt s data, which showed that many adul:
depicted 6bestd and 0 wothesinfoimatior providee by thd chidnern n

concerning the visual features of theiragmary teachers should lendled sensiblyvhen
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conducting the scaling task but also when discussing the outcomes of the technique with tl

respected parties.

5.2.1.4Professional relationships.

The final theme identified fromthechiidar t i ci pant sé O&6besnsthe t e
Obestd teacherds professional relationship:
children imagined their Obesto6 teacher to
friendly to other members of school staff ancecks in on them. This concept was again not
explored in previous research but DiEs20I)e pr

which asks teachers to develop functional probess relationships with colleagues.

Surpisingly, when scaling their current teachers at the PRU, child participants deferot
to their current teachersodé professional re
with pupils and theirdaching styles. It is therefore possiblattithis particular aspect of the

teaching profession is not something the child participants considered when constructing the

0i deal 68 deral 6neomacher . |l nstead, chintdexgore i n
their understanding dhe idalt eacher 6 s professional rel atioc
so by the researcher. Therefore, t hese chi

consider their direct experiences with teasheather than interactions they might handirectly
observed. The quality of the professional relationships teachers have with their colleagues mig
therdore not be asrucialto the child participants as other factors, such as their teaching style or

interactions with pupils.

5.2.2Researt Question 2
Theobjective of thesecond research question was to identify the key themes dhitde
part i cnorpideal teacher construct®felevant themes were extracted from the cchil

participant sd 0 wooanswdrthis quesioRive superoddinedaemes graerged
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from this activity namely: 1) Interaction with children, 2) Visible features, 3) Behaviour

management, 4) Teaching qualities and 5) Professional relapensh

5.2.2.1Interaction with children.

All seven children sgee of avarietyof ways whi ch descri bed F
teacher would interact with children, namely by just not being nice and ignoring children, or by
being bossy and waiting for children to be bad anably being nice to other students.elious
researclof pupils exploring negative experiences with teacltenstified similar themes. In those
studies,excludedpupils discussed how they felt ignored, tistened to KLoizidou, 2009 and
picked on Hilton, 200§ or mistreated and misunderstood by staff in their excluding schools
(Jarvis, 2018 In comparison to other rearch in this area, pupils in this research appeared to have
explored thwomrstimatge a@ahegr 6in greater det ai
described how the oOworstodo teacher would be
such adeing rude or nasty, while also ignoring children and spying on them scsae them

misbehave.

Based on the scaling activity completed at the end of the drawing tasks, it was evident th
the child participants associated many character tvetiish they assigned to tltlewor st 6 t
with teachers from their previous schoolis'tvas also evideritom the detailed descriptions the
childrenprovidedo f t h e 0 w @bebavidursahdeirdecabtiens with pupilsSome child
participants used this opportunity to discuss their experiences of their excluding sblyools
making refeences tdheir prev o u s t a&t@owrshamd béhaviourghich resembled those they
chose to draw or report during the activitjhose child participants who discussed their previous
experiences appeared to benefit from using the images and the stfithereechnique texplain
different challenging experiences from their excluding schotiherefore, he opportunity to

discusstheirimagaryo wor st 6 t eacher mi ght hav partiagparntse d
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with the drawing componestproviding them with a gucture to express the experiences

indirectly (Butler & Green, 200)

5.2.2.2Visible features.

The visible features included three fac
behaviourstheir gender analsotheir classroomworkspace.The dildren in the current study
predominantly described theworsteacher as aduglydor dld womardwho keeps @messy
ordisgustingwor kspace i n the <c¢cl assr oo m.eacfendsy mann e
while another child did not specify a gender. Descriptions such as angry and grumpy were al
used to describe h e Otweoacshhedr s 6 behavi our s . ratkesin thgsrfiglds | o
had not explorecexcludedc hi | dr en@rs @fer tepthersdé appear
suggestion as for the earlier finding might be made, whereby the overarching negative attribut
of messy and angry might have been assignedaltiee subconsciousonstructassociated with

t he wor (Kellp 98 st 6

5.2.2.3Behaviour management.

The third theme of behaviour management was explored by all seven children whc
descr i be dtedachercas somenme svhodrequently resortsstiog punishmenstrategies
including isohting students and physical punishment Thé wteactseit wéas also considered to
shout ofterand t el | children off whil e haeaiouiimtge st
school. Previous research has identified similar patterns, with excludeits peporting
experiences of being shouted at and socially isolated by their teatbersiqu, 2009. The
scaling activities (Appendi®) completed by the chilgarticipantsduring theldeal Teacher
Drawing techniqueshowedhat the child participants had frequently encountered teachers in their
previous school who employed these punishment strategies. However, from the scalingiactivity,
was evidenthat simple adaption® thet e a ¢ bebavidus management could havesifieely

influencedthe hi | d p aperteptioniofthie prévieusteaches. With consideration of these
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findings, an assumption could therefore be made that behavioural management through shoutii
physical punishment and social isolation was ont@inost considerable factors contributing to

a negative perception of teachers for the children in this study

One especially interesting observation f
such detailed descriptions of thew o teached s behavi our management
the | ack of detail t h e c lver draiingactivityoThi$ differende d u
was considered from a PQRelly, 1991), environmental and a developmental perspecFrom
a PCP perspective, the lack of descriptive langyager t i cul ar Iy during t
could be associated with the childdegotential lack of experience of positive teachapil
relationships. Kelly1991) proposedthaiper sonds experiences shap
a lack of experienceof positive ineractions with teachers might thereféead tofewer or no
opportunitiedor childrento form their construct of a positive teacher. AlterndyivEelly (1997)
also proposed that some constructs maghist without us having theerbal markers to define
them. The children in this study might therefore have lacked the language needed to describe th
O0best 6 t ecscwhiehrmiglt berdsettimnited exposure to positive language used within
theirimmediate environments.Heww e r , a t hi rd ¢ o mp o n eaxpressive c
and receptive language skiidich might have made participation in the techmeignore difficult
for them.Researclevidence focusing oexcluded childresuggests that this population fremdly
present with unidentified language difficulties, particularly in the area of expressive language
skills (Clegg,Stackhouse, Finch, Murphy and Nicholls, 20Rfpley & Yuill, 2005). Additionally,
previous research which used PCP met hods t
findings indicating that children whosanguage capacity was below their age expectation would
produce fewer constructs than what would be expectekilofen their agéThomas et al., 2031

Thedifficulties experienced by the children in this studight thereforavarrantfurther research
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into excluded chil dr ends a bldedl Tdagher Drawingvbet e s s

supported with tailorethnguagebased strategies

5.2.2.4Teaching qualities.

The theme of teaching qualities featuiech s i x of t h éworstdeacher c |
drawings. Thechild participantd e scr i bed their Oworsté teach
and that the work provided by this teacher would be too difficulbtopdete. Previous research
in this areahas identified that excluded pupils felt challenged by the work demands in their
excluding schoolsHilton, 2008 Jarvis, 2018 Similarly, previous researdound excluded pupils
feeling unsupporté by their teachersLizidou, 2009, which somewhat reflects the current
findings of children describing their o&édwor
their previows and current teachers on the scalaaend of th®rawing Ideal Teachetechnique,
the childparticipantsd i d not di scuss factors relaterd t
support strategiesnstead, the children reported that they wowadenliked lessons to have focused

on thar topics of interest.

On reflection, it was considered that ¢t}
the scaling activity might have been due to the limited structure provided during this part of th
technique. Whil edtheadwer sddawinmg O6ppbaerstts of
structure and guidelines, the scaling activity asks the children to reflect on their drawings and ra
their previous and current teachers without the reseamdmesarily providing any further
guidance or structure. The provision of discussion points focussing on the seven distinct elemer
of the drawings might have therefore aided

technique.
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5.2.2.5Professional relationships.

The final thene of professional relationships was explored by all seven children in this
study. Based on these findingse child participantsnagne d t he oOwor st 6 t eac
pretendgo be nice to other adults, is tolerated by others and would be desardbbedd b 0 s s y
bef ore mentioned, chil dr en owithother professgonalsdas nod f
been explored in previous research. Howether|iterature reviewy Graham et al2019 showed
that excludegupils often felt unfairly treatedy school stafindthat other childrerirequently
received a reduced punishment foisconductggreaterthan theirs By descr i bin
teacher as someone who pretends to be nice and as tolerated by otheiil] freartotipantanight
have attempted to describe similar experi el
wayint he current study, wh (189 theoo whedbyaansricts are e

developedhrough personal experiences.

5.2.3Research Question 3

The final objective of the research wa:c
usefulness othe Drawing Ideal Teachetechnique and if they considered it valuable to their
practice.Relevant t hemes wer e extr act e d-strictumdnnterviews a
to answer the third research questibaursuperordinat¢themes emerged from these interviews,
including 1) Reflections on findings, 2) Impact on practice, 3) Relevance e¢¢hnique and 4)

Qualities of the technique.

5.2.3.1Reflections on findings.

During the semstructured intengw, all adult participants offered reflections on the
findings fromthe ol | at ed ¢ hi Idehl Teaahert Drawingpata rnrhoseodrefletions
includedt he adult impaetripciepant s of the chil d
personalassocat i ons to the drawings and reflecti

responses. Adult participants in this research repahat they expected some of the findings, in
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particular the depiction of tyandtélsvahidden af. t e
However,other findings took the adult participants by surprise, such as the depictions of the
owor st 6 temd woeksgases. Other findings reinforced thel u | t p aexigtingc i p
values and principles, such as tlmportance of direct interactions through play and

communication to build a positive rapport with children.

It was encouragingtohearatlul par ti ci pants trying to ma
even though they had no direct reference point dtiegetdata being anonymised and presented as
a collective. By exploring the c¢chi lpersomah 0 s
comparisons of visual descriptors such as hairstyles, age and gender as well as teaching styl
These comparisons apped toupsetsome of the adult participants, particularly those who felt
that theysomehowesembédt h e Otweoarcshtedr s 6 pbgsmoraé tpbapat
teacher The staff realised that these were hypothetical figures which might resamdnge of
people the children might have been in contact aiitthalso considered that these depictions might

reflect the influence of mdernmedia which frequently depicts the antagonist as ugly, old and
angry.

Other resemblances were taken more p@djit, such as those related toettadult
par t i cpragieenAll adaltswere quick to identify practices whidhe child participants
associated with the 0Dbesitie adulsasodpmeared @aostaket tiei n
collated child partipant®dataas a tick box exercise. Some adult participants reflected on their
oOwor st coasiderdthovatined might sometimesappéan parts | i ke the
was encouraging to hear most adult participants considering and openlgidigchsir perceived
faults and the impact these might have on their practice and their relationship to the pupil:
However, a minority oft e adul t participants appeared t
data and instead focused on naming the ththgy believe to bedoingwellb ased on t h

t eac her 06 sbsalvatioreaised 3ome concerabouthow the technique might liaken up
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by different teaching professionals, which, as the next section explores, is likely to impact on th

usefuness of the technique on teaching practice.

5.2.3.2lmpact on practice.

In response to the third interview question, all adult parti¢gparplored ways in which
theDrawing ldeal Teachetechnique and its outcomes could impact on their professional practice
as well as the wider profession. During the interviews, adult pzatits considered ways in which
they can adapt their interactioasd behaviours to build and maintain positive rapports with
children. Others reflected on how tlikeal Teacher Drawingechnique offers information which
can help and support the restoratad broken relationships between teachers and students. Further
refl ections concerned the i mpact of the te
views of Obestdé6 and oOoOworstodé teachers cenmn hce
Finally, adult participants explored the impact of the teme on supporting children at risk of
exclusion and discussed ways in which the technique can offer a broader understanding of t

childbedds circumstances and experiences.

It was particuldy encouraging to hear almost all adult participants spealeaiftportance
of being a reflective practitioner who is able to analyse their interactions with children and maka
adjustments accordingly to meet eldianshipshOnk dr
adult participant also discussed the possybiit resistance towards the technique and spoke of
how some professionals might struggle to engage with the feedback obtained frédeathe
Teacher Drawing These concerns were shared by tbsearcher and reflect findings from
previous research, that PC&n provide staff with valuable information about students; however,
the | evel of engagement from school staff

progressConnelly, 2018Hardman, 200).
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5.2.3.3Relevance of the technique.

The PRU in which the research was condu
provision, the teaching and theaielationships to their peers through termly gquestionnaires,
individual discussioswith pupils and the student council. The adult participants therefore felt that
the existing strategies alreadyofdt hem gr eat i nsight i nt,someé he
adult participants commented on t $&teachepumlk o
relationships and expressed that this might be an area for further development. All adu
participants spoke of thieleal Teacher Drawingechnique to hae offered them an insight into
the child participant s.¢urthenmorg,acult garicipants @xpressed e
thattheollatedf i ndi ngs hel ped them to gain a great

while also offeringthelan i nsi ght into the child partic

Hearingadultpartci pant s speak passionately of t
chil drenés views was inspiring,; howev eies, [
for gathering c hi-pudirredatiodshipsvWith vossidardtior the lack bf e r
existing research that pr iMunnkg kelayd 28005 ihcouldde e n
speculated that the topiaises uncomfortable feelings not only for teaching professionals but also
for researhers whichmight haveled to the lackof interventions and research in this area. While
the avoidance of this topic might have a variety of possible reasons, it ikamtgo consider that
by evading these conversations, weydemldren the right to gxess their opinions on this matter.
Given the dearth of research in this area and the perceived avoidance of the topic, this thereft
opens up opportunities for furhe r esear ch whi ch mi ght expl
usefulness of this technique arhused with children in mainstream provisions or provisions less

wel | equi pped to gaining childrenbés vVviews.
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5.2.3.4Qualities of thetechnique.

The final theme identified from the sestructured interviews explored adult participénts
perception bthe quality of the technique which they discussed at different times throughout the
interview. Overall, adult participasii response to thédeal Teacher Drawingechnique was
overwhelmingly positive. As evident from other research, PCP based drawing tecbaigbe a
valuableand potent source of i nf or mMaorana200120009f o ¢
school life Maxwell, 2006 2015 MorganRose, 2015Pirotta, 2016Williams ard Hanke, 200y
or themselves as a learn@ofinelly, 2018 The findings from this studyemonstrated that school
staff found theldeal Teacher Drawinga useful technique which offered them a unique
understanding of the chilparticipantévi ews and needs. By using
views, some adult participants commented on dfffisring a norintrusive approach to gaining
chil drenbs perspecti ve. Th eorthasenoflathergtadies whicht h
explored the impact of PCP to elicit perceptions of studedtmrielly, 2018 Moran, 200}.
However, it should be considered that to obtain pépiésvson this bpicin this mannerit might
take external professionals who are not in daily contact with the targeted child to explore

potentially complex tezherpupil relationships.

5.3 Reflections on the Current Research

5.3.1 The IdealTeacher Drawing

The application of drawing can, as previously mentiobeda helpful strategy to support
children of all ages for whom talking may seem embarrassing ovak(Burnham, 2008). In
the current study, the drawirtpmponent was approached differently by each child participant
While some children chose traw an image for each of the sewdistinct elementf the
technique others providedrerbal descriptionsof their imaginaryaworsi and desbteacher and

requested these to be drawn by the researchiee.latter option, which was chosen by most of the
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child participants, rai sed some concerns r
ofthe i | dr e n 6 s. Adilicosatly; by pdmoving the omptunity to participate in the
physical act of drawindrom the child participantghe researcher was concerned that this might
reduce t he c loiekpdessepoténsally chalemgmg aspeatsa speed that was
comfortable tahem (Burnham, 2008However, based on h e r e sobservatiamsalircidild
participantsvho chose this approaskeemed to take pleasure in usingrésarchers drawingof

their descriptiomas a mediator to discsigheir thoughtsSimilar observations were made with
children whoindependentlhydrew their images of teachefherefore, it could be argued that the
drawing aidedhe child participantéability to express their thoughémd that this was perceived

as less awkward than talking directly to the researcher atbeirt experiences with teachers.

5.32 Recommendations for future research.

The current study benefitted from a var
to access an educationalprog i on whi ch f r e q u e n tthrough g\atety efr s
means. Child and adult participants were therefore somewhat famuittarthis information
seeking process. Additionally, at the time of the child participant data collection, all oHilake
spent some time with the researcher inrtlessons or particgtedin playground activities with
the researcher during break and lunchtimes. These interactions aided the development of posit
rapport with the children and appeared to help theshdecure and comfortable throughout the
individual interactios with the researcher. Additionally, it was helpful to have a brief conversation
with each teachdreforetaking the children for the stugas this provided the researcheth an
understandig of t he <chil ddés pr etsoéthetchildparticipants thérefomei n
entered the session in a perceived 6cal mod
should continue to be mindful of the perceived relationship betweerethed t he chi | d
emotional state of md as well as their experiences of recent events which might have causec

them distress, as these are likelytmpact t he chil drends partic
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While most children in this resrch responded well to the technique and wble @
participate in the drawing and answer the questions, one child sttuggimaintain focus
throughout the technigue and requested to
was completd. Also, some children did not engaggth the drawing aspect of the technique but
discussedheir views while watching the researcher draw their descriptionaddition, the
sessions with the child participants highlighted the difficulties they experiediscussing their
teachers, lacking descriy¢ content and words to describe their construttaust therefore be
notedthatt he most rel evant approach or tool wh i
chosenwhen attempting to obtaining h i | d r e n 6sf theie teachepupiliretationships
(Gersch, 1996).The Ideal Teacher Drawingechnique might therefore be adapted through
additional tools such as a word bank to offer children a diverse range of vagdbulaoosdrom
while completing theechnique However, it should also be considered thatltheal Teacher
Drawingtechnigue might not be the mastitabletechnique for all children with an experience of

permanent school exclusion.

On reflection of he current study, the researcher idigadi other potential factors which
were not explored within this study. For example, the existing literature on excluded pupils
identified schochome relationships as a potential risk factor contributing to scheblsans
(Graham et al., 2009 Future research might therefore consider expanding olddaé Teacher
Drawingby includingan elememvh i ch expl ores the &édworstad an
parents or carers. This ght add further depth to the understamiig of t he chi |l d
their teacher. Additionally, future research might choose to focus on exploring the views o
teachepupil relationships with children in mainstream provisions, those at risk of extlas
pupils in specialist provision®revious research which has applied PCP based drawing activities
with those mentioned populations has found that pupils responded positively to those techniqu

(Connelly, 2018Maxwell, 2006 Moran, 2006 Williams and Hanke, 20Q7However, as with the
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current study, future researchers mighte wa
and whether or not it is considereeneficial to mainstream or specialist, primary and secondary
school teacheégractice and understanding of pupeeds. Finally, future research might also
like to explore the impact of tHdeal Teacher Drawingechnique on teaching practice by plag
the teacherdéds interpretation of the techni
of these findings.Abthe santedémeduterareskaechedsanigint chaose td ¢

revisit teachers teee if the outcomes had any lasting aipon their practice.

5.33 Links to Educational Psychology role.

The research into school exclusion shows that permanent exclusions have again seer
yearly increase since the academic year 2013/14. Numerodadaisks relateda the child, their
family and the school are believed to contribute to these increasing nu@hkanarf et al., 2039
Supporting our understanding ofrégk and excluded children and young pe6péxperiencesf
school and irparticular, their relationships with teachers can and should be part of the role of ar
Educational Psychologist (EP). Through gathering these perspectives, Educational Psychologi:
(EPs) can act as an advocate for these children amdhimiterventionsimed at addressing these
concerns. However, this does not discredit the importance of school staff taking on the advoca
role for those marginalised pupils who struggle to engage in those relationships with teache
(Munn et al., 200D The current tool could therefore be used by EPs and other professionals t

gain these views from children in a chiltendly and norAntrusive manner.

One of the issues which EPs might encounter when using thisqaehaithe timelemand
associated with completing all aspects offlnawing Ideal Teachetechnique To address these
potential time demands, EPs might choose to facilitate training on PCP based strategies to scha
and alternative provisions. Developiagc h o o | understantlifig@fdPCP and tlieal Teacher
Drawingt echni que woul d allow staff to gather

ideal teacher and construct interventions which are suited to the pupil and the provision tbey atter
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However,aspevi ously mentioned, caution shoul d I
on the outcome of the technique and respec
Therefore, while the technique has the potential to engeymol staff irthe process of gathering
pupil 6s vi epumsl relationships & ovhl dake a reflective practitioner with an
understanding of PCP to apply this technique and identify outcomes which can help develop tt

pupil 6s r eltaadcheronshi ps with

Along with beingconsiderato f ot her abiltds ogahemmiall dden b s
through PCP, EPs and trainee EPs should also reflect on their knowledge and expeR&Re
when using this technique. While EPs araineeEPsare wellplaced tause this techniquéue to
their extensive knowledge of psychology aaccess tdrequentsupervision the importance of
understanding andmbedding PCP principles when praitg this techniqug¢and others alike)
should not be undesgémated. Tlrefore, while the technique has the potential to provide EPs with
anew,noi ntrusive and accessi bl e t-pupillrelatiooshigs]iti c i
will take a reflective practitioner with experience and great understodirCP teelicit detailed
and comprehensive constructs from children and in particular thoseexyptrience of school

exclusion.

5.34 Limitations.

As previously mentioned, tHerawing Ideal Teachetechnique was weleceived by all
participants and consideredo be a useful tool for undey¥ st e
pupil relationships. However, the study and the technique had certain limitations. One of the mo
noticeable limitations of this techniqueasithe demandhe technique placed on thdild
participant® language capacity. While previous research provided evidence to suggest the
children as young as six years were able to participate in PCP based drawing tectviitaess (

& Hanke, 2@7), it was evieént that children in this study strugdléo verbalise their views.

|l nstead, child participants fregosadrtliy (e
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(CP4, p 267) when exploring their constructd comparison bthe child participandaa and

the datacollected during the pilot studshowed that thehild participantshad used significantly

less descriptive language thetmldren of similar agevho participated in thpilot study. This was
particularly not i c eradmlwviry. Vhierpieviogs rasdarh whibheapptied
PCP based drawing techniques suggested this to be a suitable technique for the work w
neurotypical and neurdiverse pupilsConnelly, 2018Moran, 2006 MorganRose, 2015Pirotta,

2016, it is possible that children in this research required further aids to supgiogadrticipation

in the technique. As previously mentioned, the dseword bank, showing a range of descriptive

or emotive words, might have been beneficialstpportthe childp ar t i cekppeasivéd s 0

language skills.

A further aspect to consider line with the data gathered from the child participants is the
researh er 6 s e x practsingd @GR seategié3 hrough their previous role aritP training,
the researcher habmeexperience of using PCP techniques with children. However, it sheuld
considered that tpractice PCRdequag | y and el i stiudtsinaBafelamtd suppodive ¢
manneyappropriatéraining andoracticearerequired.Thereforethe limited information gathered
about the chil d pa iriddalandmadedl tedchemight eftect motonlg o
their expressive langage s ki |l Il s but al so defailedcangrsctsEhe ¢ h €
findings of this esearch shoultihereforebe considered in light of the resear¢hexperience with

PCP.

Anotherlimitation of this research was the small sample,diaken from a convenient
sampleThereforethe findings cannot be generalidgedhe target populatioof children who have
been excluded from schodHowever, the purpose f this research was
constructs of an ideal and nateal teacheand understand how the collated information from the

children is understood and used by schoof.stdife Ideal Teacher Drawingechnique is believed
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to elicit individual responses from each child due to the nature of their experiences, needs ar

backgrounl.

An addedimitation of the technique concerned the lack of information gathered about
teachepa r e nt relationships and childrends VviEe€
excluded pupils identified schebbme relationships as a potential risictor contributing to
school exclusiongGraham etal.,2090Under t he premi se that par
effective communication with parents or car&#y, 2011, theldeal TeacheDrawingtechnique
could have been used to facilitate an exploration of tegudrentrelab n s hi ps fr om t
perspective. Such an exploration might have provided further insight into factors children perceiv

to be important when developingagbnships with their teachers.

A final i mitation of t h dexisty andl potentatbia e r
throughout the data analysis process. Totlathematic analysis process, the researcher kept a
reflexive diary(Appendix Q for exanple) throughout their whole data collecti@mnd analysis
processto address any thoughts, cenns or biases they might have felt. This allowed the
researcher to reflect and consider their impact on the data and the subsequent dataBraalysis (
& Clakre, 2013 Braun, Clarle, Hayfield & Terry, 2018 While the reflexive thematic analysis
approach encompasses the researcherods iafl
mindful of the shift between their role as a trainee EP aadesearcher. This provedallenging
during data collection process as it required the researcher to ask questions in limeresiarch
guestions and not engagetlve process of joinproblem solving as would be common practice in

the role as trainee EP.

5.35 Strengths.
One of the strengths of this reseaixtis exploratory and evaluative purpose. The current

study involved the development of a new PCP based technique and offeredlaation of this
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technique fromthes ¢ h o o | st af f owh tphaelgalsT pachertDrawimgechnifjure rthe
researcher was able to gain a great-pupil un
relationships and explore factors not previouslyrcs i der e d, such as pup
teacher s appear ance athotherlprefessionalsc These findings have a
added depth to the wunderstanding of -papdicl u
relationships andccould be used to inform future research and sehaeéd interventions.
Additionally, through the evmaation of the techniqyethe researcher was able to gain an
understanding of howseful and valuable school staff perceive the technique to be to #icpr

The current study therefore offers a new PCP based technique which has been deemed usefu
school staff and offers professional spupll ne

relationships in a childriendly and norintrusive way.

While offering anew technigfere x pl ori ng chil drends Vvi ew:
attentont o t he | mportance of gathering childre
experience. As evident from the existing research on excluded pgepitbempupil relationships
are an area of difficulty for most excluded childréilton, 2006 Hart, 2013 Jarvis, 2018
Loizidou, 2009 Trotman et al., 2015. The current study therefore further emphasises the
relevance of these relationships and highlights the importance of including@ueis of those

relationships in professional practice.

Afinal strengthot he research concerns its transf
(Geertz, 197Bof the participan® ¢ h a r g lodateom, cufiure] pdase, and context in which
the research was conducted as well as the teahr@igd semstructured interview process, the
researcher hoped to provide enougfoimation to allow the reader of this work to transfer the

findings to other contexts or settings.
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5.4Dissemination

5.4.1Within the PRU.

All adult participants spoke dfieir admiration for the technique and expressed an interest
in using it in their practice. Some also spakewanting totry the technique in their outreach
projects with children at risk of exclusion, or when children retihe PRU provision. The
headteaher of the primary PRU also requested for the anonymised outcomes of the collated chil
participantédata to be shared with the school so that the information can be used for future sta
training and be made into visuaminders for the provisiotsupporting these developments, the
researcher agreéd present theesearcho all participants and the respective parents at the end of
the academic year. However, due to the current COGMI@risis which has led to schooladures

across the United Kingdgradaptations were made this procesg¢seeAppendix R.

5.4.2Educational Psychologist.

To disseminate the technigue and the findings, the researcher intents totheesesgarch
at the next Division of Educational a@hild Psychology (DECP) conference in January 2021.
Additionally, to allow for free access to the technique, the researcher hopes to have the techniq
and the research publ iiw.Herdhis torhappte, she researchdvibas a
made contet with Ms Moran and is awaiting her response. Finally, the researcher hopes to presel
the research and the technique to the Educational Psychology service in the local authority in whi
the researclvas conducted. If this can not be achieved face @ dae to the COVIEL9 crisis,
the researcher plans to share the presenta

communication tool to disseminate the information.

5.4.3Publication.
The researcher intends to initially publish the thesiagusin online database such as

EThOS before writing and disseminating a research article within a year of passing the Viva.



144

5.5Concluding remarks

Permanenschool exclusions have seen an increase in numbers for several years. Facto
contributing to thigise are considered to be multiple, with poor teaghgil relationships being
one of the main identified factors. A review of the literature revealedattieiugh papers have
been written about school exclusions, relatively little research has expieaetiespupil
relationships. The current study explored the constructs of tepap#émrelationships of children
attending &2RUusing a new version of astablished technique and determine how the collated
information from the technique isunderstooddh used by school staff.
ideal and nondeal teacher were therefore explored through the application of the Persona
Construct Psghology baseddeal Teaching Drawingechnique, while the usefulness of the

technique was deterngd through servrétructured interviews with school staff.

The current study found that the children responded well to the technique and used th
opportunityto offer their views of their ideal and naateal teacher. However, many of the children
had difficulty offering a detailed description of their imaginary teachers and instead provided shor
recurring phrases t o des cespitbthesd diffiouttiesll chid@re h e |
participatel in the technique and provideesponses whicbffered a broader understanding of
their views. Additionally, the current study also found school staff to believe the technique to b
useful in gathering informatiomdeachep u p i | relationships from
gaininformation to nform teaching practice. While these specific findings frorseparticipants
might not be transferable, the reseguabvides evidence to suggéisat PCRandin particular the
Ideal Teacher Drawingechnique, can be used to obtain edckid ¢ h iidwd of theirddeal v

and nonrideal teacher.

Through the exploration and evaluation of tdeal Teacher Drawingechnique, this

research directly contributed to the existing literature into the application of PCP with marginalise:
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pupils. The research alsbur t her highlighted the i mport a
emphasises the relevance of teagher p i | relationships and t he
school experiense By gathering pupiBconstructs of these relationshipspigssionals gai@an
opportunity to understand excluded pu@¥ews and a chance to use this information to transform
the pupilss c ho o | experience by helping teachers

adapt their practice to meet the pupiseds which mighbave previously been unrecognised.

Word count:37.616
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functioning autism during
adolescence: A personal
construct theory approach.

Cridland, Caputi, Jones
Magee (2014)

The paper provides
preliminary steps toward the
application of PCP but does
not actually apply PCP
methods

. Self-construing in former
child soldiers.

Goins, Winter, Sundin,
Patient, Aslar{2012

Participants no longer in
mandatory education, older
than 18 years

. Personal constructs, childho
sexual abuse and
revictimization.

Freshwater, Leach,
Aldridge (2007)

Participants no longer in
mandatory education, older
than 18 years

. Promoting selawareness an(
role elaboration: Using
repertory grids to facilitate
thedrical character
development.

Cruise, Sewell (2000)

Participants no longer in
mandatory education, older
than 18 years

. Personal constructs of male
survivors of childhood sexua
abuse receiving cognitive
analytic therapy.

Clarke, Pearso(2000

Participans no longer in
mandatory educain, older
than 18 years

Search 2)
Articles excluded at database search

Search 2.2 Research did not include a

PCP based drawing
technique. Or did not use a
PCP based drawing techniq
with children and young

1. Selfknowledge and
depressive symptoms in late
adolescence: A study using
the repertory grid technique.

Carapeta Feixas
(2019)

people of manatory school

2. Characteristics of the constru age.

systems of women victims of
intimate partner violence.

Soldevilla,Feixas,
Varlotta, Cirici, (2014)

Badzinski& Anderson
(2012)

3. An exploration of the
identification of implicative
dilemmas and their
relationship to personal
construct theorncongruent
measures of psychological
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well-being in nonclinical
samples.

4. Cognitivefactors in
fibromyalgia: The role of self
concept and identity related
conflicts.

Compaififeixas,
VarlottaDominguez,
TorresVifials, Aguilar-
Alonso,Dada,Saul,Luis
(2011)

5. Midpoint ratings on personal
constructs: Constriction or th
middle way?

Winter, Bell & Watson
(2010)

6.iFeel i ng par t|GraceyPalmerRous,
Personal construction of self| Psaila,Shaw,O'Dell,
after brain injury. Cope,Mohamed(2008)

7.Wanting to Be Better but
Thinking You Can't: Implicit
Theories of Persatity
Moderate the Impact of Self
Discrepancies on SeHsteem.

Renaud & McConnell
(2007)

8. The Abstracts of the 12th Hennessy (2006)
Australasian Conference on
Personal Construct
Psychology.

9. A personal construct theory | Ellis (2006)
view of professionaidentity.

10. Discrepancias do Eu: Brandéo\asco,
Diferencas entre as Anténio (2005)
populacdes n&olinica e
clinica.

11.The reliability and the Babel,

convergent/discriminant and
criterionrelated validity of
three methods for measuring
seltdiscre@ncy.

12.Smoking and sel€oncept in
young adults: An idiographic
method of measurement.

Weiss,Watson,
McGuire (2003)

13.The predictive strength of
personal constructs versus
conventional constructs: Self
image disparity and
neuroticem.

Watson& Watts(2001)

14. Standardization of
interelement distances in
repertory grid technique and
its consequences for
psychological interpretation
of selfidentity plots: An
empirical study.

Schoeneict& Klapp
(1998)

15.The personal constructs of

copng with chronic low back

Large& Strong(1997)
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pain: Is coping a necessary
evil?

16.The meaning of drinking: A
Personal Construct
Psychology exploration of
changes in selfonstruing
over the course of treatment,

Matuszewsk

17.Into the community oback
to the ward? Clients'
construing as a predictor of
the outcome of psychiatric
rehabilitation.

Winter, Goggins,Baker,
Metcalfe (1996)

18.Theories of personality: A | Lester(1995)
systems approach.

19.Personal construct Button (1994)
measurement of sedfsteem

20.Reduced death threat in neg Greyson(1992)
death experiencers.

21.Enterprise trainees' self Gray(1992)

construals as entrepreneurs.

22 Personal constructs of
students witheating disorders
Implications for counselling.

Batty & Hall (1986)

23.Personality and personal
construct logical consistency

Chambers Epting
(1985)

24.Changes in identification
during adolescence: A
personal construct theory
approach.

Strachar& Joneq1982)

25.Theoretical and empirical
meaningof the concept 'level
of aspiration.’

St rRanfanowska
(1979)

Search2.4

1. A Novel Use of Honey's
Aggregation Approach to the
Analysis of Repertory Grids

Rojon,McDowall,
Saunderg2019)

2. Symptom, symbol, and the
other of language: A Jungian
interpretation of the linguistic
turn.

Alderman(2016)

3. Bibliometric review of the
repertory grid technique:
1998 2007.

Saul,LopezGonzélez,
MorencPulido,
Corbella,Compaii,
Feixas(2012)

4. Using contrasting drawings o
pictures as an assessment tc
within a personal construct

framework.

Foster& Viney (2012)
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5. Personal construct

Caputi,Viney, Walker,

methodology. Crittenden(2012)
6. Review of Sexual offenders: | Edmondg2009)
Personal construct thgoand
deviant sexual behaviour.
7. Reuvisiting the performance | Gucciardi&Gordon
profile techniqueTheoretical | (2009)

underpinnings and
application.

8. The repertory grid as a
heuristic tool in teaching
undergraduatpsychology.

Mayo (2008)

9. Nonverbal Techniques in
Personal Construct
Psychotherapy.

Stein(2007)

10. Nonverbal Eplorations of
Construing: Drawing
Menopause.

Foster& Viney (2007)

11.A TAProot of Social,
Personality, and Political
Psychology: Authotarianism
Yesterday, Today, and
Tomorrow.

Suedfeld(2006)

12.Organisations and
information systems:
Investigatingtheir dynamic
complexities using repertory
grids and cognitive mapping.

Brooks,Davis, Lycett,
(2005)

13.Repertory gridechnique in
the diagnosis of learner
difficulties and the assessme
of conceptual change in
physics.

Winer & VazquezAbad
(1997)

14. An exploration of personal
meanings through the use of
drawings: A brief introductior|
to an experiential workshop.

Ravenette(1996)

15.The animal and opposite
drawing technique:
Implications for personality
assessment.

Koocher& Simmonds
(1971)

Search 2.6

1. Investigating the factors
associated with emotionally
based nosattendance at
school from youngeople's
perspective

Shilvock (2010)

2. Exploring and challeging

perfectionism in four high

Thorley(2016)



https://ethos.bl.uk/OrderDetails.do?did=4&uin=uk.bl.ethos.700182
https://ethos.bl.uk/OrderDetails.do?did=4&uin=uk.bl.ethos.700182
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achieving UK secondary
schools

3. Investigating the impact of
parental constructs of school
and school related elements
onthe r chil dr er
of school and school related
elements and their subseque
emotionally based school
refusal behaviour

Smith (2011)

4. Perceptions of self, peeasd
school : the use of mudti
method approach for eliciting
pupil voice inprovision for
boys with social, emotional
and behavioural difficulties

Sines (2011)

5. Exploring te friendship
experiences of year 7 studen
with a visual impairment in
manstream secondary schod

Meehan (2012)

6. Hidden victims of the justice
and education systems? :
giving children of imprisoned
fathers a voice

Weidberg (2015)

7.Young social beings : an
investigation into the social
interactions and relationships
of a Year Five class

Sewell (2016)

8.Upgrading the outdoor spac
of primary schools in Tripoli,
Libya

Shibub (2008)

9. Young people's preferences
for social interaction in terms
of homophily and inclusion : |
critical analysis with referenc
to respect and democratic
decisionmaking

Koutsouris(2014)

10. Front line education
practitioners experiences of
multi-agency School Years
Solihull Approach Training

Sodhi (2009)

11 An exploration of the
experiences of young people
with Asperger's Syndrome,
their parents and their
teachers in Irish mainstream
secondary schools

Killowry (2015)

12."Pass the parcel” : are

managd moves an effective

Bagley (2013)
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intervention : is there a role
for educational psychologists
in facilitating the process?

13. An illuminative study of
curriculum changesm English
language teaching and
learning in Pakistan

Memon (1989)

14.Understanding social anxiet]
: an existential
phenomenological
investigation

Fry (2005)

15. Methodological issues in the
exploration of teacher
thinking about reading : an
evaluation of the reliability
and validity of personal
construct psychology

Smith (1997)

16. Utilising the views of Special
Educational Needs
Coordinators (SENCos) and
the findings of two case
studies to explore the
potential impact of how
young people with Atteion
Deficit Hyperactivity
Disorder (ADHD) understang
and perceive their diagnosis
a study on welbeing

Gribble (2019)

Search 3)
Articles excluded at database se

arch stage

1.The effects of studerieacher
and studenstudent
relationship on school
erngagementan empirical
research in Bulgaria.

Valkov & Lavrentsova
(2019)

Not conducted in the United
Kingdom (UK)

2.Which School for Whom?
Placement Choices for
Inclusion or Exclusion of
Dutch Students With Social,
Emotional, and Behavioral
Difficulties in Primay
Education.

Zweer, Bijstra, de
Castro, Tick, van de
Schoot & Eckert (2019)

Not conducted in thelK

3.Inclusive education for
Internally Displaced Children
in Kenya: children
perceptions of their learning
and development needs in
pog-conflict schooling.

Wanjiru (2018)

Not conducted in the UK

4 Caste and control in schools:
systematic review of the

Welsh & Little (2018)

Not conducted in the UK
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https://ethos.bl.uk/OrderDetails.do?did=18&uin=uk.bl.ethos.696374
https://ethos.bl.uk/OrderDetails.do?did=19&uin=uk.bl.ethos.788398
https://ethos.bl.uk/OrderDetails.do?did=19&uin=uk.bl.ethos.788398
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pathways, rates and correlatt
of exclusion due to school
discipline.

55chool poat fore d
children with conduct
disorders; a qualitative
l ongi tudi nal
need families.

Stevens (2018)

Participants had not been
permanently excluded from
school

6.The perceptions and
experiences of young people
with a BESD/SEMH
classification.

Sheffield & Morgan,
(2017)

Participants had not been
permanently excluded from
school

7.The political dimension of
multicultural social work
education.

Nadan, Weinberg
Kurnik & Ben-Avri
(2016)

Not conducted in the Uldnd
does not explore pmanent
exclusion

8.Fostering Inclusion and
Positive Physical Education
Experiences for Overweight
and Obese Students.

Rukavina & Doolittle
(2016)

Not conducted in the UK an(
does not explore permanent
exclusion

9.Teaching Practe of Physical
EducationTeachers for
Students with Special Needs
An Application of the Theory
of Planned Behaviour.

Wang, Wang, & Wen
(2015)

Not conducted in the UK an(
does not explore permanent
exclusion

10.Optimization as a Dispositive
in the Productin of
Differences in Demark
Schools.

Hamre (2003)

Not conducted in the UK an(
does not explore permanent
exclusion

11 Deaf Young People with
Sequential Bilateral Cochleal
Implants: The Experience of
Parents and Teachers.

Mather, Archbold &
Gregory(2011)

Does not explore teache
pupil relationships

Does not focus on excluded
pupil sbd vVvi ews

12 A Validation of the
Classroom Assessment
Scoring System in Finnish
Kindergartens.

Pakarinen, Lerkkanen,
Poikkeus, Kiuru,
Siekkinen, Rasku
Puttonen & Nurmi
(2010)

Not conducted in the UK

13.Understanding disability with

Al |l an, Smyt

Does not focus on excluded

children's social capital. Mott (2009) pupilsf vi ews
14 How Students Design and | Basu (2008) Does not focus on excluded
Enact Physics Lessons: Five pupilsf vi ews

Immigrant Caribbean Youth
and the Qltivation of Student
Voice.

15 Attitudes, inclusion and Joneq2004) Does not focus on excluded
widening participation: a pupils  vi ews
model of interactive teaching
and leadership.

16 Mentalhealth in schools: Jacksorn(2002) Does not focus on excluded

what about the sté#f

Vi ews

pupilsH
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Search 3.2

1.What are the views of pastorg
staff regarding exclusion fron
secondary school?

Cochrang2018)

Doesnot focus on excluded
pupil sd vVvi ews

2.School exclusions and pupil
identities

Kane (2007)

Does not explore teacher
pupil relationships

3.An Appreciative Inquiry of
facilitative factors within
educational provision
perceived to support
engagement of students
attending a secondary schog
based alternative provision
unit

Looney (2018)

Does not exple teacher
pupil relationships

4.Supporting pupils at risk of
exclusion : an evaluation of ar
intensive, oubf-school,
emotional literacy programme
for key stage 3 pupils

Pratt (2009)

Does not focus on exdied
pupil sd views

5.Toward a contextual theory off RustiqueFomrester Does not focus on excluded
school exclusion : a muiti (2003) pupil sd vVviews
layered view of the interactio
between national policies anf
local school practices

6.Eliciting and foregrounding th¢ Sartory(2014) Does not focus on excluded

voices of young people at ris
of school exclusion how
does this changgchools'
perceptions of pupil
disaffection?

pupil sd views

7.1t helped me when ..." :a Q
methodological sty
exploring pupil views
regarding the factors that
support a successful
reintegration into mainstrean
education following
permanent exclusion

Atkinson (2017)

Does not focus on excluded
pupil sd views

8.Person Centred Planning 'in
action' : exploring with young
people their views and
experiences of education and
the use of Person Centred
Planning in supporting
transition and reéntegration to
mainstream settings

EwanCorrigan (2013)

Does nokexplore teacher
pupil relationships

9.Exploring perceptions of
enablers and barriers to

positive outcomes in a

Taylor (2019)

Does not explore teacher
pupil relationships
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primary Pupil Referral Unit :
the perspectiveof pupils,
primary caregivers and staff

10.Scottish secondary educatiol
from a critical community
psychologicaperspective :
power, control and exclusion

Fox (2008)

Does not explore teacher
pupil relationships

Does not focus on excluded
pupil sd Vvi ews

11 Non-formal education in
Palesine : a response to scho
exclusion

Al-zaroo(1998)

Not conducted in UK

12 Failing children? : a study of
the educational experiences
young people in residential
care

Francis(2005)

Does not focus on excluded
pupil sd views

13.Strengthbased interventions
in secondary school : how cg
they be most helpful for
pupils at risk and neatrisk
of exclusion?

Chatzinikolaou2015)

Does not focus on exclude
pupil sd views

14.Promoting inclusion instead
of exclusion : the
effectiveness of school wide
behavioural irgrventions and
a rich account of school staff
perspectives

Hindmarch(2017)

Does not focus on excluded
pupil sd Vviews

15Using 'Write, Draw, Show
and Tell' to explore theiews
of primary pupils
reintegrating into mainstrean

and speailist provision

Glazzard (2019)

Does not focus on excluded
pupil sd vVviews

Searci3 Articles which were read and excluded from the literature review

1.School exclusion in children
with psychidric disorder or
impairing psychopathology: ¢
systematic review.

Parker, Whear,
Ukoumunne, Bethel,
ThompsorCoon, Stein
& Ford (2015)

Does not explore teacher
pupil relationships

2.Pupil vulnerability and school
exclusion: developing
responsive pastorabficies
and practices in secondary
educationm the UK

Tucker (2013)

Focus on policies and
professional practice,
mentions teachgoupil
relationships aanarea of
research interest yet provide
no findings in this area
mixture of excluded and nen
excuded pupil s
as well as staff. Findgs
show insignificant
differentiation of participant
findings.



https://ethos.bl.uk/OrderDetails.do?did=10&uin=uk.bl.ethos.790938
https://ethos.bl.uk/OrderDetails.do?did=10&uin=uk.bl.ethos.790938
https://ethos.bl.uk/OrderDetails.do?did=10&uin=uk.bl.ethos.790938
https://ethos.bl.uk/OrderDetails.do?did=11&uin=uk.bl.ethos.513719
https://ethos.bl.uk/OrderDetails.do?did=11&uin=uk.bl.ethos.513719
https://ethos.bl.uk/OrderDetails.do?did=11&uin=uk.bl.ethos.513719
https://ethos.bl.uk/OrderDetails.do?did=11&uin=uk.bl.ethos.513719
https://ethos.bl.uk/OrderDetails.do?did=12&uin=uk.bl.ethos.323149
https://ethos.bl.uk/OrderDetails.do?did=12&uin=uk.bl.ethos.323149
https://ethos.bl.uk/OrderDetails.do?did=12&uin=uk.bl.ethos.323149
https://ethos.bl.uk/OrderDetails.do?did=13&uin=uk.bl.ethos.651083
https://ethos.bl.uk/OrderDetails.do?did=13&uin=uk.bl.ethos.651083
https://ethos.bl.uk/OrderDetails.do?did=13&uin=uk.bl.ethos.651083
https://ethos.bl.uk/OrderDetails.do?did=13&uin=uk.bl.ethos.651083
https://ethos.bl.uk/OrderDetails.do?did=14&uin=uk.bl.ethos.666013
https://ethos.bl.uk/OrderDetails.do?did=14&uin=uk.bl.ethos.666013
https://ethos.bl.uk/OrderDetails.do?did=14&uin=uk.bl.ethos.666013
https://ethos.bl.uk/OrderDetails.do?did=14&uin=uk.bl.ethos.666013
https://ethos.bl.uk/OrderDetails.do?did=14&uin=uk.bl.ethos.666013
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=15&uin=uk.bl.ethos.748125
https://ethos.bl.uk/OrderDetails.do?did=17&uin=uk.bl.ethos.774469
https://ethos.bl.uk/OrderDetails.do?did=17&uin=uk.bl.ethos.774469
https://ethos.bl.uk/OrderDetails.do?did=17&uin=uk.bl.ethos.774469
https://ethos.bl.uk/OrderDetails.do?did=17&uin=uk.bl.ethos.774469
https://ethos.bl.uk/OrderDetails.do?did=17&uin=uk.bl.ethos.774469

170

3.Influence of problematic chitd| Lang,Marlow, Participants no¢xcluded
teacher relationships on futul Goodman, Meltzer, & | pupils but their parents
psychiatric disorder: Ford (2013)
Population survey with-gear
follow-up.

4 Exclusion and excluded pupil{ Munn & Lloyd (2005 Does not explore excluded
pupi |l sd& vi-pupils
relationships

5.'Including’ permanently Culham (2003) Does not explore excluded
excluded students from pupil sd vi-pupils
pupil referral units in further relationships

education
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Appendix B

SURE analysis of included papers

Specialist Unit for Review Evidence (SURE)
Questions to assist with the criticabppraisal of randomised controlled trials and other
experimental studies1
This work is licensed under the Creative Commons AttributidonCommercial
ShareAlike 3.0 Unported License. To view a copy of this license visit
http://creativecommons.org/licensesitnysa/3.0/

Citation 1: Self-knowledge and depressive symptoms in late adolescence: a study using the

repertory grid technique. (Carapeto, & Feixas, 2019)

Study design Nonrandomized tal

Yes | Can'ttell | No

1. Does the study address a clearl
focusedqguestion/hypothesis

Yes

Population/Problem? Can you identify t
setting & eligibility criteria?

Final sample 19 (2 male, mean age 17.6)
depression group, 16 (9 boys, mean age ho.!
symptoms group

Secondary school pupils southern Portugal

Intervention?

No

Comparator/control?

Yes, see above

Can you identify the primary outcome?

Clearly defined: lower selsteem for
adolescents with depressive symptoms and
higher likelihoodof intrapersonal conflicts.
No difference between groups faifs(actual or
ideal) and others (identification, and percei
adequacy of others).

2. Was the population randomised?

If YES, were appropriate methods
used?Eg: random number tables, opad
envelopes

Note: The following methods are n
appropriate: alteating participants coil
toss, birth dates, record numbers, day
the week

No

3. Was allocation to intervention or| Not clear

comparator groups concealed?

Is it possible for those allocagrto know| Yes, a prdest established the level
which group they are allocating peofjdepr essi on exhi bited
to? above the mean were grouped into

As above, methods such as alternal
participants coin toss, birth dates, recf
numbers, days of the week will not allg

appropriate allocationoncealment.

depression group
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4. Were participants/investigators
blinded to group allocation? If NO, was
assessment of outcomedibded?

Not clear

5. Were interventions (and| Yes comparison seemed appropriate and
comparisors) well described and enough described for this study
appropriate?

Aside from the intervention, were it
groups treated equally?

Not applicable

Was exposure to intervention a|
comparison adequate?

Not clear, &0 not clear if participants receive
support for their depression symptoms

Was contamination acceptably low?

Yes

6. Was ethical approval sought ang
received?

Not clear

Do the authors report this?

No

7. Was a trial protocol published?

Not clear

Was aprotocol published in a journal ¢
clinical trial registry before participan
were recruited?

If a protocol is available, are the outcon
reported in the papelfisted in the
protocol?

8. Were the groups similar at the start
of the trial?

Yes

Are baseline characteristics provided ¢
discussed (eg age, sex, social class,
style etc.)?

To some extent, only sex and age reported

Are there anysignificant differences thg
may influence study outcomes?

Not clear

9. Was the sample size sufficient?

Relatively small

Were there enough participants?

35 in final study. 357 in first phase

Was there a power calculation? If YH
for which outcome?

No

Were there sufficient participants?

Sample should have been bigger

10. Were participants properly | Not clear
accouwnted for?

Wasfollowup O 80 %? Not clear
Were patients analysed in the groups yes
which they were randomised?

Was an Intention toTreat analysi§ No
conducted?

Was the followup period long enough?

No/ not clear if follow up was conducted

11. Data analysis

Are the statistical methods we
described?

Consider: How missing data was handl|
were potential sources of  bii

(confounding factors) controlled for; Ho
loss to followup was addressed.

Yes but missing data eve not reported ang
follow up was not discussed

12. Results
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Were all important outcomes assessed Yes
Were outcome measures reliable | Yes
objective or subjective measures)?
Are effect sizes, confidend Yes
intervals/standard deviations provided?
Were all outcome maearementy Yes
complete?
Are the authors' conclusions adequat Yes
supported by the results?
13. Is any sponsorship/conflict of| No
interest reported?

14. Finallyéconsi |
Did the authors identify any limitations? Yes, small sample size and abseaotelinical
comparison group

Are the conclusions the same in { Yes

abstract and the full text?
Summary: A detailed description of method and application. However, a greater desc
of the sample could have been provided. A follow up with pagtidgpor intend for furthe
treatment should have been considered given the focus of this research. Thanfipie|
size is surprisingly smalktonsidering the initial sample for the first phase. However, ov|
results are reliable and useful for thereunt study.

This checklist should be cited as: Specialist Unit for Review Evidence (SURE) 2018. Question
to assist with the critical appraisal of randomised controlled trials and other experimental studie
available at: http://www.cardiff.ac.uk/specidlimit-for-review-evidence/resources/critieal
appraisaichecklists

1 Adapted and updated from the former Health Evidence Bulletins Wales (HEBW) checklist
(http://www.cardiff.ac.uk/insrv/libraries/sure/doc/Project%20Methodology%205.pdf) with
referance tothe NICE Public Health Methods Manual (2012) and previous versions of the
Critical Appraisal Skills Programme (CASP) checklists, with reference to the CONSORT
statement.
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Citation 2: A further test of a model of selfreflection with children ages 10and 11(Adams-

Study design: Nomandomised trial

1. Does the study address focuse

guestion/hypothesis

a clearly

Yes, self and others wil
be assigned to the san
poles of bipolar
constructs

Population/Problem? Can you identify the setting &ibllgy
criteria?

163 children (88 qirls
ages 10 to 11.

Intervention? No
Comparator/control? Yes, both age groups
Outcomes? children aged 11 wer

Can you identify the primary outcome?

consistent with all of th¢
hypothesised
predictions.16yearold
children showed sever
significant differences

2. Was the population randomised?
If YES, were appropriate methods usedEg: random numbe
tables, opaque envelopes

Note: The following methasl are not appropriate: alternati
participants coin toss, birtdates, record numbers, days of
week

No

3. Was allocation to intervention or comparator groups
concealed?

Not relevant

Is it possible for those allocating to know which group they
allocating people to?
As above, methods such as alternatingi@pents coin toss
birth dates, record numbers, days of the week will not &
appropriate allocation concealment.

4. Were participants/investigators blinded to group
allocation? If NO, was assessment of outcomes blinded?

No/ not relevant

5. Were interventions (and comparisons) well described an
appropriate?

Yes

Aside from the intervention, were the groups treated eguall Yes

Was exposure to intervention and comparison adequate? | Yes

Was contamination acceptably low? Yes

6. Was ethical approwal sought and received? Not clear

Do the authors report this? No

7. Was a trial protocol published? Not clear though

references are made
earlier research by th
same researcher

Was a protocol published in a journal or clinical trial regig
before @rticipants were recruited?

No/ Not clear
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If a protocol is available, are the outcomes reported in the | No
listed in the protocol?

8. Were the groups similar at the start of the trial? Yes

Are baseline characteristics provided and discussed éegag| Yes
social class, life style etc.)?

Are there any significant differences that may influesttely | No

outcomes?

9. Was the sample size sufficient? Yes

Were there enough participants? Yes

Was there a power calculation? If YES, for which oute8m | No

Were there sufficient participants? Yes

10. Were patrticipants properly accounted for? No/ Not clear
Wasfollowup O 80 %? No/ not clear

Were patients analysed in the groups to which they \ Not relevant
randomised?

Was an Intention to Treat analysis conducted? No
Was the followup period long enough? No
11. Data analysis

Are thestatistical methoslwell described? Yes

Consider: How missing data was handled; were pote
sources of bias (confounding factors) controlled for; How
to follow-up was addressed.

12. Results

Were all important outcomes assessed? Yes
Were outcome measures religb(eg objective or subjectiy Yes
measures)?

Are effect sizes, confidence intervals/standard deviaf Yes
provided?

Were all outcome measurements complete? Yes
Are the authors' conclusions adequately supported by Yes
result®

13. Is any sponership/conflict of interest reported? No
14. Finallyéconsider:

Did the authors identify any limitations? Not explicitly, though the

author refers to potentig
areas for future research

Are the conclusions the same in #isstract and the full text?| Yes

Summary

A detailed research which outlinge effectiveness of PCP based strategies on differen
groups. 'he PCP based technique used in this research offers the researcher tg
information of a large group ofpticipants and analyse thistdaeliably to obtain a greats
understanding of childrenbés ability t
However, the approach to obtain these bipolar constructs might somewhat negate the
centred priniples of PCP Kelly, 1991). A more standard procedure for constructin
repertory grid, focusing on eliciting
the constructs on a scale, might have offered further insight to the development of
in 10-yearold children. However, the results highlight some concerns which might ne
be considered with the population chosen for this current study.
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Citation 3: Using personal construct theory to explore selimage with adolescents with

learning disabilities (Thomas, Butler, Hare, & Green, 2011)

Study design: Nomandomised trial

1. Does the study address a clearly focused
guestion/hypothesis

Yes

PCP based methods can be used to €
selfconstructs of adolescents with learnir
disabilties

Population/Problem? Can you identify the
setting & eligibility criteria?

Inclusion and exclusion criteria are clear

Intervention?

No

Comparator/control?

Yes, with previously existing data from the
Selflmage Profile for childreradolescents an
the plot of the selfimage profile for young
people as these used the same methods.
However, the researcher separates the findir]
in the end and compares two participants
groups construct developments based on the
language skills.

Outcomes?
Can you iderity the primary outcome?

Yes, PCP was used successfully to sup
students to discuss constructs of self

2. Was the population randomised?

If YES, were appropriate methods usedEg:
random number tables, opaque envelopes
Note: The following methods aret
appropriate: alternating participants coin toss,
birth dates, record numbers, days of the week

No

3. Was allocation to intervention or
comparator groups concealed?

No

Is it possible for those allocating to know whig
group they are allocating peopte?

As above, methods such as alternating
participants coin toss, birth dates, record
numbers, days of the week will not allow
appropriate allocation concealment.

Not relevant

4. Were participants/investigators blinded to
group allocation? If NO, was asessment of
outcomes blinded?

No and no

5. Were interventions (and comparisons) well
described and appropriate?

Yes and yes

Aside from the intervention, were the groups
treated equally?

Was exposure to intervention and comparisor
adequate?

Was contamination acceptably low?

Not relevant

6. Was ethical approval sought and received?

Yes

Do the authors report this?

Yes

7. Was a trial protocol published?

Not clear

Was a protocol published in a journal or clinic
trial registry before participants werecruited?

Not clear
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If a protocol is available, are the outcomes No
reported in the paper listed in the protocol?

8. Were the groups similar at the start of the | Yes
trial?

Are baseline characteristics provided and Yes
discussed (eg age, sex, social gldife style

etc.)?

Are there any significant differences that may| Not clear
influence study outcomes?

9. Was the sample size sufficient? Yes
Were thereenough participants? Yes
Was there a power calculation? If YES, for No
which outcome?

Werethere sufficient participants? Yes

10. Were participants properly accounted
for?

No/ Not clear

Wasfollowup O 80 %?

No/ not clear

Were patientanalysed in the groups to which
they were randomised?

Not relevant

Was an Intention to Treat analysis conducted

No

Was the followup period long enough?

No/ not clear

11. Data analysis

Are the statistal methods well described? Yes
Consider: Howmissing data was handled; wer
potential sources of bias (confounding factors
controlled for; How loss to followap was

addressed.

12. Results

Were all important outcomes assessed? Yes
Were outcome meases reliable (eg objective ¢ Yes
subjective measures)?

Are effect sizes, confidence intervals/standarq Yes
deviations provided?

Were all outcome measurements complete? | Yes
Are the authors' conclusions adequately Yes

supported by the results?

13.1s any sponsorship/conflict of interest

None reported

reported?

14. Finall yéconsi der

Did the authors identify any limitations? Not explicitly
Are the conclusions the same in the abstract { yes

the full text?

Summary

The research provides a cleatlme of how PCP techniques can be used with children and vy,
people with learning disabilities. The final results focus heavily on the constructs elicited frq
group of young people with lower language abilities. Areredistribution of the findingsnd
discussion of the findings would have provigegreater understanding of the research. The re
of this research are useful for the curr
expressive and repgve language skills and the fract of these on their ability to develop constry
of self and others.
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Citaton4. The bigger picture: young chil
physical differences (Charsley, Collins & Hill,2018)
Study design: Case series
1. Does the study address a clearly focused Yes

guestion/hypothesis

Young children choose
6fatnessd as
most distinguishing
character tr
character would be the
least likely chosen as a
friend

Population/Problem? Can you identifyethetting &
eligibility criteria?

85 children (42 girls;
between 4.3 to 7.1 years
old) from two primary
schools

in the north of England

Intervention? No, exposure to assessme
Comparator/control? No
Outcomes? Yes, o6fat b,

Can you identify the primary outcome?

andwheelchair users
characters were equally
perceived as different.
Children were more likely
to rejectthe opposite
gendercharacter as a frien

2. Was the population randomised?

If YES, were appropriate methods usedEg: random
number tables, opaque envelopes

Note: The bllowing methods are not appropriate: alternat
participants coin toss, birth dates, record numbers, days
the week

No

3. Was allocation to intervention or comparator groups
concealed?

No

Is it possibldor those allocating to know which group they
are allocating people to?

As above, methods such as alternating participants coin
birth dates, record numbers, days of the week will not all
appropriate allocation concealment.

Not relevant

4. Were participants/investigators blinded to group
allocation? If NO, was assessment of outcomes blinded?

Not relevant

5. Were interventions (and comparisons) well described
and appropriate?

Yes

Aside from the intervention, were the groups treated equ

Was exposure to intervention and comparison adequate’

Was contamination acceptably low?

Not relevant

6. Was ethical approval sought and received?

Ethical approval for the
study was granted.

drenods
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Do the authors report this? Yes

7. Was a trial protocol published? Not clear

Was a protocol published in a journal or clinical trial regig Not clear
before participants were recruited?

If a protocol is available, are the outcomes reported in th
paper listed in the protocol?

8. Were thegroups similar at the sart of the trial? Yes

Are baseline characteristics provided and discussed (eg | Yes
sex, social class, life style etc.)?

Are there any significant differences that may influence | No
study outcomes?

9. Was the sample sizsufficient? Yes

Were there mough participants? Yes

Was there a power calculation? If YES, for which outcon| Not clear
Were there sufficient participants? Yes

10. Were participants properly accounted for? Not clear/ No
Wasfollowup O 80 %? No/ notclear

Were patients analysed in the groups to which they were, Not relevant
randomised?

Was an Intention to Treat analysis conducted? No
Was the followup period long enough? No
11. Data analysis

Are the statistical methadwvell described? Yes

Consider: w missing data was handled; were potential
sources of bias (confounding factors) controlled for; How,
loss to followup was addressed.

12. Results

Were all important outcomes assessed? Yes
Were outcome measures rel@leg objective osubjective | Yes
measures)?

Are effect sizes, confidence intervals/standard deviationg Yes
provided?

Were all outcome measurements complete? Yes
Are the authors' conclusions adequately supported by th{ Yes
results?

13. Is anysporsorship/conflict of interest reported? No conflict of interest
14. Finallyéconsider:

Did the authors identify any limitations? Yes
Are the conclusions the same in the abstract and the full| Yes
Summary

Despi t e t Himitations, sieas adackoos illustrations of children from a blag
Asian and minority ethnic background and the focus on physical appearance rath
soci al behaviours, the study highligh
individualised and nofudgemental way. The study also shows the repertory grid to |
accessible technique for participants as young as five years which is relevant for the
research which aims to expl ore vy o ppnogch.
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Citation 5: Evaluating Personal Construct Group Work With Troubled Adolescents

Study design: three phased randomised trial

1. Does the study address a clearly focuseg
guestion/hypothesis

Yes | Can't tell No

Population/Problem? Can youdentify the setting &
eligibility criteria?

Yes, Seventysix adolescent

(ages 121 5, 28 6
and 48 O6trou
government seconda

schools in New South Wale
Australia, and their paren
and teachers.

Intervention?

Yes, group wdt, weekKly,
during school hours 1.5 hou
long using personal constru
psychologybased
counselling

Comparator/control?

Yes, parents and teachers 3
compare groupg
adolescents

Outcomes? Yes, PCP basl group work
Can you identify th@rimary outcome? deemed affective fo
6troubl edd6 pa¢g

2. Was the population randomised?

If YES, were appropriate methods used?Eg: random
number tables, opaque envelopes

Note: The following methods are not approprig
alternating participants aoi toss, birth dates, reco|
numbers, days of the week

Yes, random assignment
groups, no clear description
how this was conducted

3. Was allocation to intervention or comparator groupsf Can ét t el |

concealed?

Is it possible for those allocating to kmavhich groupthe Ca n dlt t el

are allocating people to?

As above, methods such as alternating participants coi

birth dates, record numbers, days of the week will not

appropriate allocation concealment.

4. Were participants/investigators blnded to group| Not reported

allocation? If NO, was assessment of outcomes blinde

5. Were interventions (and comparisons) well describe| Not well described, only

and appropriate? participant  grouping IS
described. Unclear if th

intervention was appropta
for the studentsieeds

Aside from the intervention, were the groups treg
equally?

Yes

Was exposure to intervention and comparison adequat

Was contamination acceptably low?

Canoét t
t

|
Candalt |

e
e
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6. Was ethical approval sought and received? C a ntdll
Do the authors report this? No

7. Was a trial protocol published? No

Was a protocol published in a journal or clinical tj -
registry before participants were recruited?

If a protocol isavailable, are the outcomes reported in| -

paper listedn the protocol?

8. Were the groups similar at the start of the trial? Yes

Are baseline characteristics provided and discussed (e(
sex, social class, life style etc.)?

Yes

Are there anysignificant differences that may influen;
study outcomes?

No

9. Was the sample size sufficient? Yes

Were there enough participants? Researcher reports a sm
sample size

Was there a power calculation? If YES, for which outcol Not clear

Werethere sufficient participants? Yes

10. Were patrticipants propety accounted for? Yes

Wasfollowup O 80 %? Yes

Were patients analysed in the groups to which they \ Yes

randomised?

Was an Intention to Treat analysis conducted? No

Was thefollow-up period long enough? Not clear

11. Data analysis

Are the stastical methods well described? Yes

Consider: How missing data was handled; were pote
sources of bias (confounding factors) controlled for; H
loss to followup was addressed.

No missing data reported

12. Results

Were all important outcomes assed?

Yes

Were outcome measures reliable (eg objective or subjeg
measures)?

Yes

Are effect sizes, confidence intervals/standard deviat
provided?

Yes

Were alloutcome measurements complete?

No, not across all three phas
of the research

Are the authors' conclusions adequately supported by
results?

Yes

13. Is any sponsorship/conflict of interest reported? No
14. Finallyéconsider:
Did theauthors identify any limitations? Yes, gender distributior

sample size, analysis

Are the conclaions the same in the abstract and the

text?

Yes

Summary

The research did not provide clear information on the PCP based therapeutic inter
and instead focused on the evaluation of the intervention using PCP based strateg
research isery detailed and provided useful information relevant to thidyst
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Specialist Unit for Review Evidence (SURE)
Questions to assist with the critical appraisal of qualitative studiesl

This work is licensed under the Creative Commons AttributtidonConmerciatShareAlike
3.0 Unported License. Twew a copy of this license visit
http://creativecommons.org/licensestfiogsa/3.0/

Citation 6: Using personal construct psychology to reduce thesk of exclusion. (Hardman,

2001)
Study design:Single Case study
1. Does the study address a clearly focus¢ Yes Candt 1tNo
guestion/hypothesis
Setting? Mixed comprehensive school in Gateshg
Perspective? Exploratory (but not clearly stated

perspective of child on self andPCP can
have positive impact on his behaviour

Intervention or Phenomena Intervention using a range of PCP ba
strategies from prolonged involvement

Comparator/control (if any) No

Evaluation/Exploration School stafffeedback questionnaires b

their answers are not shared in the study
2. Is the choice of qualitative method Yes, case study of individual pupil
appropriate?
Is it an exploration of eg behaviour/reasoni| Yes of behaviour

beliefs)?
Do the authors druss how they decidedhich | Yes, appropriate detail of Persor
method to use? construct psychology approach and rea

for application

3.Is the sampling strategy clearly describeq Yes, clearly described and justified
and justified?
Is it clear how padicipants wereselected? Yes, research conducted as part of refe
to the psychology service

Do the authors explain why they selected th Yes, to gain an understanding of how
particular participants? construed his behaviour

Is detailed inform@on provided abouj Yes, sufficient detail provided about tl
participant characteristics and about those \ participant

chose not to participate?
4. Is the method of data collection well Yes, very detailed description of sessi

described? and interviev process with staff
Was the setting appropriate for dg Yes, information collected at scho
collection? attended by participant

Is it clear what methods were used to coll Type of methods are clearly describ
data? Type of method (eg, focus grou however not clear if recording tools we
interviews, open questionnaire et@nd tools| used

(eg notes, audio, audio visual recording).
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Is there sufficient detail of the methods ug
(eg how any topics/questions were gener:
and whether they werdlpted; if observation
was used, whether the context described
were observations made in a variety
circumstances?

Yes,detailed description of each techniq
used during the intervention, providj
information of length of sessions and sp;
in which it was conducted. Releval
information provided about intervie)
guestions given to school staff. Howev
information on stdfinterviews could hav
been more detailed

Were the methods modified during the stuq
If YES, is this explained?

Yes, dependdn on each session 4
participants involvement, techniques w
altered to address the participants net
This is explained isufficient detail

Is there triangulation of data (ie more than ¢
source of data collection)?

Yes feedback was sought from eohstaff

Do the authors report achieving dé¢ No,itisunclear if 8 weeks was a previou;
saturation? set time frameare a saturation point
5. Is the relationship between the To some extend

researcher(s) and participants explored?

Did the researcher report critically
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions
collecting data.

Researcher explores role of Educatio
Psychologist but appeats jump betweer
EP role and researcher role. Resear(
described herself as advocate for
participant

Were any potential power relationshi
involved (ie relationships that could influen
in the way in which participants respond)?

Not clear, participant appears to &
responded positively to intervention

6. Are ethical issues explicitly discussed? | No

Is there sufficient information on how th No

research was explained to participants?

Was ethical approval sought? Not clear, parents consented to

involvement.Case study does not appeal
have universitylevel ethics approval

Are there any poteratl confidentiality issues
in relation to data collection?

It is unclear if the participa6t ®ame was
changed. There are several identifiers in
study which migh breach confidentiality
issues.

7.s the data analysis/ interpretation proces Not clear
described and justified?
Is it clear how the themes and concepts w No. a qualitative description of th

identified in the data?

participans engagement witthe different
interventions is given

Was the analysis performed by more than
researcher?

No/ Not clear there isa reference to 4
supervisor. Giving current EP trainir
requirement, it is possible that tl
supervisor oversaw the intervention and
study

Are negative/discrepant resultiaken int

account?

Not clear

8. Are the findings credible?
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Are there sufficient data to support t
findings?

The analysis of the intervention is n
transparent enough but provides a deta
description of tk participans involvement

Are sequences from the original data presel
(eg quotations) and were these fairly select

Some transcriptions are provided

Are the data ri ch (iNo,theywerenrittenfromther e s e asi
foregrounded)? perspective.

Are the explanations for the results plausi Yes

and coherent?

Are the results of the study compared W No

those from other studies?

9. Is any sponsorship/conflict of intere No

reported?

100Fi nall yéconsider :
Did the authors identify any limitations?

Pros and cons of the intervention :
discussed

Are the conclusions the same in the abst
and the full text?

Yes

Summary:

An insightful piece of work which used a broad range of PCP techniquetearzhstratec
theory into practice applications in long term case involvement. Further detail of the a
of the intervention would have been usefamd information collected from school sti
would have enriched this case study. This study providefsilusformaion which can be

used to inform the current study.

This checklist should be cited as:

Specialist Unit for Review Evidence (SURE) 2018. Questions to assist with the critical
appraisal of qualitative studies available at: http://www.cardifildspeciakt-unit-for-review

evidence/resources/criticappraisaichecklists

1 Adapted and updated from the former Health Evidence Bulletins Wales (HEBW) checklist
with reference to the NICE Public Health Methods Manual (2012) and previous versibas of
Critical Appraisal Skills Programme (CASP) checklists.
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Citation 7: Assessing Personal Constructs of Adolescents with Autism Spectrum Disorder:

A Person Centered Measure of Social Cognition (Hess, Self, DiLollo, 2017)

Study design:Multiple case study design

1. Does the study address a clearly focuse
guestion/hypothesis

Canot tell
The purpose of the study is mentioned
not a research question

Setting? Mi dwestern uni v
languagehearing clinic
Perspective? Explorative to see if adolescents wit

ASD (with average or abow&verage
intelligence

and receptive and expressive langu
skills) could participate in the reperto
grid assessment process.

Intervention or Phenomena

Intervention

Comparabr/control (if any)

Cross case analysis to

similarities and differences

expld

Evaluation/Exploration

Evaluation of each individual case usi
correlation analysis

2. Is the choice of qualitative methoqg
appropriate?

Yes

Is it an exploration of eg behaviour/reasoni
beliefs)?

Yes, reasoning of youngeople with
Autism

Do the authors discuss how they decided wk
method to use?

Yes

3. Is the sampling strategy clearly describeg
and justified?

Yes, detailecnalysis of participants

Is it clear how participants were selected?

Yes, word of mouth fotlwed by detaileg
exploration of their cognitive and spee
and language skills

Do the authors explain why they selected th
particularparticipants?

Yes, to explore ¢
constructs of selfising repertory gric
technique

Is detailed information provided aboy
participant characteristics and about those
chose not to participate?

Yes for those whearticipated

Not clear for those who chose not
participate or those who were exclud
from the study

4. Is the method of data colleabn well
described?

Yes

Was the setting appropriate for data collectio

Not clear, the setting sounded ve
clinical. It is not clear how participan
responded to this environment
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Is it clear what methods were used to col
data? Type of methodeg, focus groups
interviews, open questionnaire etc) and tools
notes, audio, audio visual recording).

Yes, repertory grid was used with
participants who were filmed with tw
video cameras

Is there sufficient detail of the methods used
how any topics/questions were generated ¢
whether they were piloted; if observation W
used, whether the context described and Vv
observations made in a \variety
circumstances?

Yes, detailed description of reperto
grid process

Were the methods modifieduring the study? I
YES, is this explained?

No

Is there triangulation of data (ie more than ¢
source of data collection)?

Parents completed Autism rating scg
No more than one group of participat
completed the main part of the study

Do theauthors report achieving data saturatig

No, not reported

5. Is the relationship between the

researcher(s) and participants explored?

No

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants pagtilarly in
relation to formulating research questions ¢
collecting data).

No

Were any potential power relationships involy
(ie relationships that could influence in the w
in which participants respond)?

Not clear/ No

6. Are ethical issues expliclly discussed?

No

Is there sufficient information on how th
research was explained to participants?

Yes

Was ethical approval sought?

Yes, approved by
Institutional Review Board (IRB).

Are there any potential confidentiality issues
relation todata collection?

No

7.Is the data analysis/ interpretation proces
described and justified?

Yes

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than
researcher?

Not clear

Are negative/discrepant results taken

account?

A broad description of all results a
presented

8. Are the findings credible?

Yes

Are there sufficient data to support the finding

Yes
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Are sequences from the original data presel Yes
(eg quotatias) and were these fairly selected

Are the data rich (i|Yes
foregrounded)?

Are the explanations for the results plausible | Yes
coherent?

Are the results of the study compared with th Yes
from other studies?

9. Is anysponsorship/conflict of interest No conflict of interest reported

reported?

100Fi nall yéconsi der :

Did the authors identify any limitations? Yes, time consumption of technique
applied to clinical practice

generalisability, the uncertaity of
application of technique when used w
participants of lower cognitive ability ¢
those with speech and langug
difficulties

Are the conclusions theame in the abstract ai Yes
the full text?

Summary:
A very detailed study of multiplecasésur t her expl orati on of
within the study could have been useful to gamrunderstanding of participants level
comfort during the study and i encedthe dat
analysis and finding©verall, the study offers useful information on the repertory grid
PCP for the current study.
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Citation 8: Perceptions of Socially Disadvantaged Children: A Personal Construct Approach

(ljaz, M alik, ljaz, 2019)

Study design:two phased mixed design

1. Does the study address a clearly focuse Yes Candt t|No
guestion/hypothesis
Setting? Three different settings: the institute f

runaway children, the institute for A
children, andgovernment schools ¢

Lahore

Perspective? Explorative

Interventon or Phenomena PhenomensExplore the runaway
childrenos

constructions of their present, past, a
future through personal construct
theory and repertory grid technique
Comparator/control (if any) Compare to home living children

Evaluation/Exploration Evaluation through statistical tool b
analysis very desiptive with effect
sizes, confidence intervals/standé
deviations provided

2. Is the choice of qualitative methog Choice of method is very unclear
appropriate?
Is it an exploration of eg behaxir/reasoning| Exploration of reasoning
beliefs)?
Do the authors discuss how they decided wl Yes
method to use?

3. Is the sampling strategy clearly describeq Yes
and justified?
Is it clear howparticipants were selected? No, it appears thathe focus of the
description was towards runaw
children. The conditions of home livin
children are not specified
Do the authors explain why they selected th Yes,aconveniege sample
particular participants?

Is detailed information provided abol No, very limited information
paticipant characteristics and about those
chose not to participate?

4. Is the method of data collection well Yes
described?
Was the setting appropriate for data collectiol Yes, the main study was carried out
threedifferent settings: the institute f
runaway children, the institute fq
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abandoned children, and governm
schools of Lahore.

Is it clear what methods weresed to colleci
data? Type of method (eg, focus grou
interviews, open questionnaire etc) dadls (eg
notes, audio, audio visual recording).

Yes, repertory grid

Is there sufficient detail of the methods used
how any topics/questions were generatedl
whether they were piloted; if observation w
used, whether the context described and V
observations made in a variety of circumstang

A brief exploration of the methoc
Possibly enough for a mixed resea
study; however, not very transpare
erough for a qualitative study

Were the methods modified during the study
YES, is this expleed?

No

Is there triangulation of data (ie more than (
source of data collection)?

Yes, three groups of participants

Do the authors report achieving data saturati

No, report that the sample size is smg

5. Is the relationship between the

researcher(s) and participants explored?

No

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions
collecting data).

No

Were any potentlgpower relationships involve
(ie relatimships that could influence in the w.
in which participants respond)?

No

6. Are ethical issues explicitly discussed?

No

Is there sufficient information on how tf
research was explained to participants?

No, hut it mentions that participan
were informed of the research focus

Was ethical approval sought?

Not clear

Are there any potential confidentiality issues
relation to data collection?

No

71s the data analysis/ interpretation proces
described andjustified?

Yes

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than
researcher?

Not clear/ No

Are negative/discrepant results taken | Not clear/ yes, the researcher talksat

account? al | chil drends r ¢
felt confused and unsure of their se
concept

8. Are the findings credible? Yes
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Are there sufficient data to support the findind Yes

Are sequences from the original data presel No, possibly due to the mixedethod
(eg quotations) andere these fairly selected? | approach of the study

Are the data rich (i|No
foregrounded)?

Are the explanations for thresults plausible an| Yes
coherent?

Are the results of the studypmpared with thos Yes
from other studies?

9. Is any sponsorship/conflict of interej No
reported?

100Fi nall yéconsi der: Yes
Did the authors identify any limitations?

Are the conclusions the same in the abstract| Yes
the full text?

Summary:

The study was well written and provided a great insight into a marginalised group of
people. Its design fedifficult to follow; however, due to the detail description in partg
seemed more appropriate to use this literature analysis to anatysefdhmation. The
participant details could have been more precise, and it was difficult to understand w
home | ivingd children home experience
a helpful insight into the use of the repertory gnd &s accessibility for young people frg
marginalised backgrounds.
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Citation 9: Personal construct system of a runaway adolescent: an illustrative case study

(llaz and Mahmood, 2012)

Study design:Mixed research using single case study approach wiiktgtal analysis

1. Does the study address a clearly focusq Yes Candt t|No
guestion/hypothesis
Setting? Governmerdbased shelter home

for runaway children and had be
living there for a period of

three months.

Perspective? Evaluative evaluating the
effectiveness of repertory grid ¢
runaway children

Explorative innerworld of a runaway

adolescent
Intervention or Phenomena Phenomena the inner world of a
runaway adolescent
Comparator/control (if any) No, single case study
Evaluation/Exploratio Using Principal Component Analys

to evaluate the inner world of 4
runavay adolescent
2. Is the choice of qualitative method Similar to their later research, tt

appropriate? design approach is very unclear g
maybe not appropriate for th
participart group

Is it an exploration of eg behaviour/reasoni| Yes, reasoning
beliefs)?

Do the authors discuss how they decided wl Yes
method to use?

3. Is the sampling strategy clearly describec
and justified?
Is it clear how participants weselecte? Not clear, no clear inclusion ¢
exclusion provided
Do the authors explain why they selected th Yes, he represented the typiq
particular participants? runaway youth (belonging to a low
socioeconomic class with exposure
both street I and kelter homes)
Is detailed information provided abo Yes
participant characteristics and about those
chose not to participate?

4. Is the method of data collection well Yes
described?

Was the setting appropriate for data collectij Yes
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Is it dear what methods were used to coll
data? Type of method (eg, focus grou
interviews, open gquestionnaire etc) and tg
(eg notes, audio, audio visual recording).

Yes, but no mentions o recording
tool

Is there sufficient detail of the methods digeg
how any topics/questions were generated
whether they were piloted; if observation W
used, whether the context described and v
observations made in a \variety
circumstances?

Yes

Were the methods modified during the stug
If YES, is this &plained?

No

Is there triangulation of data (ie more than ¢
source of data collection)?

No, single case study.

Do the authors report achieving dagduration?

Not clear

5. Is the relationship between the researcher(s
and participants explored?

Yes somewhat

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions ¢
collecting data).

No, but researcher addresses nee
build rapport with the participant

Were any potential power relationshi
involved (ie relationships that could influen
in the way in which participants respond)?

Not clear

6. Are ethical issues explicitly discussed?

No

Is there sufficient information on howhée
research was explained to participants?

Yes

Was ethical approval sought?

Not clear

Are there any potential confidentiality issues
relation to data collection?

No

71s the data analysis/interpretation process
described and justified?

PCA is not well described, ng
explanation given for why a statistig
analysis was used

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than
researcher?

No/Not clear

Are negative/discrepant ressilt taken int| Not clear
account?

8. Are the findings credible? Yes
Are there sufficient data to support t Yes

findings?
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Are sequences from the original data presel Yes
(eg quotations) and were these fairly selectg

Are the datarich (iearbte p ar t i c i| For a case study, the data appears
foregrounded)? clinical

Are the explanations for the results plausi Yes
and coherent?

Are the results of the study compared with th Yes
from other studies?

9. Is any sponsorship/coflict of interest Notclear
reported?

100Fi nall yéconsider : No
Did the authors identify any limitations?

Are the conclusions the same in Yes
the abstract and the full text?

Summary

The study was well written and proviigreat insight into the livedexperience o
marginalised young people. Its design felt difficult to foljdvowever due to the detai
description in parts, it seemed more appropriate to use this literature analysis to ang
information. The researgirovides a helpful insightto the use of the repertory grid and
accessibility for a young person from a marginalised background.




194

Citation 10: Therapeutic relationships in child-centered personal construct psychotherapy:

experiments in constructions of self (Truneckova, & Ving, 2015).

Study design:Case study

1. Does the study address a clearly focus¢ Y e s / C afoadud onl No
guestion/hypothesis 9 assumptions

Setting? Not clear

Perspective? Explorative, descriptive

Intervention or Phenomena

Phenomena, childentredpersonal
construct psychotherapy through t
medium of play therapy

Comparator/control (if any) No
Evaluation/Exploration Candt tell
2. Is the choice of qualitative method| Yes

appropriate?

Is it an exploration of eg behaviour/reasoni
beliefs)?

Yes, reasoning and behaviour

Do the authors discuss how they decided wk
method to use?

Yes

3. Is the sampling strategy clearly described ang
justified?

No

Is it clear how participants were selected?

No, though a clear background to {
participan®s history is provided

Do the authors explain why they selected th
particular participants?

No

Is detailed information provided aboparticipant
characteristics and about those who chose n(
participate?

Yes

4.1s the method of data collection &ll described?

Yes

Was the setting appropriate for data collection?

Not clear

Is it clear what methods were used to collect d
Type of method (eg, focus groups, interviews, o
guestionnaire etc) and tools (eg notes, audio, &
visual recording)

Yes

Is there sufficient detail of the methods used (eg
any topics/questionsvere generated and wheth
they were piloted; if observation was used, whe
the context described and were observations ma

a variety of circumstances?

No, the study focuses on the
theoretical background of the meth
and does not provide much esgitte
of what the therapeutic interventic
entailed




195

Were the methods modified during the study?
YES, is this explained?

The  participant engaged
therapeutic play thrapy for severa
years. No changes to the approach
discussed in the study

Is there triangulation of data (ie more than ¢
source of data collection)?

No

Do the authors report achieving data saturation?

5. Is the relationship between he researcher(s)
and participants explored?

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particularly in relati
to formulating research questions and collect
data).

Yes from a terapist rather tha
researcher position

Were anypotential power relationships involved
relationships that could influence in the way
which participants respond)?

No

6. Are ethical issues explicitly discussed?

No

Is there sufficient informatioon how the researc
was explained to participants?

No

Was ethical approval sought?

Not clear, consent from th

participan's parents was sought

Are there any potential confidentiality issues
relation to dataollection?

No

7ls the data analysis/ mterpretation process
described and justified?

Canot tell, t he
understand the participas
engagement during the interventi
seems appropriate

Is it clear how the themes and concepts W Yes

identified in the data?

Was the analysi performed by more than otCanét t el |
researcher?

Are negative/discrepant results taken intoaccou Can o6t t el |

8. Are the findings credible?

No findings reported

Are there sufficient data to support the findings?

No

Are sequences from the oin@l data presented (¢
guotations) and were these fairly selected?

Yes

Are the data rich
foregrounded)?

(i e

No, very theoryheavy representatio
of the participant

Are the explanations for the s@ts plausible an
coherettr?

Yes

Are the results of the study compared with th
from other studies?

No results reported but responses
the therapy compared to theory
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9. Is any sponsorship/conflict of interest reported No
100Fi nall yéconsider : No
Did the authors identify anymitations?

Are the conclusions the same in the Yes

abstract and the full text?

Summary

The study provides an outline of a therapeutic play therapy intervention whicl
conducted oveseveral years. The study is very thebeavy and providegtle explanation
of the participaris experience of the therapy. It suggests that following weekly theraj
involvement for three years, the participant developed a more positive understairus
constructions of himself and his relationship witthess. A greater exploration of tt
intervention would have been useful for future practice; however, the study provides r
information which PCP to be a relevant approach to supportingrehilwith adversg

childhood experiences.
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Citation 11: The mystery of the wellattended group. A model of Personal Construct Therapy

for adolescent sekharm and depression in a community CAMHS service (Moran,

Pathak, Sharma, 2009)

Study design: Case study

1. Does the study address a clearly focuse
guestion/hypothesis

Yes

It questions the effectiveness of f
therapeutic intervention and why it is
well attended

Setting? Child and Adolescent Mental heal
service
Perspective? Evaluative

Intervention or Phenomena

Therapeutic intervention

Comparator/contd (if any)

Within  participant compare ¢
development throughout  the
intervention

Evaluation/Exploration

Yes, the individualized approach with
a group wasconsidered feasible bt
formal

evaluation and comparison are requi
to prove its value

2. Is the choice of qualitative method
appropriate?

Yes

Is it an exploration of eg behaviour/reasoni
beliefs)?

Behaviour and reasoning

Do the authors discuss how they decided wik
method to use?

Yes

3. Is the sampling strategy clearly describec
and justified?

Yes

Is it clear howparticipants were selected?

Yes

Do the authors explain why they selected th
particular participants?

Yes

Is detailed information provided about participi
characteristics and about those who chose n
participate?

Considering that the caseudy uses thg
actual group intervention as a case,
participant sample is described w
enough

4. Is the method of data collection wel
described?

Yes

Was the setting appropriate for data collectior

Yes
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Is it clear vihat methods were used to collect dg
Type of method (eg, focus groups, intervie
open questionnaire etc) and tools (eg ng
audio, audio visual recording).

Yes, PCP based intervigon tailored to
the needs of the participants, recor
on whiteboard and notes taken by tf
clinician

Is there sufficient detail of the methods used
how any topics/questions were generated
whether they were piloted; if observation w
used, whether the context described and V
observations made in a varietyafcumstances

Yes, session content and style
discussed in sufficient detalil

Were the methods modified during the study
YES, is this explained?

Yes, to address the p@ipants need:
throughout the intervention sessig
were adjusted and did ndbllow a
consistent structure. This was clea
reported in the study

Is there triangulation of data (ie more than
source of data collection)?

No, though all participants arelso
reported ® have an allocated clinicig
for individual therapy

Do the authors report achieving data saturatig

Not relevant

5.Is the relationship between the researcher(s
and participants explored?

Yes

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants patilarly in
relation to formulating research questions «
collecting data).

Yes

Were any potential power relationships involy
(ie relatonships that could influence in the w
in which participants respond)?

Not clear

6. Are ethical issues explicity discussed?

No

Is there sufficient information on how tf
research was explained to participants?

Yes

Was ethical approval sought?

Consent was sought from paren
carers, but no ethical approval
discussed

Are there any potential confidentiglitssues in
relation to data collection?

No

7.1s the data analysis/ interpretation proces
described and justified?

Yes

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than | Not clear
researcher?

Are negative/discrepant results taken | Not clear
account?

8. Are the findings credible? Yes
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Are there sufficient data to support the finding

Not a formal study, so no

Are sequences from the original data prese
(eg quotations) andere these fairly selected?

Yes

Are the data rich (i
foregrounded)?

No, as the focus is on the intervention

a case study and not
participants

individu

Are the explanations for the results plausible
coherent?

Yes

Are the results of the study compared with th
from other studies?

Yes

9. Is any sponsorship/conflict of intereg
reported?

No conflict reported

100Fi nall yéconsider : Yes
Did the authors identify any limitations?
Are the conclusions the same i Yes

the abstract and the full text?

Summary

A lovely study which discusses the link between theory and practice and expl
somewhat rareccurrence in practice. The study shows that PCP is a useful techni
changing C&YPO0s dvexmnand otherstasd agaih highliglet rinatel
techniques can be used with children and young people with adverse childhood expe
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Citation 12: Researching into some primary school children's views about school: Using

personal construct psychology irpractice with children on the special needs register.

(Maxwell, 2006)

Study design:Case study

1. Does thestudy address a clearly focuse( Yes Candot t|No
guestion/hypothesis

Setting? Canodot tell
Perspective? Explorative

Intervention or Phenomena

Phenomena with redife contexts
chil drenos Vi ews
experiences and interactions others

Comparator/control (if any)

No

Evaluation/Exploration

Thematic analysis of themes whi
emerged from the drawings

2. Is the choice of qualitative metbd | Yes
appropriate?
Is it an exploration of eg behaviour/reasoni| Reasoning

beliefs)?

Do the authors discuss how they decided wi
method to use?

Yes

3. Is the sampling strategy clearly describec
and justified?

No/ Not clear

Is it clear how paitipants wereselected?

No

Do the authors explain why they selected th
particular participants?

Not clear

Is detailed information provided about participi
characteristics and about those who chose n
participate?

No

4. |Is the method of data collection well
described?

No

Was the setting appropriate for data collectior

Not clear

Is it clear what methods were used to collectd
Type of method (eg, focus groups, intervie
open questionnaire etc) and tools (eg ng
audio, audio visualecording).

Yes, but not well described/ not ve
transparent.
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Is there sufficient detadbf the methods used (g
how any topics/questions were generated
whether they were piloted; if observation w
used, whether the context described and V
observations made in a variety of circumstanc

No

Were the methods modified during the study
YES, is this explained?

Not clear

Is there triangulation of data (ie more than
source of data collection)?

No

Do the authors report achieving dattusation?

Not clear/ No

5.Is therelationship between the researcher(s
and participants explored?

Yes

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particularly
relation to formulatig research questions a
collecting data).

Yes

Were any potential power relationships involy No

(ie relatonships that could influence in the w

in which participants respond)?

6. Are ethical issues explicitly discussed? No

Is there sufficient infomation on how the¢ No
research was explained to participants?

Was ethical approval sought? Not clear
Are there any potential confidentiality issues| No
relation to data collection?

71s the data analysis/interpretation procesy Yes
described and justified?

Is it clear how the themes and concepts W Yes
identified in the data?

Was the analysis performed by more than | Not clear
researcher?

Are negative/discrepant results taken | Yes
account?

8. Are the findings credible? Yes

Are theresufficient data to support the findingg Yes

Are sequences from the original data prese| No

(eg quotations) and were these fairly selected

Are the data rich (i
foregrounded)?

Not clear/ No

Are the explanations fdahe results plausible an
coherent?

Yes
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Are the results of the study compared with th) No
from other studies?

9. Is any sponsorship/conflict of interey No

reported?

100Fi nall yéconsider : Yes, but very linted exploration
Did the authors identify any limitations?

Are the conclusions the same in Yes

the abstract and the full text?

Summary
Overall the study lacked detail and description. While identifying the study as a case
there was little to no information provided about the particgpantthe techniquased to
gain information from them. The findings section provided a little more detail. Overg
study is not well presented but emphasises the need for strategies which allow chi
express themselves through drawing technigues.
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Citation 13: What can year5 chi | drenés drawings tel

experiences? (Maxwell, 2015)

Study design:Multiple case study

1. Does the study address a clearly focus¢ Yes Candot t|No

guestion/hypothesis

Setting? Canodot tell

Perspective? llluminativei exploratory

Intervention or Phenomena Phenomena

Comparator/control (if any) No

Evaluation/Exploration

Analyses of whole data using thema
analysis and a single case examplé
also selected

2. Is the choice of qualitative method | Yes
appropriate?
Is it an exploration of eg behaviour/reasoni| Reasoning

beliefs)?

Do the authors discuss how they decided wik
method to use?

Yes, briefly

3. Is the sampling strategy clearly describec
and justified?

Yes

Is it clear howparticipants were selected?

No clear inclusion and exclusion critel

Do the authors explain why they selected th
particular participants?

Yes

Is detailed information provided about participi
characteristics and about those who chose n
participate?

Some information though could be mg
detailed

4. Is the method of data collection wel
described?

Not very detailed

Was the setting appropriate for data collectior

Not clear

Is it clear what methods were used to collectd
Type of methd (eg, focus groups, interview
open questionnaire etc) and tools (eg ng
audio, audio visual recording).

Mostly clear, paitipants were provide
with writing and drawing equipment

Is there sufficient detail of the methods used
how any topics/gestions were generated a
whether they were piloted; if observation w
used, whether the context described and V

observations made in a variety of circumstang

Yes
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Were the methods modified during the study
YES, is this explained?

No/not ckar

Is there triangulation of data (ie more than
source of data collection)?

No

Do the authors report achieving data saturatic

No/ not clear

5.Is the relationship between the researcher(s
and participants explored?

No

Did the researcher refdo critically
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions «
collecting data).

Yes, but not very detailed or-oepth

Were any potential posv relationships invokrd | No
(ie relationships that could influence in the w

in which participants respond)?

6. Are ethical issues explicitly discussed? Yes
Is there sufficient information on how th Yes
research was explained to participants?

Was ethical approval sought Not clear
Are there any potential confidentiality issues| No
relation to data collection?

71s the data analysis/interpretation procesy Yes
described and justified?

Is it clear how the themes and concepts W Yes
identified in the data?

Was te analysis performed by more than ¢ Not clear
researcher?

Are negative/discrepant results taken |-
account?

8. Are the findings credible? Yes
Are there sufficient data to support the finding Yes
Are sequences from the original data prése| Yes
(eg quotations) and were these fairly selected
Are the data rich (i]Yes
foregrounded)?

Are the explanations for the results plausible | Yes
coherent?

Are theresults of the study compared with th¢ No
from othe studies?

9. Is any sponsorship/conflict of intere§ No
reported?

10.Fi nall yéconsider: Yes

Did the authors identify any limitations?
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Are the conclusions the same in Yes

the abstract and the full text?

Summary

A more explicitexploration of ch | dr ends constr uc t-astablsheg
technique to elicit childrenbds views (

engage and patrticipate in this type of activitynAre detailedlescription of the partipants
would have ken helpful. Overall, the research is beneficial to the current study
highlights the relevance of drawing techniqdesg at her i ng chi | dr
Year 5 pupil as able to participate in PCP based drawing technigues.
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Citation 14. Who do you think you are? Drawing the ideal self: a technique to explore a

childés sense of self. Moran (2001)

Study design:Not clear |

1. Does the study address a clearly focus¢ Yes|Can ot No
guestion/hypothesis

Setting? Not clear

Perspective? Exploraive

Intervention or Phenomena Intervention
Comparator/control (if any) No
Evaluation/Exploration Requires research {

explorethe usefulness o
thetechnique

2. Is the choice of qualitative methoappropriate? Not a clear study desigt
description of the
technique seem
appropriate

Is it an exploration of eg behaviour/reasoning/ beliefs)? Not clear

Do the authors discuss how they decided which method to| No

3. Is the samplingstrategy clearly described and justified? | No/ not relevant
Is it dear how participants were selected? Not relevant

Do the authors explain why they selected these parti
participants?

Is detailed information provided about participelnaracteristics
and about those who chose not to participate?

4.1s the methal of data collection well described? Yes
Was the setting appropriate for data collection? Not relevant

Is it clear what methods were used to collect data? Tyg Yes
method (eg, focus groups, interviews, open questionnairg
and tools (eg notes, audiaudio visual recording).

Is there sufficient detail of the methods used (eg how| Yes
topics/questionsvere generated and whether they were pilo
if observation was used, whether the context described and
observations made in a variety ofatimstances?

Were the methods modified during the study? If YES, is| Not relevant
explained?

Is there triangulation of data (ie more than one source of
collection)?
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Do the authors report achieving data saturation?

5. Is the relationshp between the researcher(s) and
participants explored?

Not relevant

Did the researcher report critically examining/reflecting on t
role and any relationship with participants particularly in rela
to formulating research questions and collectiatp).

Were any potential power relationships involved
relationships that could influence in the way in wh
participants respond)?

6. Are ethical issues explicitly discussed?

No/ Not relevant

Is there sufficient information on how the reseansias
explained to participants?

Was ethical approval sought?

Are there any potential confidentiality issues in relation to
collection?

7.s the data analysis/ interpretation processdescribed an(
justified?

Not relevant

Is it clear how theltemes and concepts were identified in
data?

Was the analysis performed by more than one researcher?

Are negative/discrepant results taken into account?

8. Are the findings credible?

Not relevant

Are there sufficient data to support the firgh?

Are sequences from the original data presented (eg quota
and were these fairly selected?

Are the data rich (ie are

Are the explanations for the results plausible and coherent

Are the results fothe study compared with those from ot
studies?

9. Is any sponsorship/conflict of interest reported?

No

100Fi nall yéconsider :
Did the authors identify any limitations?

Yes

Are the conclusions the same in the abstract and
the full text?

Not relkevant

Summary

The current report outlines a new technique which has been applied in practic
researcher suggests that the technique is put through a research process to id
usefulness. The report was considered vital for the current studgrasides tle basis for

the development of a new PCP based technique.
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Citation 15: A very personal assessment: Using personal construct psychology assessment
technique (Drawing the ldeal Self) with young people with ASD to explore the child's

view of the self. (Moran 2006)

Study design:Case study

1. Does the study address a clearly focus¢ Yes Candot t|No
guestion/hypothesis

Setting? Not clear

Perspective? Explorative and Evaluative
Intervention or Phenomena Intervention

Comparator/controlif any) No

Evaluation/Exploration Considers the technique a valua

assessment for a child with ASD wi
sufficient verbal skills

2. Is the choice of qualitative method Yes

appropriate?
Is it an exploration of eg behaviour/reasoni| Reasoing
beliefs)?
Do the authors discuss how they decided wh Yes
method to use?

3. Is the sampling strategy clearly describeq No
and justified?
Is it clear how participants were selected? No

Do the authors explain why they selected th Yes
particular participars?

Is detailed information provided about participi Yes
characteristics and about those who chose n
participate?

4. Is the method of data collection wel Yes
described?
Was the setting appropriate for data collectior Not clear

Is it clear what methods were used to collect di Yes
Type of method (eg, focus groups, intervie
open questionnaire etc) and tools (eg ng
audio, audio visual recording).

Is theresufficient detail of the methods used ( Yes
how any topics/questions weigenerated an
whether they were piloted; if observation w
used, whether the context described and V
observations made in a variety of circumstang
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Were the methods modifieduring the study? |
YES, is this explained?

Not clear

Is there tiangulation of data (ie more than o
source of data collection)?

No

Do the authors report achieving data saturatic

Not clear

5.1s the relationship between theesearcher(s)
and participants explored?

Yes,ther ef er enc e

t o

their relationship to the participant

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions «
collecting data).

Yes

Were any potential poweelationships involve
(ie relatonships that could influence in the w
in which participants respond)?

No

6. Are ethical issues explicitly discussed?

No

Is there sufficient information on how tf
research was explained to participants?

Yes

Was etlical approval sought?

No/ Not clear

Are there any potential confidentiality issues
relation to data collection?

No

71s the data analysis/interpretation process
described and justified?

Yes

Is it clear how the themes and concepts W
identified n the data?

Yes

Was the analysis performed by more than
researcher?

No

Are negative/discrepant results taken
account?

Not clear

8. Are the findings credible?

Yes

Are there sufficient data to support the finding

Yes

Are sequences fronhé original data presentg
(eg quotations) and were these fairly selected

Yes

Are the data rich (i
foregrounded)?

Yes

Are the explanations for the results plausible
coherent?

Yes

Are theresults of the study comaped with thosg¢
from other studies?

No

9. Is any sponsorship/conflict of intereg

reported?

No
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10.Finall yéconsider : No

Did the authors identify any limitations?

Are the conclusions the same in No abstract provided
the abstract and the full text?

Summary

The case study presented here gives a detailed description of how the technique wa
practice. The paper lacks the rigour one might expect from a pubbkshey but provides
personal and detailed account of the technique and the yowsanp&he paper is again
particular importance to the current study as it outlines the importance of gat
childrends views throughasirswohgt whs |




(Unpublished doctoral thesis) (MorganRose, 2015).

Study design:multiple case study

1. Does the study address a clearly focusec
guestion/hypothesis

Yes Cano6t|No

Setting? The participantschool

Perspective Explorative and
evaluative

Intervention or Phenomena Phenomenahe
classroom

Comparator/control (if any) No

Evaluation/Exploration Yes

2. Is the choice of qualitative method appropriate? Yes

Is it an exploration of eg behaviour/reasoning/ bg)ef | Reasoning

Do the authors discuss how they decided which meth{ Yes

use?

3. Is the sampling strategy clearly described and Yes

justified?

Is it clear how participants were selected? No clear inclusion o
exclusion criteria

Do the authors explaiwhy they selected these particu Yes

participants?

Is detailed information provided abouparticipant| Yes

characteristics and about those who chose no

participate?

4.1s the method of data collection well described? Yes

Was the setting apppriate for data collection? Yes

Is it clear what methods were used to collect data? ]
of method (eg, focus groups, interviews, of
guestionnaire etc) and tools (eg notes, audio, audio V
recording).

Yes, Lego, photograph

Is there sufficientetail of the methods used (eg hany
topics/questions were generated and whether they
piloted; if observation was used, whether the con
described and were observations made in a variel
circumstances?

Yes

Were the methods modified duringetstudy? If YES, ig
this explained?

No
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Citation 16: The ideal classroom: perspectives oyoung people attending a nurture group



Is there triangulation of data (ie more than one sourg
data collection)?

No

Do the authors report achieving data saturation?

Not clear

5. Is the relationship between the researcher(s) an
participants explored?

Yes

Did the researcher report critically examining/reflect
on their role and any relationship with participal
particularly in relation to formulating research questi
and collecting data).

Yes

Were any potential power relationships involvée
relationships that could influence in the way in wh
participants respond)?

No

6. Are ethical issues explicitly discussed?

Yes

Is there sufficient information on how the research
explained to participants?

Yes

Was ethical approval sought?

Yes

Are there any potential confidentiality issues in relatio
data collection?

No

7.Is the data analysis/interpretation process describe
and justified?

Yes

Is it clear how the themes and concepts were identifig
the data?

Yes

Was the aalysis performed by more than one researc

No/ Not clear

Are negative/discrepant results taken iatcount? Not clear
8. Are the findings credible? Yes
Are there sufficient data to support the findings? Yes
Are sequences from the original dapaesented (e( Yes
guotations) and were these fairly selected?

Ar e t he dat a rich (i e |Yes
foregrounded)?

Are the explanations for the results plausible | Yes
coherent?

Are theresults of the study compared with thdsem| Yes
other studies?

9. Is any sponsorship/conflict of interest reported? No
10.Fi nal l yéconsider: Yes
Did the authors identify any limitations?

Are the conclusions the same in the Yes

abstract and the full text?
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Summary

A well written thesisvhich could have benefitted from a little more clarity concerr
the participant selection. Morgd&ose concluded that her research suggleat a PCF
baed Lego building blocks technique is an appropriate tool used to explore the
of young people wh learning difficulties.
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Citation 17: My ideal school: A personal construct psychology approach to understanding the
school constructs othildren described as anxious (Unpublished doctoral thesis) (Pirotta,

2016).

Study design: Not clearly defineddescribed as qualitative design
1. Does the study address a clearly focus¢ Yes|Candt t|No

guestion/hypothesis

Setting? c hi | dchoel or at the
Psychological Service

Perspective? Exploratory

Intervention or Phenomena Phenomendao seek individua
perception and experience
school

Comparator/control (if any) No

Evaluation/Exploration Thematic analysis showed

children to value relationship
within their schools and feeling
sense of belonging to a shar
value system

2. Is the choice of qualitatve method| Yes

appropriate?
Is it an exploration of eg behaviour/reasoni| Reasoning
beliefs)?
Do the authors discuss how they decided wl Yes
method to use?

3.Is the sampling strategy clearly described an¢ Yes
justified?
Is it clear how paitipants wereselected? Yes

Do the authors explain why they selected th Yes
particular participants?

Is detailed information provided about participy Yes
characteristics and about those who chose n
participate?

4. Is the method of data collection well| Yes
described?
Was the setting appropriate for data collection? Yes

Is it clear what methods were used to collect d{ Yes, all participants wer
Type of method (eg, focus groups, interviews, o| provided with stationary t
guestionnaire etc) and tools (eg notes, audio, 4 complete the drawing. Sem
visual recoding). structured interviews as part
the drawing were audicecorded
and later transcribed




Is there sufficient detail of the methods used
how any topics/questions ere generated an
whether they were piloted; if observation was us
whether the context described and we
observations made in a variety of circumstance

Yes

Were the methods modified during the study/
YES, is this explained?

No

Is there trianglation of data (ie more than of
source of data collection)?

No

Do the authors report achieving data saturation

Not clear

5. Is the relationship between the researcher(s
and participants explored?

Yes

Did the researcher report critical
examiningreflecting on their role and an
relationship with participants particularly
relation to formulating research questions i
collecting data).

Yes

Were any potential power relationships involy
(ie relatonships that could influence in the way
which patrticipants respond)?

No

6. Are ethical issues explicitly discussed?

Yes

Is there sufficient information on how the resead
was explained to participants?

Yes

Was ethical approval sought?

Yes

Are there any potential confidentiality issues
relation to data collection?

No

71s the data analysis/ interpretation procesg
described and justified?

Yes

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than
researcher?

No/ not dear

Are negative/discrepant results taken iatcount?

Not clear

8. Are the findings credible?

Yes

Are there sufficient data to support the findings

Yes

Are sequences from the original data presentec
guotations) and were these fairly sedet®

Yes

Are the data rich (i
foregrounded)?

Yes

Are the explanations for the results plausible

coherent?

Yes
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Are theresults of the study compared with th( Yes
from other studies?

9. Is any sponsorship/conflit of interest No
reported?

10.Fi nall yéconsider: Yes
Did the authors identify any limitations?

Are the conclusions the same in the Yes
abstract and the full text?

Summary

The thesis presents a strong argument for using PCP based drawing techitiay
children who present with anxiety. The thesis could have benefitted from a ¢
structure some information appears disjointed. The emerging themes emph
pupil sé preoccupation with relation
and staff, as well as between pupils and pupils. The current thesis therefore p
further evidece suggesting that teackaipil relationships ara significant factor in

pupil 6s school experiences.
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Citation 18: 'Do you want to know what sort of €hool | want?': optimum features of school

provision for pupils with autistic spectrum disorder. (Williams & Hanke, 2007).

Study design:Case study

1. Does the study address a clearly focusq Yes Candt t|No
guestion/hypothesis
Setting? School

Persgctive? Exploratve gat her
views of their optimunelements of
educational provision using new|
established PCP based techniqug
Intervention or Phenomena Phenomena

Comparator/control (if any) Not reported in article but relate
PowerPintds cusses t
views were also gathered
Evaluation/Exploration Evaluated through teachers vie
which are however not explored
the presented study

2. Is the choice of qualitative method appropriate? Yes

Is it an exploration of eg behaviorgAsoningl Reasoning
beliefs)?
Do the authors discuss how they decided wl Yes
method to use?

3. Is the sampling strategy clearly described an( Yes
justified?
Is it clear how participants were selected? Yes, random selection based
open caseload

Do the authors explain why they selected th Yes

particular participants?

Is detailed information provided about particip; Yes
characteristics and about those who chose nc
participate?
4.1s the method of data collection well described? Yes
Was the setting appropriate for data collection? | Yes

Is it clear what methods were used to collect d{ No
Type of method (eg, focus groups, interviews, o
guestionnaire etc) and tools (eg notes, audio, &
visual recording).
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Is there sufficientletail of the methods used (eg h
anytopics/questions were generated and whether
were piloted; if observation was used, whether
context described and were observations made
variety of circumstances?

Yes

Were the methods modified durirgetstudy? If YES
is this explained?

Not clear/No

Is there triangulation of data (ie more than one so
of data collection)?

Not reported in the study but in
presentation that accommodates
study there is evidence
triangulation

Do the authos report achieving data saturation?

No/Not clear

5.Is the relationship between the researcher(s) an
participants explored?

No

Did the researcher report critical
examining/reflecting on their role and a
relationship with participants particulariyg relation
to formulating research questions and collecting d:

No

Were any potential power relationships involved
relationships that could influence in the way in wh
participants respond)?

No

6. Are ethical issues explicitly discussed?

Not clear

Is there sufficient information on how the resea
was explained to participants?

No

Was ethical approval sought?

Not clear

Are there any potential confidentiality issues
relation to data collection?

No

7.1s the data analysis/ interpretation proces
described and justified?

No

Is it clear how the themes and concepts W
identified in the data?

No

Was the analysis performed by more than
researcher?

Yes

Are negative/discrepant results taken into accoun

Not clear

8. Are the findings credible?

Yes

Are there sufficient data to support the findings?

Yes

Are sequences from the original data presented
guotations) and were these fairly selected?

Yes

Are the data rich (1 e
foregrounded)?

Yes

Are the explanations for the results plausible
coherent?

Yes

Are theresults of the study compared with those fi

other studies?

No
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9. Is any sponsorship/conflict of interest reported? No

10.Finallyéconsider : No/ Not clearly
Did the authors identify any limitatns?

Are the conclusions the same in the Yes

abstract and the full text?

Summary

The study provides an outline of a new PCP based drawing technique. It lacks
research rigar and does not provide enough transparency. Howeverstidy further
emphasises the relevance of PCP based drawing techniques in understanding anc
childrends perspectives and was there
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Citation 19: The Ideal Learner: Does Sharing Constructs Elicitedrom Children at Risk of
Exclusion Alter the Perceptions of Teachers Working with Them? (Unpublished

doctoral thesis) (Connelly, 2018)

Study design:Multiple case studgesign

1. Does the study address a clearly focus¢ Yes|Can dlt t|No
guestion/hypothesis
Setting? School

Perspective? Exploratory find out the
constructs teachers have
students at risk of exclusion

Intervention or Phenomena Phenomena
Comparator/control (if any) No
Evaluation/Exploration Thematic analysis explore

themes from ted®mrs semi
structured interview
2. Is the choice of qualitative method appropriate? | Yes

Is it an exploration of eg behaviour/reasoning/ beliefy Behaviour and reasoning

Do the authors discuss how they decided which me| Yes

to use?

3. Is the sanpling strategy clearly described and Yes
justified?

Is it clear howparticipants were selected? Yes

Do the authors explain why they selected these parti{ Yes
participants?

Is detailed information provided about participi Yes
characteristics and abt those who chose not
participate?

4.1s the method ofdata collection well described? Yes
Was the setting appropriate for data collection? Yes

Is it clear what methods were used to collect data? ] Yes
of method (eg, focus groups, interviewgpen
guestionnaire etc) and tools (eg notes, audio, audio v
recording).
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Is there sufficient detail of the methods used (eg how
topics/questions were generated and whether they
piloted; if observation was used, whether the con
descibed and were observations made in a variet)
circumstances?

Yes

Were the methods modified during the study? If YES
this explained?

No

Is there triangulation of data (ie more than one sour
data collection)?

No

Do the authors report a@hving data saturation?

No/ Not clear

5. Is the relationship between the researcher(s) an
participants explored?

Yes

Did the researcher report critically examining/reflect
on their role and any relationship with participal
particularly in relatiorto formulating research questio
and collecting data).

Yes

Were any potential power relationships involved
relationships that could influence in the way in wh
participants respond)?

No

6. Are ethical issues explicitly discussed?

Yes

Is there gfficient information on how the research w
explained to participants?

Yes

Was ethical approval sought?

Yes

Are there any potential confidentiality issues in relal
to data collection?

No

7 .Is the data analysisinterpretation process describe
and justified?

Yes

Is it clear how the themes and concepts were identifi¢
the data?

Yes

Was the analysis performed by more than one resear

No/ Not clear

Are negative/discrepant results taken iataount? Not clear
8. Are the findings credible? Yes

Are there sufficient data to support the findings? Yes

Are sequences from the original data presented| Yes
guotations) and were these fairly selected?

Ar e t he dat a rich (i e |Yes
foregrounded)?

Are the explanadns for the results plausible ai Yes

coherent?
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Are theresults of the study compared with those fi Yes

other studies?

9. Is any sponsorship/conflict of interest reported? | No
100Fi nall yéconsider : Yes
Did the authors identify any limitations?

Are the conclusions the same in the Yes

abstract and the full text?

Summary

The thesis is weld/l wr i
usefulness of a PCP technique. The study also discusses the PCP techriigeie and d
response to using the technique; however, this is not the focus of this thesis. The
relevant to the current study due to its focus on exploring eéeaglerspective.

tten and stnthe
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Citation 20: Exploring the experiences of excluded pupils: a case study apemary Pupil

Referral Unit. (Unpublished doctoral thesis) (Jarvis, 2018)

Study design:Case study

1. Does the study address@early focused| Yes Candt t|No
guestion/hypothesis

Setting? Primaryaged Pupil Referral Unit
Perspective? Exploratory  explore  different

perspectives of
exclusion and support

Evaluative of support provided ir
the provision, what had the mo
impact and is valued by the childrg

Intervention or Phenomena Phenomena
Comparator/control (if any) No
Evaluation/Exploration Thematic analysis focus on

treatment, school environment a
relationships

2. Is the choice of qualitative methog Yes

appropriate?
Is it an exploration of e( Reasoning
behaviour/reasoning/ beliefs)?
Do the authors discuss hovely decided Yes
which method to use?

3. Is the sampling strategy clearly| Yes
described and justified?
Is it clear how participants weselected? | Yes

Do the authors explain why they selec| Yes
these particular participants?

Is detailed informatn provided aboul Yes
participant characteristics and about th
who chose not to participate?

4. |s the method of datacollection well| Yes
described?

Was the setting appropriate for dg Yes
collection?

Is it clear what methods were used to ecll Yes, recorded using a Dictaphone
data? Type of method (eg, focus grou
interviews, open questionnaire etc) and tg
(eg notes, audio, audio visual recording).
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Is there sufficient detail of theethods use
(eg how any topics/questions were getexts
and whether they were piloted; if observat
was used, whether the context described
were observations made in a variety
circumstances?

Yes

Were the methods modified during the stug
If YES, is this explained?

Questions were modified asrpaf
the semistructured  interview
process. All is recorded in detail

Is there triangulation of data (ie more than ¢
source of data collection)?

Yes

Do the authors report achieving d¢ Not clear
saturation?

5. Is the relationship between the Yes
researcher(s) and participants explored?

Did the researcher report critical Yes
examining/reflecting on their role and a
relationship with participants particularly
relation to formulating research questions i
collecting data).

Were any pantial power relationship, No
involved (ierelationships that could influenc

in the way in which participants respond)?,

6. Are ethical issues explicitly discussed? | Yes
Is there sufficient information on how th Yes
research was explained to participants?

Was ethical approval sought? Yes
Are there any potential confidentiality issy No
in relation to data collection?

7 Is the data analysisinterpretation procesy Yes
described and justified?

Is it clear how the themes and concepts W Yes
identified in the data?

Was the analysis performed by more than| Yes
researcher?

Are negative/discrepant results taken | Notclear
account?

8. Are the findings credible? Yes
Are there sufficient data to support t| Yes
findings?

Are sequence from the original dat{ Yes

presented (eg quotations) and were th
fairly selected?
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Are the data rich |Yes
voices foregrounded)?

Are the explanations for the results plausi Yes
and coherent?

Are theresults of the sidy compared with Yes
those from other studies?

9. Is any sponsorship/conflict of intere§ No
reported?

10.Fi nall yéconsider : |Yes
Did the authors identify any limitations?

Are the conclusions the same Yes

in the abstract and the full
text?

Summary

This thesis is well written and organised.fatuses
detailed and appears to represent the participaeiss well. The findings furthe
emphasisdghe importance of teacheupil relationships which is relevant to t

current study.

on chil dr ern
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Citation 21: Disaffection and school exclusion: Why are inclusion policies still not

working in Scotland? (Hilton, 2006)

Study design: Multiple case studies

1. Does the study address a clearl Yes Candot t|No

focused question/hypothesis

Setting? The chil drenod
institutional environments

Perspective? Explorative

Intervention or Phenomena Phenomena

Comparator/control (if any) No

Evaluation/Exploration Understanding the complexity

disaffection, exploring

some of the articipantssimilarities
and differences

2. Is the choice of qualitative methog Yes

appropriate?
Is it an exploration  of  e¢ Reasoning and beliefs
behaviour/reasoning/ beliefs)?
Do the authors discuss how they deci¢ No
which method to use?

3. Is the sampling strategy clearly| Yes
described and justified?
Is it clear how participants weselected? | Yes

Do the authors explain why they selec] Yes
these particular participants?

Is detailed information provided abol No
participant characteristicand about thos
who chose not to participate?

4. |s the method of datacollection well| N o / C a-nould bénefit ffom

described? more description
Was the setting appropriate for di Yes
collection?

Is it clear what methods were used toedi| Yes
data? Type of method (eg, focus grou
interviews, open questionnaire etc) &
tools (eg notes, audio, audio visL
recording).
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Is there sufficient detail of the methods us
(eg how any topics/questions wer|
generated and whether they wereal; if
observation was used, whether the con
described and were observations made
variety of circumstances?

Not clear/ No

Were the methods modified during t
study? If YES, is this expiaed?

No

Is there triangulation of data (ie more th
one source of data collection)?

No

Do the authors report achieving dé
saturation?

Not clear

5. Is the relationship between the
researcher(s) and participants explored?

Yes

Did the researcher report critical
examining/reflecting on their role arathy
relationship with participants particularly
relation to formulating research questic
and collecting data)?

No

Were any potential power relationshi
involved (ie relatioships that coulc
influence in the way in which participan
respond)?

No

6. Are ethical issues explicitly discussed)]

Yes

Is there sufficient information on how tk
research was explained to participants?

Yes

Was ethical approval sought?

Not clear

Are there any potential confidentiali
issues in relation to data collewnt?

The settings attended by the stude
arenamed in the study. Given th
the population chosen for this stu
is small children and young peogf
might be recognised from this datg

7ls the data analysis/ interpretatior
process described and justified

No

Is it clear how the themes and conce
were identified in the data?

No

Was the analysis performed by more t
one researcher?

Not clear

Are negative/discrepant results taken
account?

Not clear

8. Are the findings credible?

They are sintar to previous findings
however the lack of transparen
concerning the data analysis mal
it difficult to judge the credibility of
these findings
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Are there sufficient data to support t| Yes
findings?

Are sequences from the original d¢ Yes
presentd (eg quotations) and were the
fairly selected?

Are the data rich|Yes
voices foregrounded)?

Are the explanations for the resul Yes
plausible and coherent?

Are theresults of the study compared w| Yes
those from othestudies?

9. Is any sponsorship/conflict of interey No
reported?

100Fi nall yéconsi der : Yes
Did the authors identify any limitations?

Are the conclusions the Yes

same in the abstract and the
full text?

Summary

The study raises some concemegarding its ethical practice by naming f
educational institutions attended by the participants. Furthermore, the stud
not clarify its method/ process of analysis, which raises concerns regardil
findingds <credi bi l resiyilartoQhoserrepdrtéd, by dth
researchers in this field and will therefore be considered in this thesis
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Citation 22: School exclusion: exploring young people's views. (Unpublishetbctoral

thesis). (Loizidou, 2009)

Study design:Mixed method degin using questionnaires and a narrative apprg

1. Does the study address a clearly focus¢ Yes Candt t|No

guestion/hypothesis

Setting? School (three different schools)

Perspective? interactionist

Intervention or Phenomena Phenomenonschool exclsion

Comparator/control (if any) Yes, pupils at risk and those wi
have been excluded frosthool

Evaluation/Exploration Thematic analysis was used

analyse the data, exploring t
participants perspective of schg

exclusions
2. Is the choice of quatative method | Mixed method approach, qualitati
appropriate? aspects seenappropriate

Is it an exploration of e( Reasoning
behaviour/reasoning/ beliefs)?
Do the authors discuss how they deci( Yes
which method to use?

3. Is the sampling strategy clearly | Yes
described and justified?
Is it clear howparticipants were selected? | Yes

Do the authors explain why they selec| Yes
these particular participants?

Is detailed information provided abo| Yes
participant characteristics and about th
who chose not to participate?

4. |s the method of data collection well| Yes
described?

Was the setting appropriate for di Yes
collection?
Is it clear what methods were used to col| Yes
data? Type of method (eg, focus grou
interviews, open quesinnaire etc) and tool
(eg notes, audio, audio visual recording).
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Is there sufficient detail of the methods ug
(eg how any topics/questisnwere generate
and whether they were piloted; if observat
was used, whether the context described
were observations made in a variety

circumstances?

Yes

Were the methods modified during the stug
If YES, is this explained?

Not clear/No

Is there triangulation of data (ie more than ¢
source of data collection)?

Yes

Do the authors
saturation?

report a@ving data

The sample of 13 is relatively smg
for mixed-method research
Saturation was not reported.

5. Is the relationship between the
researcher(s) and participants explored?

Yes

Did the researcher report critical
examining/reflectig on their role and an
relationship with participants particularly
relation to formulating research questions
collecting data)?

No, limited exploration of the
relationship between participan
and researcher

Were any potential power relationssi
involved (ie relationships that could influen
in the way in which participants respond)?,

No

6. Are ethical issuesexplicitly discussed?

Yes

Is there sufficient information on how tf
research was explained to participants?

Yes

Was ethical appral sought?

Yes

Are there any potential confidentiality issu
in relation to data collection?

No

7.ls the dataanalysis/ interpretation proces
described and justified?

Yes

Is it clear how the themes and concepts W
identified in the data?

Yes

Was the analysis performed by more than
researcher?

No

Are negative/discrepant results taken
account?

Yes

8. Are the findings credible?

Yes

Are there sufficient data to support t
findings?

Not clear

Are sequences from the original d:
presented (eg quotations) and were th

fairly selected?

Yes
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Are the data rich |Yes
voices foregrounded)?

Are the explanations for the results plausi Yes
and coherent?

Are the results of the study compared W Yes
thosefrom other studies?

9. Is any sponsorship/conflict of intere§ No
reported?

10.Fi nall yéconsider : |Yes
Did the authors identify any limitations?

Are the conclusions the same Yes
in the abstract and the full
text?

Summary
This mixedmethod e s ear ch provi des

exclusion experience and once again highligfeseachepupil relationship to be
key component for children. Given its mixetethod design, a larger participg

sample would have improvédereg ar chds r el

a det ai

i ability.
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Citation 23: Understanding problematic pupil behaviour: perceptions of pupils and

behaviour coordinators on secondary school exclusion in an English city (Trotman,

Tucker & Martyn, 2015)

Study design:Ethrographic approach, individusemtstructured interviews and

gualitative data analysis

1. Does the study address a clearly focuseq Yes Candt |No
guestion/hypothesis but outlines a
purpose
Setting? School provisions in West Midlands,
England(seven secondary schools and
two alternative provisions)
Perspective? Exploratory Gains perspective of young

people (1314 years of age, 23 girls, 26
boys) and eight behaviour coordinatorg

Intervention or Phenomena

Phenomenad bet t er u n thee
factors affecting school exclusidrom
the perspective of pupils and behaviou
coordinatorsao

Comparator/control (if any)

Compare staff and students

Evaluation/Exploration

Exploration of overarching themes of
both groups

2. Is the choice of qualitative method
appropriate?

Yes

Is it an exploration of eg behaviour/reasoning
beliefs)?

Expl ores a

behaviours

pupil s

Do the authors discuss how they decided
which method to use?

Somewhathope for a thick description
and opportunity for discussion betweer
both paticipant groups

3. Is the sampling strategyclearly described
and justified?

Yes, criterion sampling to identify
Alternative provisions and random
sampling to select mainstream settings

Is it clear how participants were selected?

Schools chose studeseamples, schools
process is not clearlyefined but a
criterion was given to schools.
Random selection of adult participants
researcher

Do the authors explain why they selected th
particular participants?

No

Is detailed information provided about
participantcharacteristics and about those w
chose not to participate?

Yes for those who participated, no
evidencewasgiven of participant
dropouts

4. |s the method of data collection well

described?

Somewhat brief description
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Was the setting apprdpte for data collection?

Not clear, no informatiors given

Is it clear what methods were used to collec
data? Type of method (eg, focus groups,
interviews, open questionnaire etc) and tool
(eg notes, audio, audio visual recog.

Yes, oneto-onesemistructured
interviews recorded using a combinatig
of digital

Dictaphones and field notes

Is there sufficient detail of the methods useo
(eg how any topics/questions were generate
and whether they were piloted; if observatio
was used, whether themtext described and
were observations made in a variety of
circumstances?

Questions were piloted and grouped in
themes, no information provided about
the length of the interviews

Were the methods modified during the study
If YES, is this explained?

Not clear

Is there triangulation of data (ie more than o
source of data collection)?

Yes adult and student participant grouy

Do the authors report achieving data
saturation?

No/Not clear

5. Is the relationship between the
researcher(s) and partigpants explored?

Researcher reports no conflict of intere

Did the researcher report critically
examining/reflecting on their role and any
relationship with participants particularly in
relation to formulating research questions ar
collecting data)?

No

Were any potential power relationships
involved (ie relabnships that could influence]
in the way in which participants respond)?

Not clear/ Not discussed

6. Are ethical issues explicitly discussed? | Yes
Is there sufficient information on how the Yes
research was explained to participants?

Was ethical approval sought? Not clear
Are there any potential confidentiality issues No
relation to data collection?

7.ls the data analysisinterpretation process | Yes
described and justified?

Isit clear how the themes and concepts wer| Yes
identified in the data?

Was the analysis performed by more than o| Yes
researcher?

Are negative/discrepant results taken into | Yes

account?
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8. Are the findings credible? Yes
Are there sufficient data tsupport the Yes
findings?

Are sequences from the original data presern Yes, yes
(eg quotations) and were these fairly selecte

Are the data rich (i]Yes
voices foregrounded)?

Are the explanations for the results plausiblg Yes
and coherent?

Are the results of the study compared with | Somewhatminimal reference to

those from other studies? literature comparison

9. Is any sponsorship/conflict of interest No conflict of interest reported
reported?

10Fi nall yéconsider:

Did the authors identify any limitations? No

Are the conclusions the same in the abstrac| In part, very narrowed down in abstraci
the full text?

Summary

Overall,thewell-presented study could have benefitted from greater detail in method
section and exploration aher e s e ar ¢ h e rtigeguality oflteachepdpll s o ,
relationships or their i mpact on sthisd
could have gienfurther studydepth. However, outlines important information of exeldi
pupils perspective which are considered relevant for this study.
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Citation 24: What helps children in a pupil referral unit (PRU)? An exploration into the

potential protective factors of a PRU as identified by children and staff. (Hart, 2013).

Study design: Multiple case study

1. Does the study address a clearly focus
guestion/hypothesis

Yes [ Candt t|No

Setting? School/ alternative provision
Perspective? explorative
Intervention or Phenomena Phenomena

Comparator/control (if any)

Yes, pupils ad staff

Evaluation/Exploration

Thematic analysis of perspectiv
exploring pupils and school stg
perspective of pupil referral units

2. Is thechoice of qualitative method appropriate?

Yes

Is it an exploration of eg behaviour/reasoning/ belie

Reasoning

Do the authors discuss how they decided which me|
to use?

Yes

3. Is the sampling strategy clearly described anc
justified?

Yes

Is it clear how participants were selected?

Yes

Do the authors explain why they selected th
particular @rticipants?

Yes

Is detailed information provided about participi
characteristics and about those who chose nd
participate?

Yes

4.|s the method of data collection well described?

Was the setting appropriate for data collection?

Yes

Is it clear what methods were used to collect data? ’
of method (eg, focus groups, interviews, Of
guestionnaire etc) and tools (eg notes, audio, &
visual recording).

Yes, semistructured interviews
recorded with a Dictaphone

Is there sufficientletal of the methods used (eg hg
any topics/questions were generated and whether
were piloted; if observation was used, whether
context described and were observations made
variety of circumstances?

Yes
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Were the methods modified during thady? If YES,
IS this explained?

Not clear/ No

Is there triangulation of data (ie more than one so
of data collection)?

Yes

Do the authors report achieving data saturation?

No

5. Is the relationship between the researcher(s) ani
participants explored?

No

Did the researcher report critical
examining/reflecting on their role and any relationg
with participants particularly in relation to formulatil
research questions and collectoaga)?

No

Were any potential power relationships invalvge
relationships that could influence in the way in wh
participants respond)?

No

6. Are ethical issues explicitly discussed?

Yes

Is there sufficient information on how the research |
explained to participants?

Yes

Was ethical approval sought

Yes

Are there any potential confidentiality issues in relat
to data collection?

No

7ls the data analysis/ interpretation procesy
described and justified?

Yes

Is it clear how the themes and concepts were ident
in the data?

Yes

Was the analysis performed by more than ¢
researcher?

No/not clear

Are negative/discrepant results taken iatcount? Not clear
8. Are the findings credible? Yes
Are there sufficient data to support the findings? | Yes

Are sequences from the originaltdapresented (e
guotations) and were these fairly selected?

No

Are the data rich
foregrounded)?

(i e

Yes, but lack of original data

Are the explanations for the results plausible
coherent?

| Yes

Are the results of thetudy compared with those frg
other studies?

Yes

9. Is any sponsorship/conflict of interest reported?

No
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10.Fi nall yéconsider: Yes
Did the authors identify any limitations?
Are the conclusions the same in the Yes

abstract and the full text?

Summary
The study offers a unique contributiag
experience by including thperspective of PRU staff. The study is well written ¢
comprises important information on teacpeipil relationships which will based to inform
the current study.
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Appendix C

Detailed documentation of all steps taken throughout the research process

= Initizl protocol suggzested exploring excluded pupils views through psycha social intarvisws

~Ethical concems ragarding thiz approach were discszad with research supervisior

Audjuzments disguszed i supervision explaring possiblity of PCP bazed drawing activity to explore teacher-
pupil ralztionships

= Initiz] ethiczl application sobmitted in Febmary 2010
= Amendmends made to consent form and age rangs of child participants
» Fesubrnission of Ethics application in Aprl 2019

= Diizcu=sion with link EP for PR im Local Autharity ™
= hizeting with Head of PELT to dizcuss project im hlarch 2018

» Dizcussion with Head of primary PRI provizion m hiarch 2019

= [dentify potential children who were In the appropriate 2ze range and mest likely to be m the PR in
September 2019 with Head of primary provisian

= Attend PRITs end of vesr event which is attendad by most parents ™
=Infroduce study to each identified pareat
= Ack parents of identified children to sign consent form

= spend thrag school days within PELT in different claszes to play with children during break znd Tonch times and
suppart in lessons
~spaak to idantified children daring break and hunch times sboat myself and my sody

Artend PRI each Tharsday for one half tenm Som Septemibar 2010
» Complete Idez] Teacher Drawing with individual children (two per day)

= Identify themes in completad Ides] Taacher Dirawing in Movember 2012
= Dlesign power pointpresentation incheding reason for study and finding: forn the children's dats
» Prazemt presestation to staf at PRU m IMNovember 2019

»Indivicheal mtenyiews with PR staff who attended the presentation over twa seperate days in November 2019
»Each interview was conducted after the childrem laft on 2 Thurzday. Each interview lasted approximatiy 20
roimites

Thematic analyzis of childrens data Movember 2019- Tameary 20200 ™
Transcribing transcripts from PRI staff interviews (Decembar 2010)
Thematic anakyzis of PR =taff data {Tameary-Febneary 20200

Beer coding of themes (Febriarny 20200

v
@
¢
v
=
v
@
=
®
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The Tavistock and Portman [\/253 Appendix D

NHS Foundation Trust Freia Schulz

Trainee Educational Psychologist
The Tavistock and Portman NHS Foundation Trust

Pal’e nt |nf0rm atlon Sheet Child & Family Department

Tavistock Centre
120 Belsize Lane

Dear Parent/Carer, London NW3 SBA

RE: The Ideal Teacher Drawing Exploring pupils, who have been excludeffom
mainstream school, constructs of teachepupil relatio nships.

My name is Freia Schulandl am a Trainee Educational Psychologist, studying at the Tavistock
and Portman and working fa¢X Educational Psychology Service. | am carrying out the above
named research as part of my doctoral thesis.

NAME OF SCHOOLG6Gs Head Teacher has identifi
for this study and so has sent you this information. kehaet had access to any school pupil
records.

Taking part inlis study is not compulsory for your son/daughter and not taking part will not have
a detrimental effect on the quality of education they receive at the school.

The Aim of the Study

The studyaimsto gain a better understanding of how students of NAMESCHOOL feel about

their relationships with teachers and how they would feel better supported by teachers:
Furthermore, the study aims to identify if this process of gaiaifigi | dieves sabbge used to
construct and inform support strategies for chitdre

Drawing Activity

11 will meet with your son/daughter up to three times

11 will meet with your son/daughter athooloutside of main curricular activities (not during
English and Maths lessons)

91 will carry out an adapted version of an establisheddrawvng t echni gue ¢ca
the I deal Selfd wher e y odrawseane pictudea andtalkabaut wi
how they view teachers

Please contact me on the above email if you require further information about the study.

Benefits and risks

Currently, there is no intervention that providesh under st anding of <c¢chi
pupil-teacher relationshps usi ng drawing and interviews

s on/ da wvigwsane exg@esences areally importantin helping us provide insight into this
area and help us identify new ways of gaining tiaews. At a more personal levedarticipation

will provide your son/daughter with a forum to think and reflect on their experiences.

There is little risk associated thi this research. However, should there be any unexpected
outcomes such as personal distress, your son/daughtbewitferecthe opportunity to withdraw

from the study and signposted to support from school staff or services that can provide further he
and support.

Withdrawing from the Study

1 At any point up to, and including the oteone drawing session with mygelyour
son/daughter cawithdraw from the study. Just let Mrs/Moxxxxxx at the school or myself
know (contact details above).
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1 Following the drawingsessionyour son/daughter can withdraw from the studyp until the
1st of September 2019. Just let Mrs/kkxxxxxxxx at the school or myself know (contact
details above).

Data from the Study

1 The Tavistock and Portman Ethics Board have apjprtivis study

1 The encrypted memory stick with copies of the drawings and-Wwaitteén notes from the
drawing session will be kept in a locked filing cabinet (along with consent forms) in line with
XXX6s Childrends Ser vi c éeptfodsattoadenyearsoat vehich poiat n
they will be destroyeldhredded. During those ten years, only myself, the University Course
Director and external examiners can access them.

1As | am meeting with a small sample of children, it is possible that your mlaidrecognise
something they drew or have said in the research findihgsprotect their identity your
son/daughter will nobe namedn any part of the published reseaiichihey will be simply
identifiedas APD, ePZ2é

{Data cannobe keptconfidental if your child tells me something that makes me concerned about
either their or someone el sebds safety. | n
member of the school staff to maintaafety If possible, | will aim to discuss this witjour
child andyourself first.

Results of the Study

1 The study will be written up as a thesis for a Doctorate in Educational, Child and Community
Psychology with a hard copy held at the Universityis will include copies of the drawings
and details of ke themes from lh the data collected. Neither of these will make your
son/daughter identifiable to others although they may be able to identifyotineidrawing
from the images (You can opt out of this on the Coneahform).

1 1will be summarising my fidings for theschool, the children and parent/carers during a school
assembly.

Further Information

Further information on this study cae soughfrom either Mrs/Mmxxxxxxxxx at school, myself

at the address above or should you wish to discussutewith my Supevising University Tutor

the contact detailare: Dr. Rachael Green, The Tavistock and Portman NHS Foundation Trust,
Child & Family Department, Tavistock Centre 120 Belsize Lane, London NW3 5BA.

This research has received formal approvahftbe Tavistocland Portman Trust Research Ethics
Committee (TREC). If you have any concerns about the conduct of the researcher or any oth
aspect of this research project, please contact Simon Carrington, Head of Academic Governar
and Quality Assurarec(academicquey@tavi-port.nhs.uk)

Please complete the enclosed consent form along wahSAE. Alternatively, should it be
easier for you to passthédormsont o your s on/ glaageipdl free todsso asc h ¢
they canpassthem onto me.

Thankyou fortaking the time to consider this request.
Yours sincerely,

Freia Schulz
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Appendix E

Parent/Carer Consent Form

Research Study: The Ideal Teacher DrawingExploring pupils, who have been excluded
from mainstream school, constructs of teachepupil relationships.

Parent/ Carer s Name:

Your Childbés Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _________
Your Childoés Age: _ _ __ _ _ _ _ ___________
Todaydés Date: [ 12019

Your Signature:

Please tick the boxes that apply:

Consent

| give consenfor my son/daughter to take part in tiigovenamedstudy. | understand

that my son/daughter cannot withdraw from the study after the 1st of Septédtiber 2

| do not give consent fomy son/daughter to take part in thigovenamedstudy

Copies of the Drawings

Idonotgi ve consent for the copi ebsinctudednmy s c

the results and summaries of the study.

Results
| would liketo receive a summary ofatindings by post.
| would alsolike to attend an open session at the school to hear the results.

|:| | would notlike to receive a summary of the findings from stedy.

Please find enclosed SAEfor your convenience for thereturn of the two consent
for ms. Alternatively, should it be easier f
schoolpleasefeel free to do so, as they cgmassthem onto me.

Thank you for supporting this study
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Appendix FThe Tavistock and Portman INHS |

NHS Foundation Trust

Student Consent Form

Would you like to help me withmy project and make the2 drawings about your idea of the
best and worst teacher?

Yes No

(Please tick onbox)

Please tick one box

It is OK for a copy of my drawing to go into your

project book

| dondét want a copy of

project book

You cayesay i

You can andtlyatisiOKo 0

You can say fAnYeso now, make the drawings a
day you can do that is the 1st of September 2019 (tell Mrs/Mtxxx).

Your parent/carer will send this form back to me.
Thank you!
From Freia
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Appendix G

Student Information Sheet l

(You can keep this)

rrrrrrrr

Dearé ¢ é e é e é é
Can you help me with my project? o

| need students from (NAME OF SCHOOL) to complete some drawings and answer some
guestions.
1 Before you draw the pictures, | will come to your schexadwe will be together
in a room for approximately one hour where you can ask me questions about this
project
1 1 will then cometo your school again for one hour where you can draw the
pictures.
| would like you todrawtwo picturesof your ideasfoa bi@ st t eacher 6 and
can better understand what you might need and wasthiool
1 You will get a minibreak afterwards.

1 Inthemini-break,we can play games together. //
1 Thiswill happen in either May or June 2019. /) /
1 You donat have to do thi§ it is your choice. g

4

There is no right or wrong way of making the drawing &s &ll yourownideas. | vill ask you
about 20 easy questions about yRuairawings There are no right or wroranswers as it all
yourownideas.
1 Atthe end of our time together, | will collect tHeawingsand later talk to
(NAME OF SENCO) at your school about how we candrynake things better
for you
1 At the end of our time together, | will collect the drags and use them in my
project
If you donat want yourdrawingsto go into my projectthatis OK.
| will not take photographs of you.
| will type up, for my project, whave say about the drawings, butillmot type
your name as dm not allowedo.

= =4 =4

When [ finish writing up my project into a boosther people can read my project book, but it
will not have your name or school name in it, asiInot allowed to put tham.
1 The original drawings of you pictures and my hardritten notes from our tim
together will be kept safely in a locked cupboard at my work for ten years. Only me and
my university teacher can see them.
1 If you have any questions before or after mgkihe picturesyou can ask Mrs/Mgrxxx
at school, as she knows everything aboist pnoject.
If you donat want to do it anymore after saying yes, fisaDK too as long as you tell me or
Mrs/Mr xxx before the 1st of September 20109.
The next page is tle page you use to tell me if you want to do this.
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Appendix e Tavistock and Portman [\/z5

NHS Foundation Trust
School Stafflnformation Sheet

The following information is provided to ensure that you have a clear understanding of the currel
study and what participating would involve. This informatioshared with you so that you can
provideinformed consent should you wishttke part.

Research title
The Ideal Teacher Drawingxploring pupils, who have been excluded from mainstream school,

constructs of teachgupil relationships.

Who is doing thisresearch?
My name is Freia Schulandl am currently studying a course imcational Psychology at the

Tavistock and Portman NHS Trust. | am carrying out this research as part of my doctoral thesis

What is the aim and purpose of this research?

Usinganew i nterventi on c ¢he hirm df the btedy ifbigaireaalettert e ¢
understanding of how students of NAME OF SCHOOL feel about their relationships with teacher
and how they would feel better supported by teachers. Furthermemguthyaims to identify if

this process of gaining h i | diews nad Be used to construct and inform support strategies for

children.

Who hasgiven permissionfor this research to take place?
The Tavistock and Portman NHS Trust Ethics Committegivaes ehical approval for this piece
of research to be conducted. Additionally, the headteacher of the provision you work within ha

also agreed to staff participating.

Do | have to take part?

It is your decision as to whether you wish to participathopse ot to participate in this research.
This information sheet has been provided to help you make an informed decision, so you can gi
informed consent about your participation should you wish to participate. Even if you do decids
to participate you are freeto withdraw from this research at a later point, up until the data is

analysed, and you do not have to give a reason for this decision.

What happens if | take part?
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An interview will be scheduledat your school for a time that is convenidot you. At the
beginning of the meeting, | will explain the intervention completed by the children and discuss th:
findings of this intervention with you. | will then ask you questions aboutiidéngs and how
valuable you consider these toibeelation tosuppoting or structuring support for the identified
child. This interview will last between 45 to 60 minugesll will record this on an auditape. If

you feel it is necessary, you will be abbestop the interview at any time.

What are the possible benets and risks?

Currently,there is no intervention that provideshn under st andi ng of <chi
pupi-t eacher relationships wusing drpareeptiong. Yaun d
views and opinions about the interventiondings arereally importantin helping us provide
insight into the usefulness of this new intervention.

There is little risk associated with this research. However, should there be any tedxpec
outcomes such as personal distress, youbwibfferedheopportunity to withdraw from the study

and signposted to services that can provide further help and support.

What will happen to the findings of this research?

The findings from this researetill be usedor my thesis as part of my Educational Psychology
doctorate qualification. | will be summarising niydings for the school, the children and
parent/carers. Should you wish to receive a copy of tipsaseindicate on the enclosed staff

consent form.

What will happen if | do not want to carry on with the research?

If you decide you do not wish to take any further part in this study, you are welcome to withdraw
at any timeandyou will not have tgrovide furtheexplanation. Youwanask fa your contribution

to be withdrawn up until the point ahalyss when | will not be able to extract the influence your
data has had on the findingeforethis, you can request yodatais not included and is destroyed.

What about confidentiality?

In accordance witkethical and legal practice, all information leated from you will be handled
securely and kept strictly confidential. All records of persami@rmation consent and audio
recordings will be storedecurely with your identity on theseecords changed t@ coderather
than your name. As | am meetimgth a small sample of school staff, it is possible you may
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recognise something you have said in the research findilogstotect your identityyour name

will be changed ta code while the school and the local authority will not be mentioned by name
so that you remain unidentifiable. All data will be kept for a minimum-@D6years as specified

in the Data Protection Act (1998).

Data cannobe keptconfidential if you tell me somethingpdat makes me concerned about either
you or someone else. In thiase, | will have to share this information with others to maintain

safety. If possible, | will aim to discuss this with you first.

What if | complain?
If you have any concerns about the research or how youllemretreatedyou can speak these

throughwith myself, my supervisor or the course director.

Further Information:

This research has received formal approval fronTthastock and Portman TruBesearch Ethics

Committee (TREC)If you have any concerns about the conduct of the researcher othamy

aspect of this research project, please contact Simon Carrington, Head of Academic Governar

and Quality Assurancex¢ademicquality@tayport.nhs.uk

If you have any questions about the resear if you would like to know more about it, you can

contact me using the following information:

Freia Schulz

Trainee Child and Education@kychologist
Educational Psychology Service,
Address

Email: email address

Thank you for taking the time to re#lds information.


mailto:academicquality@Tavi-Port.nhs.uk
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Appendix |

School Staff Consent Form
Name ofresearcherFreia Schulz

Working title of study: The Ideal Teachddrawing Exploring pupils, who have been excluded
from mainstream school, constructs of teaghgoil relationships.

Pleasanitial the statements below if you agree with them:

1. | confirm that | have read andderstoodhe information sheet
for the study and haveeen giverthe opportunity to ask questions.

2. lunderstand that my participation in this studyoisintary and
| canwithdraw at any point, up until the data is analysed, without
providing a reason.

3. | agree tde intervewedand for the interview to be audrecorded.

4. lunderstand that my data Wk anonymisedo that | cannabe
linkedto the original recordings.

6. | understand that the findings from this research may be published
and available for the public to read.

7. lunderstand that if | share information that leads the researcher
to fear for my safety or theafety of others, the researcher will share
this informationin order totry and keep everyone safe.

8. | have read and understood the above and agree to take part in this rg

Results

| would liketo receive a summary of the findings by post.

I would liketo attend an open session at the school to hear the results.

| would notlike to recéve a summary of the findings from the study.

Name of participant: Name of researcher:
Signature: Signature:
Date: Date:
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Appendix J

The Ideal Teacher Drawing

The child carbe introducedo the technique with the following explanation:

| will ask you to do some sketchesand | will do some writing today. For the sketches |
would like to know what the worst and the best teachers woulbe like for you, so | can see
how this part of schoolcould be better for children. Are you willing to have a go?

In the first step of Drawing the Ideal Teacher, the child is agkest:think about the kind of
teacher you would not like to haveThis is not a real person, but someone from your
imagination. The researcher writes The Worst Teacher at the top of the page. The child is

invited to make a quickketch of the worst teacher in the middle of this page.

After the characteis drawn the child is asedWhat kind of person is this? How would you
describe this person you wouldn't like to have as a teacheiThe researcher writes the child's
descriptions next to the sketch. The child is encouraged to think of three@ss@tionsvhich

are writtendownv er bat i m. I f the child uses descrip
to explain the meaning in a way which did not suggest that he/she was incorrect in their use of
languageThat's interesting, what do you mean by flab, because everyonestuoeir own

meanings of words?

Further sketches exploring the teacher charactebwitirawnaround the initial imagelhis
results in a layout as shoveelow. The order of these elements of tharacters not fixed,
except for the ofddlnealt hoinneg 6.T hTeh inmso steends t o ¢

because theharacteneeds to have been developed for those parts to make sense.

Desk

The child is asked to draw under the title
somethindike: Every teacher hasa desk what would a teacher like this have on and in

their desk? Remember, this is the worst teacher whois.( i nsert constructs
description). Can you sketch theirdeskand what is in and on it?The child may be asked

discuss their drawing further resulting in objdmtsng labelledand descriptions given to the

drawing

With other teachers
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Underneath the tit IckildigaskedCanyoudraw somethingto shew s 0
how a teacher like this is withother teachers? The child will be asked to explain their sketch
andthe researcher writes what they say next to the drawing.

Teaching

ThechildisaskedJnder neat h t h ecanybutdiaw somdthengto shownhgwda
teacher like this teaches theiclass?The child will be asked to explain their sketahdthe
researcher writes what they say next to the drawing. The child may be prompted bytsaying:
does a teacher like this help their students learn?

On a bad day

The resear chedadwraintde ss adyGivetywnebiahdebadcdhyi sbnokday.
What would a teacher like this be like on a bad day? Can you draw them here on a bad
day? The researcher asks the chilolw they would know this teacher had a bad dagnd
writesdown what they say

At break time

The child is askedivhat would a teacher who is.. (insert constructs)do during break time?
Sketch something to show what they arkke. The child's descriptiois writtennext to their
drawing.

With students

Researcher writgthe nexttitted wi t h st ude nt s Bowavoulll a achesliket h e
this get on with their students? Can you sketch something to show me what they ke ?

The child's descriptiois writtennext to their drawing.

The most notable thing

Finally, the researchasks the childWhat is the most notablething about this teacher?
What would you almost always notice about this teacherPhe researcher writes down what

the child says under the title édmost notab

The final picture is put on orede, upside @awn so that it igruly out of sight.Thisis so that the

child will not merely make the most obvious contrast without considering possibilities.

The next step is to explore the kind of teacher the child would like to have. An exampénis g
below. Thesame steps as above will be followed to create a picture of the best teacher. The chil
will betoldNow | et 6s have a | ook at the kind of
about what they might belike. Again, this isn't a real personbut it could be made up of

bits of people you have met, or it could be from your imagination.
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Worst Teacher
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Best Teacher
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Scaling Activity.

The last step iftdeal Teacher Drawing s an e x p| o r aattualexperierfcdhe h e ¢
two pictures will be placed agither side of a landspeoriented A4 piecgas indicated in figure

1 below.

Figure 1: Layout of the three pages

Worst
teacher
drawing

Best teacher

drawing

The child willbe toldthattNow, | et 6s get an idea of where
on this scale. We have the kind of teaeghr y o u d o n Oef (pointaorttte pittuve oh thev
left), and the kind of teacher you would like to havgpointto thepictureon the right).Think
about what your teacher has been like recently, for most of the time. Put a line like this
(demonstrata short vertical line Wich crosses the rating scale)show where they usually are

When the child has drawn their |ine, the r
asked to rate the place they would like this teacher tovibere woud you like this teacherto
be on this line, in a perfect world? thisis markedo | de al 6 . The researc

between the Now and Ideal ratings. The child is then encouraged to consider whether this nee
to become exacltddfly 1 hé&yey Likewayrthérg, éviibheveolld be good
enough?Put a mark on the line to show thatThisismarkeda s é Good enougho.

The child will then be askeithe following: Can you think about the teacher in your previous
school and what they hae been like most of théime? Can you make a mark on the line to
show that?Thisis markedjprevioust e ac her 6.

Once the marks have been made the child and the researcher examine the line and the differ
marks some children might reflect on more than two teachers. The reseanayht then say:
Most of your teachers are here(pointing to the marks made by the chihd your 6 g o o d

enoughdé would be here. Can you tel |l dotodelg hr
themgethere( poi nt 2The réseacclamtiesddpwm what the child says verbatim. The
child might have some ideas of how they ca

child is askedCan you think of any ways you carhelp your teacherhere( poi nt s tot o
gettohere( poi ntedt encdayenthéde( poi nt s?t o o6éi deal 6)
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Appendix K

Presentation of collective child participants data to staff

The Tavistock and Portman m

I I | I I I N Foundtin st

The Ideal Teacher Drawing

Freia Schulz — Trainee Educational Psychologist

The Tavistock and Portman [Z51

NHS Foundation Trust

I
AV

The Tavistock and Portman [Z5

NHS Foundation Trust

The Ideal Teacher Drawing
technique
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The Tavistock and Portman m

NHS Foundation Trust

How did this come abut

Previous experience of
working with excluded
children

Repeated mentioning of
difficult teacher-pupil
S e R R ————
Timpson review of school
exclusion showed
vulnerabilities increasing
school exclusion:
. SE@ (+SEMH) » Important factor
Anxiety about i f::vex ament leading to exclusions
repeating this > Bhing fom minority Important factor
experience in a ethnic group sn?pomng
different school s ey . reintegration after
* Poor relationships school exclusion
with teachers Important factor to
+  Difficult/ diverse home increase students
experiences wellbeing and sense

of belonging

The Tavistock and Portman m

What did the NHS Foundation Trust
children say

e Ccas ok tek pecphe off  the time £ follosr schae riles

forn the .
Gasses for readeg Lt / mo showting ol s pacsiaiss o
ool trwrs Raquast to speak (Rands op)
Smibes 3 ior Personal characteristics
Goes outside with chidren
St e
Lots children go outside ke

Dastifid
Plays wih chidren & Bak

Rins arcund

84 desh Sits with students to help tham
Friandly
Melps with learming 5. Caim down activities
tagey Everyone learns
chicren wth angar and
Heips ange

sadness

Practical actrites

Miced work chalenges &
Onaeey
Ne/ sema wrtten work
Best teacher
Lovely

Amazeg Rawards good behaviowr

Mght not come to schoot Good/ Nice teacher

Explans tngs web
Say seery for beng grumpy
Grumpy with adsks et chidren Grves chiren choces
Doesa't have/ show bad day
et adog Space for chidren to st at the
teachers dask if thay need help
s by furny.
Can sea that sha is nst happy
1s qaster Fun teachng
Tres to be rce
Asks you 'What's weong?
Ask them "how e youT Notices that you feel unwel
hacks i on other teachers
Friendly with other teschers. Grves cuddes

Locks after chédren &
Eats wen students
Grves chiren feod &
Listens to chisdren
4 how are you?
Chacks i on chidren -6 What happened?
Taks to chdren &
How e o teday?



The Tavistock and Portman m

NHS Foundation Trust

Dows nething
& Stays i hee room

Cisren Just 50 Dar wark: o
taachng
ard work @ ek students to do thew work

Work on your awn

Weukd 2k the teacher, ‘What 8

¥ou maanT 1 don't undarstand

& udents woukd ot understand
them

Somenmes hels you # you sk
& Can try to be e

Grvws rawards & Sometmes nce

Mo taking uriess spoken to

& Ooas nat alow you o tak n cass
1f you tak you have to stand
and 1

o toys for chidren to play wih

Showng
Spaaks 10 canTRy

Tube yous to stand n tha cornar s ! Yode chidren ot
P
Kaeps chicren nwde o brask
Exchutes chidren from scheat & Ponsh you
Carry chidren away
Hart cren
Grampy
Nude
o Angry
Changes mocd qukdy
@ Agressve

Takes anger out 00 chsren
& Aoger quckdy
Smacks chicken

Mot good enough to teach

c“m

The Tavistock and Portman m

NHS Foundation Trust

ad sk
ugy 4
£
Dark clothes
Oress e gong ot 4
13 reals
sneet
oo
wWoman 4 P

Serme bran cels

Curly har

Flat shous

Personal characteristics |+

Taks ety

=

Mk 1 o desk
Mesty desk & Lots of pasermerk

Broken tavke

Nce 10 same chidren and nat
s

Pretends to be nie to other |
aduks. 1

Others maght thek they need b

ce to parants
AduRs woukd ot mend them &

Bossy
Tols a0t what ts 0o &

Sorma students tak to ber

Dots net tak to stuterts &

SEudercs Gort trust har

Watches out for chidren beng Sad

Eats s froet of chidren

Cousnit bsten ta chidren

Dosen't sme chid's verws &

Ooes st bebeve chédren

Ignece chdsren &

Taks 100 quesy

Tak wardy

Uke she has 3 tlocked nose
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Treats chidran e saves
.

Dxfforant weh me (comparad to.
other chicren)
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NHS Foundation Trust
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Appendix L
School staffsemtstructured interview
Questions 1
What is the school 6s cuiews2ent process of ga

Follow up question if not answered in Q1
What are your views on this current process?

Question 2
Looking at the outcome of the findings, what are yboughts on this intervention?

Follow up question if not answered in Q2
Were these expected fimgs?

Question 3
Looking at the outcome of the findings, do you see these impacting on your practice?

Question 4

On a scale of 10 (10 being théighest) how useful would you rate this intervention in gaining
the chil dobés vi epuglreatiorship? Explaithe decisiondVeahatitald have
made it better?)

Question 5

On a scale of 10 (10 being théighest) how useful would you rate thistervention in gaining

an understanding of how t o beadartteachansp pxplaihie t h
decision (What could have made it better?)
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Appendix N

Interview transcripts from adult participants

Interview 1

Researcher

Can | just ask what your title is at the PRU?

Adult Participant 1

Ahm a teaching assistant

Researcher

XX, cool. It's just so if | noticed that there is any differences, | can, ahm, spimdato

Okay, |l " ve | eft some questionse.

Adult Participant 1

Sorry

Researcher

No, no, it's fine. for you to just, like, | quite like looking at questions when I've beed sske

i n caseé@.

Adult Participant 1

Oh thanks.

Researcher

Others benefit from it as WeDkay, so hopefully this should be quite straightforward. And it's
all kind of in relation to the presentation is that, did you (places presentation handout in fron

of teaching assistant) in case you want to refer to them at any point, right. Ss, ribekigid
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of right or wrong answer. If you feel like, you don't really know any of them at the moment,

that's fine. So, it's not a test. It's not like a, Ofsted.

Um, so yah, what is the school's current process of gaining pupils views?

Adult Participant 1

Um, | think the current process is quite an open one; because, we talk to the children a lot. Ar
| think because we already have quite a good relationship with theyregtwilling to kind of

tell us how they feel on a day to day basis. So, theytdikell us, oh, they don't like this, or
they don't like that teacher, they're quite confident in telling us how they think and feel. Whick
is, | think, they've gotten tiinat point with us where they've, they're able to kinda build that in

terms of relatnship.

But ahm we've also done things that, especially like when things like Ofsted are, there we'
like to get their views and their opinions and things. Like we hadddakent in the library the
other day and the library got absolutely trashed and bguple of students and one of our
students went round and they went around asking everybody how amh, how they felt about tl
library and everybody got a chance to lookle library and ask how they felt about it and
how they felt about the people thagre doing it and they erm express they were angry there

was this, there was that. So, there's a lot of points where we get their views on things.

Researcher

Mh e

Adult Participant 1

We ask them all the time for feedback in terms of the lessons and whdthery 6 r e enj
topics and the things that we're doing in class. Ermmm, I'm not too sure if we asked too muc

about what they think @, parsonabbsit I'h suee evergbody ;
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thinks of each other in different ways (smileEym. But that's why | think | quite like this
because it's nice to see it without them talking at you with kinda emotion, whether they love
you or hated you. They migbe quite extreme or whatever they say, but erm, talk to almost
an outsider and abous erm. It's nice to kind of see and hear all these things and what they
really think and feel. So, yeah, lots of different ways, but maybe not as direct as this in term

of what they think about us as teaching staff. So, yeah.

Researcher

It, that soundsike you include them quite a lot on the whole day to day aspect of it, and like
thinking about the library and also how are you kind of checking in on them, so thatrexhotio

aspect as well as learning. So,

Adult Participant 1

Yeah, definitely. Yeah, cover a lot of that thing.

Researcher

And what are your views on that current process,

Adult Participant 1

That current process. | think. Well, seeing this, there's oblyiongre that, | think more that

we could do in terms ofegting their voice across and hearing what they'd like from the
teaching staff and about the teaching staff just because, we're kind of most crucial aspect he
They come here to learn, to teachttobe, to be able to manage their behaviour and thay lea
all those things through us. But if they can't build that relationship, and if they don't really like
us, or they struggle, don't get that connection with us, how are they supposed to do anythir
that we're, we're asking we're trying to, kind of supp@in in doing sooo. It's, it's something

that could probably be done even more so. But | think we do it more than anywhere else. I'v



65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

280

been on outreach last year in schools and, | don't think Iseh@ard children’s opinions on,
what they think that thechool or what they think about certain day to day things or what they
think about teachers, but being a person on outreach, asking the child, what do you think
your teacher? What do you thinkydur class and getting that chance to actually ask them,

mean, that's probably |ike the first ti me

Researcher

Someone's listening to me?

Adult Participant 1

Yeah, but | really don't like this, or | really don't like that person, or | diGe'tit when they

do this. And it's, | think it starts eping them and looking at things and when you start asking
them what they think and feel they start having to think about what they are actually feeling
So, it's um, | think we do it more here thlare ever experienced in the other schools around
the boough personally, as I've been out of outreach, but um, we, | guess there's always roo
for imé, for i mprovement and getting mor e
they like and takingwway more of what they dislike or working on how to adduait to be
something that's maybe more enjoyable or what they can see as a better thing or positive. !

yeah, we could probably always do more of it, anywhere.

Researcher

| would agree with you, thugh, in terms of how you guys here geghering children's views

| can't say | '"ve seen this in any other s

Adult Participant 1

Imagine!

Researcher
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Yes! There we go. (laughter) yeah and répegactly the same words. Okay, ahmkiog at
guestion two. So, looking at the outcome of the findings, what are your thoughts on the
intervention? You kind of touched on that already? But ahm yeah, | guess more specificall

Yeah.

Adult Participant 1

The thoughts on your intervention?

Reseacher

Yeah

Adult Participant 1

and what you've done with the kids? (rese
we don't get to see this kind of stuff and what they personally think and feel okivvthatf
attributes they may be still Imging in or holding on to from their old schools that they kind of
feel so disengaged from, or feel kind of let down by or pushed out or ousted out from, so the
could still be hanging on to a lot of stuff that these there. And maybe they're kind of
reflecting on what the worst teacher is there and what they've seen that is better here, may
that's one? Well, like we said, and like you said in your PowerPoint, there's like certain thing
in their schools that lethem to come out of schools and be edelll And one of them being
teacher relationships. And maybe those relationships are what broke down here. Maybe they’
seen parts of what they think is the best teacher here because we're able to talk to them ¢
ale to get those things across. So, tleeyld still be seeing the worst teacher here. Who
knows? But I'd like to think that majority of them have seen what, what they do like and have
a relationship with the teachers and can kind of, can kind of like telathat they, what they

do like and tlese teachers. So, this, this intervention is probably so helpful, just even if it was

brought back to their old schools, I think, and maybe that they could see from, the teachers c
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see from the perspective of wiilagy think and maybe it gives us the ¢ino reflect as well as,
we might be doing wrong and what we might not be doing good at what they might even notic

that.

Like they said that they've noticed things like the messy desk and stuff like that. WAas reall
interesting cause it's like erm a mesdesk is like a, a bit of like an unravelling life or like, it's
somebody that kind of can't control a situation that have a very messy desk. I'm picturing it, |
| was a chil dépr obabl ydernjitls ohteresfing to bee whiat thieyn  t
kind of picked up on. So, you, you probably wouldn't get this stuff, even from a teacher askin
a child just because it's, it's that relationship. And it's that barrier. But from an outsider askin
i t 6 inkitcould definitdlyi be really usefulnd it could erm change your teaching style,
the way you approach things. Essentially change the way that a child responds to you and he
much they're accessing in their learning or just in managing the behaviouhege's yeah,

there's a lot of thingkke this. And | think it should be done everywhere.

Because there's a |l ot of times other sch
maybe why some of those things might be poverty, this, that, tiee, dtimgs that happened

in their life, but erm to be able to see what they might be doing wrong, which is hard to see
when you're in your body, you don't know what you're kind of doing wrong. Or what might
somebody else might perceive as, you're not dogig for them. So, it's nice to, to Vethat
aspect of it and to be able to kind of correlate back to what do they value and what they don
what they don't really agree with. So, yeah, | think it's majorly useful. Yeah, it would work

everywhere.

Reseacher

Thanks. (laughs)

Adult Participant 1
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(Laughs) Thatdés alright.

Researcher

So, kind of looking at the findings, do you see these impacting on your practice?

Adult Participant 1

Yeah, | definitely would. Erm I'm planning to be a teacher maybe next gkanning to start
teacher training erm and seeing something like this, | feel like it's already kind of coming intc
play what, what | want to try and make sure that I'm doing deensaire that I'm kind of
focusing on in order to help children kind @festhe positive in every aspect. Like the think
with the messy desk really threw me | thought, like, how are they sitting there noticing the
messy desk? But it's like, | can see it pbetely and | can relate to why they think all this
messy desk, this pgon's like struggling with this, that, the other and they're not kind of
connecting as much. And | think you can take this into practice so much because, it kind c
gives you those like tips and things that you don't really see, being in yourself, hutgo

then see from the child's perspective. So, I'm saying like it's important for anybody to be abl
to kind of study these things and look at what, what kind of things are percegatively,

and erm to be able to kind of alter that or, help changmain why things are the way they
are. And erm, yeah, it would definitely, (looks at handout from Power Point presentation an
reads over interview question) findings impact on macpice. Yeah, | think | got, I'd be trying

to smile more and would beying to be more greeting, trying to be more happy, funny, chatty,
not trying to be, but making sure that that's, something within my practices. That's wha
children respond to. And dltis how I'm going to get them to manage their behaviour and to be
ablet 0o access | earning. |l 6d try anything to
to where they need to be. So, to see that things like this can be so simple, but theyotnight

be able to say this to the person, but to be able to kind of $iveith somebody else. | think



160

161

162

163

164

165

166

167

168

169

170

171

172

173

174

175

176

177

178

179

180

181

182

183

284

it'd be silly to not be able to take it into your practice and try. And another thing that you can’
help but again, being fat or ugly, that's personahiop, and you can't really help that but
(laughs). But things like doghnothing or not giving them a chance to speak or not letting them
go out for play. Maybe it would be a different punishment or a different kind of resolution to,
what to kind of fix vhatever they've done wrong if that's what your kind of using, as cearact
to take back. So, yeah, definitely say it could impact on your practice a lot, because you altc
it to try and see the children here in order to get them to where they need tidling loip that

trust and that relationship with you. Yeah. Definitely.

Researcher

Thanks. So, question four, erm on a scale of one to ten, ten being kind of the highest, and hc
useful would you rate this intervention in gaining the children's viewst dbeiu teacher pupil

relationship?

Adult Participant 1

I'd say how usefl it is for us at X, | would say it's about erm a seven, just because the childrer
are so open here. | feel like, I, | knew maybe half of this stuff prior to seeing it but to be able
to see it on paper is a different thing and to be able to actually aeé ctorrelate it all and
realise kind of what they're picking up on. But in terms of what this can equally do, and outsid
in schools, | would say like nine borderline 10, becaukmk, again, there's so many children
bouncing out of schools and thisreo many children at risk of exclusion, if there was to be
able to see things like this and realise maybe there could be something so small that they cot
alter and maybe they caunst bring that child back in and get them back into kind of feeling
supported, loved and where they want to be and where they need to be. | think it could be s
useful. So, | think it depends on the settings and how much they do use this kind of thing ar

get the children's voice across. Wherever they don't use the childoges, they need to
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impact the other stuff even more. Erm but just because we use them, we get their voices a
we try to hear what they're saying and their views. | wouldn't saputGerm, other schools
definitely. I'd say it's yeah, it's a Must. Yatrying to teach the children, you're trying to learn
and gain access into their lives and make them trusting of you and trusting of what you'r
saying you're telling the sky is pueplbut this, the sky is blue they can see your, they believe
in their hart, but it's not what you're saying it is. You need to be able to kind of build that
relationship and let them trust you, to believe in what your kind of saying, given to them if
there's little things that you could do to help adjust that. Why not? Agdufcan get their

voice and their opinion across the wire, then that's even better. So, yeah, very, very useful.

Researcher

So, last question then. And it's on a scale of one t8d&in, 10 being the highest, how useful
would you rate this interventian gaining an understanding of how to best support the people's
relationship with teachers? Erm, | think you kind of answered this already in your previous

answer. So, erm is therayghing you want to add, | guess?

Adult Participant 1

Well, I'm not redly sure how | could, how it could be any better. Well, | would say just continue
following your next step and be able to kind of make those resolutions with the child anc
people and & able to, to tell the teacher and to tell the people kind of shavkthir views

and well share their views and in a way to make them understand why they might see that tt
teacher in this certain light. Even if it's the good version, it doesret toave the bad version.

| mean, teachers should be knowing what theybieg right as well as what they're doing
wrong. So, they know what the impact on change, on what to bring up, what's of lower dowi

a |little Dbit. So, ykieow how yael aalm make ihbatter taesbe hohestd ¢
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And say continue with whaou're, what you're planning to do, and you know, been amazing

to be able to have that next step.

Researcher

And so, one that isn't on here just thinking about kind of a feedbackeygiven me I'm
thinking of your role of an hour each. Could you inmagiyourself using this intervention and

feeding it back to the teacher?

Adult Participant 1

I think | was thinking about it when you're talking about it. And X mentioned outreach, and |
think it's probably a key thing that we need to bring into outreachuse half of the time the
children that are now bouncing out of the classrooms are riskitlgsion there now labelled
that problem child, you're there for the problem little child. And like everybody in the school,
it seems to be a general consensuseeg y body knows that this
this, like everybody's aware of. Ydwave to have that kind of general consensus and know
what's going on even around the school. But | feel like it's almost like a negative label attache
to the childen in terms of it being somebody that needs support, just keep an eye out. It's jus
a carcoming through the corridor again, like this. And it's kind of like that negative perception
on them. And if there was, if a person of outreach could be abl&ktmttie teacher and the
people and maybe even the same CO and involve people like thag, lmndble to explain to
them what the child might be seeing is so wrong with this relationship, or what they might no
be valuing, or what they really love, thaiaybe they missed and still not getting from the
teacher in terms of what was the best teadithink it would be useful and again, for the child,
you can maybe be understanding that there's different teaching styles. A lot of the time it
when they mog up to a different year, is a different teacher and its different teachers. There

might bea female that they don't like, but they had a male before it might be the fact that they'r
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more smiley and jokey, but the other person wasn't. And, again, teer@®ny autistic
children as well that are bouncing out of schools, they get very attazlzedetrtain way of
thinking, feeling and being dealt with when it goes on to a new year or a new person. Ant
something's completely different. It might be all foe better, it might be even the best teacher
in the world. But because it wasn't the sartig,still not, it's still not right and regardless of
kind of whether they're providing the best kind of intervention or not. So, | think definitely
would have to b used in outreach for sure. Because it's, it's one of the ways that you're goin
to kind ofbuild that relationship back up and hope to keep the child in school because that'
the whole point of outreach is to be able to reintegrate them and keep tbesohobl and

stop them from being at risk of exclusion. And one of those main things amdtenships

and half of the time it is the teachers | call the shots doing this and this again, so this is wr
you've come here Look, that's what they're doirtat's what they always do. And it's like,
they already have that kind of perception of th&m, | think it'll even be useful for the teacher

to be able to just see what they kind of seen so negatively, or maybe they, they're missing wh
like the funnyjoke every morning that the old teacher used to say that the teacher doesn't. An
that's whythey don't click well. But to be able to just know, that might be the way to kind of
turn things around and kind of bring them into and make it feel like home. &mi yeah, |
think it could definitely be used in outreach and on other skills and athaarsthings like

that. Because a lot of the time, they continue to bounce out. And is that because of the failir
relationship and it's like, you feel like youlmet doing anything because the teacher that you
can't impact to them, and that you cardllsebring them back anymore. So, to be able to kind
of have the confidence that this is what they don't really like, this is what they do, like crack
and expand othis and less than them and yeah, to work together, essentially. Yeah, very, ver

useful anl it could be used on average. Sure. | think

Researcher
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Interview 2

Researcher

Okay. Hello. So, um, yeah so what's your current proces$ simould say before we start,

there's no kind of right or wrong ansivI'm not doing like an Ofsted interview or anything.

Adult Participant 2

Yeah.

Researcher

So, yeah, what's your what's your current process of gaining pupils views?

Adult Participant 2

The views with, regarding anything and everything about thewy are?

Researcher

Can be anything. Can be to do with how they are. Can be to do with what they think about th

school, or what | think about teachers or.

Adult Participant 2

Ok. So, this$ obviously communication is the first thing, so we always stietie kids, ask
them how they are, how they do, what's happened at home. Or if something happens at schc
So, it's all talking. | mean, if there is a serious concern then it'll be nstad;ancern, if there

is an issue that will be noted. Admin &jsso there is a track. So, that's what I've done in the

ti me t hat | 6ve been her e.

Researcher

And ahm what are your views on that current process?
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Adult Participant 2

| think it's good, in tht it can reassure the children that you can develop a relaipongh

them. | think, possibly, what we may need more communication amongst staff afterwards.
am saying that because we get so caught up in the day when things happen, right, a
sometimep eopl e forget to say, s a y .thind willahappetd X 6
when she's not there on the playground or whatever. And other things will happen in the de
and you canodot catch up and t hen iethatwauld Il l
have put a lot into perspective, so | am not som to get around that. Because it is difficult,
there's so much happening, and one child may be handled by three different people, or fo

different people throughout the day. So, just fromargerience in being here, | notice that

communication amongshte st af f I see to be a bit, I
childrenswelb ei ng, so to get a balanced view. ¢
Researcher

| should say this is also ofidential so I'm not gonna say. A or B said, Xy & z.

Adult Participant 2

That's fine. l " m very direct, so | donot

Researcher

So, you're basically saying that there is a process, but it would be nice if it was more, that the
was more comummication happening throughout the day, so everyone knows what's

happening?

Adult Participant 2

Yah, yah. In such and how we would do it. You know there's already so much pressure ol

with the work and everything that they have to do. I'm just not surewm do it because
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there's not enough time in the day to allesitl meet and discuss. The one thing that they are
doing now is, twice a week, maybe three times a week, they'll have a debrief after school. Ar
in that way, we can all discuss and put inunpAnd then everyone can catch up. The other
thing that they'reloing is, more for the TA paperwork is, you know, have a meeting where, if
anyone is being held with one of your kids, they do your paperwork or whatever. So, there i

that. They are tryingotdo something.

Researcher

So, the second question kmking at the outcomes from the presentation or from the study

that | did with the kids. What are your thoughts on this intervention?

Adult Participant 2

So, in that you found this information is thehat you mean?

Researcher

Or just in general, can mn the information, yes.

Adult Participant 2

Sadly, | agree, | agree with the kids. And | think I've always been sort of alternative. | just
think the teaching system is archaic. Because, you knavgreat, great grandparents sat in a
square box in ros and nothing's really changed. | know there is slow progress, trying to
change things. So, | haven't had much experience in a special needs school, probably my m
intensive here. So, looking at a imetream and special. It's maybe easier here in a;sense
because, you're in a smaller numbers, because mainstream is really big. | think that, | think tf
(pointing at paper copy of presentation) is, you know, you can ask generations and | think
will more or less be the same thing. And | think it's ugézhers to change and move in time

with the kids. | think education should be more education through play more hands on al
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activities, doing things. You know, you can find some of these kids. Ifrthepigaged in a
task, where, ifthey likeartsanddraf t hen you wondédt have any
they are engaged in something they like, so | think we should change. And that would assis
and a whole approach. And the view of teaching needbange, needs to be more hands on,
getting in therePossibly teachers now could become facilitators more than lectures. So, yeat
until it changes, | think you will get the same results with that. I'm not sure how to answer you

guestion,

Researcher

Like | said, there's no right or wrong. So, are yand of saying that's kind of expected

findings, or?

Adult Participant 2

| would say so.

Researcher

Okay. Was there anything that surprised you?

Adult Participant 2

Um, | find it quite sad. this stereqiiyng of somebodgs old and fat and glasses and oow.

Yeah, that | find sad, because I'm old, glasses. But | don't consider myself to be, like | sa
more sort of, | have found that | generally site with the children more than the rules. So, | ge
mysdf into trouble. So, | find it sad, finding thatits st er eot ypi cal , b L
think, like you said in the hall, that's how that's portrayed through whatever media, so | get il

these kids are on media all the time. Yes. So, and societglttiat needs to change.

Researcher
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Okay. So, loolg at the third questions and the outcomes. Do you see these impacting on yol

practice?

Adult Participant 2

Yes. When, when it has to be structured |
see, these behaviours will start to come out. Ndtids are the same. Even if you give them
di fferentiated worksheets, youodore stil]l b
a short period of time and tchnaenttaton forrme&0 ot
minute lesson, that is npossible. And so, yes, when it's when it's your typical old fashion
teaching way, then there are issues. Change it around, have working stations, get the ki
involved, get them active. Do something tHagyt enjoy, and this comes back to curriculum.
Then,then you're going to get a more positive response, you're going to get your kids engag

And I think, happier children, less behaviour problems. Yep.

Researcher

Okay. So, so | guess you're referringhie teaching style and what the kids were referting

in terms of liking practical aspects and?

Adult Participant 2

Yes.

Researcher

Okay, cool.

Adult Participant 2
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Yeah so you know, it doesn't happen every lesson. But, different day, you can see the Kit

now. We have a small group here, so you can, ymwk notice and bring back, but in a 30,

35.

Researcher

You might not have the space to?

Adult Participant 2

Yeah,

exactly.

| me an

i n

South

Africa,

clases are in there 60s in the rural areas. Theraelyss® much you can do, yeah that kinda

thing.

Researcher

So, yeah,

it 6s

typically

r e

al ly

So, Question four. On a scale of one to 10, 10 being the highest how useful would you rate th

intervention in ganing with children's views about the teacher people relationships?

Adult Participant 2

| would love to do this as you said it, in the hall there, | thought | would love to do this. I've

al ways
things

say it

A

0.

encouraged c

as |

| 6ve

s ai

tr

d t

i ed

hil

dr en,

teach them diow lloesayh o

o t hem, ydusagiowe if'shovsyay

t o

t eac

h them

that th

how they do it. So, | think somethitige this would be so beneficial for every single teacher

to do because you can then loake all have to have bad points. Now, we're not perfect. So,

you could then look at how can we, how can we improve it can actually get the kids involvec

with you, say n g ,

60kayé,

youoOriengfitnhdat 6 s

change

this,

and

bori

what

ng.

got

do

you

t hi

ai

d,

n

nk? |1 d
Okay,

age hiswe | |
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attitude towards maths. Right. So, buying the kids in on this and work with yoluinAhat

way ; because, you could then revolver it
sort of, anal ysing theirg,bebhtahvaitouwasinfoti tre
one of the boys this year, who hurt me. And he digtsaid, oh no that's not right. So, | said,
no itodéos not, for children to hit staff,
abuse to staff. And heggreed. And | thought, interesting. You know, we couldn't take it further,
but it wasn'the right moment then for him, but we could actually take it further, and get them
to realise things. | don't know, maybe become more empathetically. But thislisnbril

(pointing at presentation of Ideal Teacher drawing). Many people will take offedckel
guilty.

Researcher

So, is there anything that you would have changed about it or make it any better, in any way
So, I'm guessing this is the prototype (shgwsotype). Is there anything that you think could

be made better about it.

Adult Partici pant 2

| didn't get a chance to look at this. You know, as | say, | am different and most of us experienc
obviously mainstream school, thinking back on how | useaptrate. | used to try and say to
the kids, we are a family and my classroom, we're alget her and so it ¢
well. So, we would, as a class, pick a theme and then we would rearrange the class accordi
to the theme you know. So, mayb#ink | would ask kids too to. Are you only talking about

teachers or?

Researcher

T h athedfacus of this activity. Yes.
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Adult Participant 2

Okay. Because my thinking is teachers, it's everything, right so, | would get the kids to buy ir
on the clasgrom and partake in setting it up how that would like it set up, get them to put up
posterdoesndét matter 1 f 1 t0s skew. For ther
all the other things would also enhance the relationship between kidseaeddthers because
they were there, could have the same sort of feeling, she is realgst@d in me, she values
my opinion, and | want to be here. So, ma
us that you've asked the kids. And thregytve been so frank and honest. So, and then possibly
also curriculum, what would theye to learn what would they like the teachers to, to engage

i n. But then, 1itds not easy to do. | mean

we can't eally anywhere else. But no, I'm saying Christ, | love it. | really love it.

Researcher

So, | guess last question then, again, on a scale of one to 10, how useful would you rate tf
intervention in gaining an understanding of how to best supportthe gupi r el at i o
their teachers. So, the previous one asked about gaining the vidvlsione's more about

the understanding.

Adult Participant 2

Well, because it gives you such an insight into what they want and what they need and ho
they percaie things. So, you could then adapt to what they need, is that an expression? So.
thinkit's incredibly useful and it's definitely, would give you more insights into your kids. And

then you would understand better, the relationship, I think.
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Interview 3

Researcher

And so there's five questions in total. So, first @evhat's the school's current process of

gaining their pupildés views?

Adult Participant 3

We have forms that webre given, give then

they say childre's views. And then we fill them in with them, or we send themvahtparents.

And they use them to describe like: Who's your favourite, Who's your best friend and how dt
you like the school, What is your favourite bit about it, and Would you like ttaghk to your

old school, and would you like to go back to the selool? So, we give out forms that are

called pupil, pupil own views. So, that's how we record them.

Adult Participant 3

And regarding that, what my views on this current process (lookasnaiolt of questions), |
think ités a ver ydofSgain@inignk df theostudeats sdyingvitheynselves i
what their opinion is about this for them, what is their opinion concerning the enterprise. Anc
also going on, going off to new schoohich is sometimes very difficult for them, as they are
getting vey used to this environment. So, yeah, that's pretty much it. That's how we recorc

views from the children.

Researcher

So, second question so looking at the outcomes from intervention.

Whatare your thoughts on this intervention?

Adult Participant 3
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| think some parts of it, | would say that they're quite reasonable and not obvious becaus
nothing's really obvious but then again, for instance, I'd say, anger, and grumpiness and tellir
children off, and raising your voice, or eyes likeabhove a student with your voice. That's
something that would obviously give a negative impression about his view, as you can se
from this data. The things and the thing that | wasn't really expecting adgafytl wasn't
expecting. | mean | can seleete's a lot of female teachers in primary. But | wasn't really
expecting it to be a thing. But yeah pri
better to females. So, | was really impressed alssome point (looks at the presentation
handoa ) I think that's also very important
teacher you see other people are on the
outside on so, so you don't realigt, developed a relationship and done it.1$fink that was

also quite an important finding. Thatttt we need to spend more time, engaging the childre
outside and this is the best way in which we can form a relationship regardless of whethe
you're aman or a woman. But it says a lot by itsel§ataim them and let them fiddle with
things and explore a favourable thing so. | think this is the most critical lesson. And there wa
another thing | wanted to comment on. This is one thing that | wasit es@lecting gives

wr i tten wo rnkainly foom mainsteeam. Betabse our children are not very fond of

homework

Yeah, when | saw that | was like ohhh. Whereas this would be a big thing as a PRU give
reward points, they all buy into it. And theilt adore it. So, it's quite surprising for rieesee

that so small. Yeah, | would swap them around in a provision like this. Yeah.

Researcher

So, okay, so some expected findings and some less expected. So, again, looking at the

outcomes. How do you séas impacting on your practice?
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Adult Partic ipant 3

| mean, | always approached them in a very playful way, but I think | can increase it a bit more
Let me see. | want to go through one of the worst teachers. Oh yeah. When | saw, when | fir
saw the bst teacher actually. You kind off tick thingsf f and say 0gl asse
don't wear them. 0Cool trainerséo, Il have
teaching. 6Smiles a | oté6, Il think o6da.g &R
but messyo. Sorealiseovhat nkyistaddntsavbuld gvant mettodook like. And
you think, I've got that, I've got that and got that. So that's, | think, that it kind of confirms the
kind of view | 06ve g¢otamaodtfmakaes nedeelderytcardodable in
the msition that | am, because you kind of feel like maybe the students like me, because
know that for instance, | wouldn't do any of them on a very bad day, | know, | wouldn't take it
on my children and | wouldihargue with them at all but | think othedudts are taking it out

on children, so | know that l " m not doi 1
sometimes you have to, as you said disciplinary you kind of. But you kind of get to see whg
you should look like and what you should behake lif you want to be a very good teacher.
And you know, that all these obvious things you can control, and you can avoid them, yol
better avoid them. I'm sorry if you're ugly, you cannot avoid that but thein raga d o n
UNAUDIBLE as much. What I'm trying teay is that everyone can really work in a positive
way and approach children again more positively and engage with them and playing and &
that. | bet they all can do it if they are in an education envirohrBenwe should really know

what i tbéagodditercher &and behave accordingly.

Researcher
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So, thinking about the third question then on a scale of one to 10 with 10 being the highe:
how useful would you rate this intervention in gaining thedechit's views about the teacher

relationship?

Adult Participant 3

So, which views are exactly from the PRU, from our children? All of them?

Researcher

Yeah, all of them.

Adult Participant 3

|l think thaté on a scal e asklthnktatthi®one tieeds. I
teacher, it kind of describes us a | ot. I
But then again, this is when | looked at that bit of a, the men and women, that kind of describe
the trades. However, I'mgn it a benefit of doubt, bedass e | t hi nk t hat t
teachers here. That's the thing when it comes to, come on, when you do research you go
population so when it comes to the population, | think it's quite limited. So, yeah, | think that
is an advantage for female ptiioners. But then again, a lot of things that | get, seem like
students not being as articulate but being able to express what they want to say. | get
understand those practitioners that do all of them. Yeah. Soklitlsiquite a mental picture

of what we did here so | think it's quite useful, because in the beginning I just thought was .
finding information that you get in all S

describes us quite well.

Researcler

And the last question woulak, again, on a scale of one to 10, how useful would you rate this

intervention in gaining an understanding of how to best support the teacher people relationshi
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Adult Participant 3

Yeah, | think that one | would also gittea nine again, I'm not I'mat giving it a 10. You can,

because I'm just giving it the benefit of a doubt. | think there is room for improvement.

But when it comes to our kids as X said, | think that sometimes you get to realise that there a
basis baveen the students that's abooitget excluded, and the teacher. It's not nearly the
studentos behaviour, al ways. So, I think
problem is with you? That youdr e tHabandtigat t h
and that's why gu build a bias and the children cannot approach it. If you make yourself a bit
more approachable. To manage him, | think, things would work out. So, there are teachers o
there that | think that | think we can be very gd@y, and | do know that profaes and |
appreciate it. But then again, | think that kind of builds a fence, towards seeing that these pupi
that are about to get excluded and they cannot be managed easily and basically, they've ¢
issues behind them amdbviously needs. So, | thinks a kind of, it kind of goes into your
mind and makes you think that the you know what, if you want to adjust and meet pupils neec

you shouldndét just be doing that with the

Because the minority also matters im&thing like that, so you knolithink it is quite useful

and when it comes to relationships. | think that it's the most important thing because | knoy
that i f | am having a day off tomorrow, [
doing a geat job, or it's not that I'mnadermining other teachers that have 20 years of
experience, they can go they can walk in and I've got so many years of experience in the b
with so many students with prof oun dionship e d s
that | dvestgwdemwtidsg.h mAnd I havendét had a d

in all the other classrooms, the person that's about to cover me. I'm just saying, have fun a
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good |l uck, because it 0HFatswhyldgbelieve thiiisioreatlye e

useful.

Researcher

And you mentioned that there's room for improvement, which | agree. Have you had an

t houghts on, on what you might | ike to se

Adult Participant 3

| would appreciate to see otifeRUs to use in the same timeddrave you been another PRU

with the research

Researcher

No because X the way X is set up. You only have one PRU there is only X, and, and, with th
because it's a certain population, | was only allowed to research af Ye&othat would be
theideal scenario and for it to get tested out in mainstream as well as a PRU. That might &

something for afterwards.
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Interview 4

Researcher

so yeah, question number one, what's the school's current process of gaining pugl's view
And | should say this isn't a test or anything, so I'm not gonna say you're wrong or you're righ
Because | don't actually know. So, I'm just interested in what's, what's the current process fro

your perspective.

Adult Participant 4

We would got, yoknow, talking to the children, having their input, or how do you feel, getting
their feedback and input on things that
probably more the one to one. More, you know the teacher or support staff thatalweg&n

you know, it's a | ot: What do you think &

feedback and then gradually you get an idea from different people. Yeah.

Researcher

And how do you think this currently works. What do you think of thatgse?

Adult Participant 4

| think it's probably a good process, because | think as you get them all together, they are gon
argue because of their differences. You Kk
you know, different children and défent members of staff. They can actually comfortably

say what their view is, whether that be good or bad whether they think it's a load of rubbist
They'll say so. Or they come up with really good ideas, but they're in a comfortable position tt
say thatSo, | think that works well. More someone, or even maybe two to two maybe or on a

one, just getting their views. | think that works.

Researcher
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Cool. And so kind of looking at these outcomes which | think, just remind myself, are on, on
these pagesierms of what the children have said,

| don't really have a big one with me anymore. Sorry about that. But

| ooking at those O6small erd outcomes, what

teachedrawing intervention?

Adult Participant 4

| think it's good because you need the kids perspective on how they see, because | think tt
can have an impact on how they behave in class, they're going into the class with a teacher t
actually they're not aopdent with or they feel sort of like, they go in like I've been in a bad
mood, as opposed to the teacher they say they like, kind of, but you know oh yeah they tal
everything more relaxed more comfortable. And | think it's, | think all anybody's works i
school, you should be able to ahm, ités |
forgotten the words but it begins with a C. But to sort off get the feedback. You know, and |
think teaching staff should be able to actually look, and theny, act ual | vy,
sometimes. You know, or right | do that on a good day. Oh yeah, | do that on a bad day
Actually, | have done that. Okayé. And |
because | think staff should seerth&o, the schools that they've come from now. You know,

give them that chance to reflect because | think they need to.

Researcher

And would you say, those were kind of expected findings?

Adult Participant 4

Yeah. Yes, when | think back, years | workedmainstream. And that, yeah, that reading.

Yeah, that from my own experience. Yeah t
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Researcher

Reflects your own thoughts as well by the sounds of it?

Adult Participant 4

| don't even. Yeah, | i ke Iclass.aAgdther|asedtoworkr k
with the children that will be out of class. Yeah. And a lot of the reasons that be out of clas:s
if you look at the worst teacher. If | was the teacher, right. So, yeah, that's, yeah. Yeat
definitely expect, yeah this quotermal, | guess | across most mainstream schools | would

say that would be normal.

Researcher

And in terms of feedback, | had from the kids. What do you think, obviously that was last
week. So, those were all the mainstream children so that probably waditfarent feedback

they gave. And yeah, maybe this is a bit too small.

Adult Participant 4

(l ooks at the presentation from study out

think is a good one. You have to be able to talk and listen andvheathey're saying.

Yeah, because the feedback on their ones is like, they seeisthaasn g s hut do
|l i ke, no talking and all the negatives tI

don't | et me s p e arkah, adddhey justeiok up on khe regativere 6 .

(looks at bigger print out of study outcomesg®nted during presentation). This is probably
fair feedback. I've known teachers in the past who sit at their desk, not get up and interact wi

children. Andchtl r en are very good at readingé
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| guess that's pretty accurate. Okay. Oh, yeah. Yeah, froexpgrience been in schools 10

years but now so that's pretty fair. Yeah. And that reflects.

Researcher

And would you say those findings are impacting on your @e®tOr can you see it impact on

your practice?

Adult Participant 4

| would say | can, butdon't think it's mainly just this, because unfortunately the way teaching
has gone over the years from years ago. There's so much more now that the teachers hav
do. So, that you go back years ago. And the teacher was, could be there be more supporti
Whereas now they've got so many targets to meet and things to do. So, it's boom boom, boc
because they've got, you know, it's all assessments and it's alhtdisai t 6 s al |
doesn't help the kids. So, they're doing that. That's them refjegties down to the kids, kids
pick up on that, so you've got. To me, | think you've got this circle, circle, this circle was just
going round and round. And we'seeing it in more and more behaviour with the kids. It's
because the teachers aren't, hagot' the time to do what they used to do, have that bit more

nurture and all of that, with it.

That's, that's my view, | mean I'm, I'm a mom to six so I've sedrange over the years, even
with my own, and then wor kstiyau knomteasherk usedltos .
go in, teacher used to call staff. And you could do it. And even, even support staff now. The
are either ondo-oneing, or small grups, and there's less and less support staff, so the teache
can't teach. If you've got &itd that's struggling with something, because that impacts on,
they've got to deal with that, then 29 other children are missing out on teaching because of o

chil d because it's just, itdéds that cthatsl e,

where we are getting more and more behavi
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Researcher

Okay. So, ahm question four, on a scale of one teebdeing the highest, how useful would

you rate this i nt er viewrboutther teaaheugilaralatonshig? t h e

Adult Participant 4

Seven, eight. Because, Il think I '"ve proba
good for staff to be able to reflect on their practices and look at. But, but againhhrsl,s
because of everything else that's going on. And a lot of staff, | think, know that it's the stresse

of the job that don't allow them to do it. If that makease? So, yeah.

Researcher

What could make it nine?

Adult Participant 4

Having more suppostaff in schools to allow the teachers to actually teach not be stressed ir
class which | think would allow them to be more, more relaxed, they're more likehoto
those. What the teachers, what the children's see is a good teacher. Okay, thbiglltbe a
show that through more. | think a lot of the problems are, teachers are too stressed. So, they

got those qualities, they just don't have the time for tteecome through.

Researcher

Okay. So, last question again on a scale of one to 10,10 theirgghest. How useful would
you rate this intervention, the ideal teacher drawing intervention, in gaining an understanding
So, previous one was about, viewgt this time about the understanding, or your

understanding of teacher people relationships?

Adult Participant 4
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|l think you could useé | would say an 8,
sort of like, explain and go through the thingelespect, and all of those sorts of things. And
teaching and sort of like, you know, haveuytalk, tell us, teach about teaching strategies to
help them be able to communicate with the teacher as well, so that it works both ways. So, tl

you know the chd can sit there and, and maybe think of a one to one.

60h so, how do yvpwkfael owherkeyail'an & , or

things that they can start to understand
constantybus he' s got 29 other children, can sh
those streegies into place, to help the child understand and even through like the, the ones th
they do t hem, or do you see thatl aisn téhWwhy
you think that?d How, and get themchamge t h

that 26 and wuse it for the child to actual

Researcher

That's it.
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Interview 5

Researcher

So, what is your. Shadi say as well, no right or wrong answer. It's just about wpimion.
And it's not a test so not checking your understanding of. Okay, so what is the school's curre

process of gaining pupildos views?

Adult Participant 5

Am we at the end of every term gapil viewpoint, and they fill out a sheet. And the other
thing we do with pupil voice. So, X as well does it, but we talked to the students about particula
topics, and then get their feedback. So, getting people's views as well as head teachekr, | sai
sit and talk to X quite a lot about of things, I'd say ad.v83, yeah, the formal things are
termly reviews, that they do when they write on their opinion and Student Council. This is the
people voice. Teachers PSHE | would imagine, that as | ségn will talk to kids about their
viewpoint. If they find sométi ng di ffi cult or they don''t

the school dinners though. Thatoés what |

Researcher

(Laughs) Butitssuch common thing to change t hAnd e i

what are your views on this current process?

Adult Participant 5

Ahm. | think it. Certainly, we get the feedback from kids. | think actually for us, we get regular
feedback on a daily bssabout what the kids like what they don't like they will coamel

speak to me about, but I think actually, in terms of the more formal ahm not formal but
formalising the process and, you know, maybe writing it out, and following through. That's

probablywhat we could do much more, is have, have a system wherekylth@ossibly see
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that it means something. The outcome. So, | know that X makes us check every term and ¢
back over people voice and so anything. He does a school survey, | forgot abdhérahe

does a school survey anything that comes up therehade to go back and talk to them so
when, when one of our children said that they wanted more homework. That was something

had to discuss with them.

And with all the children. So, | thinkthink not formalised, making them feel that they're
undergoinga formal process but for us to perhaps actually demonstrate a lot more in the
displays we've gotten the things that we do, that actually shows that this is children's viewpoin

coming throught hat é.

Researcher

Right, so kind of, O6you said, we didé6?

Adult Participant 5

yeah, yeah, yeah. Something like that

Researcher

Um, okay so you know about this intervention, so looking at the findings, what are your

thoughts on the intervention?

Adult Parti cipant 5

what, when you said the intervention as in what yoidued out?

Researcher

Yeah, the ideal teacher drawing. What are your thoughts on the ideal teacher drawing?

Adult Participant 5
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Yeah, I think i1itbés real | yyouw feedioack last week was k
extremely interesting, and | tojebu | was doing a thing. | was up in X today and | only used
that last slide, and | talked about how interesting it was the concept. And that actually children
viewpoints are extremely imptant to know, because, actually, what they feel. Doesn't matter

what we think we're doing; i1itds how it's

So, | think it's really interesting that | think that some of the things that have, that came out, i
clearly what we try to emphasise whee talk to people about effective relationships. The
worst teaber was clearly, poor practice. So, | can see that. And I think, | think it's quite a nice
way of doing it. That getting the kids point of view, rather than perhaps adults, always sa
what theythink is clearly the perception of what a child thinks a téeeher, you know a good
teacher looks at what good teacher does. Because a good teacher for me when 1 listenec
them, makes them work. You know it's not that they want a good teacher tlimnteacher
that just says, 6Don' hawerty abowamnythi 19 ¢
how to make children learn and feel funny, you're making learning fun. So, | think it's a gooc
intervention and | think you're going to get quitédoaiback, and I'd be interested to know
because even though dwd only use bits, I'd be really interested to know how that can help
us and support us as a service in making sure that we all understand how we can be gc

teachers. That's what really, whad want to be.

Researcher

Yeah, of course.

And would you say st were expected findings?

Adult Participant 5

Yes, yeah. Yeah, there wasn't much so | didn't think. | made a joke about the curly hair.
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Because there were certain things and as | say, | RKrhowknow, | think they're quite genuine
when they tallabout things. I think that if I, if | knew a child said they found something hard
about, that they felt really difficult about me. I'd want to know that because you know for me,
if I'm having a diffialt relationship with a child, | really want to know whais that they're
struggling with me, because if | am capable of changing that. And | think that that's the
important thing, that | find is, you know, I, | have very clear boundaries. But | atse #re

kids feel very comfortable, and I'm, you know sbady that would represent a big authority
being up at the top, but I think that, you know, when | was listening to it. I'm hoping that most
of the comments for me. I'd like to think, come on to adg@acher for the sheer fact that |

work hard on develapg those qualities.

And the worst teacher. | know when I'm being a poor teacher the worst teacher and that's wr
helps me stop. Because | know that that's not affected with our, with any chiyeubkiow

if they think that you're awful. | can't remesrbexactly what all of them were, but | know |
had a joke about it, because | was aware also about. So, | wanted to make sure (looks at

presentation handout).

But yeah, it's a very archetypaltgin But | think if thera 1is
they will see you as ugly. And yet, you could be the same person with exactly the same stuf
And they would see you differently and say you were really pretty because it's how you
presenting youes | f . l s, i s your c¢ har agl ¥ouknowh dan'd s
think that they actually would say that somebody was particularly lovely, because | think tha
is a character description, which is quite good. | think it's really good. Amgnhidfthat, you

know, the feedback, really, really intstimg. And I think this was good.

That was really clear. | looked at that a couple of times and thought, you know, if possible

(looking at paper handout from presentation) it's the sort of thingvihatl be really nice to
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put up on a board somewhere.cBa u s e | think this i s somet
chil drendé 6wants to get engaged with thei

it's really, that one in particular.

Yeah, pst displayed, so that we remember what it is that i@nldike about a teacher. And
know what it is that we need to be doing with them because it's not about just, you know
teaching them. It's about making them, you know, feel comfortable with wharthend grow

into healthy adults. And that's what hethem.

Researcher

Um, so looking at these outcomes. Do you see, you kind of touched on this already, but do yc

see them impacting on your practice?

Adult Participant 5

Yeah. Yeah, definitely. Yeahthink, anything that tells us how we can improve, anyone needs
to take on board. As well, | was saying today, you know, even after all the years I've got, an
the, and things that when it goes well. There isn't anythingltbah't do to improve my
practice, so | think something that this is. Yeah, and | think it's what's also quite nice is that
think it's a norintrusive way of developing good practice good practitioners, and that helps
them understand what it is they dde be. And what they need twok like and how they need

to present themselves because we talked about the calm stance, but it's actually the ce
friendly approach the, you know. | think, I think X will be thinking that that's a really nice
thing to putup somewhere, or even as a Bayhim to perhaps take some of this. And some of
your questions and understand how we can ask those children again and again. What is
OWhat does a good teacher | o arkrusivewayef?dng B e c

it because | hate quesnnaires, and they don't always answer truthfully. Whereas | think with
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this, after a while, they begin to just be able to comfortably talk about what something looks

like, you know, do you feel safe at school is it Yes No

Researcher

yeah, it's quite dsed.

Adult Participant 5

Yeah, where is this is nice and open so | think yeah and as | say, | think it will impact on the
practice | think you know | lead on behaviour. | think it will impact on what would | do when
| talked to the staff about, you knoWwopw, how we need to be with children and what it is they

look for in us and that's a really important | think.

Researcher

And so in terms of the fourth question. So, on a scale of one to 10, 10 being the highest ha
useful would you rate this interventionn gai ning the childés v

relationship?

Adult Participant 5

Compared or just in general. Soé

Researcher

It's up to you. However you want to view the question.

Adult Participant 5

I t hi n kmely impastante X think ¢hat yg as | say ahm, because it's not directed at
somebody in particular. It's more. | think it would be quite a good thing to talk about when a
child comes in, if | go back to your reasons for doing the research, part oiationdorocess

will be really gad. They've been really useful because it's, it's like the PASS survey we've hat
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their sort of views on what they feel themselves as a learner. But | think what be really
interesting is, you know, finding out what went wramgat relationships, you donéailly want

to know who that teacher is even though they might know them, it's not important. What's
important is their perception of where they were as learners in that classroom, | think, yeah,

mean in terms of that | med am going to give you a nine.

As | am sure you need to make, as always, things come out will need to be improved. So,

think yeah, itodéos very good.

Researcher

Okay. And last question and, again, on a scale of one to 10, 10 being the highest, how use
would you rate the interventidn gaining an understanding of how to best support this pupil

relationship with their teachers.

Adult Participant 5

| think the only thing I'd say | mean, | think it's very good. And I think that the feedback. My
experiences of staff. | wonder whethemot they might, not take in, and the characteristics. |
mean, | think, I think a good practitioner would, | mean I think people in the room with sitting
there, that a good practice practitioners, would be like linygseking about on my worst day

this iswhat | would look like. And perhaps on a worst day, | could be that teacher. So, you
know, to think about it. But | think sometimes those people that perhaps need to listen often
can be hard. So, in terms othink maybe | suppose what it is, | thitikvould be more useful,

| give you an eight, because | think it's sort of knowing how you would then support teachers
moving forward, is what | think, because | think that's the hardest thing is, you know, and |

deliver training a lot myself. The peopleu want to get to.

Researcher
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€ areno6t always the ones that |isten

Adult Participant 5

Yeah, so. But | don't know, and | think it might be nice to see where this leads to. Because I'
sure you're going to comeofn this into thinking well, how canyouded back t o st
you know that's the next thing | would say is, you know, what can you take from this, that will
enable you to help staff develop in their practice. Because the one thing you don't vik@néis w

you're just telling staff what theyeadoing wrong.

Or , 6she's good because she does all t h
somebody on motivational factor. You know
teacher,thereisot hi ng | can d ovingdearydinters,tbd | think iv's still t
good.

| think it's still good practice, | think everyone should feel comfortable having that done

professionally you shoul dnét thewolst y be te

Researcher

But yeah, like you aid, it's, it takes a reflective practitioner to be able to sit through that and

think about it.

Adult Participant 5

Yeah. There ar e, I mean | am lucky I '"ve g
wonot sit t her e ,gauknow. Buatheh lsvortddr whether ay fot we talked s
about too, because when | did my post 16 qualifications to teach. We had to work witt
colleagues, that would be your critical friend. Come in, watch youatadkit it, but it was a

really safe enviroment because it wasn't, you weren't really judging you were just supporting

somebody seeing you. And we videoed ourselves, which was dreadful. But it really was helpft
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182 in seeing how you're seen by other people.I®® wonder if that's something that tbibe

183 done
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Interview 6

Research

Can you just remind me of your title.

Adult Participant 6

So, lam X

Researcher

Do youéand you have teaching capacity as

Adult Participant6

Yeah

Researcher

So, | left the questions here at the back. Unsfsild say its anonymous and no right or wrong

answers itdés alll about kind of your Vview:

either so I'm not expecting you kaow this off the top of your head or anything.

So, first question, would be abipuet me just check if this this recording. That's not the
guestion, yes. Okay, good. And youobre haj

you. (interviewee nodsead to indicate yes).

So, first question is about the current process of gajmipg's views in the school. What's the

current process?

Adult Participant 6

So, we have pupil voice, where that generally happens once a term, where the pupils a

guestionedn their feelings about certain things, they get asked about their learningeand
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do surveys every now and again as well so to find out with the children are feeling safe i

school, how they feel about the teaching they are receiving. Yeah, so,yelah. In k i t 6 s

termé yeah.

We also have a student council as well, which, @bbponot as often as it should, but that is
also a chance for the children get together and discuss their views, how they'd like to se
changing the school. And generallyeyhall want pepperoni pizza or margarita at lunchtime,

SO.

Researcher

(Laughsy hat 6s good to know.

Adult Participant 6

That s their main concern, which came wup
things right, it GddthenRozra. Yedhout t he educati o
Researcher

And how would you say, what are your views ondhegent process?

Adult Participant 6

Yeah, | think it's good, and | think maybe, maybe we can potentially be done more often
Sometimes it's done by the head of servicegrdtiman sort of staff here so | mean maybe we
could do a little bit more ourselseAnd, | think often they'll say more to the staff that they

know. Rat her than kind of the bosséSo, ye

Researcher

Okay. And then,n terms of the intervention. So, the ideal teacher drawing intervention. So,

looking at the findings, which are, this is the handout | gave last week, so in the last couple c
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pages. So, what are your thoughts on the intervention? So, not specificallyt¢bmes, but

the intervention itself.

Adult Participant 6

When you say the integntion.

Researcher

So, by that | mean the actual drawing the ideal teacher task.

Adult Participant 6

Yeah, no, | thought, | thought that was nice actually. And, and beingatte little speech
bubbles. Probably able to draw more information out of tigsnause | think actually if you,

if you just question the child on stuff like this, it's quite hard for some children to just explain
how they feel, whereas if they get thgportunity to draw and the sort of facial expression,
especially with a lot of aukids who have sort of like ASD tendencies. | think that, you know,
speaks more, you know that face there (points at example of completed ITD) tells you a Ic
morethansayyn t eacher wasndét very nice and you
lot, perhaps a lot of the time, and so you know, | think that's a really, really nice way of doing
it actually. And the other speech bubbles as well, children remember exaathadlits are

saying to them. |l tds quite sad really son

Researcher

yeah, yeah.

Adult Participant 6

| was quite shocked. You never know actually with children, you know you get some childrer

who are just very negative because of the experience they had and just remember the bad thi
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and maybe perhapsexaggeratg a | i tt |l e bi t pre, butifradoaaithidis d o
true, then | think that's really sad. That children are experiencing that kind of negativity really
and even, you know, whatever behaviour a child is exhibiting, it's the behaviouknga

that's not nice it's notthechild.t 6 s j ust not nice and | thi

are responding to them in that way, then no wonder. Just kind of spiral. You know.

Researcher

So, would you say specifically to the findings thgbresented, from, so these were my
coleaggesd6 children who completed these exam

from the children here. Would you say they were expected findings?

Adult Participant 6

And, yeah, | mean | kind of, you knowhe words that they use here, you knowicstiyYou

know, that's not surprising, because a lot of the children will say | don't like teachers becaus
theydre strict and, you know, maybe just
personal chr act eri sti cs ar e n @tbadtwblfeapd?all tAat. d’his waso u
interesting though, | thought, Opretends
about that one actually. | mean children notice a lot don't?tNeu don't tlink they are
noticing, and | think that'shat's really sad if they, that is happening. And that's all. Yeah, it's
just interesting very intuitive children, because they actually know that that kind of stuff is

going on.

Obviously been paying good atteorti

Yeah, they are sort of typical things@ n 6t t hey. 6Not tal king |
roomob, agai n, it s, itéds those adults that
children are saying that they're not so keenon. THingsk e t hi s ar e worry

in the corner 6, as a punishment, I me an
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6aggressived. Again, thatds a worrying wo

| hope thathammeamad!acdlugandryeb. chil drend,

Researcher

So, it sounds like some of them were expected and others you were slightly surprised by?

Adult Participant 6

Yeah, it is a very negative things that you know I'm surprised by. You would hope that in o
school that these things don't happend A they are happening in here or in other schools you
know it's wrong, and it should be dealt with, it should be changed because that's, you know,
shouldn't, shouldn't be that these things. | mean defintedyt s macki ng chi |
childrenaway 6 ? | suppose that <could potenti al
perhaps maybe moved to another place for
know with children. Is it, is it really wh'a happened or is that their perceptiothefsituation?
l'toés difficult, you know, when | you kno

want to talk to the child and learn a little bit more to find out exactly what it is, they mean by

it to gain, | mean could be addressed if therais i s s ue. OEating in
funny isnét it?
Yeah, actually my son had a teacher i n O

remember now. My son actually became a school refuseeierttd | mean he is now in a
specialschodhe 6s Autistic. And one thing that r
bring her breakfast into the classroom, so while she was doing the register, you know a bo\
of porridge, you know, and hewouldjheu st sai d wel | qdei Sheeshdold u n
be doing the register; she shouldndét be &

us. So, actually, | thought he was right.

Researcher
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So, looking at those outcomes. Do you see thepadting on your practice? So, mind, the

postive teacher are on the back there as well.

Adult Participant 6

So, my own personal practice or the practice of our provision?

Researcher

Um, both?

Adult Participant 6

Um,yeah. | mean you know personally, I, beahat | am falling into the good or nisacher
when | teach. | mean I, | very much spend a lot of time with the children and | mean, | try tc
go out and play with them at play time and do all those things that actually, you know, that th

teachersthad o n ' t do, the chiemdren donot | i ke at

And if we do have issues here, at this provision, I'd like to address those. Find out a little b
more and perhaps you know, maybe some training or some, you know, watching others, ar

you know, just learnig better ways, more positive ways to dedhwhe children.

Cause all these things, all these best teacher things that you know you should be part of t
job, you know, these things should be happening. Yeah, this is interesting actually, | think,
think we definitely need to see this here andiveee. | mean | don't know how much of this

information; you will share with us, Il me

Researcher

Quite a bit.

Adult Participant 6

| mean you are not gonna name the kids obviously.
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Researcher

Exactly so that's, that's why | kind of combined &lhe information rather than having

individual children. Because obviously you're quite a small provision, and | didn't want.

Adult Participant 6

Some of these are here? I tbés not just pre

Researcher

The maj ority of t hdhild@énsoeflestion of eepeecidueschod. wer e

Adult Participant 6

Yeah.
Researcher
And whereas the best teacher, where refl

um so theredbds a s ofaSo,itheydo thewoistueadher firs and thenbest
teacher and then we do scaling activity of, where are your teaathigrs moment, what can
they do to be more like the best teacher, and teachers here continuously were at the best en

the spectrum.

Adult Participant 6

Oh, thatdods good. Yeah. Yeah. | mean, you
experienes or their primary schools, you kno\
have been for a little while. So, you can see they thill be quite negative view of staff there

as well. Whether it's justified or not.

So, here, | hope that we can be tpposite to that because you know we need to make a

difference in these children, so that we can kind of get them back where thdg Bbou
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Whether that's a mainstream or a different provision, you know, we need to be the calmin
influence here and we ed to be the ones making them see the positive side of education again
because | think a lot of them come to us with a very negagiveom of school. | hope that we

are changing that.

Researcher

From my experience of this. It seems to be the casehwiovely to see. So, question four.
Yes, question four. On a scale of one to 10, 10 being the highest how useful would you ra
thisi d e al teacher drawing intervention in ¢

relationship?

Adult Participant 6

Yeah, I i ke it. I think i1itdéds really go
interviewed them, and you know asked thergou know, draw their pictures and the way you

presented your findings. Yeah so, should we go for an 8?

Researcher

And what could, could have been done differently to make it a 97

Adult Participant 6

Okay. So, bigger writing (on the paper handout ofpifessentation), | am struggling to see the

words.

Researcher

anything about the intervention itself? That could have rnitduidter, so you get a better view

of the é&°7?

Adult Participant 6
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It would have been interesting to kind of, because | missed the begijof the presentation
of the results) when you were kind of errr, went through it last week. Did you share with us

thesort of questioning you use with the children?

Researcher

| did not

Adult Participant 6

And was there a reason for that?

Researcher

Errr, it would have taken a bit too long.

Adult Participant 6

Okay.

Researcher

But that will be shared at the end ofBecause like | said, hopefully | said it at the end of the
presentation that | want this to be accessible to schools like freely atzeanibin, in that
pack would be the actual questions that can be asked. It's more of a guideline rather thar

script But, yeah, that will be made accessible.

Adult Participant 6

Okay yeah, that's, that's just | was interested to see. You know, homgm lkecause when
you take a child out of a classroom, where you know you don't know them that well, suddenl
you're aking those questions, it's you know it's interesting. And, you know, I'm interested in

how, how that process kind of, how you can usekmaw, what sort of questions you asked
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them. Did you kind of do anything to make them feel comfortable at first, degu of play

games or something?

Researcher

[, that was kind of why | spent too much time here. Kind of just being in the classroaim, ye
hanging out in the playground. My initial plan was to kind of meet with them on a one to one
play games with thenfut very quickly turned out that that was already a step too much for
them. Meeting a stranger, and just being in a room with themh&oseéemed to have been
the best approach for them, just kind of be around, so that they see get used to my face al

yeah become familiar.

So, that, that was a learning curve for myself as well, so to kind of know that, especially witt
children in inina PRU, t hat maybe a mainstream a

necessarily so applicabl eé

Adult Participant 6

Yeah yeah they are quite suspicious sometimes. Also, | suppose, because what you're wanti
from them is quite personal information. Youagking about something that's probably still
guite painful. So, yeah. | t 6 sish dButyeshpmow it h i

was just interested in the process. | look forward to that.

Researcher

And then question five, very similar @nscale of one to 10, 10 being the highest, how useful
do you rate this intervention in gaining an understanding oftb®@wpport a pupils relationship

with their teacher.

Adult Participant 6



222

223

224

225

226

227

228

229

230

231

232

233

234

235

236

237

238

239

240

241

242

243

328

You know, just thinking about when, you know the children tlmalback to their schools. So,

for example, one, one of the pupils is here on respite and is due to go backhiakdwe

think, they could be taught in the mainstream school. She is one people whose main issus
think, was with her relationship with hegacher. So, you know, kind of a, you know, now |
understand how she felt, but it's, yeah, it's like, how argoirg to take this forward. | mean,

I know a | ot of it is going to be the rel
talkkingt o t hem and al most opening their eyes
have I, sorry. Errmmm yéa | think it'd be very useful. And | think, | think we need to go
further with it because, it, for that particular pupil, as an examplecdiniserning the fact that,

you know, she is going to go back to that same place. | suppose she's knows tilabshe w

a different year group and that that person will still be there and this pupil, you know has ASL
tendencies, you know so she'sveymh, you know O&6No, | don't
againé. So, yeah, it' s dbedosuppoet her goinggback. htgink,t o
yeah obviously definitely a conversation with the school, and, you know, that's why this may
be, besomt hi ng you could share. I mean | dor

schools as well, you know wherarachildren are coming from?

Researcher

I haven6ét got parent al consent from that
perspectiveyou can use them anonymized or when | share the intervention itself you might
want to do the intervention withhite c hi | d and t hen feed it b.

option.

Adult Participant 6
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Yeah, so yeah so t habeveyusefuleadiahm Ijust tedily think we t
need to give these guys the best chance to get, and maybetbelienegative views, where

there, did all the pupil have negative views? Or some?

Researcher

What you mean?

Adult Participant 6

So, every child/ou spoke to did, did every single one have negative views of some teache

that they've had?

Researcher

They all had a teacher they could relate to that met a worst teacher description, which | thin
is what they, even though it was. | asked them to &frichagine a teacher rather than think of

a specific teacher, think of Mrs XYZ

Adult Participant 6

Okay.Oh, | see right.

Researcher

But all of them said, I'm thinking of Miss X or Mr. X, from that and that school.

Adult Participant 6

I mean (iti&snoddififticwBletcause you know you t
their, in their education and evarore so when they go to secondary school. And | mean this
is something that | have to explain to my own son with his ASD, because he's now come acro
somebody at secondary school that he's not keen on and you know, just trying to explain,

mean obviouslysome of these characteristics are not acceptable. But sometimes there, the
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is somebody who's perhaps a little bit grumpy on certain days and ymi'explaining that

you know, that is a minor thing on its own, and you just have to tolerate. Bestaneémes

you meet people you really like and sometimes you don't really like. But obviously, if there
are, you know, teaching staff out there thatate of these things and are making a child feel
very unhappy then it does needs to be addressed ayamliknow, you think that teacher
whoever he/she is knew that they were spoken about in that way, they probably will be
absolutely mortified. And, yourtow, | think it would, | mean | know for myself if this was

me if I'd come out as one of the worst teashas an example. I'd really be looking at myself
and how | can change, and | expect the majority of teachers would probably do the same
think. | think anyone would want to know that the child thought that way of them. Yeah.

Il nteresting. &
Researcher

Well thank you
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Interview 7

Researcher

So, this is mostly, so there's no right or wrong answer. It's just all about your opinion. Anc
also,itsnotd est . So, dondét feel |l i ke you nwed
refer to the feedback at any point, as you find helpful. Okay. And so, first question is what i

the school's current process of gaining p

Adult Participant 7

Okay, so we, and wusually when we dwaewrSe,vi e
there is like a checklist and then they put comments on it as well, which | think has recentl
been updated. Then also, we have this PASS, which is about childegntsf themselves and

of the school and how they sort of fitin, as farasdwar e t hat 6s al |l th

X (Head teacher) has done something extra recently, on top of that. But yes, as far as | kno

Researcher

And what are your views ohat current process?

Adult Participant 7

| think the children's opinion are veryery important. | think some of those, and | think the

kind of simple sheet that you do in the r
The PASS questionktough, | dondét know i f youdbdbve se
Researcher

| 6 ve s e eyeahtThaldng ane, right?

Adult Participant 7
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Yeah. Yeah, it's lengthy but for young children, or children with learning difficulties some of
the questions are asked in a very athge way t hat I think t
understand to be honesto,Sl think it could be something better for younger children

particularly more child friendly.

Researcher

Mh, ok. I'm so looking at the outcome of this intervention, so thel id@&her drawing

intervention, what are your thoughts on the intervention?

Adult Participant 7

Amm, really interesting, and when the first thing that popped up for me was that they're no
nice teacher how to curly hair and ahm was old (laughs) and | thaugh God. But was
really, really interesting, actually some of the thouglés the children had. And, and I think,

| think one of the things that children we were talking about actually in, yesterday, about hov
children, pick up things that aren'tnece ar i |'y tr ue. | mean, it
are true. | rememb®ne of the children that we had, and a few years ago, used to say, and oh
o1 don't |l i ke when you shout at med and
people wee not happy with him, so he thought it was shouting. And also, like we vildirgta
about one of the children that we are, at the moment, if your face is a certain way, he think
heés done wrong. Yeah, s o, I t hhemkwordd kel
but | think that really makes a difference to them, how youecacross to them. And | think

the thing that you said to me, it's quite positive about here, | think the children do, and do fee

save here, and | think we do feel that we lleam, maybe the newer children are not sure yet

but | think other children,ane t hey é6ve been here a whil e.

Researcher

Yeah. That's definitely what | 6ve | earned
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Adult Participant 7

Yeah, | think it was actually really good. Rather than, likaid to you the PASS, just given
these questions that were very, and not just difficult but very sort of direct, but | think just

|l etting the children say their piece, you

Researcher

And would you say those were expected findingg?dfu want a remi nder ,

Adult Participant 7

So, this one? Yeah, yeah. Some of them, d
no one wants to be ghioué¢ endi ae¢ , (l6BSmghds s, nd

ahm. Yeah]'m not surprised about some of it. And this one | thought was really nice that

children said 6sorry for aaaa being gr ump
always feel that, yo know, if you done something wrong, | always say to thelchile n, 6 |
sorry | got it wrongo. Il think it's real!/l
the other one, Omessy deskod, now thatkandofs ur
thing. | don't think they notice because theg ars o0 me s sy, maybe they
but not anyone el se. |l am very tidy by t|

not othersd thatoés reahinki hhengstingei ¢gh

Researcher

| guess some of that comdown to fairness, you know how some children can be a bit black

and white about it?

Adult Participant 7

Yeah, that's it. The thing is, the children who are the most challenging do get mareratten

Maybe, that's what thaerchiAlnddr sm,s de tdn d kt
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out for children being baddéd thatods a bit

and not surprised about others.

Researcher

Yeah ok,so looking at the outcomes, do you see these impactingusrpyactice?

Adult Participant 7

Yeah, | do like | said to you, | think, yeah, there's some other things, particularly ahm seein
that the children wil!l not idbw just beinghagbg mdreh a 1
aware of it would definitely beédipful. And then you know, just being, you know people

always have said this you know, you have to be an actor. You know like, just pretend smil
and nod. So, yeah, definitely, definitely | thitikere seems to be picked up and. And if you

are honest wittyourself and to be aware of that will you do that. | can't do anything about
being old (laughs). Maybe plastic surgery. You know, but yeah definitely there's things tha

can help us. Absolutely.

Researcher

Okay. So, question four. On a scale of 1 to D0hding the highest, how useful would you rate

this intervention in gaining the childés

Adult Participant 7

Yeah, | think it's very high on the scdtecause, and like | said to you, | think, letting the
children just say, rather than asking them specific questions, just kind of giving their ideas, it"
given you so much more. And, you know, like you said, unexpected, some of it because. An
| think theway that it was you've done it, saying right what wouldheecharacteristics of the
best teacher and the worst teacher. So, you know, obviously no one's going to be perfect, bt

think you know people to be better, and also to avoid other bits.
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So, yed, so really, really good. And | think the findings will hglpople, who particularly, |
think in any school. I think particularly places like this help children with emotional difficulties

are hyper vigilant and kind of pick up things that maybe otherlcd r e n woul dndt

Researcher

So, that already kind of tobes on the next question, which is about again on a scale of one to
10, how useful would you rate this intervention and gaining an understanding of how to bes

support this pupil relationship withe teachers?

Adult Participant 7

Yeah, it will. Looks, yeahthe same, that children. Like if you are finding the it difficult, a
child, to work with them. They do pick that up and it has an effect on them. And | think the
more challenging children thate have. And | mean one that, | wouldn't mention any names,
that has been. | have not really worked with him and X (head of service) was saying that h
really, if you're not smiling when you talk to him or are looking relaxed, he really picks that
upandIt hink itéds a huge t hi ng riyff becauseasonhemt theo f
children homelives are very traumatic. So, | think they need it to be more relaxed here. | thin
actually even some of them find the other children's behaviour veryfstréSAUDIBLE

that the adults are calm and in control, ameety can f eel safe. It

feeling safe. And | hopefully am doing things safely.

Researcher

Thatdéds the i mpression | got from themé

Excellent. That would be it.
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Thematic Coding Examples
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Example of &6éworstd teacher coding
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Example of adult interview coding
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Appendix P

Samples of Data Coded by Peers

SamplelRer coded Obestd teacher
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Sample 2 Peer coded O6worsté teacher

— OMW:A‘)M — Joixen,
— 5&“%1

— Subluwe 2 .

ﬁ-—imu\m ‘3 .'.“ Y

‘Dofona%.%
i s d 5*&9: I hes oM,
N L RN
e Bbes o ke Vel geod tnayk
LMk y maslune

Tt taih



341

Sample 3 Peer coded worst teacher




Sample 4 Peercoded adult interview
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interesting it was the concept. And that actually
children’s viewpoints are extremely important

to know, because, actually, what they feel.
Doesn't matter what we think we're doing, it's
how it's received.

So | think it's really interesting that | think that
some of the things that have, that came out, is
clearly what we try to emphasise when we talk
to people about effective relationships. The
worst teacher was clearly, poor practice. So |
can see that. And i think i think it's quite a nice
way of doing it. That getting the kids point of
view, rather than perhaps adults, always say
what they think is the clearly the perception of
what a child thinks a nice teacher you know a

good teacher looks at what good teacher

does. Because a good teacher for me when |
w2l

curmmt schaol prac

listened to them, makes them work. You know
it's not that they want a good teacher is not
that teacher that just says, Don't worry about
this, you don't have to do anything, a good
teacher knows how to make children learn and
feel funny, you're making learning fun. So |
think it's a good intervention and | think you're
going to get quite a lot back, and I'd be
interested to know because even though |
could only use bits, I'd be really interested to
know how that can help us and support us as a
service in making sure that we all understand
how we can be good teachers. That's what

really what we want to be.

Researcher 4:59

Yeah, of course.
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But yeah, it's a very archetypal thing. But |
think if there is somebody that doesn't like you
they will see you as ugly. And yet, you could
be the same person with exactly the same
stuff. And they would see you differently and
say you were really pretty because it's how
you presenting yourselt is, is your character
that's coming through that's ugly. You know i
don't think that they actually would say that
somebody was particularly lovely because |
think that is a character description, which is
quite good. | think it's really good. And | found
that, you know, the feedback, really, really
interesting. And | think this was good.

That was really clear. | looked at that a couple
of times and thought, you know, if possible,

(looking at paper handout from presentation)

12

current sy

4

poran pr
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v

it's the sort of thing that would be really nice
to put up on a board somewhere. Because |
think this is something that you know 'plays
with children’ ‘wants to get engaged with
them’... talking in class... nice with adults.... |
think it's it's really.... that one in particular.
Yeah, just displayed, so that we remember
what it is that children like about a teacher.
And know what it is that we need to be doing
with them because it's not about just, you
know, teaching them. It's about making them,
you know, feel comfortable with who they are
and grow into healthy adults. And that's what

helps them.

Researcher 8:09

Um, so looking at these outcomes. Do you see,

w2
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